Alternative Education Resources

**Provision of these resource listings and information by the WVDE does not constitute endorsement or support of these resources.
From Educational Resource Information Center (ERIC)

Oregon

http://eric.ed.gov/ERICWebPortal/search/detailmini.jsp?_nfpb=true&_&ERICExtSearch_SearchValue_0=ED432805&ERICExtSearch_SearchType_0=no&accno=ED432805
Iowa & Others

http://eric.ed.gov/ERICWebPortal/search/simpleSearch.jsp;jsessionid=1swvfhrAhT5ovwVDphwZiQ__.ericsrv004?_pageLabel=ERICSearchResult&_urlType=action&newSearch=true&ERICExtSearch_Related_0=ED432805 

Urban Institute

http://www.urban.org/publications/411283.html 

Critical Issue: Beyond Social Promotion and Retention—Five Strategies to Help Students Succeed

http://www.ncrel.org/sdrs/areas/issues/students/atrisk/at800.htm 

Utah Bill (establishment of middle school alternative programs bill)

http://www.le.state.ut.us/~1999/bills/hbillenr/HB0329.pdf 

Springfield Intervention Handbook 

http://springfieldpublicschoolsmo.org/docs/08-09InterventionHandbook.pdf 

Alternative Education Resources

Best Practices

9 Standards

CT State Department of Education and the Connecticut Vanguard Schools Initiative, has identified effective practices -- connected to nine standards found in effective schools -- that improve student performance
http://ctserc.org/s/index.php?option=com_content&view=section&id=8&Itemid=28 

	These are the nine standards:

	· 1: A Clear and Common Focus 

In high-performing schools, administrators, teachers, students, and parents share and commit to clearly articulated and understood common goals based on the fundamental belief that all students can learn and improve their performance.  There is clear evidence of school practices to support this belief. 

· 2: High Standards and Expectations 

High-performing schools show evidence that each teacher believes “all students can learn and I can teach them.”  Staff members are dedicated to helping every student achieve challenging state and local standards.  All students are engaged in an appropriately ambitious and rigorous course of study in which the high standards of performance are clear and consistent and the conditions for learning are modified and differentiated. This results in all students being prepared for success in the workplace, postsecondary education, and civic responsibilities.

· 3: Strong Leadership 

School leadership is focused on enhancing the skills, knowledge, and motivation of the people in the organization and creating a common culture of high expectations based on the use of skills and knowledge to improve the performance of all students.  Leadership fosters a collaborative atmosphere between the school and the community while establishing positive systems to improve leadership, teaching, and student performance.

· 4: Supportive, Personalized, and Relevant Learning 

In high-performing schools, supportive learning environments provide positive personalized relationships for all students while engaging them in rigorous and relevant learning.

· 5: Parent/Community Involvement 

In high-performing schools, parents and community members help develop, understand, and support a clear and common focus on core academic, social, and personal goals contributing to improved student performance and have a meaningful and authentic role in achieving these goals.  The school community works together to actively solve problems and create win-win solutions.  Mentoring and outreach programs provide for two-way learning between students and community/business members.  

· 6: Monitoring, Accountability, and Assessment 

In high-performing schools, teaching and learning are continually adjusted on the basis of data collected through a variety of valid and reliable methods that indicate student progress and needs.  The assessment results are interpreted and applied appropriately to improve individual student performance and the instructional program.

· 7: Curriculum and Instruction 

High-performing schools have aligned curriculum with core learning expectations to improve the performance of all students.  Students achieve high standards through rigorous, challenging learning.  Staff delivers an aligned curriculum and implements research-based teaching and learning strategies.  Students are actively involved in their learning through inquiry, in-depth learning, and performance assessments.

· 8: Professional Development 

Ongoing professional development aligned with the school’s common focus and high expectations to improve the performance of all students is critical in high-performing schools.  These professional development offerings are focused and informed by research and school/classroom-based assessments.  Appropriate instructional support and resources are provided to implement approaches and techniques learned through professional development.

· 9: Time and Structure 

High-performing schools are flexibly structured to maximize the use of time and accommodate the varied lives of their students, staff, and community in order to improve the performance of all students.  The structure of programs extends beyond the traditional school day and year as well as beyond the school building.  The program draws on the entire community’s resources to foster student achievement.

Best Practices in Education (work of Howard Gardner and 32 years of research from the Harvard Graduate School of Education) (The following research, unless otherwise specified, has been taken from the Utah State Board of Education "Visiting Team Training Manual" for school accredidation.) http://www.mlms.logan.k12.ut.us/wested_docs/west_research.htm 

What is Powerful Learning?
Powerful Learning is quite simply learning that works.� The student actually �gets it.�
Powerful Learning is learning that is engaging.
Powerful Learning reaches the greatest depth, speed, and ability to apply.
How do we create Powerful Learning?
In order to create the rich environment needed to stimulate powerful learning for all students, current research shows that all 19 senses need to be stimulated.�� YES, 19 Senses (not 5): sight, hearing, touch, taste, smell, balance, vestibular, pain, eidetic imagery, temperature, magnetic, ultraviolet, infrared, ionic, vomeronasal,�proximal, electrica, geogravimetric, barometric.
Curriculum and instructional strategies need to be based upon being there input (stimulating as many senses as possible) extended by immersion and enriched with hands on of the real thing.� 
In contrast, learning based on secondary input (print with some video) is inherently brain-antagonistic because it severely restricts input.� The fewer senses involved, the more difficult the task of learning becomes for all learners. Current brain research has shown that learning is a product of the creation of dendrites connecting to neurons in the brain.� This complex web of connections is possible in any brain, but is dependent upon powerful, real world experiences. What is taken in by the senses (all 19 senses) makes for profound differences in the structure of the brain.� (In other words, the more senses involved, the more efficiently and successfully the brain is able to work, and the more dendrites are able to connect in an increasingly complex web.) 
Students of today (the Nintendo and video generation) come to our classes with very little experience of the real world and thus with minimal conceptual understanding of what makes the world actually work.� (In other words, their neuro net is limited.) In the past we could assume that students came to school with a wide range of experiences of the real world and the concepts and language that come with such experience.� But that is not true today. 
Today�s students are starved for exposure to reality.� They are coming with a shortage of experiences with the real world and the concepts and language that accompany them.� They are therefore ill-equipped to adequately learn from our secondhand sources.� For example, we have known for some time that 80 percent of reading comprehension depends upon prior knowledge.� In effect, one can only take from a book what one brings to the book.� Books can expand our knowledge but cannot create it from scratch.
Traditional View of Intelligence
For the past 100 years, intelligence, (based on the research of Binet and others,) has been thought of as a general characteristic.� That is, an IQ of 140 is indicative of an all-around smart person.� Intelligence has been taught as a general capacity which every human possesses to a greater or lesser extent which, for the most part, is set at birth by genetics. NOT TRUE!!!
Multiple Intelligences
Current research has identified eight (8) intelligences, (only two of which are focused on in traditional schooling.)� One of the truly revolutionary discoveries is that we all possess portions of each of the intelligences.� We each favor certain intelligences as our particular strengths, but we all possess portions of each.� Another revolutionary discovery, at least to education, is that in order to truly educate a student, any student, all 8 intelligences must be developed.
Verbal/Linguistic
The ability to use language to convince others of a course of action
Like to write
Spin tall tales or tell jokes and stories
Have a good memory for names, places, dates, or trivia
Enjoy reading books in their spare time
Spell words accurately and easily
Appreciate nonsense rhymes and tongue twisters
Like doing crossword puzzles or playing word games
Emily Dickinson, William Shakespeare, Edgar Allen Poe
Logical/Mathematical
Compute arithmetic problems quickly in their head
Enjoy using computers
Ask questions like; �Where does the universe begin?�� �What happens after we die?�� �When did time begin?�
Play chess, checkers, or other strategy games, and win
Reason things out logically and clearly
Devise experiments to test out things they don�t understand
Stephen Hawking, Isaac Newton, Marie Curie
Spatial/Mechanical
Spend free time engaged in art activities
Report clear visual images when thinking about something
Easily read maps, charts, and diagrams
Draw accurate representations of people or things
Like it when you show movies, slides, or photographs
Enjoy doing jigsaw puzzles or mazes
Daydream a lot
Michelangelo, Georgia O�Keefe, Frank Lloyd Wright
Bodily/Kinesthetic
Do well in competitive sports
Move, twitch, tap, or fidget while sitting in a chair
Engage in physical activities such as swimming, biking, hiking, or skateboarding
Need to touch people when they talk to them
Enjoy scary amusement rides
Demonstrate skill in a craft like woodworking, sewing, or carving
Cleverly mimic other people�s gestures, & behaviors
Michael Jordan, Jim Carey, Wilma Rudolph 
Musical
Play a musical instrument
Remember melodies to songs 
Tell you when a musical note is off key
Say they need to have music on in order to study
Collect records or tapes
Sing songs to themselves
Keep time rhythmically to music
Mozart, Ella Fitzgerald, George Gershwin
Interpersonal
Have lots of friends
Socialize a great deal at school or around the neighborhood
Seem to be �street-smart�
Get involved in after-school group activities
Serve as the �family mediator� when disputes arise
Enjoy playing groups games with other students
Have lots of empathy for the feelings of others
Nelson Mandela, Mahatma Gandhi, Ronald Reagan
Intrapersonal
Display a sense of independence or a strong will
React with strong opinions when controversial topics are being discussed
Seem to live in their own private, inner world
Like to be alone to pursue some interest, or hobby
Seem to have a deep sense of self-confidence
March to the beat of a different drummer in their style of dress, their behavior,� or their general attitude
Motivate themselves to do well on independent projects
Mother Teresa, Victor Frankl, C. S. Lewis
Naturalist
Communion with nature
Caring for, taming,, and interacting with living creatures
Sensitivity to nature�s �flora�
Recognize and classify members of a species
Growing things
Appreciating the impact of nature on the self (and the self of nature)
Rachel Carson, Henry David Thoreau, John Muir 
 
Each of us is born with all of these intelligences, but individuals tend to develop those valued most by their culture (home, school, church, community.)� They also tend to favor those that most closely fit their own personal mental wiring (learning style.) To truly prepare a student to be successful in life (and isn�t that the big goal of education anyway?)� ALL students need to develop ALL their intelligences. If we are to achieve Powerful Learning, we must keep foremost in our minds that powerful learning (greatest depth, speed, and ability to apply) occurs when learners are able to operate consistent with their mental wirings.� Thus, we must recommit ourselves to the idea that schools must remold themselves to fit students rather than expecting students to change how they learn to fit with how schools teach.
Impossible Dream?
Not Really!� But it does require a new look, a new direction and a paradigm shift on the part of students, teachers, parents, administrators and lawmakers.� So where do we start?� It starts with fully understanding and embracing the foregoing research.� We also need to take a serious look at our instructional planning and goals, and aligning our instruction with higher order thinking skills and valid assessment tools.
Process of Instructional Planning (WestED RTEC)
Traditional� Practice
Select a topic from the curriculum
Design instructional activities
Design and give an assessment
Give grade or feedback
Move onto new topic
Standards-based Practice
Select standards from among those students need to know
Design an assessment through which students will have� an opportunity to demonstrate those things
Decide what learning opportunities students will need to learn those things (available resources)
Plan instruction to assure that each student has adequate opportunity to learn
Use data from assessment to give feedback, re-teach or move to next level
Aligning Assessment Tools & Achievement Targets (Wiggins & McTighe Understanding by Design)
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	EMSTAC  (Elementary & Middle School Technical Assistance Center http://www.emstac.org/registered/topics/posbehavior/intensive/alternative.htm 

Alternative Educational Strategies • Comprehensive School-Based Mental Health Services • Coordinated Medical Interventions 



	Programs and Strategies for Positive Behavior Intensive Intervention Programs & Strategies:  Alternative Educational Strategies
Student Population Served
Alternative education programs have been used for students from first grade through twelfth grade. 
Strategy Description
Alternative education programs are designed to temporarily serve students who chronically violate school rules or display severe behavior problems. These programs serve as an alternative to homebound placements resulting from suspension or expulsion from the school system. For students in special education who have serious discipline problems, amendments to the Individuals with Disabilities Education Act (IDEA) 1997 have stimulated interest in the design of interim alternative educational programs. 
Alternative educational programs vary in teacher-to-student ratio, program setting, emphasis on behavior modification, linkage of school to community or workplace, the way academic subject matter is presented, the emphasis on counseling for conflict resolution and anger management, and the availability of comprehensive support services. Programs have been created for students as young as elementary age. Some seek to prepare students to return to their regular schools; others prepare students to graduate from high school and enter the workforce or postsecondary education directly from the alternative program. However, effective alternative educational programs have a number of traits in common. They place students in a structured academic setting for a limited period of time, and help them build skills to succeed in the general education setting. The value of alternative programs are in the opportunity they provide to support students, develop necessary skills, and temporarily relieve pressure on teachers who have been unsuccessful in dealing with challenging students. Alternative programs hold little value when they are intended as a punitive measure and a "dumping ground" for certain students. 
Effective, research-based alternative education strategies include the following:
· Low ratio of students to teachers. This allows for high quality instruction, more personal time for each student, and a greater chance of student behavioral gains. 

· Highly structured classroom. Within this structure, self-management skills are taught, and high rates of positive reinforcement are used. This will lead to more time engaged in academic tasks and will teach them the self-monitoring skills they will need to succeed in less restrictive settings. 

· Positive rather than punitive emphasis in behavior management. A positive emphasis rewards acceptable behavior and compliance, and directly reinforces classroom rules that have been taught. 
· Adult mentors. An adult mentor that takes a special interest in a student; tracks the student's behavior, attendance, attitude and grades, and uses positive reinforcement with the student can make a significant difference in both the academic and the personal life of a student with behavioral problems. 

· Individualized behavioral interventions based on a functional behavioral assessment. A complete functional behavioral assessment identifies causes of the behavior, factors maintaining the behavior, and positive behaviors to replace the problem ones. Conducting an FBA may be a crucial first step in the process of implementing positive, effective behavioral change. 

· Social skills instruction. This instruction can include problem solving, conflict resolution, anger management, and empathy training. 

· High-quality academic instruction. Instruction that is direct and includes learning strategies; small, interactive groups; and directed responses and questioning of students keeps them engaged and focused on the material at hand. Difficulty of instruction must also be controlled for. 

· Involving parents. Involving parents entails frequent communication between the home and the school; parent education programs, provided either at school or in the community, and other activities designed to enfranchise parents. 

· Reintegration Plan. Designing interventions to ensure that students can effectively transition back to his/her "regular" classroom is critical. Prior to reintegration, expectations, rules, and procedures common in the student's regular classroom should be implemented in the alternative environment. Behavioral interventions and external reinforcement should be reduced over time to normal classroom levels so that the student gradually comes to perceive it as the norm. Receiving teachers should be involved in planning the transition. 
Evidence of Effectiveness
Examples of the effectiveness of alternative education programs include the following:
· The American Federation of Teachers has estimated that "for the [$1,750] additional spent on every disruptive student attending an alternative school, the public gains $14,000 in student learning time that would have been lost, $2,800 in reduced grade repetition costs, $1,750 in reduced welfare costs, and $1,500 in reduced prison costs (Education Daily, 1995). This is a total savings of $18,300 per student. 

· A 1996 study carried out by the Oklahoma Technical Assistance Center (OTAC) reported that Oklahoma students enrolled in state-sponsored alternative programs had generally improved their grade-point averages while lowering their rate of failure, truancy, and discipline referrals. In addition, 95% of seniors who had entered a program in September had either graduated or received a GED. 

· Shallcross, a remedial discipline school in Philadelphia founded in 1994, includes students aged 11 - 21 in grades 6 - 12. Most students referred to Shallcross - for weapons charges, assaults, or chronic behavioral problems - have already been in trouble many times. However, with the program's combination academic-discipline approach, Shallcross has to date proven successful. It boasts a 65 to 70 percent success rate, meaning that students and their families have met all their goals. 
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