
Submitted to U.S. Office of Special Education Programs
by West Virginia Department of Education

August 2014

 West Virginia
State Performance Plan
for 2005-2012
& 2012-2013 Annual Performance Report

INDIVIDUALS WITH DISABILITIES EDUCATION ACT • PART B
Office of Special Programs



West Virginia Board of education

2014-2015

Gayle C. Manchin, President
Michael I. Green, Vice President

Tina H. Combs, Secretary

Thomas W. Campbell, Member
Robert W. Dunlevy, Member
Lloyd G. Jackson II, Member
L. Wade Linger Jr., Member
William M. White, Member

Paul L. Hill, Ex Officio
Chancellor

 West Virginia Higher Education Policy Commission

James L. Skidmore, Ex Officio
Chancellor

West Virginia Council for Community and Technical College Education



 

 

 

 

UNITED STATES DEPARTMENT OF EDUCATION 

OFFICE OF SPECIAL EDUCATION AND REHABILITATIVE 

SERVICES 

 

 

June 23, 2014 

Mr. James B. Phares, Ed.D.  

West Virginia Dept. of Education  

1900 Kanawha Blvd East, Bldg. 6, Room 358 

Charleston, West Virginia  25305 

Dear Superintendent Phares: 

I am writing to advise you of the U. S. Department of Education's (Department) 2014 

determination under section 616 of the Individuals with Disabilities Education Act (IDEA).  The 

Department has determined that West Virginia needs assistance in implementing the 

requirements of Part B of the IDEA.  This determination is based on the totality of the State’s 

data and information, including the Federal fiscal year (FFY) 2012 Annual Performance Plan 

(APR) and revised State Performance Plan (SPP), other State-reported data, and other publicly 

available information. 

As you know, the Office of Special Education Programs (OSEP) is implementing a revised 

accountability framework designed to more directly support States in improving results for 

infants, toddlers, children and youth with disabilities, and their families.  Section 616(a)(2) of the 

IDEA requires that the primary focus of IDEA monitoring be on improving educational results 

and functional outcomes for children with disabilities, and ensuring that States meet the IDEA 

program requirements.   

OSEP’s previous accountability system placed a heavy emphasis on compliance and we have 

seen an improvement in States’ compliance over the past seven years of IDEA determinations.  

OSEP’s new accountability framework, called Results Driven Accountability (RDA), brings into 

focus the educational results and functional outcomes for children with disabilities while 

balancing those results with the compliance requirements of IDEA.  Protecting the rights of 

children with disabilities and their families is a key responsibility of State educational agencies 

(SEAs) and local educational agencies (LEAs), but it is not sufficient if children are not attaining 

the knowledge and skills necessary to achieve the goals of IDEA as reflected in Congressional 

findings in section 601(c)(1) of the IDEA Improvement Act of 2004:  equality of opportunity, 

full participation, independent living, and economic self-sufficiency.   

From the start, OSEP committed to several key principles to guide the development of a new 

accountability framework, including transparency, stakeholder involvement, and burden 

reduction.  In keeping with these principles, over the past two years we have solicited input from 

stakeholders on multiple occasions and published a new SPP/APR for FFYs 2013 through 2018.  

The revised SPP/APR significantly reduces data collection and reporting burden by States, and 

shifts the focus to improving educational results and functional outcomes for children with 

disabilities by requiring each State to develop and implement a State Systemic Improvement 

Plan (SSIP). 
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The Department is committed to supporting States in the development and implementation of the 

SSIP which is designed to improve results for all children, including children with disabilities, 

and is investing significant resources toward that commitment.  OSEP is implementing a system 

of differentiated monitoring and support, using data on performance (i.e., results data) and other 

information about a State to determine the appropriate intensity, focus, and nature of the 

oversight and support that each State will receive as part of RDA.  OSEP’s technical assistance 

network will be a key component of differentiated support to States and, through States, to local 

programs.  We believe that only through a coordinated effort across the education system will we 

positively affect the school and life trajectories of children with disabilities. 

In making determinations in 2013, the Department used a compliance matrix that included 

compliance data on multiple factors, thereby allowing us to consider the totality of a State’s 

compliance data.  In the 2013 determination letters, OSEP informed States that it would use 

results data when making determinations in 2014.  OSEP published a Request for Information to 

solicit comments regarding how results data could be used in making IDEA determinations in 

2014 and beyond, and has carefully reviewed these comments in deciding how to use results data 

in making determinations in 2014. 

Your State’s 2014 determination is based on the data reflected in the State’s “2014 Part B 

Compliance Matrix” and “2014 Results Driven Accountability Matrix.”  Enclosed with this 

determination letter are the following:  (1) the State’s “2014 Part B Compliance Matrix” and 

“2014 Results Driven Accountability Matrix;” (2) a document entitled “How the Department 

Made Determinations under Section 616(d) of the Individuals with Disabilities Education Act in 

2014:  Part B,” which provides a detailed description of how OSEP evaluated States’ data using 

the Compliance and RDA Matrices; (3) your State’s FFY 2012 Response Table, which provides 

OSEP’s analysis of the State’s FFY 2012 APR and revised SPP; and (4) a Data Display, which 

presents certain State-reported data in a transparent, user-friendly manner.  The Data Display 

will be posted on OSEP’s Web site and will be helpful for the public in getting a broader picture 

of State performance in key areas.  

For the 2014 determinations, the Department is using results data on the participation of children 

with disabilities on regular Statewide assessments; the proficiency gap between children with 

disabilities and all children on regular Statewide assessments; and the performance of children 

with disabilities on the National Assessment of Educational Progress (NAEP).  At this time, we 

can meaningfully use data on the participation rate, and proficiency gap, on regular Statewide 

assessments.  We plan to measure growth in the proficiency of children with disabilities when 

States have transitioned to college- and career- ready standards and assessments.  In the interim, 

we are using data from NAEP on the performance of children with disabilities, which provide a 

consistent and fair benchmark for performance of children across all States.  In the future, OSEP 

plans to use only regular Statewide assessment data, rather than NAEP data, for annual 

determinations, including data on the growth in proficiency of children with disabilities on 

Statewide assessments.   

As noted above, the State’s 2014 determination is Needs Assistance.  A State’s 2014 RDA 

Determination is Needs Assistance if the RDA Percentage is at least 60% but less than 80%.  A 

State would also be Needs Assistance if its RDA Determination percentage is 80% or above, but 

the Department has imposed Special Conditions on the State’s last three (FFYs 2011, 2012, and 

2013) IDEA Part B grant awards, and those Special Conditions are in effect at the time of the 

2014 determination.  
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The State’s determination for 2013 was also needs assistance.  In accordance with section 

616(e)(1) of the IDEA and 34 C.F.R. § 300.604(a), if a State is determined to need assistance for 

two consecutive years, the Secretary must take one or more of the following actions:  (1) advise 

the State of available sources of technical assistance that may help the State address the areas in 

which the State needs assistance and require the State to work with appropriate entities; (2) direct 

the use of State-level funds on the area or areas in which the State needs assistance; or (3) 

identify the State as a high-risk grantee and impose Special Conditions on the State’s IDEA Part 

B grant award. 

Pursuant to these requirements, the Secretary is advising the State of available sources of 

technical assistance, including OSEP-funded technical assistance centers and resources at the 

following Web site:  https://osep.grads360.org/#program/highlighted-resources (link goes live 

July 18, 2014), and requiring the State to work with appropriate entities.  In addition, the State 

should consider accessing technical assistance from other Department-funded centers such as the 

Comprehensive Centers with resources at the following link:  

http://www2.ed.gov/programs/newccp/index.html.  The Secretary directs the State to determine 

the results elements and/or compliance indicators, and improvement strategies, on which it will 

focus its use of available technical assistance, in order to improve its performance.  We strongly 

encourage the State to access technical assistance related to those results elements and 

compliance indicators for which the State received a score of zero or less.  Your State must 

report with its FFY 2013 SPP/APR submission, due February 2, 2015, on:  (1) the technical 

assistance sources from which the State received assistance; and (2) the actions the State took as 

a result of that technical assistance. 

As a reminder, your State must report annually to the public on the performance of each LEA 

located in the State on the targets in the SPP as soon as practicable, but no later than 120 days 

after the State’s submission of its FFY 2012 APR.  In addition, your State must:  (1) review LEA 

performance against targets in the State’s SPP; (2) determine if each LEA “meets the 

requirements” of Part B, or “needs assistance,” “needs intervention,” or “needs substantial 

intervention” in implementing Part B of the IDEA; (3) take appropriate enforcement action; and 

(4) inform each LEA of its determination.  Finally, please ensure that your APR, updated SPP, 

and report on the performance of each LEA located in the State on the targets in the SPP are 

posted on the SEA’s Web site and made available to the public. 

https://osep.grads360.org/#program/highlighted-resources
http://www2.ed.gov/programs/newccp/index.html
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OSEP appreciates the State’s efforts to improve results for children and youth with disabilities 

and looks forward to working with your State over the next year as we continue our important 

work of improving the lives of children with disabilities and their families.  If you have any 

questions, would like to discuss this further, or want to request technical assistance, please 

contact Jennifer Finch, your OSEP State Contact, at 202-245-6610. 

Sincerely, 

 

 
Melody Musgrove, Ed.D 

Director 

Office of Special Education Programs 

 

Enclosures  

 

cc:  State Director of Special Education  

 



Reading Component Elements Performance Score

Percentage of 4th and 8th Grade Children with Disabilities Participating in Regular 

State Assessment
89.00% 1

4th and 8th Grade Proficiency Gap on State Assessment 30.00% 1

National Assessment of Educational Progress - Percentage 4th Grade Children with 

Disabilities Scoring at Basic or Above
28.00% 1

National Assessment of Educational Progress - Percentage 4th Grade Children with 

Disabilities Excluded from Testing
9.00% 1

National Assessment of Educational Progress - Percentage 8th Grade Children with 

Disabilities Scoring at Basic or Above
18.00% 0

National Assessment of Educational Progress - Percentage 8th Grade Children with 

Disabilities Excluded from Testing
14.00% 1

Math Component Elements Performance Score

Percentage of 4th and 8th Grade Children with Disabilities Participating in Regular 

State Assessment
97.00% 2

4th and 8th Grade Proficiency Gap on State Assessment 29.00% 1

National Assessment of Educational Progress - Percentage 4th Grade Children with 

Disabilities Scoring at Basic or Above
57.00% 1

National Assessment of Educational Progress - Percentage 4th Grade Children with 

Disabilities Excluded from Testing
9.00% 1

National Assessment of Educational Progress - Percentage 8th Grade Children with 

Disabilities Scoring at Basic or Above
19.00% 0

National Assessment of Educational Progress - Percentage 8th Grade Children with 

Disabilities Excluded from Testing
13.00% 1

Graduation Component Elements
1 Performance Score

(Placeholder for FFY 2013) (Placeholder for FFY 2013) (Placeholder for FFY 2013)

Results Total  Points Available Results Points Earned Results Performance

20 11 55.00%

Compliance Total  Points Available
Compliance Points 

Earned 
2 Compliance Performance

20 18 90.00%

72.50%

2. Review the Part B Compliance Matrix for a breakdown of compliance points earned.

Results Driven Accountability Percentage and Determination3

NEEDS ASSISTANCE (yellow)

1.  The Department is committed to using graduation data in determinations but identified potential discrepancies between States with respect to what is included 

as a  regular high school diploma for children with disabilities, as reported to the Department. To ensure that States are treated equitably, we will work with States 

to address these discrepancies and plan to use graduation data in the 2015 Part B determinations.

Part B Results Driven Accountability Matrix:  2014

West Virginia

3.  Review "How the Department Made Determinations under Section 616(d) of the Individuals with Disabilities Education Act in 2014:  Part B" for a detailed 

description of how the Compliance Performance Percentage, Results Performance Percentage and the Results Driven Accountability Percentage and Determination 

were calculated.



West Virginia Part B Compliance Matrix:  2014 

Part B Compliance Indicator
1 Performance

Full Correction 

of Findings of 

Noncompliance 

Identified in FFY 

2011

Score

Indicator 4B:  Significant discrepancy, by race and ethnicity, in the 

rate of suspension and expulsion, and  policies, procedures or 

practices that contribute to the significant discrepancy and do not 

comply with specified requirements.

10.53% Y 1

Indicator 9:  Disproportionate representation of racial and ethnic 

groups in special education and related services due to inappropriate 

identification. 

0.00% Y 2

Indicator 10: Disproportionate representation of racial and ethnic 

groups in specific disability categories due to inappropriate 

identification. 

5.30% N/A 2

Indicator 11: Timely initial evaluation 98.10% Y 2

Indicator 12:  IEP developed and implemented by third birthday 99.84% Y 2

Indicator 13: Secondary transition 90.50% Y 2

Indicator 15: Timely correction 88.40% 1

Indicator 20:  Timely and accurate State-reported data 100.00% 2

Timely State Complaint Decisions 100.00% 2

Timely Due Process Hearing Decisions N/A N/A

Longstanding Noncompliance 2

Special Conditions NONE

Uncorrected identified noncompliance NONE

Total Compliance 

Score
18

Points Earned
Total Possible 

Points

18 20

1. The complete language for each indicator is located on page one of the State's Part B FFY 2012 SPP/APR Response Table.

Compliance Performance

90.00%



West Virginia Part B FFY 2012 SPP/APR Response Table 
Part B SPP/APR Indicators 

1.  Percent of youth with IEPs graduating from high school with a regular diploma. [Results Indicator] 
2.  Percent of youth with IEPs dropping out of high school.  [Results Indicator] 
3. Statewide assessments: 

A. Percent of the districts with a disability subgroup that meets the State’s minimum “n” size that meet the State’s AYP/AMO targets for the 
disability subgroup.  [Results Indicator] 

B. Participation rate for children with IEPs on statewide assessments.  [Results Indicator] 
C. Proficiency rate for children with IEPs against grade level, modified and alternate academic achievement standards.  [Results Indicator] 

4. Rates of suspension and expulsion 
A. Percent of districts that have a significant discrepancy in the rate of suspensions and expulsions of greater than 10 days in a school year for 

children with IEPs;  [Results Indicator] 
B. Percent of districts that have: (a) a significant discrepancy, by race or ethnicity, in the rate of suspensions and expulsions of greater than 

10 days in a school year for children with IEPs; and (b) policies, procedures or practices that contribute to the significant discrepancy and 
do not comply with requirements relating to the development and implementation of IEPs, the use of positive behavioral interventions and 
supports, and procedural safeguards.  [Compliance Indicator] 

5. Percent of children with IEPs aged 6 through 21 served: 
A. Inside the regular class 80% or more of the day; 
B. Inside the regular class less than 40% of the day; or 
C. In separate schools, residential facilities, or homebound/hospital placements. 

[Results Indicator]  
6. Percent of children aged 3 through 5 with IEPs attending a: 

A. Regular early childhood program and receiving the majority of special education and related services in the regular early childhood 
program; and 

B. Separate special education class, separate school or residential facility. 
        [Results Indicator] 

7. Percent of preschool children age 3 through 5 with IEPs who demonstrate improved: 
A. Positive social-emotional skills (including social relationships); 
B. Acquisition and use of knowledge and skills (including early language/communication and early literacy); and 
C. Use of appropriate behaviors to meet their needs. 

[Results Indicator] 
8. Percent of parents with a child receiving special education services who report that schools facilitated parent involvement as a means of 

improving services and results for children with disabilities.  [Results Indicator] 
9. Percent of districts with disproportionate representation of racial and ethnic groups in special education and related services that is the result of 

inappropriate identification.  [Compliance Indicator] 
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10. Percent of districts with disproportionate representation of racial and ethnic groups in specific disability categories that is the result of 
inappropriate identification.  [Compliance Indicator] 

11. Percent of children who were evaluated within 60 days of receiving parental consent for initial evaluation or, if the State establishes a 
timeframe within which the evaluation must be conducted, within that timeframe.  [Compliance Indicator] 

12. Percent of children referred by Part C prior to age 3, who are found eligible for Part B, and who have an IEP developed and implemented by 
their third birthdays.  [Compliance Indicator] 

13. Percent of youth with IEPs aged 16 and above with an IEP that includes appropriate measurable postsecondary goals that are annually updated 
and based upon an age appropriate transition assessment, transition services, including courses of study, that will reasonably enable the 
student to meet those postsecondary goals, and annual IEP goals related to the student’s transition services needs.  There also must be 
evidence that the student was invited to the IEP Team meeting where transition services are to be discussed and evidence that, if appropriate, a 
representative of any participating agency was invited to the IEP Team meeting with the prior consent of the parent or student who has 
reached the age of majority.  [Compliance Indicator] 

14. Percent of youth who are no longer in secondary school, had IEPs in effect at the time they left school, and were: 
A. Enrolled in higher education within one year of leaving high school; 
B. Enrolled in higher education or competitively employed within one year of leaving high school. 
C. Enrolled in higher education or in some other postsecondary education or training program; or competitively employed or in some other 

employment within one year of leaving high school. 
 [Results Indicator] 

15. General supervision system (including monitoring, complaints, hearings, etc.) identifies and corrects noncompliance as soon as possible but in 
no case later than one year from identification. 
[Compliance Indicator] 

18. Percent of hearing requests that went to resolution sessions that were resolved through resolution session settlement agreements.  [Results   
Indicator] 

19. Percent of mediations held that resulted in mediation agreements.  [Results Indicator] 
20. State reported data (618 and State Performance Plan and Annual Performance Report) are timely and accurate.   [Compliance Indicator] 
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Timeliness of State Complaint and Due Process Hearing Decisions 
 (Collected as Part of IDEA Section 618 Data rather than through an SPP/APR Indicator) 

Timely Resolution of State Complaints:  Percent of signed written complaints with reports issued that were resolved within 60-day timeline or a 
timeline extended for exceptional circumstances with respect to a particular complaint, or because the parent (or individual or organization) and 
the public agency agree to extend the time to engage in mediation or other alternative means of dispute resolution, if available in the State.  

Timely Adjudication of Due Process Hearing Requests:  Percent of adjudicated due process hearing requests that were adjudicated within the 
timeline or a timeline that is properly extended by the hearing officer at the request of either party or in the case of an expedited hearing, within 
the required timelines. 
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West Virginia Part B FFY 2012 SPP/APR Results Data Summary 

INDICATOR FFY 2011 
DATA 

FFY 2012 
DATA 

FFY 2012 
TARGET 

1. Graduation 59.6% 59.9% ≥ 80%1 
2. Drop Out 2.7% 2.2% ≤ 2.75%2 
3. A. Percent of Districts Meeting AYP for Disability Subgroup 0% 0% Nine districts 

B. Statewide Assessment Participation Rate – Reading 97.67% 97.9% ≥ 95.0% 
B. Statewide Assessment Participation Rate – Math 97.66% 97.8% ≥ 95.0% 
C. Proficiency Rate – Reading  18.92% 17.8% ≥ 25.9% 
C. Proficiency Rate – Math  22.54% 20.6% ≥ 29.1% 

4. A. Percent of Districts with Significant Discrepancy in Suspension/Expulsion 0% 7% 0% 
5. Educational Environment for Children with IEPs 6-21 

A. In Regular Education 80% or More of Day 66.2% 63.9% ≥ 61.5% 

B. In Regular Education Less than 40% of Day 8.3% 8.7% ≤ 8.0% 
C. In Separate Schools, Residential Facilities, or Homebound/Hospitals 1.7% 1.7% ≤ 1.0% 

6. Percent of children aged 3 through 5 with IEPs attending: 
A. Regular early childhood program and receiving majority of special education and 

related services in regular early childhood program;  
29.8% 27.3% ≥ 30.3% 

B. Separate special education class, separate school or residential facility. 10.6% 10.5% ≥ 10.1% 
7. Preschool Outcomes  See Attached 

Table 
See Attached 

Table 
See Attached 

Table 
8. Parents Reporting Schools Facilitated Parent Involvement 33.3% 34.4% ≥ 40% 
14. Percent of Youth No Longer in School, within One Year of Leaving High School: 

A. Enrolled in Higher Education  11.8% 15% ≥ 24.0% 

B. Enrolled in Higher Education or Competitively Employed 43.9% 49.3% ≥ 53.3% 
C. Enrolled in Higher Education or Other Postsecondary Education or Training or 

Competitively Employed or in Some Other Employment 59.0% 64.7% ≥ 68.1% 

18. Hearing Requests Resolved through Resolution Session Agreements 92.9% 100% ≥ 75% 
19. Mediations Held that Resulted in Mediation Agreements 83.3% 100% ≥ 75% 
 

1 As used in this table, the symbol “≥” means that, to meet the target, the State’s data must be greater than or equal to the established target. 
2 As used in this table, the symbol “≤” means that, to meet the target, the State’s data must be less than or equal to the established target. 
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7.  Percent of Preschool Children Age 3 through 5 with IEPs Who Demonstrate Improved Outcomes 

Summary Statement 13 FFY 2011 Data FFY 2012 Data FFY 2012 Target 

Outcome A: 
Positive social-emotional skills (including social relationships) (%) 72.23% 78.5% ≥ 77% 

Outcome B: 
Acquisition and use of knowledge and skills (including early 
language/ communication) (%) 

72.84% 78.2% ≥ 70% 

Outcome C: 
Use of appropriate behaviors to meet their needs (%) 75.31% 79.4% ≥ 75% 
 

Summary Statement 24  FFY 2011 Data FFY 2012 Data FFY 2012 Target 

Outcome A: 
Positive social-emotional skills (including social relationships) (%) 

67.47% 67.7% ≥ 85% 

Outcome B: 
Acquisition and use of knowledge and skills (including early 
language/ communication) (%) 

63.93% 63.7% ≥ 67% 

Outcome C: 
Use of appropriate behaviors to meet their needs (%) 

80.02% 78.3% ≥ 86% 

 

3 Summary Statement 1:  Of those preschool children who entered or exited the preschool program below age expectations in each Outcome, the percent who 
substantially increased their rate of growth by the time they turned 6 years of age or exited the program. 
4 Summary Statement 2:  The percent of preschool children who were functioning within age expectations in each Outcome by the time they turned 6 years of 
age or exited the program. 
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West Virginia FFY 2012 Results Data Summary Notes 

INDICATOR 3A:  The State is reporting Annual Measurable Objectives (AMOs) data used for accountability reporting under Title I of the 
Elementary and Secondary Education Act (ESEA) as a result of ESEA flexibility.   

INDICATOR 3B:  The State provided a Web link to 2012 publicly-reported assessment results. 

INDICATOR 3C:  The State provided a Web link to 2012 publicly-reported assessment results. 

INDICATOR 4A:  The State reported its definition of “significant discrepancy.” 

The State reported that four districts were identified as having a significant discrepancy in the rate of suspensions and expulsions of greater than ten 
days in a school year for children with IEPs. 

The State reported that all districts met the State-established minimum “n” size requirement of 20 students with disabilities. 

The State reported that it reviewed the districts’ policies, procedures, and practices relating to the development and implementation of IEPs, the use 
of positive behavioral interventions and supports, and procedural safeguards to ensure compliance with the IDEA, as required by 34 CFR 
§300.170(b) for the districts identified with significant discrepancies in FFY 2012.  The State identified noncompliance through this review. 

The State reported that it did not revise (and did not require the affected districts to revise), the districts’ policies, procedures, and practices relating to 
the development and implementation of IEPs, the use of positive behavioral interventions and supports, and procedural safeguards to ensure 
compliance with the IDEA, pursuant to 34 CFR §300.170(b), for the districts identified with significant discrepancies in FFY 2012.  Rather, the State 
reported that appropriate implementation of existing policies and procedures was required.  

REQUIRED ACTIONS: 

The State must report, in its FFY 2013 APR, on the correction of noncompliance that the State identified in FFY 2012  as a result of the review it 
conducted pursuant to 34 CFR §300.170(b).  When reporting on the correction of this noncompliance, the State must report that it has verified that 
each LEA with noncompliance identified by the State:  (1) is correctly implementing the specific regulatory requirements (i.e., achieved 100% 
compliance) based on a review of updated data such as data subsequently collected through on-site monitoring or a State data system; and (2) has 
corrected each individual case of noncompliance, unless the child is no longer within the jurisdiction of the LEA, consistent with OSEP Memo 09-
02.5  In the FFY 2013 APR, the State must describe the specific actions that were taken to verify the correction. 

5 OSEP Memorandum 09-02 (OSEP Memo 09-02), dated October 17, 2008, requires that the State report that it verified that each LEA with noncompliance:  (1) 
is correctly implementing the specific regulatory requirements (i.e., achieved 100% compliance) based on a review of updated data such as data subsequently 
collected through on-site monitoring or a State data system; and (2) has corrected each individual case of noncompliance, unless the child is no longer within the 
jurisdiction of the LEA. 
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West Virginia Part B FFY 2012 SPP/APR Compliance Summary 

INDICATOR FFY 2011 
DATA 

FFY 2012 
DATA  

FFY 2012 
TARGET 

CORRECTION OF FINDINGS OF  NONCOMPLIANCE 
IDENTIFIED IN FFY 2011 

4B.  Significant disproportionality in 
suspension/expulsion by race/ethnicity, 
and policies, procedures or practices 
that contribute to the significant 
discrepancy and do not comply with 
specified requirements. 

10.53% 10.53% 0% 

The State reported that six of 11 findings of 
noncompliance identified in FFY 2011 were corrected in a 
timely manner and that the five remaining findings were 
subsequently corrected by April 2014.   

9.  Disproportionate representation of 
racial and ethnic groups in special 
education and related services that is 
the result of inappropriate 
identification. 

1.8% 0% 0% 

The State reported that the one finding of noncompliance 
identified in FFY 2011 was corrected in a timely manner. 

 

10.  Disproportionate representation by 
disability of racial and ethnic groups in 
specific disability categories that is the 
result of inappropriate identification. 

0% 5.3% 0% 

The State reported that it did not identify any findings of 
noncompliance in FFY 2011. 

 

11.  Timely Initial Evaluation 
98% 98.1% 100% 

The State reported that all 40 of its findings of 
noncompliance identified in FFY 2011 were corrected in a 
timely manner. 

12.  Early Childhood Transition 99.45% 99.84% 100% The State reported that the two findings of noncompliance 
identified in FFY 2011 were corrected in a timely manner. 

13.  Secondary Transition 

70.8% 90.5% 100% 

The State reported that 25 of 33 findings of 
noncompliance identified in FFY 2011 were corrected in a 
timely manner and that the eight remaining findings were 
subsequently corrected by February 2014.  

15.  Timely Correction 
99.42% 88.4% 100% 

The State reported that 282 of 319 findings of 
noncompliance identified in FFY 2011 were corrected in a 
timely manner and that 13 findings were subsequently 

FFY 2012 Part B SPP/APR Response Table                                                      West Virginia                       Page 7 of 12 



INDICATOR FFY 2011 
DATA 

FFY 2012 
DATA  

FFY 2012 
TARGET 

CORRECTION OF FINDINGS OF  NONCOMPLIANCE 
IDENTIFIED IN FFY 2011 

corrected by February 2014.  The State reported on the 
actions it took to address the uncorrected noncompliance. 

20.  Timely and Accurate Data 100% 100% 100%  
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West Virginia Part B FFY 2012 State Complaint and Hearing Data from IDEA Section 618 Data Reports 

REQUIREMENT FFY 2011 DATA FFY 2012 DATA 

Timely resolution of 
complaints 

100% 

 

100% 

 

Timely adjudication of due 
process hearing requests 

100% (based on two due process hearings) 

 

No fully adjudicated due process hearings during the 
reporting period. 
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West Virginia FFY 2012 Compliance Data Summary Notes 

INDICATOR 4B: The State reported its definition of “significant discrepancy.”   

The State reported that 13 districts were identified as having a significant discrepancy, by race or ethnicity, in the rate of suspensions and 
expulsions of greater than ten days in a school year for children with IEPs.  The State reported that it reviewed the districts’ policies, procedures, 
and practices relating to the development and implementation of IEPs, the use of positive behavioral interventions and supports, and procedural 
safeguards to ensure compliance with the IDEA, as required by 34 CFR §300.170(b) for the districts identified with significant discrepancies in 
FFY 2012.  The State also reported that six districts were identified as having policies, procedures or practices that contribute to the significant 
discrepancy and do not comply with requirements relating to the development and implementation of IEPs, the use of positive behavioral 
interventions and supports, and procedural safeguards. 

The State reported that all districts met the State-established minimum “n” size requirement of 20 students with disabilities in at least one 
race/ethnicity category.  

The State reported that it did not revise (and did not require the affected districts to revise), the districts’ policies, procedures, and practices 
relating to the development and implementation of IEPs, the use of positive behavioral interventions and supports, and procedural safeguards to 
ensure compliance with the IDEA, pursuant to 34 CFR §300.170(b), for the districts identified with significant discrepancies in FFY 2012.  
Rather, the State reported that appropriate implementation of existing policies and procedures was required.  

The State reported that noncompliance identified in FFY 2011 through the review of policies, procedures, and practices, pursuant to 34 CFR 
§300.170(b), was corrected. 

REQUIRED ACTIONS: 

Because the State reported less than 100% compliance (greater than 0% actual target data for this indicator) for FFY 2012, the State must report on 
the status of correction of noncompliance identified in FFY 2012 for this indicator.  The State must demonstrate, in the FFY 2013 APR, that the 
districts identified with noncompliance in FFY 2012 have corrected the noncompliance, including that the State verified that each district with 
noncompliance:  (1) is correctly implementing the specific regulatory requirement(s) (i.e., achieved 100% compliance) based on a review of 
updated data such as data subsequently collected through on-site monitoring or a State data system; and (2) has corrected each individual case of 
noncompliance, unless the child is no longer within the jurisdiction of the district, consistent with OSEP Memo 09-02.  In the FFY 2013 APR, the 
State must describe the specific actions that were taken to verify the correction. 

INDICATOR 9:  The State reported that one district was identified with disproportionate representation of racial and ethnic groups in special 
education and related services.  The State also reported that no districts were identified with disproportionate representation of racial and ethnic 
groups in special education and related services that was the result of inappropriate identification. 

The State provided its definition of “disproportionate representation.” 

The State reported that all districts met the State-established minimum “n” size requirement of 20 students with disabilities in each race/ethnicity 
category and none were excluded from the calculation. 
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INDICATOR 10:  The State reported that 12 districts were identified with disproportionate representation of racial and ethnic groups in specific 
disability categories.  The State also reported that three districts were identified with disproportionate representation of racial and ethnic groups in 
specific disability categories that was the result of inappropriate identification. 

The State provided its definition of “disproportionate representation.” 

The State reported that all districts met the State-established minimum “n” size requirement of 20 students with disabilities in each race/ethnicity 
category and none were excluded from the calculation. 

REQUIRED ACTIONS:  

Because the State reported less than 100% compliance for FFY 2012 (greater than 0% actual target data for this indicator), the State must report on 
the status of correction of noncompliance identified in FFY 2012 for this indicator.  The State must demonstrate, in the FFY 2013 APR, that the 
districts identified in FFY 2012 with disproportionate representation of racial and ethnic groups in specific disability categories that was the result 
of inappropriate identification are in compliance with the requirements in 34 CFR §§300.111, 300.201, and 300.301 through 300.311, including 
that the State verified that each district with noncompliance:  (1) is correctly implementing the specific regulatory requirement(s) (i.e., achieved 
100% compliance) based on a review of updated data such as data subsequently collected through on-site monitoring or a State data system; and 
(2) has corrected each individual case of noncompliance, unless the child is no longer within the jurisdiction of the district, consistent with OSEP 
Memo 09-02.  In the FFY 2013 APR, the State must describe the specific actions that were taken to verify the correction. 

INDICATOR 11: 

REQUIRED ACTIONS: 

Because the State reported less than 100% compliance for FFY 2012, the State must report on the status of correction of noncompliance identified 
in FFY 2012 for this indicator.  When reporting on the correction of noncompliance, the State must report, in its FFY 2013 APR, that it has 
verified that each LEA with noncompliance identified in FFY 2012 for this indicator:  (1) is correctly implementing the specific regulatory 
requirements (i.e., achieved 100% compliance) based on a review of updated data such as data subsequently collected through on-site monitoring 
or a State data system; and (2) has corrected each individual case of noncompliance, unless the child is no longer within the jurisdiction of the 
LEA, consistent with OSEP Memo 09-02.  In the FFY 2013 APR, the State must describe the specific actions that were taken to verify the 
correction. 
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INDICATOR 12: 

REQUIRED ACTIONS: 

Because the State reported less than 100% compliance for FFY 2012, the State must report on the status of correction of noncompliance identified 
in FFY 2012 for this indicator.  When reporting on the correction of noncompliance, the State must report, in its FFY 2013 APR, that it has 
verified that each LEA with noncompliance identified in FFY 2012 for this indicator:  (1) is correctly implementing the specific regulatory 
requirements (i.e., achieved 100% compliance) based on a review of updated data such as data subsequently collected through on-site monitoring 
or a State data system; and (2) has corrected each individual case of noncompliance, unless the child is no longer within the jurisdiction of the 
LEA, consistent with OSEP Memo 09-02.  In the FFY 2013 APR, the State must describe the specific actions that were taken to verify the 
correction. 

INDICATOR 13: 

REQUIRED ACTIONS: 

Because the State reported less than 100% compliance for FFY 2012, the State must report on the status of correction of noncompliance identified 
in FFY 2012 for this indicator.  When reporting on the correction of noncompliance, the State must report, in its FFY 2013 APR, that it has 
verified that each LEA with noncompliance identified in FFY 2012 for this indicator:  (1) is correctly implementing the specific regulatory 
requirements (i.e., achieved 100% compliance) based on a review of updated data such as data subsequently collected through on-site monitoring 
or a State data system; and (2) has corrected each individual case of noncompliance, unless the child is no longer within the jurisdiction of the 
LEA, consistent with OSEP Memo 09-02.  In the FFY 2013 APR, the State must describe the specific actions that were taken to verify the 
correction. 

INDICATOR 15: 

REQUIRED ACTIONS: 

The State must report, with the FFY 2013 SPP/APR, that it has corrected the remaining 24 findings of noncompliance identified in FFY 2011 that 
were not reported as corrected in the FFY 2012 APR were corrected.   

When reporting with the FFY 2013 APR on the correction of the remaining findings of noncompliance identified in FFY 2011, the State must 
report that it verified that each LEA with remaining findings of noncompliance:  (1) is correctly implementing the specific regulatory requirements 
(i.e., achieved 100% compliance) based on a review of updated data such as data subsequently collected through on-site monitoring or a State data 
system; and (2) has corrected each individual case of noncompliance, unless the child is no longer within the jurisdiction of the LEA, consistent 
with OSEP Memo 09-02.  

In addition, in responding to Indicators 4A, 4B, 10, 11, 12, and 13 in the FFY 2013 SPP/APR, the State must report on correction of the 
noncompliance described in this table under those indicators. 
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Data Display: WEST VIRGINIA
Publication Year 2014

Identification of Children with Disabilities

STUDENT ENROLLMENT, AGES 6 THROUGH 21

Student Category
State
Students (#)

State
Students (%)

Nation 
Students (#)

Nation 
Students (%)

All students 246,418 44,960,222

Children with 
disabilities (IDEA)

39,004 15.8 5,823,844 13.0

Explanatory Note: The number of total students enrolled in public schools in the state and nation as of October 1, 
2011 (or the closest day to October 1) for all grade levels from grade 1 through grade 12, as well as ungraded.  The 
number and percentage of children with disabilities (IDEA) in the state and nation as of the state-designated child 
count date (between October 1 and December 1, 2012).  Children with disabilities (IDEA) are served by the Individuals 
with Disabilities Education Act (IDEA).  Data reported for IDEA 2012 Child Count and the SY 2011-12 Common Core of 
Data (CCD).  National IDEA Child Count data represent the US, Outlying Areas, and Freely Associated States and the 
national CCD data represent the US and Outlying Areas.

PERCENT OF POPULATION WHO ARE CHILDREN WITH DISABILITIES (IDEA), AGES 3 THROUGH 21

Age
State (%)
SY 2010-11

State (%)
SY 2011-12

State (%)
SY 2012-13

Nation (%)
SY 2012-13

3 through 5 8.9 8.6 8.7 6.1

6 through 21 10.8 10.7 10.9 8.6

Explanatory Note: The percentage of the population who are children with disabilities (IDEA) in the state and nation as
of the state designated special education child count date, for the age ranges of 3 through 5 and 6 through 21.  Data 
reported for IDEA 2012 Child Count and Census.  National IDEA Child Count data represent the US, Outlying Areas, and
Freely Associated States and national Census data represent the 50 states and DC (including BIE).
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Data Display: WEST VIRGINIA
Publication Year 2014

PERCENT OF CHILDREN WITH DISABILITIES (IDEA) BY DISABILITY CATEGORY, AGES 6 THROUGH 21

Disability Category
Percent of Overall Student Enrollment
State (%)

Percent of Overall Student Enrollment
Nation (%)

Autism 0.62 0.99

Deaf-blindness 0.00 0.00

Emotional disturbance 0.60 0.80

Hearing impairment 0.16 0.15

Intellectual disability 2.78 0.94

Multiple disabilities 0.00 0.28

Orthopedic impairment 0.05 0.12

Other health impairment 2.25 1.71

Specific learning disabilities 4.84 5.20

Speech or language 
impairment

4.38 2.36

Traumatic brain injury 0.04 0.06

Visual impairment 0.10 0.06

Explanatory Note: The percentage of enrollees who are children with disabilities (IDEA), by disability category, in the
state and nation for the age range of 6 through 21 (excluding children with developmental delays).  For this 
calculation, the numerator is the number of children with disabilities (IDEA) in a specific disability category as of the 
state-designated special education child count date (between October 1 and December 1, 2012) for ages 6 through 21 
(excluding children with developmental delays) and the denominator is the total number of students enrolled in 
public schools as of October 1, 2011 (or the closest school day to October 1) for all grade levels from grade 1 through 
grade 12, as well as ungraded.  Data reported for IDEA 2012 Child Count and 2011-12 CCD.  National IDEA Child Count 
data represent the US, Outlying Areas, and Freely Associated States and national CCD data represent US and Outlying 
Areas.
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Publication Year 2014

PERCENT OF CHILDREN WITH DISABILITIES (IDEA) BY DISABILITY CATEGORY, AGES 3 THROUGH 21

Disability Category

CWDs (IDEA),
Ages 3-5
State (%)

CWDs (IDEA),
Ages 3-5
Nation (%)

CWDs (IDEA),
Ages 6-21
State (%)

CWDs (IDEA),
Ages 6-21
Nation (%)

All disabilities 100.0 100.0 100.0 100.0

Autism 1.6 7.8 3.9 7.8

Deaf-blindness 0.0 0.0 0.0 0.0

Developmental delay* 37.3 37.2

Emotional disturbance 0.2 0.4 3.8 6.3

Hearing impairment 0.9 1.3 1.0 1.2

Intellectual disability 1.5 2.0 17.6 7.4

Multiple disabilities - 1.1 0.0 2.2

Orthopedic impairment 0.1 0.9 0.3 0.9

Other health impairment 0.6 2.9 14.2 13.5

Specific learning disabilities 0.0 1.2 30.6 41.0

Speech or language 
impairment

57.2 44.7 27.7 18.6

Traumatic brain injury 0.0 0.1 0.2 0.4

Visual impairment 0.5 0.4 0.6 0.5

*Developmental delay is only allowable through age 9, so a 6-21 percentage cannot be calculated.

Explanatory Note: The percentage represents a distribution of children with disabilities (IDEA) by disability category 
for age ranges 3 through 5 and 6 through 21 (excluding children with developmental delays).  For this calculation, the 
denominator is all children with disabilities (IDEA) for the specified age range, excluding developmental delays for 
ages 6 through 21.  Data reported for IDEA 2012 Child Count.  National data represent the US, Outlying Areas, and 
Freely Associated States.

Graduation Rates

FOUR-YEAR REGULATORY ADJUSTED COHORT GRADUATION RATE

SY 2011-12
CWDs (IDEA) (%)

SY 2011-12
All Students (%)

Graduation Rate 60% 79%

Explanatory Note: The percentage of students from the original cohort who graduated in four years with a regular 
high school diploma.  Data reported for CSPR purposes.  
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Data Display: WEST VIRGINIA
Publication Year 2014

Educational Environment

EDUCATIONAL ENVIRONMENTS, AGES 3 THROUGH 5

Disability Category

CWDs Attending 
and Receiving the 
Majority of Special 
Education and 
Related Services in 
a Regular Early 
Childhood 
Program State (%)

CWDs Attending and 
Receiving the 
Majority of Special 
Education and 
Related Services in a 
Regular Early 
Childhood Program 
Nation (%)

CWDs Attending a 
Separate Special 
Education Class, 
Separate School, or 
Residential Facility 
State (%)

CWDs Attending a 
Separate Special 
Education Class, 
Separate School, or 
Residential Facility 
Nation (%)

All disabilities 27.3 42.4 10.5 26.4

Autism 22.5 32.1 36.0 48.7

Deaf-blindness 0.0 31.3 100.0 50.9

Developmental delay 50.2 42.8 23.2 35.7

Emotional disturbance 25.0 47.7 0.0 22.8

Hearing impairment 39.2 35.6 27.5 42.5

Intellectual disability 19.5 31.2 18.3 45.6

Multiple disabilities - 23.8 - 50.7

Orthopedic impairment 50.0 42.7 25.0 35.3

Other health impairment 31.3 44.8 12.5 29.0

Specific learning disabilities 100.0 51.5 0.0 11.8

Speech or language 
impairment

12.2 44.7 0.9 12.8

Traumatic brain injury 0.0 38.3 0.0 35.5

Visual impairment 44.4 44.7 22.2 32.6

Explanatory Note: The percentage of children with disabilities (IDEA) in the state and nation by disability category 
attending a regular early childhood program, or a separate special education class, separate school, or residential 
facility.  Note that this table does not include all reported preschool educational environment categories.  The 
denominator is all children with disabilities (IDEA), ages 3 through 5, in the specified disability category.  Data 
reported for IDEA 2012 Educational Environment. National data represent the US, Outlying Areas, and Freely 
Associated States.  
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EDUCATIONAL ENVIRONMENTS, AGES 6 THROUGH 21

Percent of Time Spent Inside the Regular Classroom

Disability Category

≥ 80% of 
Day
State (%)

≥ 80% of 
Day
Nation (%)

40 to 
79% of 
Day 
State (%)

40 to 
79% of 
Day 
Nation (%)

< 40% of 
Day 
State (%)

< 40% of 
Day
Nation (%)

Separate 
School or 
Residential 
Facility
State (%)

Separate 
School or 
Residential 
Facility
Nation (%)

All disabilities 63.9 61.5 24.5 19.5 8.7 13.7 0.7 3.3

Autism 33.7 39.5 26.6 18.1 37.5 33.2 0.7 8.1

Deaf-blindness 10.0 21.5 30.0 11.5 30.0 34.0 30.0 27.8

Emotional 
disturbance

47.1 44.1 30.5 17.8 12.7 20.3 3.4 14.7

Hearing impairment 66.1 57.8 14.8 16.4 4.8 12.6 12.8 11.6

Intellectual disability 21.0 17.1 47.4 26.6 29.1 48.7 0.6 6.6

Multiple disabilities 0.0 13.1 0.0 16.2 0.0 46.2 0.0 20.7

Orthopedic 
impairment

57.7 54.8 16.3 16.2 21.1 21.6 0.0 4.7

Other health 
impairment

56.7 64.0 33.4 22.2 6.9 9.7 0.7 1.9

Specific learning 
disabilities

68.3 67.2 29.0 24.6 1.3 6.3 0.3 0.6

Speech or language 
impairment

96.8 86.6 0.1 5.5 0.3 4.3 0.0 0.3

Traumatic brain 
injury

52.6 49.0 25.8 22.3 14.4 20.1 0.0 5.8

Visual impairment 65.1 64.7 12.3 13.0 2.8 11.0 17.1 9.3

Explanatory Note:  The percentage of children with disabilities (IDEA) in the state and nation by disability category 
(excluding children with developmental delays) attending regular classrooms, or separate schools and residential 
facilities.  Note that this table does not include all reported educational environment categories.  The denominator is 
all children with disabilities (IDEA), ages 6 through 21 (excluding children with developmental delays), in a specified 
disability category.  Data reported for IDEA 2012 Educational Environment.  National data represent the US, Outlying 
Areas, and Freely Associated States.  
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Data Display: WEST VIRGINIA
Publication Year 2014

Participation and Performance on Assessments

PARTICIPATION OF CHILDREN WITH DISABILITIES (IDEA) IN STATEWIDE ASSESSMENTS

Grade and Subject Assessed General Assessment (%) Alternate Assessment (%) Non-participant (%)

4th grade reading/language arts 92 8 *

8th grade reading/language arts 89 11 *

High school reading/language arts 88 12 *

4th grade mathematics 100 0 *

8th grade mathematics 99 1 *

High school mathematics 100 0 *

Explanatory Note: The percentage of children with disabilities (IDEA) who participated in statewide assessments for 
reading and mathematics for 4th grade, 8th grade, and high school.  The denominator is the sum of children with 
disabilities (IDEA) who participated and children with disabilities (IDEA) who did not participate in statewide 
assessments (excluding those with a significant medical emergency who did not take the assessment).  Due to
differences in the calculations used for the “children with disabilities (IDEA)” subgroup, these percentages may differ
from those reported for the CSPR.  Data reported  for 2012-13 Assessment, accessed from EDFacts on April 16, 2014.  
Participation data submitted by the following states/ entities were flagged due to questionable data quality in one or
more subject area, grade, and assessment type:  BIE, CA, DC, ID, IL, MA, NM, OK, RI, WV, and WY.

PERFORMANCE ON STATEWIDE ASSESSMENTS

Grade and Subject Assessed

Proficient (%)
General Assessment 
(CWD)

Proficient (%)
Alternate Assessment 
(CWD)

Proficient (%)
General Assessment 
(All Students)

4th grade reading/language arts 17 71 47

8th grade reading/language arts 8 73 50

High school reading/language arts 6 77 47

4th grade mathematics 22 86 48

8th grade mathematics 8 42 43

High school mathematics 6 71 45

Explanatory Note: The percentage of students in the state who scored at or above proficient (as determined by each 
state) on the general assessment for all students and children with disabilities (IDEA) in 4th grade, 8th grade, and
high school, and the percentage of children with disabilities (IDEA) in the state who scored at or above proficient
(as determined by each state) on the alternate assessment.  Due to differences in the calculations used for the
“all students”  and “children with disabilities (IDEA)” subgroup, these percentages may differ from those reported for
 the CSPR.  Data reported for 2012-13 Assessment, accessed from EDFacts on April 16, 2014.
Achievement data submitted by the following states/ entities were flagged due to questionable data quality in one or
more subject area, grade, and assessment type:  BIE, CA, IL, MA, OK, and WY.
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Publication Year 2014

PERFORMANCE ON 2013 NAEP ASSESSMENTS

Grade and Subject Assessed
At or Above (%)
Basic (CWD)

At or Above (%)
Basic (Non-CWD)

At or Above (%)
Proficient (CWD)

At or Above (%)
Proficient (Non-CWD)

4th grade reading/language arts 28 69 10 31

8th grade reading/language arts 18 76 1 28

High school reading/language arts

4th grade mathematics 57 85 18 39

8th grade mathematics 19 71 2 26

High school mathematics

Explanatory Note: The percentage of students in the state who scored at or above the Basic level and at or above the 
Proficient level on the National Assessment of Educational Progress (NAEP), for children with disabilities (IDEA) and 
children without disabilities.  Elementary and Secondary Education Act (ESEA) requires states that receive Title I 
funding to participate in the state NAEP in reading and mathematics at grades 4 and 8 every two years.  State NAEP 
does not provide individual scores for the students or schools assessed.  Instead, NAEP provides results about subject-
matter achievement, instructional experiences, and school environment, and reports these results for populations of 
students (e.g., fourth-graders) and subgroups of those populations (e.g., children with disabilities (IDEA)).  Most 
states’ proficiency standards are at or below NAEP’s definition of the Basic performance level. See "Mapping State 
Proficiency Standards onto the NAEP Scales: Variation and Change in State Standards for Reading and Mathematics, 
2005-2009" for more information.  

EXCLUSION RATES FOR 2013 NAEP ASSESSMENTS

Grade and Subject Assessed
Exclusion Rate 
State (%)

Exclusion Rate 
Nation (%)

4th grade reading/language arts 9 16

8th grade reading/language arts 14 15

High school reading/language arts

4th grade mathematics 9 9

8th grade mathematics 13 10

High school mathematics

Explanatory Note: The percentage of students identified as having a disability who were excluded from the NAEP 
assessment.  National exclusion rates were based on figures available under "National (public)."
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Race/Ethnicity

PERCENT OF STATE CHILDREN WITH DISABILITIES (IDEA) BY RACE/ETHNICITY, AGES 6 THROUGH 21

Disability Category
Hispanic/ 
Latino (%)

Black or 
African 
American (%) White (%) Asian (%)

American 
Indian or 
Alaska
Native (%)

Native 
Hawaiian 
or Other 
Pacific 
Islander (%)

Two or 
more
races (%)

All Race/ 
Ethnicities (%)

All students 1.2 5.2 91.8 0.7 0.1 0.0 1.0 100.0

All disabilities 1.1 4.9 92.3 0.3 0.1 0.0 1.4 100.0

Autism 1.2 4.6 92.0 0.9 0.2 0.0 1.1 100.0

Deaf-blindness 0.0 0.0 100.0 0.0 0.0 0.0 0.0 100.0

Emotional 
disturbance

1.1 8.7 88.2 0.1 0.2 0.0 1.8 100.0

Hearing impairment 1.3 4.8 93.0 0.5 0.3 0.3 0.0 100.0

Intellectual disability 0.8 5.4 92.5 0.3 0.1 0.0 0.9 100.0

Multiple disabilities - - - - - - - 100.0

Orthopedic 
impairment

2.4 4.1 91.9 0.8 0.0 0.0 0.8 100.0

Other health 
impairment

0.7 5.2 92.3 0.3 0.1 0.0 1.3 100.0

Specific learning 
disabilities

1.2 5.5 91.7 0.2 0.2 0.0 1.3 100.0

Speech or language 
impairment

1.2 3.0 93.5 0.4 0.1 0.0 1.8 100.0

Traumatic brain 
injury

1.0 14.4 83.5 0.0 0.0 0.0 1.0 100.0

Visual impairment 0.4 4.4 93.7 0.4 0.0 0.0 1.2 100.0

Explanatory Note: The percentage of children with disabilities (IDEA), ages 6 through 21, in a particular disability 
category and particular race/ethnicity category in the state.  The numerator is the number of children with disabilities 
(IDEA), ages 6 through 21, in a particular disability category and race/ethnicity category as of the state designated 
child count date (between October 1 and December 1, 2012) and the denominator is the total number of children 
with disabilities (IDEA), ages 6 through 21, in a particular disability category.  The "All Student" row is calculated using 
the total number of students enrolled in public schools in grade 1 through grade 12, as well as ungraded, in the state 
as of October 1, 2011 (or the closest day to October 1).  Data reported for IDEA 2012 Child Count and 2011-12 CCD.  
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PERCENT OF STATE CWDS (IDEA) BY EDUCATIONAL ENVIRONMENT AND RACE/ETHNICITY, AGES 6 THROUGH 21

Educational 
Environment

Hispanic/ 
Latino (%)

Black or 
African 
American (%) White (%) Asian (%)

American 
Indian or 
Alaska
Native (%)

Native 
Hawaiian 
or Other 
Pacific 
Islander (%)

Two or 
more
races (%)

All Race/ 
Ethnicities (%)

≥ 80% of day 
spent 
inside regular 
classroom

65.8 57.3 64.2 56.0 58.7 71.4 70.1 100.0

40 to 79% of day 
spent inside 
regular 
classroom

23.8 25.9 24.5 20.7 34.8 14.3 18.9 100.0

< 40% of day 
spent 
inside regular 
classroom

8.5 13.0 8.5 16.4 6.5 14.3 8.3 100.0

Separate school; 
Residential 
facility

0.5 1.1 0.7 0.9 0.0 0.0 0.8 100.0

Explanatory Note: The percentage of children with disabilities (IDEA), ages 6 through 21, in a particular race/ethnicity 
category and particular educational environment in the state.  The numerator is the number of children with 
disabilities (IDEA), ages 6 through 21, in a particular race/ethnicity category and particular educational environment as 
of the state-designated child count date (between October 1 and December 1, 2012) and the denominator is the total 
number of children with disabilities (IDEA), ages 6 through 21, in a particular race/ethnicity category.  Data reported 
for IDEA 2012 Child Count.

TOTAL DISCIPLINARY REMOVALS OF CWD (IDEA) IN STATE BY RACE/ETHNICITY, AGES 3 THROUGH 21

Student Group
Hispanic/ 
Latino

Black or 
African 
American White Asian

American 
Indian or 
Alaska
Native

Native 
Hawaiian 
or Other 
Pacific 
Islander

Two or 
more
races

All Race/ 
Ethnicities

Number of 
Disciplinary 
Removals 
per Child with a 
Disability

0.3 0.8 0.4 0.2 0.5 0.2 0.5 0.4

Explanatory Note: The number of disciplinary removals per child with a disability (IDEA), ages 3 through 21, by 
race/ethnicity category.  The numerator is the total number of disciplinary removals in a particular race/ethnicity 
category and the denominator is the total number of children with disabilities (IDEA), ages 3 through 21, in a 
particular race/ethnicity category as of the state-designated child count date (between October 1 and December 1, 
2011).  Data reported for IDEA 2011-12 Discipline and 2011 Child Count.
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Parental Involvement

INDICATOR 8:  PARENTAL INVOLVEMENT (FFY 2012 APR, 2014)

State (%)

Percent of parent with a child receiving special education services who report that schools 
facilitated parent involvement as a means of improving services and results for children with disabilities.

34.4

Explanatory Note: State-selected data source.  Sampling of parents from whom a response is requested is allowed.  
Sample must yield valid and reliable data and must be representative of the population sampled. N/A means the 
percentage is not applicable to the state.

Preschool Outcomes

INDICATOR 7:  PRESCHOOL OUTCOMES (FFY 2012 APR, 2014)

Summary Statement 1:  Of those children who entered the program below age expectations 
in each of the following outcome, the percent who substantially increased their rate of 
growth by the time they turned six years of age or exited the program in the outcome of: State (%)

Positive social-emotional skills 78.5

Acquisition and use of knowledge and skills 78.2

Use of appropriate behaviors to meet their needs 79.4

Summary Statement 2:  The percent of children who were functioning within age 
expectations in each of the following outcomes by the time they turned six years of age or
exited the program State (%)

Positive social-emotional skills 67.7

Acquisition and use of knowledge and skills 63.7

Use of appropriate behaviors to meet their needs 78.3

Explanatory Note: State-selected data source.  Sampling of children for assessment is allowed.  Sample must yield 
valid and reliable data and must be representative of the population sampled. N/A means the percentage is not 
applicable to the state.

Post School Outcomes

INDICATOR 14:  POST SCHOOL OUTCOMES (FFY 2012 APR, 2014)

Percent of youth who are no longer in secondary school, had IEPs in effect at the time they 
left school and were: State (%)

Enrolled in higher education within one year of leaving high school 15.0

Enrolled in higher education or competitively employed within one year of leaving high school 49.3

Enrolled in higher education or in some other postsecondary education or training program;
or competitively employed or in some other employment within one year of leaving high school

64.7

Explanatory Note: State-selected data source.  Sampling of youth who had IEPs and are no longer in secondary school 
is allowed.  Sample must yield valid and reliable data and must be representative of the population sampled. N/A 
means the percentage is not applicable to the state.

10



Data Display: WEST VIRGINIA
Publication Year 2014

x   Data have been suppressed to protect small cell counts.

<=3 Data in the cell are less than or equal to three.

-   Data not available. 

*  Data flagged due to questionable data quality.  These data violated data quality edit checks. Additional information 
explaining the discrepancies in the data may be available in the accompanying data notes document.

Note: Sum of percentages may not equal 100 percent because of rounding.

References: Additional state-level data on children with disabilities (IDEA) can be found at:http://www.ideadata.org, 
http://www.data.gov, http://www.eddataexpress.ed.gov, https://nces.ed.gov/ccd/elsi/, 
http://nces.ed.gov/nationsreportcard/naepdata/, and http://factfinder2.census.gov. Information on U.S. Department of 
Education Special Education funding can be found at:   http://www2.ed.gov/fund/grant/apply/osep/2012apps.html.
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Part B State Performance Plan (SPP) for 2005-2012 

Overview of the State Performance Plan Development:  

Development of the Initial State Performance Plan, 2005 
 
The West Virginia Department of Education (WVDE) promotes a statewide system of accountability, 
training and technical assistance to county school districts to improve results for all students.  Within its 
ESEA Consolidated Application, the state has set high expectations for students with disabilities to attain 
the same standards as all students.  The WVDE and the Office of Special Programs(OSP) within the 
previous IDEA Improvement Plan developed in 2002 with direct involvement of stakeholder groups 
statewide and the current State Performance Plan have committed significant resources to improving 
student results and ensuring compliance with the Individuals with Disabilities Education Improvement Act 
of 2004 (IDEA 2004). 
 
The West Virginia Advisory Council for the Education of Exceptional Children (WVACEEC) has been the 
primary stakeholder group responsible for ongoing review of the earlier State Improvement Plan and 
Annual Performance Report.  WVACEEC is established under West Virginia Code Section 18-20–6 and 
receives ongoing financial support from the OSE.  Members are appointed by the State Superintendent of 
Schools and serve three-year terms.  Members represent a spectrum of groups and agencies with an 
interest in special education, including parents of children with disabilities, individuals with disabilities, 
public and private school administrators, vocational rehabilitation, early intervention and others as 
required by law. WVACEEC has been involved throughout the development of the State Performance 
Plan.   
 
OSP staff began working on SPP development in July 2005, beginning the discussion of new and revised 
performance and compliance indicators and data requirements at the statewide training for special 
education administrators on the Continuous Improvement and Focused Monitoring System (CIFMS), 
which has been developed over the past two years with assistance from the National Center on Special 
Education Accountability Monitoring (NCSEAM).  CIFMS indicators were reviewed to align with the draft 
SPP indicators to begin the process of local district data collection and self-assessment.  A majority of 
local districts were represented at this training.  
 
OSP staff responsible for various indicators received a presentation on the SPP in August and began 
analyzing data and drafting targets and indicators.  During 2004-2005, an existing workgroup had been 
researching disproportionality issues and developing technical assistance materials for districts.  This 
group consisted of stakeholders from local districts and OSP staff.  Based on this research, the OSP 
developed options for calculation and definitions of disproportionate representation.  The options were 
presented to WVACEEC in a public meeting in September 2005, and their recommendations for these 
definitions were incorporated into the SPP.  Similar proposed options were developed for significant 
discrepancy in suspension rates.   
 
The interagency Making A Difference steering committee contributed to the early childhood outcomes 
plan.  Both the early childhood outcomes plan and the early childhood transition planning process had 
stakeholder involvement through Partners Implementing Early Care and Education Services (PIECES) 
and the Early Childhood Transition Steering Committee, interagency committees with representatives 
from all major agencies involved in early care and education.   
 
A survey related to priorities and state initiatives for improving results was designed and distributed to a 
variety of groups including the state Special Education Administrators‟ Fall Conference, West Virginia 
Council for Exceptional Children conference, Reading First conference, Parent Committee (Cedar Lakes), 
Response to Intervention training, training for Office of Institutional Education Programs (state operated 
programs including all correctional facilities), district Parent Educator Resource Centers, Beginning 
Teachers Institutes and a Federal Programs workshop. Over four hundred surveys were collected from 
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these stakeholder groups.  Results of the survey supported major OSP initiatives and provided extensive 
comments related to all the issues surveyed.   
 
The survey asked respondents to prioritize the student performance indicators.  Highest priorities for the 
OSP to address were identified by the survey as:  Higher achievement in reading and mathematics for 
students with disabilities; progress of young at-risk children (ages 3-5) in social skills and early 
language/literacy; and increased student instructional time in the regular class, less in special education 
class.  Respondents were then asked to prioritize OSP initiatives related to student performance.  
Initiatives in order of importance were:  Differentiated instruction, early intervention in literacy and 
language development, and co-teaching.  Of new initiatives specific to IDEA 2004 implementation, 
Response to Intervention model for reading intervention and identification of learning disabilities, 
extension of a developmental delay category to age 9, and piloting a three-year IEP were priorities.  
Identified priorities are included in the activities for the applicable SPP indicators.  
 
The draft SPP was presented to WVACEEC at their public meeting November 10, 2005 for their 
recommendations.  WVACEEC recommendations, stakeholder surveys and public comment were 
reviewed and incorporated into the final SPP submitted to the U.S. Department of Education, Office of 
Special Education Programs (OSEP) on December 2, 2005. 
 
Revisions to the State Performance Plan, Submitted February 1, 2007 
 
West Virginia‟s plan was approved by the U.S. Department of Education, Office of Special Education 
Programs (OSEP) in March 2006.  The plan included baseline data, measurements, targets and activity 
plans for a six-year period related to three priorities:  

 Free appropriate public education in the least restrictive environment (FAPE in the LRE); 
 Disproportionality by race/ethnicity; and  
 Effective general supervision, including effective preschool and post school transition. 

 
Within these priorities, state and district performance and compliance on twenty indicators are measured 
against targets set through the stakeholder process.  Initiatives to improve services and increase student 
performance throughout the next six years are included.  The state‟s Continuous Improvement and 
Focused Monitoring System (CIFMS) and the Dispute Resolution System ensure identification and 
correction of noncompliance with IDEA 2004 and Policy 2419:  Regulations for the Education of Students 
with Exceptionalities and timely resolution of disputes between parents and districts.  
 
In its response letter, date March 15, 2006, OSEP requested WVDE to make several improvements to the 
SPP, submitted December 2, 2005.  Therefore, the applicable revisions are reflected in the revised SPP 
and in the respective sections of the Annual Performance Report (APR).  In the overview of each affected 
section, the specific issues addressing OSEP‟s letter and the revisions made are outlined.  Additionally, 
improvement activities have been revised for several indicators in response to staff and stakeholder 
involvement.  All changes to the SPP have been incorporated into this document.  The APR sections may 
be found in a separate document. 
 
Revisions to the State Performance Plan, Submitted February 1, 2008 
 
The State Performance Plan and second Annual Performance Report (APR) summarized West Virginia‟s 
progress toward each of the twenty performance and compliance indicators outlined in the six-year SPP.  
At its November 9, 2007 meeting, WVACEEC, the primary stakeholder group representing parents of 
children with disabilities, public school and private school teachers and administrators, agencies serving 
students with disabilities and higher education, reviewed 2006-2007 progress data measuring the targets 
set for all performance indicators. In addition, they reviewed options and approved criteria for examining 
race/ethnicity data for underrepresentation in identification of students with disabilities. WVACEEC again 
reviewed the criteria for underrepresentation, approved targets for Indicator 14 – Post School Outcomes 
and reviewed the final document at the January 25, 2008 meeting. 
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Throughout 2006-2007, numerous additional stakeholder groups were involved in the data review and 
improvement activities for specific indicators.  The WVDE director of special education, at the request of 
the State Superintendent of Schools, convened a High Needs Task Force, which brought together school, 
community and higher education representatives from around the state to address needs and planning for 
groups with low achievement in reading and mathematics, including student with disabilities, African-
American students and economically disadvantaged students.  Recommendations of this broad 
stakeholder group resulted in a state high needs plan, portions of which support and extend the SPP 
activities submitted in December 2005.  The relevant activities have been incorporated into Indicator 3.  
Improving Results for Student in High Need Populations, A Strategic Plan, West Virginia Department of 
Education, revised August 25, 2006, provides the full report of this task force. 
 
Parents were represented through a workgroup consisting of parents and representatives of parent-
centered organizations, which meets periodically with the WVDE parent coordinator to review data and 
provide input to activities for the parent involvement indicator.  Additionally, the Parent Educator 
Resource Centers (PERCs) provided assistance to parents at the local level who had difficulty in 
completing the surveys.  The PERCs also were provided the results of the surveys from their districts so 
they would know how to adjust their programs.  (Indicator 8).  Similarly, the WVDE adolescent coordinator 
reviewed data and activities for the adolescent transition and post-school outcomes indicators (Indicators 
13 and 14) with the statewide transition workgroup of school and community stakeholders.  As described 
in the SPP, the WVDE preschool (Section 619) coordinator continued to work collaboratively with major 
state-level stakeholder groups, which provided and reviewed data for the APR and SPP indicators related 
to preschool children.  The Early Childhood Transition Steering Committee and Partners Implementing 
Early Care and Education System (PIECES) continued to provide input on universal pre-k and inclusive 
early education programs (Indicator 6), assessment and progress toward early childhood outcomes 
(Indicator 7) and transition from early intervention services (WV Birth to Three) to public school services 
(Indicator 12).  
 
Following OSEP‟s approval of the SPP, a copy was posted on the WVDE website and a public 
information executive summary document was published and disseminated in paper and web-based 
formats to inform the public of the plan.  Various workgroups and individual staff members carried out the 
activities in the plan.  Data collections for new indicators were initiated within the West Virginia Education 
Information System (WVEIS).  An exit survey of students leaving school was conducted and contracts 
were awarded for early childhood outcomes assessment and reporting and a parent survey. 
 
To develop the APR, each indicator was assigned to one or more WVDE special education coordinators, 
who were responsible for analyzing the data provided by the IDEA, Part B data manager and other 
sources relative to their indicator.  Beginning in September 2007, the assistant director and the data 
manager, who coordinated APR development, held meetings with staff responsible for the indicators to 
provide forms, instructions and technical assistance information obtained from OSEP.  Staff members 
participated in OSEP‟s technical assistance conference calls relative to their indicators. 
 
Revisions to the State Performance Plan, Submitted February 1, 2009 
 
Revisions to the SPP submitted February 1, 2009 primarily consisted of new or revised activities taken as 
a result of technical assistance and changes to the general supervision/monitoring system.  Revised 
activities include: 1) specific revisions to the Indicator 11 data collection and process for identification and 
correction of noncompliance;  2)  analysis of Indicator 13 data to identify specific reasons for 
noncompliance in IEP development; 3) provision of targeted training; 4) development of an online IEP 
with transition resources and helps; 5) development of a plan of new improvement activities across 
Indicators 1, 2, 13 and 14, including revisions to ensure identification and correction of noncompliance; 
and 3)  substantial changes to the monitoring and District Self-Assessment components of the 
Continuous Improvement and Focused Monitoring System to ensure correction of noncompliance.  These 
revisions were integrated into the SPP and publically posted at the following WVDE website:  
http://wvde.state.wv.us/osp/datareports.html . 

http://wvde.state.wv.us/osp/datareports.html
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Revisions to the State Performance Plan, Submitted: February 1, 2010 
 
The SPP and fourth APR summarized West Virginia‟s progress toward each of the twenty performance 
and compliance indicators outlined in the six-year SPP.  At its December 2009 meeting, WVACEEC, the 
primary stakeholder group representing parents of children with disabilities, public school and private 
school teachers and administrators, agencies serving students with disabilities and higher education, 
reviewed 2008-2009 progress data measuring the targets set for all performance indicators. In addition, 
they reviewed options and approved 1) graduation targets that aligned with Title I of ESEA; 2) a static 8% 
LRE target for the SE:SC category for Indicator 5; 3) a minimum cell size increase to 20 for Indicators 4A 
and 4B; and 4) targets for Indicator 7 that will increase by 1% each year over the baseline rates for each 
of the two summary statements across all three outcome areas.   
 
Additionally, per OSEP‟s Measurement Table, the following changes were introduced to data source, 
measurements, and targets, and are reflected in the current SPP/APR.  Data for Indicators I, 2, and 4 are 
now required to lag one year.  Graduation (Indicator 1) and dropout (Indicator 2) data and calculations 
both align with ESEA.  Statewide achievement results of students with disabilities (Indicator 3) align to 
ESEA.  Thus, proficiency rates now include only students with disabilities who were enrolled for a full 
academic year.  Indicators 13 and 14 include revised measurements with no reporting requirements in the 
APR aside for corrections in Indicator 13.  The systems and processes for Indicators 13 and 14 are being 
revised for incorporation into the SPP in 2011.  Lastly, language changes and less significant revisions 
were made to Indicators 5, 6, 11, 12, and 15.    
 
Revisions to the State Performance Plan, Submitted: February 1, 2011 
 
As required by OSEP, West Virginia‟s February 1, 2011 submission of the SPP was extended to include 
targets and activities through FFY 2011 and FFY 2012.  Throughout 2010-2011, numerous stakeholders 
groups were involved in the data review, improvement activities, and target setting for specific indicators. 
 
Staff members participated in OSEP‟s technical assistance conference calls relative to their indicators.  
WVDE staff worked closely with their OSEP state contact, participating in three SPP/APR technical 
assistance phone discussions from June 2010 through January 2011.  The technical assistance centered 
around disproportionality procedures and Indicator 3 and 7 revised baselines.  Technical assistance with 
the OSEP state contact and team was also obtained during the WV Verification Visit during 
November/December 2010 regarding achievement and least restrictive environment.   Additionally, OSP 
devoted significant resources during the 2009-2010 year with LEAs correcting and verifying 
noncompliance to meet the requirements of OSEP Memo 09-02. 
 
OSP staff met with the WVACEEC in October and December 2010 to examine current indicator 
performance in relation to targets and activities for the SPP extension through FFY 2012, as required by 
OSEP.  The Council responded to current performance and approved or revised OSP‟s recommendations 
for targets and revised activities through school year 2012-2013.  OSP staff also convened with the state 
level Parent Partnership Workgroup in November 2010 and obtained valuable input on targets and 
activities for the child specific and parent partnership indicators.  Stakeholder input received from special 
education administrators in August 2009 was also incorporated in the target setting process, as well as 
input received from the leadership during the multiple meetings convened with WVDE staff during the 
2010-2011 school year.     
     
The extended SPP and fifth APR summarized West Virginia‟s progress toward each of the twenty 
performance and compliance indicators outlined in the six-year SPP.  Specific changes to the FFY 2009 
SPP are as follows: 
       

1. All twenty indicators have targets and activities extended through FFY 2012 (2012-2013). 



SPP Template – Part B West Virginia 

                                                                                                                                                         State 
Revised February 15, 2013 

 

Part B State Performance Plan: 2005-2012  Page 7 
(OMB NO: 1820-0624 / Expiration Date: 7/31/2015) 

 

2. The activity format has been restructured for all twenty indicators.  Activities are generally stated 
in the SPP / APR with more detailed descriptions, work plans and evaluations aligned directly to 
the SPP / APR on action plans for state and regional use for implementation at the LEA level. 

3. Completed SPP activities were deleted from the current submission to enhance readability.  The 
completed activities are publically available at the OSP website with the FFY 2008 SPP/APR:  

http://wvde.state.wv.us/osp/datareports.html.    
4. SPP Indicators 4B, 13 and 14 are new or revised indicators for FFY 2009. 
5. Indicators 3 and 7 have revised baselines for FFY 2009 and revised targets for FFY 2010-2012, 

although the FFY 2009 APR compares performance against targets previously approved in prior 
SPPs.   

6. Indicators 9 and 10 procedures have been revised to include a test of statistical significance.   
7. Memo 09-02 has been fully incorporated in SPP procedures and reporting for all appropriate 

compliance indicators.  
8. For Indicator 8, WVDE has opted to extend the approved sampling plan through FFY 2012 rather 

than develop a new plan.  This means that LEAs sampled in Years I and 2 of the current plan will 
be re-administered the surveys during FFY 2011 and FFY 2012, respectively.    

       
Revisions to the State Performance Plan, Submitted: February 1, 2012 
 
The SPP and sixth APR summarized West Virginia‟s progress toward each of the twenty performance 
and compliance indicators outlined in the six-year SPP.  At its December 2011 meeting, WVACEEC, the 
primary stakeholder group representing parents of children with disabilities, public school and private 
school teachers and administrators, agencies serving students with disabilities and higher education, 
reviewed 2010-2011 progress data measuring the targets set for all performance indicators, as well as 
the activities for each indicator. In addition, they reviewed options and approved: 1) a new methodology 
for calculating significant discrepancy for Indicators 4A and 4B outlined in OSEP guidance issued in 
August and September 2011; 2) a new data collection process for Indicator 13 wherein the data will be 
obtained through cyclical monitoring for the APR submission due February 1, 2013; and 3) revisions to 
the State‟s system of general supervision as outlined in Indicator 15.  The OSP also notified the 
WVACEEC and OSEP that the state‟s contractor for Indicator 8 had discontinued services, and a search 
for an alternative contractor was being conducted.  Finally, per measurement table requirements, OSP in 
conjunction with WVACEEC reviewed its improvement activities for Indicator 16 to ensure they will 
enable the OSP to provide data in the FFY 2010 APR, due February 1, 2012, demonstrating that the 
WVDE is in compliance with the timely complaint resolution requirements in 34 CFR §300.152.  
 
 
Revisions to the State Performance Plan, Submitted: February 15, 2013 
 
The SPP and seventh APR summarized West Virginia‟s progress toward each of the eighteen 
performance and compliance indicators outlined in the six-year extended SPP. OSEP removed Indicators 
16 and 17 from the SPP/APR measurement table; these data will continue to be reported through the 
Section 618 Dispute Resolution Report henceforth.    
 
 At its December 2012 meeting, WVACEEC, the primary stakeholder group representing parents of 
children with disabilities, public school and private school teachers and administrators, agencies serving 
students with disabilities and higher education, reviewed 2011-2012 progress data measuring the targets 
set for all performance indicators, as well as the activities for each indicator. In addition, they reviewed 
OSP proposed targets and activities for Indicator 6 (PreK LRE) and levels of correction for each 
compliance indicator.  The WVACEEC then accepted the proposed Indicator 6 targets.   Significant 
discussion was generated around improvement activities for Indicator 4A/4B including School Based 
Mental Health and Positive Behavioral Supports and Interventions which were generally believed to 
impact all child specific indicators and the new procedures.  The sampling plan and results for Indicator 8 
Parent Involvement Survey also generated extensive conversation.   
 

http://wvde.state.wv.us/osp/datareports.html
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Public Reporting 

To fulfill the public reporting requirements, the FFY 2011 (2011-2012) SPP / APR will be posted on the 
OSP Web site http://wvde.state.wv.us/osp/datareports.html by February 28, 2013.  Additionally, the 2011-
2012 (FFY 2011) district data profiles will be posted at the above Data Reports site as soon as possible 
but no later than 120 days per regulations.  This information will include the district data and whether the 
district met the state targets for 2011-2012. 
 

State Determination for FFY 2009 State Performance Report/Annual Performance Report 

Upon review of the 2010-2011 Annual Performance Report, submitted February 1, 2012, the U.S. 
Department of Education, Office of Special Education Programs (OSEP), issued a letter to Dr. Jorea M. 
Marple, State Superintendent of Schools, informing her of the Department‟s determination under the 
Individuals with Disabilities Education Act (IDEA 2004), section 616(d) that West Virginia met the 
requirements of Part B of the IDEA.   
 
As required, the State‟s determination status was disseminated through presentations by Pat Homberg, 
Executive Director, Office of Special Programs, at the state‟s fall conference for special education 
administrators in September 2012 in Charleston, West Virginia.  The determination was also included in 
the published copy of the FFY 2010 SPP/ APR which was provided to stakeholders and posted publicly 
on the OSP Web site as part of this APR.  The published copy of the SPP/APR was also provided to each 
WVACEEC representatives.     
 
Broad Stakeholder Input  
 
As stated previously, the WVACEEC is the primary stakeholder group for the APR, representing parents 
of children with disabilities, public school and private school teachers and administrators, agencies 
serving students with disabilities and higher education.  Meeting eight times a year, Council accepts 
public testimony in a different district each meeting and hears district, Regional Education Service Agency 
(RESA) and WVDE presentations on the status of special education services and issues. Based on the 
broad stakeholder input, the WVACEEC issues an annual report, to which the West Virginia Board of 
Education officially responds.  OSP staff met with the WVACEEC in December 2012 to examine current 
indicator performance in relation to targets and activities for the SPP extension through FFY 2012, as 
required by OSEP. The Council responded to current performance and approved OSP‟s 
recommendations for revised activities and Indicator 6 targets and activities through school year 2012-
2013.   
 
 
Throughout 2012-2013, numerous additional stakeholder groups were involved in the data review and 
improvement activities for specific indicators.  Parents continued to be represented through a workgroup 
consisting of parents and representatives of parent-centered organizations, which meets periodically with 
the WVDE parent coordinator to review data and provide input to activities for the parent involvement 
indicator.  Additionally, the Parent Educator Resource Centers (PERCs) provided assistance to parents at 
the local level who had difficulty in completing the surveys and used the results of the surveys from their 
districts to improve their programs (Indicator 8).  Similarly, the WVDE adolescent coordinator reviewed 
data and activities for the adolescent transition and post-school outcomes indicators (Indicators 13 and 
14) with the statewide transition workgroup of school and community stakeholders.   As described in the 
SPP, the WVDE preschool (Section 619) coordinator continued to work collaboratively with major state-
level stakeholder groups, which provided and reviewed data for the APR and SPP indicators related to 
preschool children.  WVDE Continuous Quality Improvement Council and Early Childhood Advisory 
Council continued to provide input on universal pre-k and inclusive early education programs, 
assessment and progress toward early childhood outcomes (Indicator 7) and transition from early 
intervention services (WV Birth to Three) to public school services (Indicator 12). 

http://wvde.state.wv.us/osp/datareports.html
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Also noteworthy during 2011-2013 was the development of the Support for Personalized Learning 
Stakeholder Group and the Specific Learning Disabilities Stakeholder Group and the subsequent 
revisions to WVBE Policy 2419, Education of Exceptional Students, which contributed to the overall shift 
evidenced largely in Indicators 3 and 5 from Response to Intervention to Support for Personalized 
Learning.     
 

For additional revisions to other SPP indicators, please see the Overview of Annual Performance 
Report Development in Indicator 1 of the APR.   
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Part B State Performance Plan (SPP) for 2005-2012 

Monitoring Priority:  FAPE in the LRE 

Indicator 1:  Percent of youth with IEPs graduating from high school with a regular diploma. 

(20 U.S.C. 1416 (a)(3)(A)) 

Measurement:  States must report using the graduation rate calculation and timeline established by the 
Department under the ESEA.* 

  

Graduation rate calculation: 

The calculation for West Virginia‟s graduation rate under the ESEA Consolidated Application 
Accountability Workbook is as follows:  the total number of graduates with a regular diploma divided by 
the sum of the total number of graduates plus the dropouts for the four years of high school for this class 
of graduates as represented in the following formula: 
 

gt /(gt+ d
12

t + d
11

(t-1) + d
10

(t-2) + d
9

(t-3)) 

Where: 
  g = graduates 
  t = year of graduation 
  d = dropouts 
  12, 11, 10, 9 = grade level  
 

For students with disabilities (SWD), the total number of (SWD) graduates with a regular diploma divided 
by the sum of the total number of SWD graduates plus the SWD dropouts for the four years of high 
school for this class.  

*Please note that WV will begin reporting the 4-year adjusted cohort graduation rate in the SPP / APR 
submitted February 1, 2012.   

 

Overview of Issue/Description of System or Process: 

West Virginia has two diploma options: the regular high school diploma, for which all students must earn 
a specified number of credits; and a modified diploma, which is an option only for students with severe 
disabilities who cannot meet the requirements for a regular diploma, even when the instructional 
objectives are delivered in altered form or with different strategies, as determined by the IEP Team.  (See 
attached Policy 2510:  Assuring the Quality of Education:  Regulations for Education Programs (2510) 
definition of diploma, modified diploma and graduation requirements for a regular diploma.)  All 
graduation rate formulas use only those graduating with a regular diploma.  West Virginia Code requires 
compulsory school attendance until age 16.  

 

The ESEA Consolidated State Application Accountability Workbook and Policy 2320:  A Process for 
Improving Education:  Performance Based Accreditation System require a graduation rate of 80 percent 
for a high school or a district to make adequate yearly progress.  A school or a district also is considered 
to have met AYP if it has made improvement toward the standard.   
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Baseline Data for FFY 2004 (2004-2005): 

For 2004-2005, the graduation rate was as follows:   
 

 

 ALL STUDENTS STUDENTS WITH DISABILITIES  

 (1) 
Graduates  

(2) 
Dropouts  

(3) 
Graduates 

+ 
Dropouts 

Rate= 
 

(1)/(1)+(2)*100 
(1) 

Graduates 
 (2) 

Dropouts  

(3) 
Graduates 

+ 
Dropouts Rate 

             
17,057  

               
3,190  20247 84% 2171*  714 2885 75.3% 

        

(2) Dropouts = Total of dropouts from 2005 – grade 12; 2004  - grade 11; 2003 grade 10; 2002 – grade 9.  
*Section 618 data 
 

 

Discussion of Baseline Data: 

The above data are based on a combination of data collected electronically from Special Education 
Student Information records and enrollment information collected for all students, both within the West 
Virginia Education Information System (WVEIS).  These data were compiled for purposes of the State 
Performance Plan and reporting ESEA graduation rates.  West Virginia‟s graduation rate for adequate 
yearly progress under the ESEA Consolidated Application Accountability Workbook is 80 percent for all 
students and subgroups, including students with disabilities. Therefore, for 2004-2005, West Virginia 
made the target of 80 percent for all students, with 84 percent graduating with a regular diploma, but did 
not make the target for students with disabilities, with 75.3 percent graduating with a regular diploma.   

 

FFY Measurable and Rigorous Target:  

2005 
(2005-2006) At least 75.8% of youth with IEPs will graduate from high school with a regular diploma 

2006 
(2006-2007) At least 76.5% of youth with IEPs will graduate from high school with a regular diploma 

2007 
(2007-2008) At least 80.0% of youth with IEPs will graduate from high school with a regular diploma 

2008 
(2008-2009) 

 

At least 80.0% of youth with IEPs will graduate from high school with a regular diploma 
 

2009 
(2009-2010) At least 80.0% of youth with IEPs will graduate from high school with a regular diploma 

2010 
(2010-2011) At least 80% of youth with IEPs will graduate from high school with a regular diploma 

2011 
(2011-2012) At least 80% of youth with IEPs will graduate from high school with a regular diploma 

2012 
(2012-2013) At least 80% of youth with IEPs will graduate from high school with a regular diploma 
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Improvement Activities/Timelines/Resources:  

Activities for Indicators 1 - graduation, 2 - dropout, 13 – secondary transition planning and 14 - post 
school outcomes are interrelated and directed toward planning, instruction, services and linkages to 
ensure positive post school outcomes for students with disabilities.  Technical assistance accessed 
through national centers and conferences has emphasized the interconnectedness of these indicators 
and the benefits of creating a comprehensive plan of improvement activities.   As a result, indicator 
activities for 1, 2, 13 and 14 were combined in 2007-2008 and are encompassed under the umbrella of 
the West Virginia Transition Collaborative Community of Practice (WVTCCoP).   

Improvement Activities - Indicators 1, 2, 13 and 14 Timelines Resources Status 

13. 1 Collect and review data annually from the Indicator 13 
file review checklist for each district.   

2008-2013 WVDE  
Stakeholder 
committee  
LEA 

Active 

13.2 / 1.4 / 2.4 Provide professional development and 
guidance materials for documenting transition services 
in the IEP and implementation of evidence-based 
transition strategies.  

2008-2013 WVDE Active 

13.3 Verify correction of noncompliance for Indicator 13 by 
reviewing updated samples of IEPs for compliance, as 
well as verifying correction of any individual IEPs with 
noncompliances.  WVDE staff will review the data and 
notify the district of compliance status and actions to be 
taken. 
Districts failing to correct noncompliances will receive 
further targeted technical assistance and corrective 
actions, including onsite reviews, additional corrective 
activities and enforcement.  

 

2008-2013 WVDE  
LEA 

 
Active 
Revised 
2011 

13.4 / 1.8 / 2.8 Develop and maintain a Showcase for 
Transition on the WVDE website (success stories of 
students, teams, programs, to connect transition 
services for school age students with post school 
outcomes of former students).   

2009-2013 WVDE  
TA Centers 
NSTTAC,  
NDPC-N, SD 
materials 
Assessments 

Active 

13.5 Embed help boxes and links to transition guidance 
documents on the WVDE website into the statewide 
online IEP system.   Develop a report or audit within the 
system for IEPs of transition age students to determine 
compliance with the Transition IEP Checklist. 
Incorporate standards-based IEP guidance into the 
online IEP. 

2008-2013 
 
 
 

WVDE, 
NSTTAC 
materials 

Active 

1.1 / 2.1 Partner with National Dropout Prevention Center for 
Students with Disabilities to strengthen the 
implementation of evidence-based graduation and 
dropout prevention strategies in WV.   

2011-2013 NDPC-SD 
WVDE  

New 2011 

1.2 / 2.2 Manage/support the WV Transition Collaborative 
Leadership Team to oversee the implementation of a 
coordinated state-wide plan for post secondary transition 
services and programs. 

2005-2013 WVDE  Active 
Revised 
2011 

1.3 / 2.3 Manage/support the West Virginia Transition 
Collaborative Community of Practice (WVTCCoP) to 

2005-2013 WVDE  Active 
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Improvement Activities - Indicators 1, 2, 13 and 14 Timelines Resources Status 

provide educators the opportunity to share best 
practices, access experts in the field and interact with 
other educators throughout the state.  Emphasis of the 
WVTCCoP is to recruit and support district staff 
responsible for implementation of transition 
requirements to assist in the development of skills 
related to improving transition services for students with 
disabilities. 

1.7 / 2.7 Recruit and support Transition Teams in all RESAs 
to assist in the identification of local, regional and state 
resources to support the development and 
implementation of best practices. 

2011-2013 WVDE  
RESA  

Active 
Revised 
2011 

1.9 / 2.9 Collaborate with external agencies and internal 
offices (e.g., Offices of Assessment and Accountability, 
Instruction, School Improvement)  to improve transition 
services, graduation rates, dropout rates and post 
school outcomes for SWDs. 

2005-2013 WVDE  Active 
Revised 
2011 

14.1 Collect and disseminate annually Exit and One Year 
Follow-up Survey results with various stakeholder 
groups with an emphasis on increasing data use and 
response rates at the district level.      

2005-2013 WVDE  Active 
 

 

 
 

GRADUATION REQUIREMENTS 

 
ATTACHMENT 

GRADUATION REQUIREMENTS 
Below are the requirements in effect for the 2011-2012 school year:  Policy 2510: Assuring the Quality of 
Education: Regulations for Education Programs (Effective Date-August 123, 2012) 
5.6.1. Adolescent education (Grades 9-12) Programs of Study 
Chart V Adolescent (9-12) Graduation Requirements (Effective 2011-12) 
These graduation requirements are effective for all students enrolled in school year 2011-12 and thereafter.  Courses 
needed for graduation require mastery of approved 21st century or next generation content standards and objectives.  
Students who do not demonstrate mastery of the content standards and objectives shall be provided extra help and 
extra time through scaffolded learning and support. 

 

Core Requirements (18 credits) 

English Language Arts
1 

4 credits 
English 9 

English 10 or an AP® English course 

English 11 or an AP® English course 

English 12, English 12 CR or an AP® 

English course 

Mathematics
2
 4 credits 

From the approved mathematics course 

sequences 
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Science
3
 3 credits 

Physical Science 

Biology or Conceptual Biology or AP® 

Biology 

One additional rigorous lab science course 

Social Studies
4
 4 credits 

World Studies  or an AP® Social Studies 

Course
 

United States Studies  or an AP® Social 

Studies Course
4
 

Contemporary Studies or an AP® Social 

Studies Course
4 

Civics for the Next Generation or AP® 

Government and Politics
 

Physical Education 1 credit 

Health 1 credit 

The Arts 1 credit 

Electives 2 credits 
The remaining graduation requirements are to 

be electives. 

 

Science - 4th credit from the list of approved science 
courses2 
 
Foreign Language - 2 credits in one language 
 
1 additional credit required. It is recommended that all 
professional pathway students complete at least one 
AP® course with corresponding examination. 

4 additional credits required for completion of the 
students‟ selected concentration (ISTP) 

Career Development All students in grades 9-12 shall be provided structured, 
on-going experiences for career exploration, decision 
making and career preparation. 

Experiential Learning All students must participate in an experiential learning 
experience at some time in grades 9-12.  If credit is 
granted for these experiences, content standards and 
objectives will be developed and approved at the local 
level.  (See Section 5.6.e.) 

Technology Students in grades 9-12 shall be provided integrated 
opportunities within the core requirements to master the 
standards for Policy 2520.14.  It is recommended that all 
students take at least one course in technology 
applications during grades 9-12.  It is also recommended 
that all students complete an online learning experience 
during grades 9-12.  Students must be provided 
opportunities for advanced technology applications. 

Senior Year All West Virginia High School students shall be fully 
enrolled in a full day of high school and/or college credit 
bearing courses.  It is recommended that students 



SPP Template – Part B West Virginia 

                                                                                                                                                         State 
Revised February 15, 2013 

 

Part B State Performance Plan: 2005-2012  Page 15 
(OMB NO: 1820-0624 / Expiration Date: 7/31/2015) 

 

complete a senior project to add rigor and relevance to 
the senior year. The senior project is built into the English 
12 College and Career Ready Course (English 12 CR) 
and no additional senior project is recommended for the 
students enrolled in this course. 

 
1 

Because of the progression of the standards within courses, the intent is that students take 

English courses annually in sequence. English 12 College and Career Ready must be offered 

annually and will be counted as an English 12 credit. Students in the professional pathway and 

college-bound students in the skilled pathway who are borderline in terms of meeting the college 

and career ready benchmark, according to multiple data as indicated by the placement guidance 

form, may choose to take, or may be required to take, the English 12 CR course during the 12
th

 

grade year. Consideration will be given to English Language Arts performance on previous 

assessments and successful completion of previous English  courses to allow students who do not 

meet the college and career benchmarks to have appropriate English 12 course options. Students 

who take the English 12 CR course will take an end-of-course assessment to provide timely 

feedback on their readiness for college entry level course work. The end of course assessment 

will align with the WV HEPC Series 21 Freshman Readiness Assessment and Placement 

Standards and the results will be considered during student placement into credit-bearing college 

English courses with ACT and SAT taking precedence. English 12 CR will count toward 

eligibility for PROMISE scholarships and is accepted by NCAA. Students opting to take a higher 

level English course are exempt from taking English 12 CR. 

 
2.

  Students in both professional and skilled pathways will take mathematics annually in grades 9-

12.  The recommended course sequence, which may include college courses, AP
®
 courses, IB 

courses, or virtual school courses, for students in the professional pathway is Algebra I or Math 

I, Geometry, Algebra II, Trigonometry, and Pre-Calculus.  The recommended course sequence in 

the skilled pathway is Algebra I or Math I, Geometry, Conceptual Mathematics, and Transition 

Mathematics for Seniors or Algebra II. Students enrolled in Math I will continue through high 

school with the Next Generation Content Standards and Objectives sequence options and will not 

have the option of returning to the 21
st
 Century Content Standards and Objectives course 

sequence beginning with Algebra. Transition Mathematics for Seniors must be offered annually 

and will be counted as a mathematics credit.  Students in the professional pathway and college 

bound students in the skilled pathway, who do not achieve the state assessment college and 

career Readiness Benchmark (CCRB) for mathematics, may be required to take the Transition 

Mathematics for Seniors course their twelfth grade year.  Consideration will be given to 

mathematics performance on previous assessments and completion of mathematics courses to 

allow students who do not meet the CCRB to have other mathematics course options. Students 

who take the Transition Mathematics for Seniors course will take an end-of-course assessment to 

provide timely feedback on their readiness for college and career.  The end-of-course 

examination will align with the WVHEPC’s Series 21 Freshmen Readiness Assessment and 

Placement Standards and the results will be considered for placement into a credit-bearing 

college mathematics course. 

 

Because of the extreme importance of mastery of the Algebra I or Math I content standards and 

objectives (CSOs), students who need additional time to master Algebra I CSOs or the Math I 

CSOs  may be identified at the local level using a data-based decision making process. Students 
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who need additional time for Algebra I CSO and Math I CSO mastery should complete the 

recommended math course sequence at a pace that is consistent with their ability levels.  

Research indicates the best option for scheduling additional time is to do so within the same 

year. Counties continuing  with the scheduling sequence that begins with Algebra I  may 

continue to place students who need extra time into two separate math courses to master Algebra 

course content and  grant students up to two math credits toward graduation upon successful 

course completion.  Because the combination of a Math I course and a Math I Lab are designed 

to ensure mastery of the content represented by one high school mathematics course, Math I, 

counties may grant one mathematics credit toward graduation and one elective credit for the lab 

experience. It is further required  that students be enrolled in at least one math course each year 

in high school. 

 
3.

  Physical Science and Biology or Conceptual Biology shall be taken in consecutive order. 

However, conceptual credits may not be accepted by four-year higher education institutions for 

admission.  Any lab-based science course above Biology and listed in Policy 2520.35 including 

science courses will meet the requirements for the third and fourth science credits. 

 
4.

  Students shall take the high school social studies courses in the listed sequence to ensure 

maximum understanding of the material to be covered and alignment of the content and State 

Assessment.  World Studies, United States Studies, Contemporary Studies and Civics for the 

Next Generation shall be taken in consecutive order.  When substituting AP® courses students 

should take AP® World History and AP® US History courses in place of two of their required 

courses.  Students may substitute AP® European History or AP® Human Geography as a third 

required course in grades 9-11.  The senior course, Civics for the Next Generation, has been 

written to deliver rich academic content within relevant context for students entering the world of 

work, college and citizenship; therefore, the only acceptable substitute for this course is AP® 

Government and Politics. 

 
5.

  The four credits taken by career/technical concentrators must be consistent with those 

identified for WVDE approved career/technical programs of study.  Each career/technical 

concentration in a school shall obtain and maintain an appropriate industry-recognized 

accreditation/certification, when one is available, and shall provide students the opportunity to 

obtain an industry recognized credential as part of the instructional program. For the Skilled 

Pathway other than career/technical education areas, schools must identify and have local board 

approval for each of their locally designed concentrations.  The concentrations must have four 

sequenced courses aligned with a postsecondary career option. 

 

Students in Skilled Pathway concentrations that complete state approved career/technical courses 

that reflect creative and innovative arts content may substitute these courses for The Arts credit 

required for graduation.  Students who elect to substitute one of the listed CTE courses for the 

required art credit must enroll in an additional CTE course applicable to their selected CTE 

concentration. 

 

The following courses are approved for substitution: 
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1851 - Fundamentals of Illustration 

1857 - Fundamentals of Graphic Design 

1861 - Advanced Illustration 

1859 - Advanced Graphic Design 

1982 - Ornamental Metalwork 

1431 - Digital Imagining I 

1727 - Drafting Techniques 

0213 - Floriculture 
 

Chart VI Adolescent (9-12) Electives (Effective 2011-2012) 
 Electives Required To Be 

Offered 

Optional Electives 

Note: Any college or dual credit 

course offered in lieu of a graduation 

requirement must first receive a 

WVBE approved waiver before 

counting towards graduation. 

These courses must be offered at 

least in alternating years. (Effective 

2004-2005) 

 

These courses (or others) may be 

offered depending on need or 

student demand. 

COLLEGE BOARD AP® 

COURSES 

IB PROGRAM
1 

A minimum of four College Board 

AP® Courses (at least one from 

each core content areas of English 

Language Arts, mathematics, 

science, and social studies) or the 

IB Program must be offered 

annually. 

 

ENGLISH LANGUAGE ARTS Journalism/Newspaper/Yearbook 

Speech 

Desk Top Publishing 

English college courses 

AP® English courses 

Creative Writing 

Library/Media 

Technical Writing 

Broadcast Journalism 

MATHEMATICS Algebra I or Math I 

Algebra II 

Algebra III 

Geometry or Applied 

Geometry 

Pre-Calculus 

Trigonometry 

Conceptual Mathematics 

Transition Mathematics for 

Seniors
2
 

Calculus 

Probability and Statistics 

Mathematics college courses 

AP® Mathematics courses 

Algebra Support 

Math I Lab 

SCIENCE Physics 

Earth Science 

Human Anatomy and Physiology 

Chemistry 

Conceptual Physics 

Science college courses 

Biology II 

Chemistry II 

Physics II 

AP® Science courses 

Environmental Science 

Conceptual Chemistry 

SOCIAL STUDIES Economics 

Geography 

Social Studies college courses 

AP® Social Studies courses 

FOREIGN LANGUAGE Three levels of one foreign Other foreign languages based on 
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language student need and interest 

AP® Foreign Language 

Foreign Language college courses 

HEALTH Any courses required to satisfy a 

concentration 

Other health courses based on 

student need and interest 

Health college courses 

PHYSICAL EDUCATION
3
 Any courses required to satisfy a 

concentration and one lifetime 

physical education course
3
 

Other physical education courses 

based on student need and interest 

Physical education college 

courses 

THE ARTS Four sequential levels of student 

achievement in music (both choral 

and instrumental), visual art 

(general art and/or studio art), 

dance, theatre 

Other courses in the arts based on 

student need and interest 

AP® Arts Courses 

Arts college courses 

CONCENTRATIONS Four specified courses within each 

skilled pathway 

Other courses based on student 

need and interest 

DRIVER EDUCATION One course Other driver education courses 

based on student need and interest 

TECHNOLOGY  Information Technology 

Information Management 

Web Development 

Other courses based on student 

need and interest 

CAREER/TECHNICAL 

EDUCATION 

Note: Schools must provide 

students access to concentrations in 

a minimum of four of the following 

career clusters: 

 Arts and Humanities 

 Business/Marketing  

 Engineering/Technical  

 Health Sciences  

 Human Services  

 Science/Natural   Resources
  

 

80% of students in grades 9-10 

must have access to at least one 

career-technical foundation course. 

One foundation course must be 

offered that teaches parenting skills 

Other career/technical education 

courses based on student need and 

interest 

 30% of students in grades 11-12 

must have access to four units in a 

career/technical concentration and 

two career/technical electives 

 

 An additional 30% of students in 

grades 11-12 must have access to 

two units in a career/ technical 

concentration 
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Part B State Performance Plan (SPP) for 2005-2012 

Overview of the State Performance Plan Development: 

See Indicator 1.  

Monitoring Priority:  FAPE in the LRE 

Indicator 2:  Percent of youth with IEPs dropping out of high school. 

(20 U.S.C. 1416 (a)(3)(A)) 

Measurement: States must report using the dropout data used in the ESEA graduation rate calculation 
and follow the timeline established by the Department under the ESEA. 

 

Dropout Rate Calculation for Students with Disabilities: 

Number of dropouts who are students with disabilities divided by the number of students with disabilities 
in grades 7-12. 

     

 

WV reports an event dropout statistic for all students and an identical statistic for students with 
disabilities.  This statewide dropout measure -- which is calculated annually and was submitted in prior 
APRs -- includes all students with disabilities in the state grades 7-12.   

Overview of Issue/Description of System or Process: 

Through the 2009-2010 school year, West Virginia Code permitted students to withdraw from enrollment, 
that is, drop out of school, if they were age 16 or older.  The West Virginia Report Card required by West 
Virginia Code reports the dropout rate for all students for the state and each district.  The dropout rate for 
students with disabilities is reported publicly on the WVDE‟s Special Education Data website. 

Prior to FFY 2008, the specific formula for dropout rate for students with disabilities is students with 
disabilities reported as “dropped out” on the Section 618 exit report divided by students with disabilities 
enrolled in grades 7-12.  For all students, the formula is dropouts (obtained from school enrollment 
reports) divided by public school enrollment grades 7-12.   

Beginning with the FFY 2008 APR (based on 2007-2008 data), the dropout statistic for SWDs was 
aligned directly with the dropout statistic for all students.  Students with disabilities who dropped out 
during the school year but returned by October were no longer counted as dropouts. 

 

Baseline Data for FFY 2004 (2004-2005): 

West Virginia Dropout Rates 2004-2005 

 Number of Dropouts Number Enrolled Percentage 

All Students 3487 127,987 2.75% 

Students with 
Disabilities 

931 20462 4.55% 
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The dropout rate for all students for 2004-2005 was 2.75 percent compared to a rate of 4.55 percent for 
students with disabilities.  Therefore, the rate for students with disabilities exceeds that for all students by 
1.80 percentage points.  

Discussion of Baseline Data: 

The dropout rates for all students and for students with disabilities are calculated the same way.  Data in 
the baseline year came from two different sources, however.  Students with disabilities data are taken 
from Section 618 data submissions, generated from the Special Education Student Information records in 
WVEIS.  The reporting year for Section 618 data is July 1 through June 30.  Data for the West Virginia 
Report Card dropout rate that must be reported for all students under state code are taken from WVEIS 
student enrollment records.  Data are not finalized for the 2004-2005 school year until the following fall.  
Students who may have dropped out during the school year but return by October are not counted as 
dropouts. 

   

FFY Measurable and Rigorous Target 

2005 
(2005-2006) 

The percentage of youth with IEPs who withdraw from enrollment during high school 
will decrease to 4.25% 

2006 
(2006-2007) 

The percentage of youth with IEPs who withdraw from enrollment during high school 
will decrease to 4.00% 

2007 
(2007-2008) 

The percentage of youth with IEPs who withdraw from enrollment during high school 
will decrease to 3.65% 

2008 
(2008-2009) 

The percentage of youth with IEPs who withdraw from enrollment during high school 
will decrease to 3.35% 

2009 
(2009-2010) 

The percentage of youth with IEPs who withdraw from enrollment during high school 
will decrease to 3.00% 

2010 
(2010-2011) 

The percentage of youth with IEPs who withdraw from enrollment during high school 
will decrease to 2.75% 

 

2011 

(2011-2012) 

 

The percentage of youth with IEPs who withdraw from enrollment during high school 
will decrease to 2.75% 

 

2012 

(2012-2013) 

 

The percentage of youth with IEPs who withdraw from enrollment during high school 
will decrease to 2.75% 
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Improvement Activities/Timelines/Resources:  

Activities for Indicators 1 - graduation, 2 - dropout, 13 – secondary transition planning and 14 - post 
school outcomes are interrelated and directed toward planning, instruction, services and linkages to 
ensure positive post school outcomes for students with disabilities.  Technical assistance accessed 
through national centers and conferences has emphasized the interconnectedness of these indicators 
and the benefits of creating a comprehensive plan of improvement activities.   As a result, indicator 
activities for 1, 2, 13 and 14 were combined in 2007-2008 and are encompassed under the umbrella of 
the West Virginia Transition Collaborative Community of Practice (WVTCCoP).   

Improvement Activities – Indicators 1, 2, 13 and 14 Timelines Resources Status 

13. 1 Collect and review data annually from the Indicator 13 
file review checklist for each district.   

2008-2013 WVDE  
Stakeholder 
committee  
LEA 

Active 

13.2 / 1.4 / 2.4 Provide professional development and 
guidance materials for documenting transition services in 
the IEP and implementation of evidence-based transition 
strategies.  

2008-2013 WVDE Active 

13.3 Verify correction of noncompliance for Indicator 13 by 
reviewing updated samples of IEPs for compliance, as 
well as verifying correction of any individual IEPs with 
noncompliances.  WVDE staff will review the data and 
notify the district of compliance status and actions to be 
taken. 
Districts failing to correct noncompliances will receive 
further targeted technical assistance and corrective 
actions, including onsite reviews, additional corrective 
activities and enforcement.  

 

2008-2013 WVDE  
LEA 

Active 
Revised 
2011 

13.4 / 1.8 / 2.8 Develop and maintain a Showcase for 
Transition on the WVDE website (success stories of 
students, teams, programs, to connect transition services 
for school age students with post school outcomes of 
former students).   

2009-2013 WVDE TA 
Centers 
NSTTAC,  
NDPC-N, and 
SD materials 
Assessments 

Active 

13.5 Embed help boxes and links to transition guidance 
documents on the WVDE website into the statewide online 
IEP system.   Develop a report or audit within the system 
for IEPs of transition age students to determine 
compliance with the Transition IEP Checklist. Incorporate 
standards-based IEP guidance into the online IEP.  

2008-2013 
 
 
 

WVDE 
NSTTAC 
materials 

Active 

1.1 / 2.1 Partner with National Dropout Prevention Center for 
Students with Disabilities to strengthen the implementation 
of evidence-based graduation and dropout prevention 
strategies in WV.   

2011-2013 NDPC-SD 
WVDE  

New 
2011 

1.2 / 2.2 Manage/support the WV Transition Collaborative 
Leadership Team to oversee the implementation of a 
coordinated state-wide plan for post secondary transition 
services and programs. 

2005-2013 WVDE  Active 
Revised 
2011 

1.3 / 2.3 Manage/support the West Virginia Transition 
Collaborative Community of Practice (WVTCCoP) to 
provide educators the opportunity to share best practices, 

2005-2013 WVDE  Active 
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Improvement Activities – Indicators 1, 2, 13 and 14 Timelines Resources Status 

access experts in the field and interact with other 
educators throughout the state.  Emphasis of the 
WVTCCoP is to recruit and support district staff 
responsible for implementation of transition requirements 
to assist in the development of skills related to improving 
transition services for students with disabilities. 

1.7 / 2.7 Recruit and support Transition Teams in all RESAs to 
assist in the identification of local, regional and state 
resources to support the development and implementation 
of best practices. 

2011-2013 WVDE  
RESA  

Active 
Revised 
2011 

1.9 / 2.9 Collaborate with external agencies and internal 
offices (e.g., Offices of Assessment and Accountability, 
Instruction, School Improvement)  to improve transition 
services, graduation rates, dropout rates and post school 
outcomes for SWDs. 

2005-2013 WVDE  Active 
Revised 
2011 

14.1 Collect and disseminate annually Exit and One Year 
Follow-up Survey results with various stakeholder groups 
with an emphasis on increasing data use and response 
rates at the district level.      

2005-2013 WVDE  Active 
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Part B State Performance Plan (SPP) for 2005-2012 

Overview of the State Performance Plan Development: 

See Indicator 1.  
 
OSEP’s SPP Response Letter 
 
In its response letter dated March 15, 2006, the U.S. Department of Education, Office of Special 
Education Programs (OSEP) approved West Virginia‟s State Performance Plan.  Regarding Indicator 3, 
OSEP directed West Virginia to revise the Measurable and Rigorous Targets for Indicator 3A to clarify 
how many counties making AYP the state expects to increase each year.  The requested revisions have 
been made to that section.  
 

(The following items are to be completed for each monitoring priority/indicator.) 

Monitoring Priority:  FAPE in the LRE 

Indicator 3:  Participation and performance of children with IEPs on statewide assessments:  

A. Percent of the districts with a disability subgroup that meets the State‟s minimum “n” size that 
meet the State‟s AYP/AMO targets for the disability subgroup. 

B. Participation rate for children with IEPs. 

C. Proficiency rate for children with IEPs against grade level, modified and alternate academic 
achievement standards. 

(20 U.S.C. 1416 (a)(3)(A)) 

Measurement: 

A.1 AYP percent = [(# of districts with a disability subgroup that meets the State‟s minimum “n” size that 
meet the State‟s AYP targets for the disability subgroup) divided by the (total # of districts that have a 
disability subgroup that meets the State‟s minimum “n” size)] times 100. 
 
B.  Participation rate percent = [(# of children with IEPs participating in the assessment) divided by the 
(total # of children with IEPs enrolled during the testing window, calculated separately for reading and 
math)].  The participation rate is based on all children with IEPs, including both children with IEPs 
enrolled for a full academic year and those not enrolled for a full academic year. 
 
C.  Proficiency rate percent = ([(# of children with IEPs scoring at or above proficient against grade level, 
modified and alternate academic achievement standards) divided by the (total # of children with IEPs who 
received a valid score and for whom a proficiency level was assigned, and, calculated separately for 
reading and math)].  The proficiency rate includes both children with IEPs enrolled for a full academic 
year and those not enrolled for a full academic year. 

 

 

Overview of Issue/Description of System or Process: 

West Virginia’s Accountability System and Measures of Adequate Yearly Progress 

Policy 2320: A Process for Improving Education: Performance Based Accreditation System sets forth the 
measures for determining AYP for West Virginia public schools. AYP is determined by student 
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achievement, student participation rate in the statewide assessment, graduation rate for schools with 
grade 12 and attendance rate for elementary and middle school data.  

Policy 2320: A Process for Improving Education: Performance Based Accreditation System also includes 
a safe harbor provision for meeting AYP. Safe harbor is available to the public school/district/state that 
fails to meet AYP for the achievement indicator, i.e., percentage of students attaining mastery in 
reading/language arts and mathematics on the West Virginia Educational Standards Test – Second 
Edition (WESTEST 2) or the West Virginia Alternate Performance Task Assessment (APTA) in grades 3-8 
and 11 for 2008-09 and thereafter.  In order to meet AYP using the safe harbor provision, the 
school/district/state must: 1) decrease by ten percent from the preceding year the number of students in 
the less than mastery subgroup in reading/language arts and mathematics on the WESTEST 2 or APTA 
in grades 3-8 and 11 for 2008-09 and thereafter; and 2) have made progress on one or more of the other 
indicators or be at/above the target goal for that indicator (attendance and graduation rate); and 3) attain 
a 95 percent participation rate in the current year or a two or three year average. 

 

Policy 2340: West Virginia Measures of Academic Progress, sets forth requirements of the assessment 
system, including the statewide achievement test, the WESTEST 2 and APTA. The Students with 
Disabilities: Guidelines for Participation in West Virginia Measures of Academic Progress provides 
guidance on selection and use of testing accommodations.  

 

Regular Assessment Based on Grade Level Standards:  In Spring  2009, students in West Virginia 
participated for the first time in the West Virginia Educational Standards Test – Second Edition 
(WESTEST 2).   The WESTEST 2 is the revised statewide assessment aligned to measure student 
performance on the West Virginia 21

st
 Century Content Standards and Objectives (CSOs).  Effective July 

2008, the revised WV 21
st
 Century CSOs  were designed to be more rigorous, relevant and challenging 

while also incorporating the use of 21
st
 century tenchnology tools.  Because the CSOs assessed via the 

WESTEST 2 require higher depth-of-knowledge, the WESTEST 2 is inherently a substantially more 
difficult standards-based assessment noncomparable to the original WESTEST.  Due to the 
noncomparability of the two statewide assessments, a return to baseline in the SPP was deemed 
necessary.                

 

The WESTEST 2 is administered annually to students in grades 3 through 8 and grade 11 to meet Title I 
and ESEA requirements.  Developed through a contract with CTB/McGraw-Hill, the WESTEST 2 was 
designed in a way to assess as many students as possible without special accommodations and to 
provide accommodations for those students with disabilities determined by their IEP Teams to need them. 
All available accommodations are designed to ensure scores are valid and the assessment reflects what 
the student knows and can do on the grade level achievement standards. “Nonstandard” or invalid 
modifications and off-level assessment are not allowed for participation in the WESTEST 2.  

  

The WESTEST 2 scores are reported in five performance levels: novice, partial mastery, mastery, above 
mastery and distinguished, with mastery and above being considered proficient, that is, meeting the 
grade level standard.  

Distinguished: Student demonstrates knowledge, comprehension, application, 
analysis, synthesis and evaluation of skills, which exceed the standard. 
Above Mastery: Student demonstrates knowledge, comprehension, application and 
analysis of skills, which exceed the standard. 
Mastery: Student demonstrates knowledge, comprehension and application 
of skills, which meet the standard. 
Partial Mastery: Student demonstrates knowledge and recall of skills toward meeting the     
Standard 
Novice:  Student does not demonstrate knowledge and recall of skills needed to meet the  

      standard. 
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Alternate Assessment Based on Alternate Academic Achievement Standards:  Transitioning from a 
datafolio-based alternate assessment, the West Virginia Alternate Performance Task Assessment (APTA) 
was constructed in 2006 with stakeholder input to measure the West Virginia Alternate Academic 
Achievement Standards delineated in Policy 2520.16:  West Virginia Alternate Academic Achievement 
Standards.  Policy 2520.16 provides a framework for teachers of students with the most significant 
cognitive disabilities to teach skills and competencies essential for independent living, employment and 
postsecondary education. 

Participation in APTA is limited to students with significant cognitive disabilities, and, for accountability 
purposes, scores are reported in accordance with ESEA requirements, which place a 1 percent cap on 
scores that can be counted as proficient based on alternate achievement standards.  APTA is 
administered in reading/language arts and mathematics to students in grades 3 through 8 and grade 11  
whose IEPs mandate participation in an alternate achievement test.    

APTA Eligibility Criteria are as follows: 

 The student must have a current IEP;  

 Multidisciplinary evaluation and educational performance data support the following:  
o The student exhibits significant impairment of cognitive abilities and adaptive skills to the 

extent that he/she requires instruction in the West Virginia Alternate Academic 
Achievement Standards linked to the WV 21st Century Content Standards and 
Objectives (CSO‟s) and access skills (social, motor and communication) not directly 
addressed in the CSOs, but embedded in instructional standards-based activities.  

o The student cannot participate in the WESTEST 2 and other components of the WV-
MAP, even with accommodations. The reasons why the student cannot participate must 
be clearly stated on the IEP.  

o In addition, if the student is fourteen years of age or older, and has been determined by 
the IEP Team to be unable to complete the state and county standard graduation 
requirements necessary to earn a standard diploma, even with extended learning 
opportunities and significant instructional modifications, the student will work toward a 
modified diploma. Please note, not all students earning a modified diploma must take the 
APTA; however, students working toward a standard diploma do not meet criteria for the 
APTA.  

 If the student meets all criteria, the IEP document must include justification for change in 
curriculum and change to the alternate assessment.  

APTA scores are reported in four performance levels: novice, partial mastery, mastery and above 
mastery, with mastery and above being considered proficient, that is, meeting the grade level standard.  

Above Mastery: Student demonstrates knowledge, comprehension, application and analysis of 
skills, which exceed the standard.  
 
Mastery: Student demonstrates knowledge, comprehension and application of skills, which meet 
the standard.  
 
Partial Mastery: Student demonstrates knowledge characterized by errors and/or omissions, and 
the student performs tasks with assistance. 
 
Novice: Student demonstrates knowledge characterized by fragmented and incomplete 
performance, and the student attempts to perform tasks with assistance.    
 

Revision to Regular Academic Achievement Standards 

http://wvde.state.wv.us/policies/p2520.16.pdf
http://wvde.state.wv.us/policies/p2520.16.pdf
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For the Spring 2010 administration of the WESTEST2, based on analysis of student scores in the initial 
year of administration, the cut scores required for proficiency were increased to align more closely with 
proficiency levels in the National Assessment of Educational Progress.  No changes were made to the 
assessment itself, or to the Content Standards and Objectives.  As a result, student scores and the 
percent proficient declined, including the scores of students with disabilities, even though the students 
may in fact have made progress from 2009 based on scale scores.  

 
Starting Point Considerations:  In August 2009, West Virginia requested flexibility in the state 
accountability plan under Title I of ESEA to reset starting points on the new 2009 WESTEST 2.  More 
specifically, West Virginia requested that starting points be reset utilizing the averages of the 2008-2009 
and 2009-2010 administration of the WESTEST 2.  In a response letter from Dr. Thelma Melendez de 
Santa Ana of the U. S. Department of Education on August 25, 2009, the request for resetting starting 
points and subsequent targets was accepted.  Due to the approval of the request, revised targets under 
ESEA are still being considered.  
 
However, WVDE – in consultation with stakeholders- reset the SPP targets from FFY 2010-2012 based 
on the actual 2009-2010 Indicator 3 data.  The 2009-2010 Indicator data was used as a new baseline due 
to the more rigorous cut scores per baseline data discussion below.   
 
Baseline Data for FFY 2009 (2009-2010): 
 
A. Percent of districts meeting the State‟s AYP objectives for progress for disability subgroup: 
 
West Virginia has 55 school districts participating in accountability in accordance with the approved ESEA 
Consolidated State Application Accountability Workbook.  Of these, 53 LEAs in 2009-2010 had 50 or 
more students in the students with disabilities subgroup, which is the minimum cell size for subgroup 
accountability under the Accountability Workbook.  One district met AYP status for both participation rate 
and testing proficiency.   
 
B. Participation rate for students with IEPs in a regular assessment against grade level standards and 
alternate assessment against alternate achievement standards: 
Participation rate for students with IEPs in a regular assessment (WESTEST 2) and alternate assessment 
(APTA) was 97.13% for mathematics and 97.04% for reading language arts.  Participants are students 
who took the test and received a valid score. 
 
Nearly three percent of students with disabilities did not participate in statewide testing in mathematics 
(618 students) and reading language arts (637 students).  In mathematics, eight students did not 
participate because their parents opted out of testing; 184 students had approved medical emergencies; 
and the remaining 426 students were absent.  In reading language arts, seven students did not 
participate because their parents opted out of testing; 188 students had approved medical emergencies; 
and the remaining 442 students were absent.      
 

Participation Rate 
 

Statewide 
Assessment – 
2009-2010 

Math Assessment 

Grade 
3 

Grade    
4 

Grade 
5 

Grade 
6 

Grade 
7 

Grade    
8 

Grade 
11 

Total 

# % 

a  Children with IEPs  3,768 3,561 3,025 2,950 2,880 2,903 2,450 21,537 100.0% 

b 

IEPs in regular 
assessment with 
no 
accommodations 1,841 1,235 763 598 604 620 770 6,431 29.86% 

c  IEPs in regular 1,556 1,991 1,934 2,010 1,903 1,894 1,267 12,555 58.30% 



SPP Template – Part B West Virginia 

                                                                                                                                                         State 
Revised February 15, 2013 

 

Part B State Performance Plan: 2005-2012  Page 27 
(OMB NO: 1820-0624 / Expiration Date: 7/31/2015) 

 

assessment with 
accommodations 

d 

IEPs in alternate 
assessment 
against alternate 
standards  295 273 275 277 272 275 266 1,933 8.98% 

 g 
Overall (b+c+d) 
Participation Rate 3,692 3,499 2,972 2,885 2,779 2,789 2,303 20,919 97.13% 

Children included in a but not included in the other counts above 

Account for any 
children with IEPs that 
were not participants in 
the narrative. 

76 62 53 65 101 114 147 618 2.87% 

 
 
 

Statewide 
Assessment – 
2009-2010 

Reading Assessment 

Grade 
3 

Grade    
4 

Grade 
5 

Grade 
6 

Grade 
7 

Grade    
8 

Grade 
11 

Total 

# % 

a  Children with IEPs  3,768 3,561 3,025 2,950 2,880 2,903 2,450 21,537 100.0% 

b 

IEPs in regular 
assessment with 
no 
accommodations 1,877 1,268 801 722 762 808 996 7,234 33.59% 

c  

IEPs in regular 
assessment with 
accommodations 1,516 1,958 1,895 1,885 1,740 1,702 1,040 11,736 54.49% 

d 

IEPs in alternate 
assessment 
against alternate 
standards  294 273 275 277 271 275 265 1,930 8.96% 

 g 
Overall (b+c+d) 
Participation Rate 3,687 3,499 2,971 2,884 2,773 2,785 2,301 20,900 97.04% 

 
Children included in a but not included in the other counts above 

Account for any 
children with IEPs that 
were not participants in 
the narrative. 

81 62 54 66 107 118 149 637 2.96% 

 
C. Proficiency rate for students with IEPs against grade level standards and alternate academic 
achievement standards:  
 
The State Performance Plan targets of 68.5% and 70.3% of students with IEPs [enrolled for a Full 
Academic Year (FAY)] performing at or above proficiency in mathematics and reading language arts, 
respectively, were not met.  Rather, 19.9% and 15.9% of students with IEPs performed at or above 
proficiency in mathematics and reading language arts on the WESTEST 2 and APTA.   
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Disaggregated Target Data for Math Performance: # and % of students with IEPs scoring 
proficient or higher on WESTEST 2 and APTA 
 

Statewide 
Assessment –  
2009-2010  

Math Assessment Performance  Total  

Grade 
3  

Grade 
4  

Grade 
5  

Grade 
6  

Grade 
7  

Grade 
8  

Grade 
11  #  %  

 

Children with IEPs 
enrolled for a FAY 
scoring at or above 
proficiency 

1,034 755 588 444 433 323 253 3,830 
19.9% at 
or above 
proficient 

 
Children with IEPs 
enrolled for a FAY  

3,403 3,235 2,720 2,647 2,538 2,497 2,142 19,182  

 
Disaggregated Target Data for Reading Performance: # and % of students with IEPs  scoring 
proficient or higher on WESTEST 2 and APTA 

Statewide 
Assessment –  
2009-2010  

Reading Assessment Performance  Total  

Grade 
3  

Grade 
4  

Grade 
5  

Grade 
6  

Grade 
7  

Grade  
8  

Grade 
11  #  %  

  

Children with 
IEPs enrolled 
for a FAY 
scoring at or 
above 
proficiency  

832 579 445 353 342 288 209 3,048 
15.9% at 
or above 
proficient 

 
Children with 
IEPs enrolled 
for a FAY  

3,399 3,235 2,719 2,645 2,532 2,492 2,140 19,162  

 
 
The WVDE publicly reports LEA and statewide assessment results for students with disabilities at the 
following URL:  http://wveis.k12.wv.us/nclb/OSEcf/Data/replist1.cfm .    
 

1) Participation for students with IEPs who are administered the regular and alternate assessment 
with and without accommodations are available at 
http://wveis.k12.wv.us/nclb/OSEcf/data/Accommod09.cfm?sy=11.   

 

2) State, county and district level public Assessment results for WESTEST 2 and APTA: 

District Example – Barbour County: 
http://wveis.k12.wv.us/nclb/pub/Assessment/avgsch_assess.cfm?sy=11&year=11&cn=002&sn=201  
Other districts‟ assessment data are available through the main public reporting site:  
http://wveis.k12.wv.us/nclb/pub/index.cfm .  Users must select the county and school of interest and the 
report labeled “WESTEST2 Assessment Data: School/County/State Data Comparison” to obtain the 
desired results.  
 

3) State, county and district level public AYP/FAY results for WESTEST 2 and APTA: 
 

District Example: 

http://wveis.k12.wv.us/nclb/OSEcf/Data/replist1.cfm
http://wveis.k12.wv.us/nclb/OSEcf/data/Accommod09.cfm?sy=11
http://wveis.k12.wv.us/nclb/pub/Assessment/avgsch_assess.cfm?sy=11&year=11&cn=002&sn=201
http://wveis.k12.wv.us/nclb/pub/index.cfm
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http://wveis.k12.wv.us/nclb/public_eleven/replistd3.cfm?sy=11&year=11&xrep=0&cn=002&school=201&s
n=201&coname=BARBOUR&rpage=index.cfm&rptnum=11b11  
 
Select Schools, School List, School Name and Sub Group Details to access students with disability AYP 
results by school.   
 
State and County Reports:  http://wveis.k12.wv.us/nclb/public_eleven/reptemplate.cfm?cn=999    
 

Discussion of Baseline Data: 

West Virginia continues to assess over 95 percent of children with IEPs in the statewide assessments.  
Achievement results demonstrated  only one in every five SWDs (19.9%) was proficient in mathematics 
and even fewer SWDs (15.9%) were proficient in reading language arts.     
 
As discussed in the FFY 2008 APR, a more rigorous WESTEST2 was administered during May 2009.  
Proficiency rates decreased from 40% in both Mathematics and Reading/Language Arts in comparison to 
the original WESTEST and APTA to 28.6% and 24.2% in mathematics and Reading/Language Arts, 
respectively, in 2008-2009 with administration of the WESTEST2 and APTA.  In May 2010, higher cut 
scores for proficiency on the WESTEST2 were introduced to align statewide proficiency levels with 
National Assessment of Educational Progress (NAEP) results.  In 2010, the WVDE worked with national 
TAC experts, the State Assessment Advisory Committee and CTB to identify statistically sound cut scores 
that allow transition to more rigorous national and international standards.   
 
Using the higher cut scores, proficiency of SWDs on WESTEST2 and APTA was 19.9% and 15.9% in 
mathematics and Reading/Language Arts for FFY 2009.  The significant drop in proficiency levels from 
FFY 2008 to FFY 2009 is chiefly attributed to a planned increase in the proficiency cut scores in the 
regular statewide assessment one year after the introduction of the new statewide assessment.  A similar 
drop in mathematics and Reading/Language Arts proficiency levels was observed in the ALL group as 
well as the other subgroups reported under ESEA in West Virginia.   
 
Any growth observed in future years is likely to be both statistically and clinically significant given the 
rigorous nature of the assessment and the cut scores. 

 

FFY Measurable and Rigorous Target for Original WESTEST 

Revised February 1, 2007 

2005 
(2005-2006) 

A. Nine districts (16.6%) will make AYP for the students with disabilities subgroup. 
B. Maintain participation rate of 95% or higher 
C. Reading – Increase 5.6% to 42.1% 

Math – Increase 5.8% to 41.1% 

2006 
(2006-2007) 

A. Fifteen districts ( 27.7%) will make AYP for the students with disabilities subgroup 
B. Maintain participation rate of 95% or higher 
C. Reading - Increase 6.4% to 48.5% 

           Math – Increase 6.6% to 47.7% 

2007 
(2007-2008) 

A. Twenty-one districts (38.8%) will make AYP for the students with disabilities 
subgroup. 

B. Maintain participation rate of 95% or higher 
C. Reading  - Increase 7.3% to 55.8% 
     Math – Increase 7.1% to 54.8% 

2008 
(2008-2009) 

A. Twenty-seven districts (50%) will make AYP for the students with disabilities 
subgroup. 

B. Maintain participation rate of 95% or higher 
C. Reading - Increase 7.4% to 63.2% 
     Math - Increase 7.2 to 62.0% 

http://wveis.k12.wv.us/nclb/public_eleven/replistd3.cfm?sy=11&year=11&xrep=0&cn=002&school=201&sn=201&coname=BARBOUR&rpage=index.cfm&rptnum=11b11
http://wveis.k12.wv.us/nclb/public_eleven/replistd3.cfm?sy=11&year=11&xrep=0&cn=002&school=201&sn=201&coname=BARBOUR&rpage=index.cfm&rptnum=11b11
http://wveis.k12.wv.us/nclb/public_eleven/reptemplate.cfm?cn=999
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2009 
(2009-2010) 

A. Thirty-two districts (59.2%) will make AYP for the students with disabilities subgroup. 
B. Maintain participation rate of 95% or higher 
C. Reading - Increase 7.1 % to 70.3% 
     Math - Increase 6.5% to 68.5% 

 
 
 

 
 
 
 

Year 

Measurable and Rigorous Targets for WESTEST 2 
Revised February 1, 2011 

3a: AYP for 
disability 
subgroup targets 

3b: 
Participation 
Rate 

3c: RLA targets  3c: Mathematics 
targets  

FFY 2010 
(2010-2011) 

9 districts will 
make AYP 

95% 17.9% 21.9% 

FFY 2011 
(2011-2012) 

9 districts will 
make AYP 

95% 19.9% 23.9% 

FFY 2012 
(2012-2013) 

9 districts will 
make AYP 

95% 21.9% 25.9% 

 
 
Improvement Activities/Timelines/Resources: 
 

Improvement Activity Timeline Resources Status 

3.1  Provide targeted technical assistance to 
districts identified as not meeting or in 
danger of not meeting state targets based 
on evaluation of data provided by WVDE in 
order to improve performance on this 
indicator. 

2005-2013 WVDE  
RESA  

Active 
Revised 2011 

3.2 / 3.3 / 3.4  Provide information on evidence 
based practices and strategies for 
improving performance on this indicator 
including three tiered support system, 
which addresses the academic and 
behavioral needs of all students; Center for 
Early Literacy Learning Toolkits; effective 
co-teaching practices; visual phonics..  

2005-2013 WVDE  
RESA  

Active 
Revised 2011 

3.5  Support through the Autism Project 
development of services and programs to 
increase school districts‟ capacity to serve 
students with Autism Spectrum Disorder 
(ASD). 

2011-2013 WVDE  
Autism Training 
Center 

New 2011 

3.6  Provide training and professional 
development for development and 
implementation of improvement plans. 

2011-2013 WVDE  
RESA  

New 2011 

3.7  Provide professional development on 
accommodations and modifications to 
improve the achievement of students of 
students with disabilities. 

2005-2013 WVDE  Active 
Revised 2011 

3.8  Provide professional development on 2005-2013 WVDE  Active  
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Phonemic Awareness through the WVDE 
Intensive Phonological Awareness Project 
(IPAP).  

3.9  Support development of services and 
programs to increase school districts‟ 
capacity to serve students with sensory 
impairments. 

2005-2013 WVDE  
Marshall University 

Active 
Revised 2011 

3.10 Provide professional development on 
formative benchmark assessments and/or 
instructional tools. 

2008-2013 WVDE OSP  Active  

5.6  Develop, implement and train on online 
Standards Based IEPs to promote 
achievement of SWDs. 

2008-2013 WVDE  
 

Active  

5.8  Provide professional development through 
the Special Education Technology 
Integration Specialist (SE-TIS) initiative. 

2008-2013 WVDE  Active, 
Revised 2011  

5.9  Provide professional development on 
eaching and Technology for Students with 
Significant Disabilities (T1) Project. 

2009-2013 WVDE  
 

Active 
Revised 2011 

 

Revisions, with Justification, to Proposed Targets / Improvement Activities / Timelines / 
Resources for FFY 2012.  

Improvement Activity Timeline Resources Status 

3.1  Collaboratively with other WVDE offices 
and RESAs, design and implement the 
school improvement process to support 
improved achievement of students with 
disabilities in identified districts and 
schools.  

2012-2013 WVDE Staff 
RESA Staff 

Active 
Revised 2013 

3.2 Provide technical assistance and 
professional development, in collaboration 
with other WVDE offices, to support 
implementation of LEA/school 
improvement plans and increased 
achievement, including evidence- based 
instructional practices and strategies for 
improving academics and behavior of 
students with disabilities.   

2012-2013 WVDE Staff 
RESA Staff 

Active 
Revised 
2012-2013 

3.3  Provide guidance and professional 
development to assist special educators in 
transition to the Common Core/Common 
Core Essential Elements standards and 
corresponding assessments.   

2012-2013 WVDE Staff 
RESA Staff 

New  2012-
2013 
 

3.4 Implement state and national technical 
assistance projects to increase the number 
of qualified personnel to implement IEPS, 
including speech language pathologists 
and special education teachers.  

2012-2013 WVDE Staff 
 

New 2012-
2013 
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Part B State Performance Plan (SPP) for 2005-2012 

Overview of the State Performance Plan Development: 

See Indicator 1 
 
(The following items are to be completed for each monitoring priority/indicator.) 

 

Monitoring Priority: FAPE in the LRE 

 
Indicator 4A:  Rates of suspension and expulsion:  Percent of districts that have a significant 
discrepancy in the rate of suspensions and expulsions of greater than 10 days in a school year for 
children with IEPs 
 (20 U.S.C. 1416(a)(3)(A); 1412(a)(22)) 
 

Measurement: 
Percent = [(# of districts that have a significant discrepancy in the rates of suspensions and expulsions for 
greater than 10 days in a school year of children with IEPs) divided by the (# of districts in the State)] 
times 100. 
 
Include State‟s definition of “significant discrepancy”:   
A significant discrepancy for Indicator 4A is defined as two times the WV State rate (i.e., 3.28%) for 
students with IEPs suspended or expelled greater than 10 days based upon the 2009-2010, 618 
discipline data.       
 

 
Overview of Issue/Description of System or Process: 
 
Requirements governing suspension and expulsion of all students are found in WV Code §18A -5-1A 
Safe Schools Act, which provides disciplinary actions may not conflict with IDEA or State Board policy.  
Policy 2419: Regulations for the Education of Students with Exceptionalities outlines the procedural 
safeguards required for removal from school of a student with a disability, paralleling IDEA 2004.  Policy 
4373:  Student Code of Conduct applies to all students.  The principal has authority to suspend a student 
or to recommend expulsion to the district Board of Education, in accordance with the above statutes, 
policies and regulations. 
 
The West Virginia Education Information System (WVEIS) contains a discipline module for maintaining 
individual student records at the school level.  Each disciplinary offense, including suspensions and 
expulsions, is recorded by the school administrator or designee with the offense, the action and the 
number of days for the disciplinary action.  The disciplinary records and all individual student 
demographic information, including race/ethnicity, are then collected at the end of each school year for 
IDEA 2004, Section 618 Table 5 reporting and for use in the State Performance Plan and Annual 
Performance Report.   

Definition of Significant Discrepancy and Methodology 
 
WV has revised its definition of a Significant Discrepancy within the current Indicator 4A in accordance 
with OSEP guidance released in August and September 2011.  Following submission of the FFY 2009 
APR, West Virginia was informed by OSEP that its methodology for calculating significant discrepancy for 
Indicator 4B needed revision.  The Data Accountability Center (DAC) released a guidance document and 
provided a session at the OSEP Mega Leadership Conference in August 2011 regarding recommended 
options for calculating significant discrepancy.   Additionally, West Virginia received specific direct 
technical assistance via phone conference.  The OSP data manager presented the issue to the West 
Virginia Advisory Council for the Education of Exceptional Children (WVACEEC) at its December 2011 
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meeting, and discussed it with LEA special education directors via phone conference.  Although the 
methodology for 4A was not questioned, the definitions and methodology for both 4A and 4B have been 
revised to promote consistency between the two indicators, to facilitate interpretation by LEAs and to 
follow the recommended methods provided in the updated guidance.  
 

In analyzing data for this indicator, WV used Table 5 of Information Collection 1820-0621 (Report of 
Children with Disabilities Unilaterally Removed or Suspended/Expelled for More than 10 Days) for the 
school year —2009-2010 which was submitted through EDFacts by November 1, 2010.  West Virginia is 
comparing the rates of suspensions and expulsions of greater than 10 days in a school year for children 
with IEPs among LEAs in the State.  During the 2009-2010 school year, all children with IEPs were 
suspended at a rate of 1.64% for suspensions/expulsions totaling greater than 10 days.  Using school 
year 2009-2010 as the baseline year, the 1.64% State rate was multiplied by two to establish a static 
suspension/expulsion-rate bar at 3.28%.  Thus, a district is considered to have a significant 
discrepancy when its suspension/expulsion rate for all children with IEPs meets or exceeds the 
rate of 3.28%.  
 
State rate for all students with IEPs = ( 756 suspensions/expulsions greater than 10 days) X 100% 
                  ( 46,169 children with IEPs ages 3-21) 
           = 1.64%  
 
WV suspension/expulsion-rate bar  = 1.64% x 2 = 3.28% 
 

Minimum Cell Size:  West Virginia’s minimum cell size of 20 for Indicator 4A is based on the number of 
children with IEPs in a district.  All districts met the minimum cell size and no districts were excluded from 
the Indicator 4A analysis for 2009-2010.         

Review of Policies, Procedures and Practices 
 

For any district meeting the above definition of significant discrepancy, the State conducts a review of the 
LEA‟s policies, procedures and practices relating to the development and implementation of IEPs, the use 
of positive behavioral interventions and supports and procedural safeguards to ensure these policies, 
procedures and practices complied with IDEA.  For each LEA, a team of OSP staff review a random 
sample of files of students who were suspended or expelled beyond ten days and consider other data to 
determine whether the LEA is in compliance with Part B requirements.  The WVDE reviews involve the 
examination of: 

 district discipline data by relevant variables such as school, administrator, teacher, disciplinary 
offenses and consequences, student disability category and LRE;     

 findings of district self-review of discipline policies, procedures and practices;   

 progress in implementing corrective activities within the county‟s improvement plan for SPP 
Indicator 4;   

 discipline practices via interviews when appropriate;  

 a random sample of records (i.e., functional behavior assessments (FBAs), IEPs, behavior 
intervention plans (BIPs), and manifest determinations) of SWD suspended for 10 or more days 
utilizing the newly adopted rubric; and 

 a review of general procedures for disciplinary removals including school and district suspension 
records.  

Revised Baseline Data for FFY 2010 (Based upon data from FFY 2009 – School Year 2009-2010): 

Districts with Significant Discrepancy in Rates for Suspension and Expulsion 
 

Year Total Number of 
Districts* 

Number of Districts that have 
Significant Discrepancies 

Percent 

FFY 2010 
(using 2009-2010 data) 

57 4  7.02% 
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Using the previous definition of significant discrepancy, three districts were identified in February 2011.  
Because West Virginia is changing its definition in accordance with recent OSEP guidance on 
methodology, two of the previously identified districts no longer meet the definition, while the other district 
was identified with a significant discrepancy under the new definition as well.  Three additional districts 
have been identified under the new definition.  All six districts received a review of policies, procedures 
and practices and correction of noncompliance as applicable; however, the districts no longer meeting the 
definition were not included in the target data.  

Discussion of Baseline Data:  

In FFY 2010, 4 of 57 districts, or 7.02% percent of districts, evidenced a significant discrepancy based on 
the revised definition by meeting or exceeding the 3.28% state suspension/expulsion bar for students with 
IEPS.  The target of 2 percent was not met, however, the target was set based on the original rather than 
the revised definition. .Slippage is partially attributed to the revised definitions of Significant Discrepancy 
and the increased minimum cell size, resulting in no LEAs being excluded.  It is important to note, 
however, a small statewide decrease was observed in the percentage of students with disabilities 
suspended over ten days in the school year from SY 2008-2009 (1.8%) to SY 2009-2010 (1.64%).   
 
Review of Policies, Procedures and Practices for FFY 2010:   
 
A total of six districts received a SEA level review of policies, procedures and practices based upon SY 
2009-2010 discipline data.  As indicated previously, three LEAs had been identified for the review in 
February 2011.  Their reviews were conducted no later than April 30, 2011 and each district received 
written notification of the identified noncompliance in the implementation of district discipline procedures 
by June 30, 2011.   
 
When the state changed its Indicator 4A definition of a significant discrepancy to align with OSEP 
guidance, three additional districts were identified in addition to Hampshire County, the previously 
identified district.  Following their SEA level reviews, two of the three new districts were identified with 
noncompliance, which will require correction consistent with OSEP memo 09-02.          
   

Comparison of Rates for Students with and without Disabilities 
Based on Unduplicated Count of Students 

2004-2005 
Students with Disabilities 
(SWD) 

Students without 
Disabilities (SWOD) 

Total Students 

a. Suspensions over 10 days  925 2367 3292 

b. Enrollment 49,825 229,623 279,457 

Suspension Rate: a. divided by 
b. 

1.86% 1.03% 1.18% 

Relative Difference:  (1.856-1.030)/1.030*100 = 80.23% 

2005-2006 
Students with Disabilities 
(SWD) 

Students without 
Disabilities (SWOD) 

Total Students 

a. Suspensions over 10 days  920 2394 3313 

b. Enrollment 49,677 230,111 279,788 

Suspension Rate: a. divided by 
b. 

1.9% 1.0% 1.18% 

Relative Difference:  
(1.852-1.040)/1.040*100 = 78.0% 

2006-2007 

Students with 
Disabilities (SWD) 

Students without 
Disabilities (SWOD) 

Total Students 

a. Suspensions over 10 days  834 2514 3348 

b. Enrollment 48,980 232,318 281,298  

Suspension Rate: a. divided by 
b. 

1.7% 1.1% 1.19% 
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Relative Difference:  (1.702-1.082)/1.1082*100 = 55.9% 

2007-2008 
Students with 
Disabilities (SWD) 

Students without 
Disabilities (SWOD) 

Total Students 

a. Suspensions over 10 days  801 2615 3416 

b. Enrollment 47468 234,246 281,714 

Suspension Rate: a. divided by 
b. 1.7% 1.1% 1.2% 

Relative Difference:  
State Relative Difference (1.7%-1.1%)/1.1%*100 = 51.2% 

2008-2009 
Students with 
Disabilities (SWD) 

Students without 
Disabilities (SWOD) 

Total Students 

a. Suspensions over 10 days  825 2726 3551 

b. Enrollment 46,833 235,894 282,727 

c. Suspension Rate: a. divided 
by b. 1.8% 1.2% 

1.3% 

Relative Difference 
SWD rate - SWOD rate/SWOD 
rate*100 State Relative Difference (1.8%-1.2%)/1.2%*100 = 50.0% 

2009-2010 Students with Disabilities (SWD)  

a. Suspensions over 10 days  756  

b. Enrollment 46,169 

c. Suspension Rate: a. divided 
by b. WV State Rate = 1.64% 

 

FFY Measurable and Rigorous Target – Section A 

2005 
(2005-2006) 

A decrease of 4% (from 82% to 78%) in the number of WV‟s districts (from 45 to 43) 
without evidence of a significant discrepancy between students with disabilities (SWD) 
and non-disabled students will occur.  

2006 
(2006-2007) 

A decrease of 5% (from 87% to 82%) in the number of WV‟s districts (from 48 to 45) 
without evidence of a significant discrepancy between SWD and non-disabled 
students will occur. 

2007 
(2007-2008) 

A decrease of 4% (from 91% to 87%) in the number of WV‟s districts (from 50 to 48) 
without evidence of a significant discrepancy between SWD and students without 
disabilities will occur 

2008 
(using 2007-2008) 

Required data lag 
begins per OSEP‟s 

mandate 

A decrease of 4% (from 95% to 91%) in the number of WV‟s districts (from 52 to 50) 
without evidence of a significant discrepancy between SWD and students without 
disabilities will occur. 

2009 
(using 2008-2009 

data) 

No more than five percent of districts will be identified by the State as having 
significant discrepancies in the rates of suspensions and expulsions for greater 
than 10 days in a school year of children with IEPs.  

2010 
(using 2009-2010 

data) 

No more than two percent of districts will be identified by the State as having 
significant discrepancies in the rates of suspensions and expulsions for greater 
than 10 days in a school year of children with IEPs.  

2011 
(using 2010-2011 

data) 

No districts (0%) will be identified by the State as having significant discrepancies 
in the rates of suspensions and expulsions for greater than 10 days in a school 
year of children with IEPs.  

2012 
(using 2011-2012 

data) 

No districts (0%) will be identified by the State as having significant discrepancies 
in the rates of suspensions and expulsions for greater than 10 days in a school 
year of children with IEPs.  
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Improvement Activities/Timelines/Resources: 

 

Improvement Activities 

Indicators 4A and 4B 

Timeline Resources Status 

4.1  Provide targeted technical assistance to districts 
identified as not meeting state targets based on 
evaluation of data provided by WVDE in order to 
improve performance on this indicator. 

2005-2013 WVDE  
RESA  

Active 
Revised 2011 

4.2  Support the implementation of a statewide system of 
School- Wide Positive Behavior Support (SW-PBS) 
including Early Childhood PBS. 

2005-2013 WVDE  Active 
Revised 2011 

4.3  Recruit and develop “Models of Success” in 
Schoolwide Positive Behavior Support to improve 
programs and services in WV using established criteria. 

2011-2013 WVDE  
LEA  

Active 
Revised 2011 

4.4      Develop guidance and professional development resources 
on discipline procedures and support for appropriate behavior 
for students with disabilities and disseminate professional 
development to LEAs and schools.  

2012-2013 WVDE Revised April 
2012 

4.5 Develop guidance and professional development 
resources on discipline procedures for students with 
disabilities and disseminate professional development 
to LEAs and schools. 

2011-2013 WVDE  Active 
Revised 2012 

4.6  Examine options for identifying significant 
discrepancies for the next SPP/APR cycle. 

2011-2013 WVDE  Active 
Revised 2011 

4.7  Implement the Continuous Improvement and Focused 
Monitoring Process Annual Desk Audit including a 
review of district policies, procedures and practices 
when a significant discrepancy in suspension is 
determined. 

2005-2013 WVDE  Active 
 

4.8  Continue system level work on mental health issues for 
school age children. 

2005-2013 WVDE  
LEA  

Active 
Revised 2011 

4.9  Develop guidance for using the three tiered 
intervention process to determine eligibility for students 
suspected of having a behavior and/or emotional 
disability. 

2008-2013 WVDE  
RESA  
LEA 

Active 
Revised 2011 

4.10  Provide information on evidence based practices and 
strategies for improving performance on this 
indicator. 

2011-2013 WVDE  New 2011 

4.11  Provide training on revised Indicator 4 data analysis 
and implementation of discipline procedures for 
students with disabilities.   

2011 – 
2013 

WVDE  
 

New 
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Part B State Performance Plan (SPP) for 2005-2012 

Overview of the State Performance Plan Development: 

See Indicator 1 
 
(The following items are to be completed for each monitoring priority/indicator.)  

Monitoring Priority: FAPE in the LRE 

Indicator 4B:  Rates of suspension and expulsion: 

Percent of districts that have:  (a) a significant discrepancy, by race or ethnicity, in the rate of 
suspensions and expulsions of greater than 10 days in a school year for children with IEPs; and  
(b) policies, procedures or practices that contribute to the significant discrepancy and do not comply 
with requirements relating to the development and implementation of IEPs, the use of 
positive behavioral interventions and supports, and procedural safeguards.   

(20 U.S.C. 1416(a)(3)(A); 1412(a)(22)) 

Measurement:  
  Percent = [(# of districts that have:  (a) a significant discrepancy, by race or ethnicity, in the rates of 

suspensions and expulsions of greater than 10 days in a school year of children with IEPs; and 
(b) policies, procedures or practices that contribute to the significant discrepancy and do not 
comply with requirements relating to the development and implementation of IEPs, the use of 
positive behavioral interventions and supports, and procedural safeguards) divided by the (# of 
districts in the State)] times 100. 

Include State‟s definition of “significant discrepancy”:   
A significant discrepancy for Indicator 4B is defined as two times the WV State rate (i.e., 3.28%) 
for students with IEPs suspended or expelled greater than 10 days based upon the 2009-2010, 618 
discipline data.         
 

Overview of Issue/Description of System or Process: 

Requirements governing suspension and expulsion of all students are found in WV Code §18A -5-1A 
Safe Schools Act, which provides disciplinary actions may not conflict with IDEA or State Board policy.  
Policy 2419: Regulations for the Education of Students with Exceptionalities outlines the procedural 
safeguards required for removal from school of a student with a disability, paralleling IDEA 2004.  Policy 
4373:  Student Code of Conduct applies to all students.  The principal has authority to suspend a student 
or to recommend expulsion to the district Board of Education, in accordance with the above statutes, 
policies and regulations. 

The West Virginia Education Information System (WVEIS) contains a discipline module for maintaining 
individual student records at the school level.  Each disciplinary offense, including suspensions and 
expulsions, is recorded by the school administrator or designee with the offense, the action and the 
number of days for the disciplinary action.  The disciplinary records and all individual student 
demographic information, including race/ethnicity, are then collected at the end of each school year for 
IDEA 2004, Section 618 Table 5 reporting and for use in the State Performance Plan and Annual 
Performance Report.   
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The State must provide a definition of “significant discrepancy” referencing the comparison 
methodology used and the measure of how the rates were calculated (e.g. rate ratio, rate difference, 
comparison to a State average, or other). 

The State must choose one of the following comparison methodologies to determine whether 
significant discrepancies, by race or ethnicity, are occurring (34 CFR §300.170(a)): 

Compare the rates of expulsions and suspensions of greater than 10 days in a school year for      
children with IEPs among LEAs in the State; or 

The rates of expulsions and suspensions of greater than 10 days in a school year for children 
with IEPs in each LEA compared to the rates for nondisabled children in the same LEA. 

If the State used a minimum “n” size requirement report the number of districts excluded from the 
calculation of rates as a result of using the minimum „n‟ size. 

If significant discrepancies, by race or ethnicity, occurred, and the district with discrepancies had 
policies, procedures, or practices that contributed to the significant discrepancy and do not comply 
with the requirement relating to the development and implementation of IEPs, the use of positive 
behavioral interventions and supports, and procedural safeguards, the State must describe how it 
ensured that such policies and procedures and practices were revised to comply with applicable 
requirements.  In reporting on correction of noncompliance, the State must report consistent with 
OSEP Memorandum 09-02 dated October 17, 2008.  

Definition of Significant Discrepancy 

The definition of a Significant Discrepancy has been revised within the current Indicator 4B in accordance 
with OSEP guidance released in August and September 2011.  Following submission of the FFY 2009 
APR, West Virginia was informed by OSEP that its methodology for calculating significant discrepancy for 
Indicator 4B needed revision.  The Data Accountability Center (DAC) released a guidance document and 
provided a session at the OSEP Mega Leadership Conference in August 2011 regarding recommended 
options for calculating significant discrepancy.   Additionally, West Virginia received specific direct 
technical assistance via phone conference.  The OSP data manager presented the issue to the West 
Virginia Advisory Council for the Education of Exceptional Children (WVACEEC) at its December 2011 
meeting, and discussed it with LEA special education directors via phone conference.  The definition and 
methodology for both 4B has been revised consistent with the recommended methods provided in the 
updated guidance.  

In analyzing data for this indicator, the State must: 

Use the data collected on Table 5 of Information Collection 1820-0621 (Report of Children with 
Disabilities Unilaterally Removed or Suspended/Expelled for More than 10 Days) for the school year —
2009-2010 due, November 1, 2010.  Sampling from State’s 618 data is not allowed. 

Definition of Significant Discrepancy and Methodology 

The rates of suspensions and expulsions of greater than 10 days in a school year for children with IEPs 
are being compared among LEAs in the State.  During the 2009-2010 school year, all children with 
IEPs were suspended at a rate of 1.64% for suspensions/expulsions totaling greater than 10 days.  Using 
school year 2009-2010 as the baseline year, the 1.64% State rate was multiplied by two to establish a 
static suspension/expulsion-rate bar at 3.28%.  Thus, a district has a significant discrepancy when its 
suspension/expulsion rate for children with IEPs in any given race/ethnicity category exceeds 
3.28%.    
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State rate for all students with IEPs = ( 756 suspensions/expulsions greater than 10 days) X 100% 
                  ( 46,169 children with IEPs ages 3-21) 
 
             = 1.64%  
 
Suspension/expulsion-rate bar  = 1.64% x 2 = 3.28% 
 
Suspension/expulsion rates by race/ethnicity: 
 

Race/ethnicity category Suspensions/expulsions 
greater than 10 days 

Child Count Percent 

American Indian / Native 
Alaska 

 
1 

 
52 

1.92% 

Asian 0 154 0.00% 

Black / African American 88 2425 3.63% 

Hispanic 7 380 1.84% 

Two or more races 1 194 0.52% 

Native Hawaiian /  Pacific 
Islander 

 
0 

 
2 

 
0.00% 

White (non Hispanic) 659 42962 1.53% 

 
 
Minimum Cell Size:  The minimum cell size of 20 for Indicator 4B is based on the number of children with 
IEPs in a specific race/ethnicity category in a district.  All districts met the minimum cell size for at least 
the white race/ethnicity category.  No districts were excluded from the analysis.     
 
Review of Policies, Procedures and Practices 
 
For any district meeting the above definition of significant discrepancy, the State conducts a review of the 
LEA‟s policies, procedures and practices relating to the development and implementation of IEPs, the use 
of positive behavioral interventions and supports and procedural safeguards to ensure these policies, 
procedures and practices complied with IDEA.  For each LEA, a team of OSP staff review a random 
sample of files of students who were suspended or expelled beyond ten days and consider other data to 
determine whether the LEA is in compliance with Part B requirements.  The WVDE reviews involve the 
examination of: 

 district discipline data by relevant variables such as school, administrator, teacher, disciplinary 
offenses and consequences, student disability category and LRE;     

 findings of district self-review of discipline policies, procedures and practices;   

 progress in implementing corrective activities within the county‟s improvement plan for SPP 
Indicator 4;   

 discipline practices via interviews when appropriate;  

 a random sample of records (i.e., functional behavior assessments (FBAs), IEPs, behavior 
intervention plans (BIPs), and manifest determinations) of SWD suspended for 10 or more days 
utilizing the newly adopted rubric; and 

 a review of general procedures for disciplinary removals including school and district suspension 
records.  

The number of LEAs found in noncompliance divided by the total number of LEAs provides the 
percentage reported for the Indicator 4B measurement. For any LEA identified with significant 
discrepancy, the OSP conducts the aforementioned review through desk audit and/or onsite.   Prior to the 
onsite, documentation and data are reviewed, including, as applicable, district discipline policies, student 
handbooks, existing District Self-Assessment (ADA) improvement plans, if any, and detailed analysis of 
discipline data.  Onsite review includes student file reviews, including IEP reviews and discipline 
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documentation for students suspended and interviews with school personnel as appropriate regarding 
practices and procedures.  

 

Revised Baseline Data for FFY 2010 (using 2009-2010 data): 

4B(a). LEAs with Significant Discrepancy, by Race or Ethnicity,  
in Rates of Suspension and Expulsion 

4B(a). Districts with Significant Discrepancy, by Race or Ethnicity*, in Rates of Suspension and 
Expulsion: 

Year Total Number of 
Districts** 

Number of Districts 
that have Significant 
Discrepancies by 
Race or Ethnicity 

Percent** 

FFY 2010 (using 2009-2010 
data) 

57 15 26.32% 

 
 
4B(b). Districts with Significant Discrepancy, by Race or Ethnicity, in Rates of Suspensions and 
Expulsions; and policies, procedures or practices that contribute to the significant discrepancy 
and do not comply with requirements relating to the development and implementation of IEPs, the 
use of positive behavioral interventions and supports, and procedural safeguards.   
 

Year Total Number of 
Districts* 

Number of Districts that have 
Significant Discrepancies, by 
Race or Ethnicity, and policies, 
procedures or practices that 
contribute to the significant 
discrepancy and do not comply 
with requirements relating to 
the development and 
implementation of IEPs, the use 
of positive behavioral 
interventions and supports, and 
procedural safeguards.   

Percent** 

FFY 2010 (using 
2009-2010 data) 

57 12 21.05% 

 

Discussion of Baseline Data: 

Approximately, one quarter (26.3%) of West Virginia‟s 57 districts met or exceeded the State bar of 
3.28% for one or more race/ethnicities.  Ten districts had significant discrepancies for the Black 
race/ethnicity category whereas one district was found to have significant discrepancies for both the Black 
and Hispanic race/ethnicities.  The remaining four districts were identified with significant discrepancies in 
the White race/ethnicity category.       

Review of Policies, Procedures, and Practices (using 2009-2010 data): If any districts are identified 
with significant discrepancies:   
Fifteen districts received a SEA level review of policies, procedures and practices based upon SY 2009-
2010 discipline data for Indicator 4B.  Reviews were conducted prior to the April 2012 clarification period 
per OSEP‟s requirements.   

Review Process: The SEA review of the LEAs identified with significant discrepancies by race/ethnicity 
specifically involved the examination of: 
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 findings of district self-review of discipline policies, procedures and practices;   

 progress in implementing corrective activities within the county‟s improvement plan for SPP 
Indicator 4/CSADA Indicator 1.9;   

 discipline practices via interviews when appropriate;  

 a random sample of records (i.e., evaluations, IEPs, behavior intervention plans, and manifest 
determinations) of SWD suspended for 10 or more days utilizing the newly adopted rubric;  

 a review of general procedures for disciplinary removals including school and district 
suspension records; and  data analyses at the district level to compare the suspension type, 
frequency and duration of all students with IEPs as compared to students with IEPs in the 
race/ethnicity category exceeding the state-bar. 

 
Results of State‟s Review of LEA‟s policies, procedures and practices based on 2009-2010 Data: 
Three of the fifteen districts identified as having a significant discrepancy were found to have appropriate 
policies, procedures and practices.  The other twelve districts were found to have noncompliance relating 
to the development and implementation of IEPs, the use of positive behavioral interventions and supports 
and procedural safeguards to ensure these policies, procedures and practices complied with IDEA.   

 
Findings of noncompliance were primarily the result of the LEAs failure to: 1) determine, on a case-by-
case basis, if the student‟s suspension constituted a change of placement; 2) record discipline and 
attendance data accurately in WVEIS; 3) adequately address behavior through the use of positive 
behavior supports, interventions and strategies; or 4) revise an IEP and behavior intervention plan (BIP) 
to address the functional behavior assessment (FBA) results for the reasons for which students were 
assigned to long term suspensions.   

 
The specific findings were issued to each district in writing. Districts are required to correct student 
specific noncompliance and to demonstrate implementation of specific regulatory requirements as soon 
as possible but no later than one year.  Because all districts have adopted Policy 2419 as their local 
procedures, revisions to policy and procedures was not required.  Rather, appropriate 
implementation of existing policies and procedures was required.  The OSP will review district 
improvement plans and/or corrective action plans by May 15, 2012.  Subsequent to district training, the 
OSP will request an updated sample of student records and determine whether the districts have 
corrected individual student noncompliances and if districts are correctly implementing regulatory 
requirements within one year of the initial notification of noncompliances.  The OSP will report on 
correction of noncompliance in the FFY 2011 and 2012 APRs.    

 
 

FFY Measurable and Rigorous Target  

2009 
(using 

2008-2009 data) 

0% Percent of districts will have:  (a) a significant discrepancy, by race or ethnicity, in the 
rate of suspensions and expulsions of greater than 10 days in a school year for children with 
IEPs; and (b) policies, procedures or practices that contribute to the significant discrepancy 
and do not comply with requirements relating to the development and implementation of 
IEPs, the use of positive behavioral interventions and supports, and procedural safeguards.   

2010 
(using 2009-
2010 data) 

0% Percent of districts will have:  (a) a significant discrepancy, by race or ethnicity, in the 
rate of suspensions and expulsions of greater than 10 days in a school year for children with 
IEPs; and (b) policies, procedures or practices that contribute to the significant discrepancy 
and do not comply with requirements relating to the development and implementation of 
IEPs, the use of positive behavioral interventions and supports, and procedural safeguards.   

2011 
(using 2010-
2011 data) 

0% Percent of districts will have:  (a) a significant discrepancy, by race or ethnicity, in the 
rate of suspensions and expulsions of greater than 10 days in a school year for children with 
IEPs; and (b) policies, procedures or practices that contribute to the significant discrepancy 
and do not comply with requirements relating to the development and implementation of 
IEPs, the use of positive behavioral interventions and supports, and procedural safeguards.   

2012 0% Percent of districts will have:  (a) a significant discrepancy, by race or ethnicity, in the 
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(using 2011-
2012 data) 

rate of suspensions and expulsions of greater than 10 days in a school year for children with 
IEPs; and (b) policies, procedures or practices that contribute to the significant discrepancy 
and do not comply with requirements relating to the development and implementation of 
IEPs, the use of positive behavioral interventions and supports, and procedural safeguards.   

2013 
(using 2012-
2013 data) 

0% Percent of districts will have:  (a) a significant discrepancy, by race or ethnicity, in the 
rate of suspensions and expulsions of greater than 10 days in a school year for children with 
IEPs; and (b) policies, procedures or practices that contribute to the significant discrepancy 
and do not comply with requirements relating to the development and implementation of 
IEPs, the use of positive behavioral interventions and supports, and procedural safeguards.   

 

Improvement Activities/Timelines/Resources: 

 

Improvement Activities 

Indicators 4A and 4B 

Timeline Resources Status 

4.1 Provide targeted technical assistance to 
districts identified as not meeting state 
targets based on evaluation of data 
provided by WVDE in order to improve 
performance on this indicator. 

2005-2013 WVDE  
RESA  

Active 
Revised 2011 

4.2 Support the implementation of a statewide 
system of School Wide Positive Behavior 
Support (SW-PBS) including Early 
Childhood PBS. 

2005-2013 WVDE  Active 
Revised 2011 

4.3  Recruit and develop “Models of Success” 
in Schoolwide Positive Behavior Support to 
improve programs and services in WV 
using established criteria. 

2011-2013 WVDE  
LEA  

Active 
Revised 2011 

4.4      Develop guidance and professional 
development resources on discipline 
procedures and support for appropriate 
behavior for students with disabilities and 
disseminate professional development to LEAs 
and schools.  

2012-2013 WVDE Revised April 
2012 

4.5 Develop guidance and professional 
development resources on discipline 
procedures for students with disabilities 
and disseminate professional development 
to LEAs and schools. 

2011-2013 WVDE  Active 
Revised 2012 

4.6 Examine options for identifying significant 
discrepancies for the next SPP/APR cycle. 

2011-2013 WVDE  Active 
Revised 2011 

4.7 Implement the Continuous Improvement 
and Focused Monitoring Process Annual 
Desk Audit including a review of district 
policies, procedures and practices when a 
significant discrepancy in suspension is 
determined. 

2005-2013 WVDE  Active 
 

4.8 Continue system level work on mental 
health issues for school age children. 

2005-2013 WVDE  
LEA  

Active 
Revised 2011 

4.9 Develop guidance for using the three tiered 
intervention process to determine eligibility 
for students suspected of having a 

2008-2013 WVDE  
RESA 
LEA 

Active 
Revised 2011 
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behavior and/or emotional disability. 

4.10 Provide information on evidence based 
practices and strategies for improving 
performance on this indicator. 

2011-2013 WVDE  New 2011 

4.11   Provide training on the revised Indicator 
4 data analysis and review process. 

2011 – 2013 WVDE  
 

New 2012 
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Part B State Performance Plan (SPP) for 2005-2012 

Overview of the State Performance Plan Development: 

See Indicator 1. 

(The following items are to be completed for each monitoring priority/indicator.) 

Monitoring Priority:  FAPE in the LRE 

Indicator 5:  Percent of children with IEPs aged 6 through 21 served: 

A. Inside the regular class 80% or more of the day; 

B. Inside the regular class less than 40% of the day; and 

C. In separate schools, residential facilities, or homebound/hospital placements. 

 (20 U.S.C. 1416(a)(3)(A)) 

Measurement:  

Measurement:  

A. Percent = [(# of children with IEPs served inside the regular class 80% or more of the day) divided by 
the (total # of students aged 6 through 21 with IEPs)] times 100. 

B. Percent = [(# of children with IEPs served inside the regular class less than 40% of the day) divided by 
the (total # of students aged 6 through 21 with IEPs)] times 100. 

C. Percent = [(# of children with IEPs served in separate schools, residential facilities, or 
homebound/hospital placements) divided by the (total # of students aged 6 through 21 with IEPs)] times 
100. 

 

Overview of Issue/Description of System or Process 

West Virginia‟s commitment to inclusive education is long-standing.  West Virginia educates over 98 
percent of its students with disabilities in the 55 local school districts and in public regular schools.  West 
Virginia continues to provide most special education services in inclusive settings to the extent 
appropriate to meet individual needs.  Requirements for placement in the least restrictive environment are 
set forth in Policy 2419:  Regulations for the Education Students with Exceptionalities, which includes 
definitions of placement options paralleling the OSEP definitions.  
 
The WVDE‟s Office of Institutional Education Programs administers educational programs for all students 
within state correctional facilities and other facilities requiring placement by a state agency or court, 
including a small number of students with disabilities.  West Virginia Schools for the Deaf and the Blind is 
a separate facility serving those populations.  Additionally, students are provided special education 
services when they are placed by Department of Health and Human Resources in out-of-state facilities.  

All students are expected to have access to the general curriculum, which is defined in the Policy 2520: 
Content Standards and Objectives for West Virginia Schools (CSOs).  All students with disabilities are 
required to participate in statewide assessment, with 91.0 percent participating in assessment of the 
CSOs on grade level standards and 8.9 percent participating in alternate assessment on alternate 
academic achievement standards linked to grade level standards in 2005.  
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Within the Continuous Improvement and Focused Monitoring System (CIFMS) Section 618 educational 
environment data are analyzed and reviewed annually to ensure students with disabilities are educated 
within the least restrictive environment.  LEAs address their own progress through improvement plans.  
WVDE verifies LEA progress on the LRE indicator during on-site visits.        

 

Baseline Data for FFY 2004 (2004-2005)     

 

 

Environment 
 

Number Percentage 

A.  Regular Education: Full - Time (RE:FT) SPECIAL EDUCATION 
OUTSIDE REGULAR CLASS LESS THAN 21% OF THE DAY 24830 55.5% 

Regular Education:  Part-Time (RE:PT) SPECIAL EDUCATION 
OUTSIDE REGULAR CLASS AT LEAST 21% OF DAY AND NO 
MORE THAN 60% OF DAY 14899 33.3% 

B.  Special Education: Separate Class (SE:SC)  
SPECIAL EDUCATION OUTSIDE REGULAR CLASS MORE 
THAN 60% OF DAY 4290 9.6% 

C.  Facilities/Out-of-School Environment 
Includes: 
PUBLIC SEPARATE SCHOOL 
PRIVATE SEPARATE SCHOOL 
PUBLIC RESIDENTIAL FACILITY 
PRIVATE RESIDENTIAL FACILITY 
HOMEBOUND/HOSPITAL (OSE) 

 

699 1.6% 

TOTAL 44718 100% 

 

Educational Environments Students with 

Disabilities, Ages 6-21 

December 1, 2004
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Discussion of Baseline Data: 

In conjunction with the December 1 child count educational environment data are submitted by each school 
district.  In 2004-2005, 55.5 percent of students with disabilities ages 6-21 were in Regular Education:  Full-Time 
(removed from the regular education setting less than 21 % of the school day).  This is an increase of 4.6 percent 
compared to 2003-2004.  The percentage reflected for the Special Education: Separate Class (SE: SC) 
placement was 9.63, a decrease from 10 percent in 2003-2004.  Separate class placement is defined as removed 
from the regular education setting more than 60 percent of the school day.  The combined facilities and 
homebound/hospital placement includes students served in public or private schools, residential placements and 
homebound/ hospital placement, which in West Virginia is called Special Education: Out-of-School Environment.  
In 2004-2005, 1.6 percent of students with disabilities ages 6-21 were served in these environments.   

 

FFY Measurable and Rigorous Target 

2005 
(2005-2006) 

A. The percent of students with IEPs ages 6 through 21 inside the regular class 80% or 
more of the day will increase by 1% (56.5%). 

B. The percent of students with IEPs ages 6 through 21 inside the regular class less than 
40% of the day will decrease by 1% (8.6%). 

C. The percent of students with IEPs ages 6 through 21 served in public or  private 
separate schools, residential placements or homebound or hospital placements will 
decrease by 0.1%  (1.5%). 

2006 
(2006-2007) 

A. The percent of students with IEPs ages 6 through 21 inside the regular class 80% or 
more of the day will increase by 1%   (57.5%). 

B. The percent of students with IEPs ages 6 through 21 inside the regular class less than 
40% of the day will decrease by 1%  (7.6%). 

C. The percent of students with IEPs aged 6 through 21 served in public or private 
separate schools, residential placements or homebound or hospital placements will 
decrease by 0.1% (1.4%). 

2007 
(2007-2008) 

A. The percent of students with IEPs ages 6 through 21 inside the regular class 80% or 
more of the day will increase by 1%   (58.5%). 

B. The percent of students with IEPs ages 6 through 21 inside the regular class less than 
40% of the day will decrease by 1%  (6.6%). 

C. The percent of students with IEPs ages 6 through 21 served in public or private 
separate schools, residential placements or homebound or hospital placements will 
decrease by 0.1%  (1.3%). 

 

2008 

(2008-2009) 

A. The percent of students with IEPs ages 6 through 21 inside the regular class 80% or 
more of the day will increase by 1%   (59.5%). 

B. The percent of students with IEPs ages 6 through 21 inside the regular class less than 
40% of the day will remain at or below 8.0% 

C. The percent of students with IEPs ages 6 through 21 served in public or private 
separate schools, residential placements or homebound or hospital placements will 
decrease by 0.11% (1.2%). 

2009 

(2009-2010) 

A. The percent of students with IEPs ages 6 through 21 inside the regular class 80% or 
more of the day will increase by 1%   (60.5%). 

B. The percent of students with IEPs ages 6 through 21 inside the regular class less than 
40% of the day will remain at or below 8.0% 

C. The percent of students with IEPs aged 6 through 21 served in public or private 
separate schools, residential placements or homebound or hospital placements will 
decrease by 0.11% (1.1%). 
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FFY Measurable and Rigorous Target 

2010 

(2010-2011) 

A. The percent of students with IEPs ages 6 through 21 inside the regular class 80% or 
more of the day will increase by 1%   (61.5%). 

B. The percent of students with IEPs ages 6 through 21 inside the regular class less than 
40% of the day will remain at or below 8.0% 

C. The percent of students with IEPs ages 6 through 21 served in public or private 
separate schools, residential placements or homebound or hospital placements will 
decrease by 0.1%  (1.0%). 

2011 

(2011-2012) 

A. The percent of students with IEPs ages 6 through 21 inside the regular class 80% or 
more of the day will be maintained at or above 61.5%. 

B. The percent of students with IEPs ages 6 through 21 inside the regular class less than 
40% of the day will remain at or below 8.0%.  

C. The percent of students with IEPs ages 6 through 21 served in public or private 
separate schools, residential placements or homebound or hospital placements will 
remain at or below 1.0%. 

2012 

(2012-2013) 

A. The percent of students with IEPs ages 6 through 21 inside the regular class 80% or 
more of the day will be maintained at or above 61.5%. 

B. The percent of students with IEPs ages 6 through 21 inside the regular class less than 
40% of the day will remain at or below 8.0% 

C. The percent of students with IEPs ages 6 through 21 served in public or private 
separate schools, residential placements or homebound or hospital placements will 
remain at or below 1.0%. 

 
Improvement Activities/Timelines/Resources 
 

Improvement Activity Timeline Resources Status 

5.1  Provide targeted technical assistance to 
districts identified as not meeting or in 
danger of not meeting state targets based 
on evaluation of data provided by WVDE in 
order to improve performance on this 
indicator. 

2005-2013 WVDE OSEP  
RESA  

Active 
Revised 2011 

5.2 / 5.3  Provide professional development on 
evidence based instructional strategies for 
differentiated instruction to promote 
placement with nondisabled peers to the 
maximum extent appropriate. 

2005-2013 WVDE  Active  

5.2 / 5.4  Provide professional development on 
evidence based instructional strategies for 
three-tiered models to promote placement 
with nondisabled peers to the maximum 
extent appropriate. 

2005-2013 WVDE  
RTI Specialists 

Active  

5.2 / 5.5  Provide professional development on 
evidence based instructional strategies for 
co-teaching to promote placement with 
nondisabled peers to the maximum extent 
appropriate. 

2005-2013 WVDE  
 

Active  
Revised 2011 

5.6  Develop, implement and train on online 
Standards Based IEPs to promote 
provision of services with nondisabled 
peers to the maximum extent appropriate. 

2008-2013 WVDE  
 

Active  

5.7  Continue to implement and evaluate the 
Alternate Identification and Reporting (AIR) 
project. 

2008-2013 WVDE  Active 
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Improvement Activity Timeline Resources Status 

5.8  Provide professional development through 
the Special Education Technology 
Integration Specialist (SE-TIS) initiative. 

2008-2013 WVDE  Active, 
Revised 2011  

5.9  Provide professional development on 
Teaching and Technology for Students with 
Significant Disabilities (T1) Project. 

2009-2013 WVDE  
 

Active 
Revised 2011 

5.10  Continue to monitor a sample of Out-of-
State facilities annually and coordinate an 
Interagency Agreement Committee to 
address out-of-state residential placement 
issues for students with disabilities placed 
by DHHR and the court system.    

2009-2013 WVDE  Active 

5.11  LEAs exceeding the SE:SC target of 8% 
will continue to conduct a procedures and 
practices review for a random sample of 
students educated in SE:SC placements. 

2005-2013 WVDE  Active 
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Part B State Performance Plan (SPP) for 2005-2012 

Overview of the State Performance Plan Development: 

 

Monitoring Priority: 

Indicator 6:  Percent of children aged 3 through 5 with IEPs attending a: 

A.  Regular early childhood program and receiving the majority of special education and related 
services in the regular early childhood program; and 

B.  Separate special education class, separate school or residential facility. 

(20 U.S.C. 1416(a)(3)(A)) 

Measurement:  

A.  Percent = [(# of children aged 3 through 5 with IEPs attending a regular early childhood program 
and receiving the majority of special education and related services in the regular early childhood 
program) divided by the (total # of children aged 3 through 5 with IEPs)] times 100. 

B.  Percent = [(# of children aged 3 through 5 with IEPs attending a separate special education 
class, separate school or residential facility) divided by the (total # of children aged 3 through 5 with 
IEPs)] times 100. 

 

Overview of Issue/Description of System or Process 

West Virginia is committed to preschool programming for all students.  The state passed legislation in 
2002 requiring school districts to expand access to preschool education programs, to make 
prekindergarten available to all 4-year-olds by the 2012-2013 school year.  WVBE Policy 2525: West 
Virginia’s Universal Access to a Quality Early Education System governs services for all four-year olds 
under programs of various agencies as well as the public schools.  Under Policy 2419: Regulations for 
the Education of Students with Exceptionalities, all identified children with disabilities ages 3-5 receive 
special education services through a continuum of service options, including regular preschool programs. 

The state has been successful in increasing the number of 4-year-olds served annually and offers 
preschool education programs in all school districts.  West Virginia's preschool program, called West 
Virginia Universal Pre-K, is working with all 55 counties to ensure they offer a sufficient number of 
classrooms meeting the state's quality standards. In The State of Preschool 2010 (April 2011), West 
Virginia ranked third nationally for the percentage of 4-year-olds enrolled in prekindergarten and ranked 
within the top 10 for percentage of 3-year-olds enrolled in state-funded preschool.   

The success West Virginia has encountered is due, in large part, to the strong collaborative nature of 
West Virginia Universal Pre-K.  To facilitate expansion of the program, West Virginia requires a minimum 
of half of the programs operate in collaborative settings with private prekindergarten, child care centers or 
Head Start programs. .  Additional information on West Virginia Universal Pre-K, in general, is available 
through the Office of Early Learning (OEL) at the following link:  http://wvde.state.wv.us/oel/universal-
prek.php .  The WVDE‟s Office of Early Learning is responsible for the administration and supervision of 
West Virginia Universal Pre-K and WVBE Policy 2520.15 Early Learning Standards Framework Content 
Standards and Learning Criteria for West Virginia Pre-Kindergarten.      

 

http://wvde.state.wv.us/oel/universal-prek.php
http://wvde.state.wv.us/oel/universal-prek.php
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Special education services to children with disabilities ages 3-5 are provided within the context of the 
West Virginia Universal Pre-K setting and kindergarten, which has resulted in more inclusive placements 
through the required collaboration between child care centers, private preschools, Head Start programs, 
preschool special needs (IDEA 619) programs and kindergartens.  As of December 2011, 82% of children 
with disabilities in West Virginia ages 3-5 are participating in a Regular Early Childhood Program, 
irrespective of where special education services are delivered.  Strong internal collaboration occurs within 
WVDE between the Office of Special Programs and the Office of Early Learning to ensure appropriate 
special education services and the continuum of placements for the over  5,000 children with disabilities 
in West Virginia.   
 
Preschool educational environment data are collected through individual student special education 
records maintained by each school and district within the West Virginia Education Information System 
(WVEIS).   Preschool children with disabilities ages 3-5 who receive special education services from the 
LEA in any setting have records maintained in this system.  The educational environment data (LRE 
Codes) are entered into the individual student record and updated at the LEA level on a continual basis 
as IEPs are initiated or reviewed annually.  Each year, LEAs report both child count and educational 
environment data, as of December 1, for both preschool and school age students with disabilities to 
WVDE.  These educational environment data are used for the annual 618 report and SPP / APR reporting 
requirements. 

 

Baseline Data from FFY 2011 (2011-2012) and Discussion: 

 

Indicator Count of Children in 
Environments 

Formula Percent 

Indicator 6A:  Regular 
early childhood program 
and receiving the majority 
of special education and 
related services in the 
regular early childhood 
program 

10 Hours or More: 

1,604 Children 

=1604+29=1633 Children 

= 1633/5488*100%  

(5488= Total PreK Child Count)  

29.8% 

Less than 10 Hours: 

29 Children 

Indicator 6B: Separate 
special education class, 
separate school or 
residential facility 

Separate Class:  

561 Children 

=561+16+2=579 Children 

= 579/5488*100%  

(5488= Total PreK Child Count) 

10.6% 

Separate School: 

16 Children 

Residential Facility: 

2 Children 

 

For 2011-2012, 29.8% of children with disabilities ages 3-5 were educated in the Regular Early Childhood 
Program and received the majority of their special education and related services in the Regular Early 
Childhood Program.  Another 51.6% were educated in the Regular Early Childhood Program but received 
the majority of their special education and related services in an Other Location.  Students receiving their 
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special education services in an Other Location are not included in Part A of the measurement.  Eighty 
percent of the 2,833 students who are in the Regular Early Childhood Program but receive the majority of 
their special education and related services in an Other Location are students with Speech and Language 
Impairments who attend regular preschool and receive speech and  language intervention in a pull-out 
setting.   

 

In all, 10.6% of children ages 3-5 were educated environments covered in Part B of the Indicator 6 
measurement:  Separate Special Education Class (10.2%), Separate School (0.29%), or Residential 
Facility (0.04%).  Based upon the Data Accountability Center (DAC) Part B Educational Environment data 
for school year 2011-2012, only nine states and Puerto Rico have a lower percentage of children with 
disabilities educated in separate classes, schools or facilities.  Interestingly, 10.0% of West Virginia‟s 
school age students with disabilities were educated in these separate educational environments when 
examining Indicator 5B and 5C collectively for the 2011-2012 school year.  This means that one in every 
ten school children with disabilities in West Virginia is educated in a more restrictive environment 
regardless of age, and conversely, 90 percent are educated with peers who do not have disabilities for a 
significant part of the day. 

 

Students receiving services in a Home Setting or Service Provider Location are not included in either Part 
A or B of the Indicator 6 measurement but account for approximately 1% and 7.25% of the population of 
children with disabilities ages 3-5, respectively.   

     

 

(W + Y)Regular 
early childhood 

program and 
receiving the 

majority of special 
education and 

related services in 
the regular early 

childhood program, 
1633, 30%

(X+Z) Regular early 
childhood program 
and receiving the 

majority of special 
education and 

related services in 
other location, 

2833, 52%

(M) Separate 
Class, 561, 10%

(N) Separate 
School, 16, 0%

(P) Residential 
Facility, 2, 0%

(R) Home, 45, 1%

(S) Service Provider 
Location, 398, 7%

PREK LRE
December 1, 2011
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FFY Measurable and Rigorous Target  

(The targets were approved by the WVACEEC as described on page 7 in the 
Overview of State Performance Plan Development. )  

2012 

(2012-2013) 

A. 30.3% of children ages 3-5 with disabilities will be educated in the regular early 
childhood program and receive the majority of special education and related services 
in the regular early childhood program. 

B. 10.1% of children ages 3-5 with disabilities will be educated in the separate special 
education class, separate school or residential facility. 

Improvement Activities/Timelines/Resources (through 2012): 

Improvement Activities Timelines Resources Status 

6.1 / 12.5 Continue to participate on the WVDE 
Continuous Quality Improvement Council and Early 
Childhood Advisory Council to collaborate with other 
early childhood agency partners to disseminate PD and 
provide seamless transitions from Part C to B to 
Kindergarten 

2005-2013 WVDE, EC 
Transition 
Steering 
Committee3, 
Training 
Connections 
and WV Birth 
to Three 

Ongoing 
through 
2013 

6.2 / 7.4  Continue to provide professional development 
and guidance on the WV PreK Assessment System to 
improve administration of the Early Learning Scale and 
the Child Outcome Summary Form Rating through 
WVEIS.  

2010-2013 WVDE OSP 

WVDE OEL 

Ongoing 
through 
2013 

6.3   Continue to implement the WV Universal Pre-K 
Universal Audit Process to ensure implementation of 
WVDE Policies 2525 and 2520.15, as well as ensuring 
inclusive environments for students with disabilities.  

2010-2013 WVDE OEL Ongoing 
through 
2013 

6.4 Continue to provide professional development on 
the federal educational environment definitions and 
codes and update the Online IEP, as necessary, to 
calculate the correct LRE data for the IEP.    

2010-2013 WVDE OEL Ongoing 
through 
2013 

6.5 Pilot the Step Up To Speech program to provide 
evidenced-based methods to deliver speech and 
language services in the Regular Early Childhood 
Environment.  

2012-2013 WVDE OSP 

District 

Ongoing 
through 
2013 
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Part B State Performance Plan (SPP) for 2005-2012 

Overview of the State Performance Plan Development: 

See Indicator 1.  

Monitoring Priority: FAPE in the LRE 

Indicator 7:  Percent of preschool children aged 3 through 5 with IEPs who demonstrate improved: 

A. Positive social-emotional skills (including social relationships); 

B. Acquisition and use of knowledge and skills (including early language/ communication and early 
literacy); and 

C. Use of appropriate behaviors to meet their needs. 

(20 U.S.C. 1416 (a)(3)(A)) 

Measurement:  

Outcomes: 

A. Positive social-emotional skills (including social relationships); 

B. Acquisition and use of knowledge and skills (including early language/communication and early 
literacy); and  

C. Use of appropriate behaviors to meet their needs. 

Progress categories for A, B and C: 

a. Percent of preschool children who did not improve functioning = [(# of preschool children who did 
not improve functioning) divided by (# of preschool children with IEPs assessed)] times 100. 

b. Percent of preschool children who improved functioning but not sufficient to move nearer to 
functioning comparable to same-aged peers = [(# of preschool children who improved functioning 
but not sufficient to move nearer to functioning comparable to same-aged peers) divided by (# of 
preschool children with IEPs assessed)] times 100. 

c. Percent of preschool children who improved functioning to a level nearer to same-aged peers but 
did not reach it = [(# of preschool children who improved functioning to a level nearer to same-
aged peers but did not reach it) divided by (# of preschool children with IEPs assessed)] times 
100. 

d. Percent of preschool children who improved functioning to reach a level comparable to same-
aged peers = [(# of preschool children who improved functioning to reach a level comparable to 
same-aged peers) divided by (# of preschool children with IEPs assessed)] times 100. 

e. Percent of preschool children who maintained functioning at a level comparable to same-aged 
peers = [(# of preschool children who maintained functioning at a level comparable to same-aged 
peers) divided by (# of preschool children with IEPs assessed)] times 100. 

Summary Statements for Each of the Three Outcomes (use for FFY 2008-2009 reporting): 

Summary Statement 1:  Of those preschool children who entered or exited the preschool program below 
age expectations in each Outcome, the percent who substantially increased their rate of growth by the 
time they turned 6 years of age or exited the program. 
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Measurement for Summary Statement 1: 

Percent = # of preschool children reported in progress category (c) plus # of preschool children reported 
in category (d) divided by [# of preschool children reported in progress category (a) plus # of preschool 
children reported in progress category (b) plus # of preschool children reported in progress category (c) 
plus # of preschool children reported in progress category (d)] times 100. 

Summary Statement 2:  The percent of preschool children who were functioning within age expectations 
in each Outcome by the time they turned 6 years of age or exited the program. 

Measurement for Summary Statement 2:      Percent = # of preschool children reported in progress 
category (d) plus [# of preschool children reported in progress category (e) divided by the total # of 
preschool children reported in progress categories (a) + (b) + (c) + (d) + (e)] times 100. 

 

Overview of Issue/Description of System or Process: 

West Virginia‟s Section 619 preschool outcomes measurement is part of statewide process for improving 
results for all children.  Originally, this initiative was called the Making a Difference initiative; however, in 
recent years this initiative has become part of the Universal Pre-k system and been rolled into the efforts 
for improving instruction and results for all young children.  The system continues to include all the core 
partners:  Head Start, Child Care, West Virginia Birth to Three (Part C), private for profits and non-profits 
and faith based programs.   
In Policy 2525: Universal Pre-k, West Virginia’s Universal Access to a Quality Early Education System, 
WVDE in collaboration with community programs serving young children has built the foundation for 
quality early childhood programs.   
 
Adoption of a Mandatory Curriculum 
 

In 2004, all counties were required to adopt a mandatory curricula framework to implement the early 
childhood Early Learning Standards Frameworks. An assessment component was mandated.  Forty-
nine of 55 county school districts adopted and are using the Creative Curriculum for Preschool, a 
curriculum published by Teaching Strategies, Inc. All fifty-five counties are utilizing the Creative 
Curriculum on-line system for outcomes assessment data collection and reporting. 

Population of Children to be included in the Assessment 
 
West Virginia‟s system is designed to provide ongoing assessment and outcome data for all children 
served through the Universal Pre-k system.  Approximately 10,000 children are served through this 
system.  The core participating partners in the system are Section 619 Preschool Special Education, 
Head Start Collaborative Sites, Title I preschool and child care collaborative pre-k sites. All children, 
including all children with disabilities ages 3 through 5, are assessed and/or reported through the 
Teaching Strategies, Inc./Creative Curriculum assessment and reporting system.   

 
Assessment/Measurement Tool  

Teaching Strategies, Inc. has incorporated into the web-based on-going curriculum and assessment 
system the capacity for states to report the national early childhood outcomes data directly from data 
teachers regularly enter into the system.  The system streamlines the important and time-intensive work 
of linking curriculum, assessment, communication and reporting.  Teachers build the electronic portfolio 
for each child.  The electronic portfolio is based on the teacher‟s record of on-going observations and 
assessments.  The information entered into the electronic portfolio for the child can be used to generate a 
variety of reports for teachers, administrators and state-level reporting.  The state-level report uses the 
electronic portfolio assessment information collected at specific points throughout the year to determine 
and report baseline and student progress data relative to the three required early childhood outcomes 
(positive social-emotional skills, including social relationships; acquisition and use of knowledge and 
skills, including early language/communication and early literacy; and use of appropriate behaviors to 
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meet their needs).  The Creative Curriculum Developmental Continuum results then are converted into 
the corresponding performance levels on the seven-point Early Childhood Outcomes Center (ECO) Child 
Outcomes Summary Form (COSF).   

 
In addition, Teaching Strategies, Inc. has developed and added components to their data system that will 
allow districts and the speech language pathologists not using Creative Curriculum to summarize data 
from their assessments using the COSF and enter the data into the Creative Curriculum system.  With all 
assessments thus converted into the COSF scale, all children‟s results  can be combined for determining 
baseline and student progress data for APR reporting and analysis of program effectiveness, providing an 
accountability system for all preschool children within the state. 
 
Comparable to Same Age Peer Definition  
 
West Virginia has adopted the definition developed by the national Early Childhood Outcomes Center for 
“comparable to same-aged peers”.  Teaching Strategies‟ web-based program translates and coverts the 
data from the Creative Curriculum assessment into the seven point scale of the COSF and allows districts 
using other assessments summarized by the COSF to enter their data.   Scores of 6 or 7 reflect age-
expected development. A “7” is assigned to a child showing age-appropriate functioning for whom there 
are no concerns related to the outcome, and “6” is assigned to a child whose functioning is generally 
considered age-appropriate but for whom there are some concerns. Children who are rated 6 or 7 at both 
entry and exit are children who maintained functioning at a level comparable to same age peers.  
Children scoring below 6 at entry who attain 6 or 7 upon exit have improved functioning to that of same-
aged peers. 
 
Personnel Conducting Assessments 
 
The primary individual responsible for on-going assessment in the classroom is the teacher, or, the 
service provider, such as a speech therapist, with the assistance of the IEP team if the child is receiving 
speech services only and is not in a classroom.   The teacher is responsible for planning the child‟s 
assessment and collaborating with other team members such as therapists, child care providers, 
classroom assistants and family members.  Team members may also enter progress data into the web-
based system for children through a team central approach. A comprehensive plan for professional 
development is incorporated into the system. 
 
Timelines 

 
Children are assessed and progress ratings are completed as part of the online assessment system.  
Assessment checkpoints are as follows. 
 

 

Check point Observation and 
Documentation  

Ratings Completed Online Data 
Finalized 

Fall August 26 
(or first day of program) 

September 28 – 
October 28 

October 29 

Winter October 30 January 10 –  
February  13 

February 14 

Spring February 15 April 29 - May 30  May 31 

Summer 
(Year round programming) 

June 2 July 10 – August 13 August 14 

Children entering Mid 
Year 

On entry 6 to 10 weeks from date 
of entry then proceed 
with checkpoint season 

Nearest checkpoint 
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Reporting  
 

Because online recording of observations and assessment ratings is required in the Universal Pre-k 
system, a variety of reports may be generated.  The system can generate detailed, consolidated group 
progress reports that inform teachers and administrators and fulfill state and federal reporting 
requirements in the formats necessary.  The system can combine assessment information for groups of 
children to illustrate progress over time, provide instant information about each classroom at a given time, 
show progress/developmental gains, compare program information and create concise executive 
summary reports.  Additionally, for the purposes of reporting to OSEP, the system analyzes data 
according to the five OSEP progress categories. 
 

Quality Assurance 
 

West Virginia is committed to professional development as the key to reliable and valid use of 
assessments for outcomes data.  Professional development opportunities include direct training on 
assessment systems, linking content standards and curriculum, effective practices including taking 
observation notes, documentation, results-driven instructional planning and the use of data to plan 
teaching approaches in the classroom.  Additionally, WVDE employed a coordinator to address quality 
and professional development for early childhood outcomes system. 

 

Baseline Data for FFY 2009 (2009-2010): 

Baseline has been reset based on 2009-2010 outcome data per the cut score changes noted in the 
Revisions to the Assessment Cut Score discussion below.  Please note, however, data in the FFY 2009 
APR for Indicator 7 were compared against the targets established in the FFY 2008 APR.    

 
Improvement data for all students with IEPs who met the entry and exit criteria for data collection are 
reported below.  
 

Outcome A: Positive social-emotional skills (including social relationships)  

OSEP Progress Categories 
Number 
of 
Children 

Percent 
of 
Children 

a.  children who did not improve functioning 131 5% 

b.  children who improved functioning, but not sufficiently to move nearer to functioning 
comparable to same-aged peers 

152 6% 

c.  children who improved functioning to a level nearer to same-aged peers but did not 
reach it  

204 8% 

d.  children who improved functioning to reach a level comparable to same-aged peers 597 22% 

e.  children who maintained functioning at a level comparable to same-aged peers 1599 60% 

Total with IEPs 2683 100% 

 
Outcome B: Acquiring and using knowledge and skills  

OSEP Progress Categories 
Number 
of 
Children 

Percent 
of 
Children 

a. children who did not improve functioning 229 9% 

b. children who improved functioning, but not sufficiently to move nearer to functioning 
comparable to same-aged peers 

326 12% 
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OSEP Progress Categories 
Number 
of 
Children 

Percent 
of 
Children 

c. children who improved functioning to a level nearer to same-aged peers but did not 
reach it  

404 15% 

d. children who improved functioning to reach a level comparable to same-aged peers 700 26% 

e. children who maintained functioning at a level comparable to same-aged peers 1024 38% 

Total with IEPs 2683 100% 

 
Outcome C: Taking appropriate action to meet needs  

OSEP Progress Categories 
Number 
of 
Children 

Percent 
of 
Children 

a. children who did not improve functioning 134 5% 

b. children who improved functioning, but not sufficiently to move nearer to functioning 
comparable to same-aged peers 

146 5% 

c. children who improved functioning to a level nearer to same-aged peers but did not 
reach it  

177 7% 

d. children who improved functioning to reach a level comparable to same-aged peers 540 20% 

e. children who maintained functioning at a level comparable to same-aged peers 1686 63% 

Total with IEPs 2683 100% 

 
 
 

 
 
 

Summary Statements 

Baseline Data  
Reset based upon 2009-2010 outcomes 

Outcome A  
Positive Social 
Emotional Skills 
(including Social 
Relationships)  

Outcome B  
Acquisition and Use of 
Knowledge and Skills 
(including early 
language/communication 
and early literacy)  

Outcome C  
Use of Appropriate 
Behaviors to Meet 
Needs  

Of those children who entered 
or exited the program below 
age expectations in Outcome 
domain, the percent who 
substantially increased their 
rate of growth by the time they 
turned 6 years of age or exited 
the program 

74% 67% 72% 

The percent of children who 
were functioning within age 
expectations in Outcome 
domain by the time they 
turned 6 years of age or exited 
the program  

82% 64% 83% 
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Discussion of Baseline Data: 

The data collection includes children who entered 2006-2007, 2007-2008 or 2008-2009 and exited 
the program in 2009-2010.  Children must have been in the program at least six months.  All children 
whose services were initiated during this time in the districts are included in the system.  Each school 
year the number of children participating in the system increase so the data reported continues to 
become more representative of children served in the state.   All districts began using the Creative 
Curriculum on line system August 2006. 
 
In 2009-2010, progress data were collected for 2,681 children; of that number 66% were males and 34% 
were females. The data incorporated 390 classrooms from fifty-five school districts. Twenty-one percent 
were 3 – 4 years of age and 79% were 4 – 5 years of age.  Among the 2681 assessed, the proportion of 
children reported as African American was 4%.  This reflects an additional 176 children and an additional 
157 classrooms over 2008-09.  The percentages of children in the progress categories demonstrated an 
increase. The data include children who received services for two or three years depending on the age of 
entry of the child.  The data exclude those children who have been in program for fewer than six months. 

Of those children who entered or exited the program below age expectations, the percent who 
substantially increased their rate of growth by the time they turned 6 years of age or exited the program 
was 74 percent in the social-emotional domain; 67 percent in the acquisition and use of knowledge and 
skills; and 72% in the use of appropriate behaviors. 

Overall, 82 percent of children functioned within age expected range in the social-emotional domain 
(Outcome A) by the time they turned 6 years of age or exited the program, as compared to 64 and 83 
percent, respectively, in Outcome Areas B (Acquisition and Use of Knowledge and Skills) and C (Use of 
Appropriate Behaviors to Meet Needs). 

Overall, the FFY 2009 baseline data is significantly lower than outcome data presented in the FFY 2008 
SPP.  The lower scores are believed to be largely attributed to the cut score changes.   

 
Revisions to the Assessment Cut Scores 
 
Over the past three years, the states using the publishers‟ system for reporting progress of young children 
have noted a larger than expected proportion of typically developing children. A review of the data found 
children rated a 6 or a 7 were performing below what would be considered typical development for their 
age.  .  All states using the seven point scale were experiencing higher than expected numbers of 
children as performing at a typical level.  Teaching Strategies and Early Childhood Outcomes Center 
partnered to review the original conversion process built within the on-line system.  A set of methods were 
developed to revise and validate the new process for the cut-scores are used for the conversion within 
the on-line assessment system. 
 
The analysis of this process found children with and without disabilities were used in the sample from the 
original research.  The assessment data was used to estimate age expected functioning for the children.  
The age expected performance was used to benchmark either the seven or the nine points along a range 
of typical development for each age band.  A sample of children with disabilities performance was 
compared to the benchmarks.  The validation of the new scores was based on the previous research and 
the federally reported state data.   
 
As a result of the new cut scores in the system children must have higher scores to be rated as 
performing similar to same age peers within the system.  The new cut scores ensure that the data being 
reported are a more accurate representation of the status of the children.  It does change the summary 
statements data used to establish targets.  It does not reflect an actual decrease in the performance of 
the children from FFY 2008 to FFY 2009; only a change in the measurement.  to the data more accurately 
report PreK outcomes. The data for the progress categories indicate a better picture of the children falling 
within reporting categories.  The majority of children are not longer falling into category e; however, West 
Virginia still has a higher percentage of children in this category. 
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Measureable and Rigorous Targets 
 
Please note that the FFY 2009 targets were based on FFY 2008 baseline data.  All other targets were 
developed with stakeholder input based on the FFY 2009 actual data (i.e., now the revised baseline) 
given the changes to cut scores.    

 

Summary Statements  Measureable and 
Rigorous Targets 

 
Outcome A  
Positive Social 
Emotional Skills  

Measureable and 
Rigorous Targets 

 
Outcome B  
Acquisition and Use of 
Knowledge and Skills  

Measureable and 
Rigorous Targets 

 
 
Outcome C  
Use of Appropriate 
Behaviors to Meet Needs  

1. Of those children 
who entered or 
exited the program 
below age 
expectations in 
Outcome domain, 
the percent who 
substantially 
increased their rate 
of growth by the time 
they turned 6 years 
of age or exited the 
program 

FFY 2009 
 
87.1% 

FFY 2009 
 
85.1% 

 FFY 2009 
 
87.8% 

FFY 2010 
 
75% 

FFY 2010 
 
68% 

FFY 2010 
 
73% 

FFY 2011 
 
76% 

FFY 2011 
 
69% 

FFY 2011 
 
74% 

FFY 2012 
 
77% 

FFY 2012 
 
70% 

FFY 2012 
 
75% 

2. The percent of 
children who were 
functioning within 
age expectations in 
Outcome domain by 
the time they turned 
6 years of age or 
exited the program 

FFY 2009 
 
90.8% 

FFY 2009 
 
90.2% 

FFY 2009 
 
93.7% 

FFY 2010 
 
83% 
 

FFY 2010 
 
65% 
 
 
 

FFY 2010 
 
84% 
 
 
 

FFY 2011 
 
84% 
 
 

FFY 2011 
 
66% 
 
 

FFY 2011 
 
85% 
 
 

FFY 2012 
 
85% 
 
 

FFY 2012 
 
67% 
 
 

FFY 2012 
 
86% 
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Improvement Activities/Timelines/Resources: 

 
Improvement Activity Timeline Resources Status 

7.1  Provide targeted technical assistance to 
districts identified as not meeting or in 
danger of not meeting state targets based 
on evaluation of data provided by WVDE in 
order to improve performance on this 
indicator. 

2005-2013 WVDE OSP  
WVDE OSR  

Active 
Revised 2011 

7.2  Provide information on evidence based 
practices and strategies for improving 
performance on this indicator including  
Camp GIZMO, ECPBS, Training 
Connections, Celebrating Connections. 

2005-2013 WVDE OSP  
WVDE OSR  

Active  

7.3 Redesign the early childhood assessment 
process for data collection of outcomes 
and coordinate with Universal Prek 
System. 

2010-2013 WVDE OSP  
WVDE OSR  

New 2010 

7.4  Provide Early Learning Scale (ELS) 
training to improve administration of ELS 
assessment and data collection and 
reporting for Early Childhood Outcomes. 

2010-2013 WVDE OSP  
WVDE OSR  

New 
 

7.5  Partner with Technical Assistance Center 
on Social Emotional Intervention for Young 
Children to access experts in the field. 

2011-2013 WVDE  
WVDHHR  
TACSEI 

New 2011 

7.6  Analyze outcome data by LEAs to 
determine root cause of slippage. 

2012-2013 WVDE OSP New 2012 
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Part B State Performance Plan (SPP) for 2005-2012 

Overview of the State Performance Plan Development: 

See Indicator 1.  
 

Monitoring Priority:  FAPE in the LRE 

Indicator 8:  Percent of parents with a child receiving special education services who report that schools 
facilitated parent involvement as a means of improving services and results for children with disabilities. 

(20 U.S.C. 1416(a)(3)(A)) 

Measurement: Percent = [(# of respondent parents who report schools facilitated parent involvement as 
a means of improving services and results for children with disabilities) divided by the (total # of 
respondent parents of children with disabilities)] times 100. 

 

Overview of Issue/Description of System or Process:  

Parent Involvement and Support in West Virginia 

Parent involvement in West Virginia is supported by Parent Educator Resource Centers (PERCs), local 
district opportunities, West Virginia Parent Training and Information (PTI) and other parent agencies.  The 
WVDE provides direct training, conferences and technical assistance related to issues of parents of 
students with disabilities, facilitates communication among parent agencies and coordinates and supports 
PERCs.  Local district PERCs employ at least one parent and one educator part-time to provide training 
and technical assistance specifically to meet parents‟ needs.  In 2005, 40 of West Virginia‟s 55 county 
school districts operated PERCs, either specific to parents of students with disabilities or in collaboration 
with Title I to serve all parents.  The State Improvement Grant (SIG) includes a sub-grant to West Virginia 
Parent Training Information (WVPTI), which is the state‟s federally-funded parent center.  WVDE‟s Parent 
Partnerships workgroup brings together representatives of 11 parent organizations in West Virginia to 
address statewide issues of mutual concern. 

Several interagency alliances have been forged to enhance our commitment to parents.  The WVDE 
supports interagency parent training opportunities through collaboration with the Department of Health 
and Human Resources, the Governor‟s Cabinet for Families and Children, and the Comprehensive 
System of Care.  The WVDE has been active in the Mountain State Family Alliance, working with families, 
community-based services and school IEP teams to provide wrap-around services to prevent out-of-state 
placements and to transition students from such facilities to the home community.   

To promote parents‟ participation in decision-making for their children, the WVDE produces a variety of 
informational materials for parents and provides direct assistance.  Parent-friendly materials such as 
Hand in Hand, a handbook that describes parents‟ rights and responsibilities under IDEA 2004 and Policy 
2419 and brochures explaining the dispute resolution processes, enhance parents‟ capacity to participate 
in the special education process.  Although all WVDE special education staff are available to assist 
parents,  WVDE‟s  parent coordinator has primary responsibility for assisting parents and coordinating 
parent related issues and activities.  A toll-free phone line with the number disseminated to all parents of 
students with disabilities through the Procedural Safeguards notice that is used by all districts provides 
direct parent access to the parent coordinators and other staff.  In addition, the West Virginia Deafblind 
Project provides direct technical assistance and training to families, an Annual Family Weekend and 
regional group meetings. 
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The WVDE supports a five-day Camp Gizmo which takes place in July on the grounds of the West 
Virginia Schools for the Deaf and Blind.  Over 75 volunteers work in teams to support 25 families of 
children with complex disabilities.  Volunteers are professionals in fields of medicine, education and 
technology.  They provide evaluation services, assistive technology awareness and hands on 
opportunities, wheel chair fittings, workshops on topics related to student needs and ample leisure 
activities. 

 
Parent participation in district, state and national activities is encouraged in a variety of ways.  Grants to 
PERCs support technology upgrades and parent attendance at state and national conferences, such as 
the National Autism Conference and the Mid-South Family Forum.  Families of the Council for Exceptional 
Children‟s (CEC‟s) Yes I Can winners are supported to attend the CEC international conference,   

WVDE involves parents as stakeholders throughout the monitoring and accountability process.  In the 
District Self-Assessment component of the Continuous Improvement and Focused Monitoring System 
(CIFMS), the district‟s special education director, staff and a steering committee made up of stakeholders, 
including parents, review data annually, assess whether the standards are met and design an 
improvement plan for indicators not met.   The primary stakeholder group for development of the SPP and 
APR, West Virginia Advisory Council for the Education of Exceptional Children (WVACEEC) includes 
parent representation.  Finally, WVDE conducts a parent survey to measure state and district-level 
partnership efforts, as described below.  

 
Measuring Parent Partnership Efforts 

To collect statewide and district-level data regarding parent partnership efforts, the West Virginia 
Department of Education conducted a survey developed by the National Center for Special Education 
Accountability Monitoring (NCSEAM). In January 2002, NCSEAM established the Parent/Family 
Involvement Workgroup to provide guidance on the development of a set of survey instruments that 
would yield reliable, valid and useful measures of families‟ perceptions and involvement in the early 
intervention and special education process.  The instrument development work was coordinated by Dr. 
Batya Elbaum, Associate Professor of Education and Psychology at the University of Miami.  Dr. William 
P. Fisher, Jr. of MetaMetrics, Inc. served at the project‟s measurement consultant.   

Although NCSEAM developed four measurement scales.  OSEP determined the School Efforts to Partner 
with Parents scale could be used to measure SPP Indicator 8, the percentage of parents with a child 
receiving special education services who report that schools facilitated parent involvement as a means of 
improving services and results for children with disabilities.  Therefore, WVDE, with approval of 
WVACEEC, elected to implement this scale, with 25 questions selected from the NCSEAM item bank by 
WVDE staff.   

WVDE contracted with Avatar International, Inc. to conduct the survey, using the customized survey.  
Because a customized survey had not been developed for parents of preschool children, Avatar mailed 
the standard NCSEAM Section 619 item instrument to this group.  The Section 619 instrument measures 
the following:  Preschool special education partnership efforts and quality of services scale (50 items), 
impact of preschool special education services on your family and parent participation.  The combined 
partnership efforts and quality of services scale was used for the Indicator 8 analysis.  Since all items 
have been scaled together, it was possible to combine the results of the two surveys.  

Sampling Plan 

In its SPP response letter dated March 15, 2006, the U.S. Department of Education, Office of Special 
Education Programs (OSEP) approved West Virginia‟s State Performance Plan.  In that letter OSEP 
directed the state to submit a revised sampling plan describing how the data for Indicator 8 were collected 
for FFY 2005.  After receipt of the SPP response letter and subsequent discussions with Dr. Larry Wexler 
regarding the sampling plan, it was determined West Virginia needed to explain its sampling plan in 



SPP Template – Part B West Virginia 

                                                                                                                                                         State 
Revised February 15, 2013 

 

Part B State Performance Plan: 2005-2012  Page 63 
(OMB NO: 1820-0624 / Expiration Date: 7/31/2015) 

 

further detail and confirmed that the method originally selected was acceptable.  Districts to be surveyed 
over the six year period were selected to ensure representation of disabilities, race/ethnicity, district size 
and various regions of the state. All parents of students with disabilities in the selected districts are 
surveyed, and all districts are surveyed within the six years.  Dr. Elbaum reviewed the method and agreed 
this should provide a representative sample.   

The original plan to collect baseline data, submitted with the December 2005 SPP, was revised and 
implemented as follows: 
 

 The WVDE‟s vacant Parent Coordinator position was filled January 19, 2006.  The parent 
coordinator had primary responsibility for the logistics of the survey, so implementation was 
delayed until that time.  

 A sampling frame was created that provided a representative sample based on the state‟s 
demographics, with all parents in a selected group of districts being surveyed each year.  All 
districts will be surveyed once within a six year period.  Each of West Virginia‟s 55 school districts 
has less than 50,000 students. (See attached sampling plan) 

 After receipt of the SPP response letter and subsequent discussions with OSEP including Dr. 
Larry Wexler regarding the sampling plan, it was determined that West Virginia needed to explain 
its sampling plan in further detail and confirmed that the method originally selected was 
acceptable.  Districts to be surveyed over the six year period were selected to ensure 
representation of disabilities, race/ethnicity, district size and various regions of the state.  Dr. 
Elbaum reviewed the method and agreed this should provide a representative sample.  

 West Virginia contracted with Avatar International, Inc. to conduct the survey.  Addresses of all 
parents were extracted from individual student special education records for all students with 
disabilities enrolled and were provided to Avatar, which printed, mailed, received, processed and 
analyzed the surveys.  Dr. Fisher, now working with Avatar, completed the survey report.  
Therefore, confidentiality of parent responses was maintained.  

 Due to a lengthy state government contracting process, surveys were not disseminated during 
the school year as WVDE had envisioned.  The surveys in West Virginia were mailed to parents 
during the summer.  Consequently, PERC staff were not available to assist parents.   

 

 The WVDE survey contained 25 questions from the Part B Schools‟ Efforts to Partner with 
Parents Scale, selected according to the instructions provided for the NCSEAM Item Bank. The 
additional Section 619 preschool survey contained 100 questions and covered all three scales 
developed by NCSEAM for that population. 

 

 The survey cover letter from WVDE provided the special education parent coordinator‟s toll-free 
phone number.  The coordinator provided phone assistance to parents who requested it, 
including reading the surveys to them over the phone.  

 

 Newspaper advertisements and parent brochures were provided to alert parents in participating 
districts.  

 The Parent Partnerships workgroup will review the results and use them in developing their plans 
for parent support.  The PERCs will also review the results for use in refining their services to 
parents across districts. 

 Results of the survey were shared with the WVACEEC at their December 2006 meeting, and 
those results were used to set improvement targets for the SPP. 

 

 Special education directors from the districts surveyed will be invited to participate in a 
teleconference to discuss the results and implications for improvement planning. 
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In 2010, WVDE, in conjunction with its stakeholder groups, elected to re-administer the parent survey 
during the SPP extension to districts previously sampled during Years 1 and 2 of the current cycle.  In 
FFY 2011, districts surveyed in Year 1 will again participate.  In FFY 2012, districts surveyed in Year 2 will 
participate.     

In 2012, WVDE was required to rebid the state contract for conducting the parent involvement surveys.    
The rebidding process provided an opportunity for OSP to re-examine the state‟s needs for Indicator 8 
data collection and reporting.  In the revised plan, submitted to OSEP in September 2012, the Office of 
Special Programs (OSP) doubled the number of parents surveyed each year so that all local education 
agencies (LEAs) are surveyed in three years, as opposed to every six years.  The revised sampling plan 
was needed to better gauge progress in parent-school partnerships at the district level, as well as to 
increase the statewide response rate.     

 

Baseline Data for 2005-2006 (FFY 2005) 

The standard used to determine parent agreement with the indicator was the NCSEAM standard. The 
reported percentage represents parents with a .95 likelihood of a response of “ agree,” “strongly agree” or 
“very strongly agree” with item 131 on the NCSEAM survey‟s Partnership Efforts scale:  „The school 
explains what options parents have if they disagree with a decision of the school.”   Results of the Section 
619 survey and the 25 question school-age survey relative to this indicator are as follows.  

 

West Virginia Parent Survey 2005-2006 

Percentage of parents agreeing that schools facilitated parent involvement as a means of improving 
services and results for children with disabilities 

 Percent at or 
above standard 

# Valid 
Responses 

Mean SE of mean SD 

West Virginia 
Parents 

28% 1145 542 1.3% 145 

External 
Benchmark from 
NCSEAM Pilot 

17% 2705 481 0.7% 135 

 

Discussion of Baseline Data 

Representativeness of the Sample 

The sample included nine districts, 7226 Part B surveys and 639 Section 619 surveys.  Surveys were 
mailed to parents of all children with disabilities in the selected districts who were enrolled in May 2006.  
The demographics of the sample included the following: 

Two large (1000-4000 SWD), four medium (500-1000 SWD) and three small districts (under 500 SWD).  
The ratio of school age to preschool was 7.8 in the sample and 7.5 in the population. 

Race/ethnicity composition of the survey sample was comparable to that of the state as a whole.  
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Race/Ethnicity of Students with Disabilities (SWD) in  Survey Sample 
Compared to SWD in West Virginia Districts 

2005-2006 

 

American 
Indian/Alaska 

Native 
Asian/Pacific 

Islander Black  Hispanic 
White (not 
Hispanic) 

Selected 
Districts 

0.17 0.30 4.71 0.35 94.46 

State                        0.14 0.28 5.27 0.53 93.78 

 

 

 

All eight regions of the state (RESAs) were represented in the sample.   

 

Representativeness of the Responses  

7865 surveys were mailed.  Of this number, at total of 1156 were returned, or 14.7 percent.  Of these 
1145 were usable. Based on the NCSEAM sample calculator, a return of 1045 was needed to assure a 
.95 confidence level) ( +- .3).  Therefore, the return exceeded the minimum needed for the state.  

 

Among the returned surveys, all disabilities were represented in the following proportions: 

Representation of Parents of Children by Disability in Survey Returns 

  Return % State  % 

Autism 28 2.4% 708 1.4% 

Behavior Disorders 35 3.1% 2085 4.2% 

Speech/language 259 22.6% 14713 29.6% 

Hearing impairment 11 1.0% 478 1.0% 

Representativeness of Parent Survey Sample 

Based on Disability

2006

0.0%

10.0%

20.0%

30.0%

40.0%

Sample

Population

Sample 3.9 0.3 28.6 0.0 0.9 15.9 0.7 10.6 1.4 32.0 5.5 0.2

Population 4.2 0.6 29.6 0.0 1.0 17.3 0.4 8.8 1.4 32.0 4.5 0.2
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Learning disabilities 346 30.2% 15877 32.0% 

Mental impairment 191 16.7% 8598 17.3% 

Other health impairment 171 14.9% 4379 8.8% 

Orthopedic impairment 12 1.0% 182 0.4% 

Preschool special needs 81 7.1% 2235 4.5% 

Traumatic brain injury 4 0.3% 122 0.2% 

Blind/partially sighted 7 0.6% 282 0.6% 

Deafblindness 0  18 0.0% 

Total 1145 100.0% 49677 100.0% 

 

Race/Ethnicity of Parents of Students with Disabilities (SWD)  
in Surveys Returned 

2005-2006 

 

American 
Indian/Alaska 

Native 
Asian/Pacific 

Islander Black  Hispanic 
White (not 
Hispanic) 

Number 2 7 36 4 1096 

%                        0.17 0.61 3.1 0.34 95.7 

 

The return sample included representation of all disabilities with the exception of deafblindness.  
Speech/language impairment was overrepresented, and other health impairment was under represented.  
Parents of African-American students were not as well represented as other groups.  Pre-k through grade 
12 were represented with Ns ranging from a high of 108 in kindergarten to 25 in grade 12. 

The survey is an ordered series of items, listed with values or calibrations representing the level of 
expected agreement by parents, based on research conducted by NCSEAM.  Items on the scale below 
the mean of 542 attained by WV parents represent items with which parents agreed.  Items above were 
agreed to by fewer parents, and, therefore, represent areas that may be addressed by improvement 
activities.  

Survey responses indicate parent agreement with the following:  Teachers and administrators were 
viewed positively regarding sensitivity to the needs of students with disabilities and their families, 
consideration of family values and availability and good working relationship with parents.  Parents 
agreed they were encouraged to participate in the decision making process for their child, and were given 
adequate time and information to participate in the IEP process. 

Areas of less agreement or disagreement, and thus potential areas for improvement included the 
following:  Teachers and administrators did not communicate regularly, offer a variety of ways to 
communicate or seek out parent input.  Parents did not always agree that they had choices in services or 
had questions answered regarding procedural safeguards or participation of their child in statewide 
assessment.  It would appear from these results that parents generally may feel welcomed and included 
when they approach the school for information, conferences and IEP meetings, but they are less positive 
relative to activities that require a more proactive approach by the district or relate to areas of potential 
conflict.  (See attachment for full list of survey questions.) 

In addition to the responses received, the return rate suggests a need for improvement.  While the return 
was adequate for a representative sample with a 95% confidence level, in terms of percentage the 14 
percent return rate raises concerns about parents‟ willingness to participate in the survey. This is West 
Virginia‟s first state-level parent survey, so as the process becomes more familiar to state and local staff 
and more publicized to parents, the return may increase.  Parents may not be familiar with how 
anonymous surveys are conducted and may not have clearly understood its purpose.  Several parents 
who contacted the WVDE parent coordinator for assistance in completing the survey stated they were 
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afraid to complete the survey because they “didn‟t want to get any one in trouble”.  The lower return rate 
of African-American parents also may indicate less familiarity or comfort with the process.  Furthermore, 
the extent to which the sample is representative of parents with low literacy levels cannot be determined.  
Because the contract delays resulted in the survey being disseminated during the summer, the impact of 
a reduced availability of assistance for parents who could not read or did not understand the survey is of 
concern.  Timing and technical assistance issues will be resolved in 2006-2007. 

District Results 

Parents of all children and youth with disabilities enrolled were surveyed in nine districts.  While the 
results may be discussed in terms of agreement of those who responded, the return sample was not large 
enough to draw inferences for individual districts.  

FFY Measurable and Rigorous Target 

2005 
(2005-2006) 

Baseline – 28% of parents report that schools facilitated parent involvement as a 
means of improving services and results for children with disabilities. 

 

2006 
(2006-2007) 

30% of parents report that schools facilitated parent involvement as a means of 
improving services and results for children with disabilities. 

 

2007 
(2007-2008) 

32% of parents report that schools facilitated parent involvement as a means of 
improving services and results for children with disabilities. 

 

2008 
(2008-2009) 

34% of parents report that schools facilitated parent involvement as a means of 
improving services and results for children with disabilities. 

 

2009 
(2009-2010) 

36% of parents report that schools facilitated parent involvement as a means of 
improving services and results for children with disabilities. 

 

2010 
(2010-2011) 

38% of parents report that schools facilitated parent involvement as a means of 
improving services and results for children with disabilities. 

 
2011 

(2011-2012) 

39% of parents report that schools facilitated parent involvement as a means of 
improving services and results for children with disabilities. 

 
2012 

(2012-2013) 

40% of parents report that schools facilitated parent involvement as a means of 
improving services and results for children with disabilities. 

 

Improvement Activities/Timelines/Resources: 

 

Improvement Activity Timeline Resources Status 

8.1  Provide targeted technical assistance to 
districts identified as not meeting or in 
danger of not meeting state targets based 
on evaluation of data provided by WVDE in 
order to improve performance on this 
indicator. 

2005-2013 WVDE  
RESA  

Active 
Revised 2011 

8.2  Provide information on evidence based 
practices and strategies for improving 
performance on this indicator. 

2005-2013 WVDE  
RESA  

Active 
Revised 2011 



SPP Template – Part B West Virginia 

                                                                                                                                                         State 
Revised February 15, 2013 

 

Part B State Performance Plan: 2005-2012  Page 68 
(OMB NO: 1820-0624 / Expiration Date: 7/31/2015) 

 

Improvement Activity Timeline Resources Status 

8.3  Support through the Autism Project, 
PERCs and TPI the provision of materials, 
information, training, and resource referrals 
for parents of children with Autism 
Spectrum Disorder (ASD). 

2011-2013 WVDE  
Parent Training and 
Information 
Autism Training 
Center 

New 2011 

8.4  Support West Virginia Parent Education 
Resource Centers (PERCs) and West 
Virginia Parent Training Information (PTIs) 
to provide training, resources and materials 
regarding parent/family involvement to 
families, LEAs and technical assistance 
providers. 

2005-2013 WVDE  
 

Active 
Revised 2011 

8.5  Support through WV PERCs a parent 
mentor program that provides technical 
assistance and support to parents of 
students with disabilities. 

2011-2013 WVDE  
 

New 2011 

8.6  Recruit and develop “Models of Success” 
in parental involvement to improve 
programs and services in WV using 
established criteria. 

2011-2013 WVDE  New 2011 

8.7 Conduct annual surveys of parents to 
inform improvement with an emphasis on 
improving response rate. 

2007-2013 WVDE  Active 

 

Sampling Plan 

West Virginia will implement the National Center on Special Education Accountability Monitoring 
(NCSEAM) Parent Survey Part B Efforts Scale to meet the requirements for this indicator.  Twenty-five 
questions have been selected from the NCSEAM item bank following the selection guidelines.  The 
survey will be distributed annually to parents of students with disabilities in nine or ten selected districts to 
ensure all districts are surveyed within a six-year period. 

 Describe the population represented: 

The population represented is parents of students with disabilities ages 3-21 in West Virginia.  West 
Virginia has 55 county school districts, with enrollment ranging from approximately 1, 000 to 28,000 
students.  Based on 2005-2006 child count and enrollment data, statewide the percentage of students 
with disabilities within school enrollment is 18 percent, with districts ranging from 15.3 to 23.3 percent.  
Within that 18 percent, 6 percent of students in enrollment are identified with specific learning disabilities, 
5 percent speech/language impairments, 3.2 percent mental impairment and 1.5 percent other health 
impairment.  All other categories are under 1 percent.  These totals also include students in state-
operated programs. 

Student enrollment by race/ethnicity for 2005-2006 is 93.58 percent White, 4.93 percent Black, 0.64 
percent Asian, 0.73 percent Hispanic and 0.12 percent American Indian.  Race/ethnicity percentages for 
students with disabilities, ages 6-21 are:  White – 93.7 percent, Black – 5.3, Hispanic – 0.5, Asian – 0.3, 
American Indian – 0.1.  West Virginia is primarily rural, i.e., not densely populated, with no concentrated 
large urban areas. Among students with disabilities, 66 percent are male and 34 percent are female.  

 Describe how the State ensures that the sample is representative of the population it is trying to 
represent: 

A representative sample is achieved in two ways (1) by obtaining a returned sample size exceeding the 
minimum number required to make statistical inferences about the population; and (2) by ensuring the 
population surveyed within the districts selected includes representation of race/ethnicity groups and 
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parents of students with various disabilities similar to the statewide population   Additionally, districts will 
be selected to represent rural and less rural areas of the state and the eight geographic regions 
delineated by Regional Education Service Agencies.  

A sampling frame was developed to ensure surveying all districts and West Virginia Schools for the Deaf 
and the Blind at least once during a six-year period beginning with 2005-2006.  West Virginia has no 
districts with 50,000 or more student enrollment, and most districts are relatively small.  Statewide, West 
Virginia had 49, 677 students with disabilities in December 2005.   

Within the yearly sample of districts, selection has been stratified to ensure representation within the 
sample corresponds to the following statewide demographics: 

 Composition of race/ethnicity of students of the combined sample will be comparable to the 
composition of the state, + or – 2 percent. 

 Representation a minimum of one large, three small and three medium size districts. 

 Representation of the four major disability categories, speech/language impairments, specific 
learning disabilities, mental impairment and other health impairment and a combined low 
incidence group.  

 
Additionally, obtaining a return sample that will allow inferences regarding individual districts is a major 
concern.  Therefore, all parents of students with disabilities within the selected districts will be 
surveyed; approximately 8000 per year.   

 

 Describe the sampling procedures followed 
 

Districts to be surveyed each year were selected by dividing the 55 districts and WVSDB into six groups, 
with the percentage of students by race/ethnicity comparable to the state percentages in December 2005, 
and selecting from large, medium and small districts according to student enrollment.  While the districts 
have been selected for the six-year period, as demographics change, the comparability to state 
demographics will be reexamined to ensure continued representation.   
 
No sampling occurs within districts.  All parents of students with disabilities within the selected districts will 
be surveyed, including all parents of preschool children with disabilities (ages 3-5).  WVEIS has written a 
program to extract parents‟ names and addresses and individual student demographic information, 
including birthdate, race/ethnicity, disability and gender from the individual student information records for 
the selected districts.  This process ensures all parents of all identified students will be surveyed.  This file 
will be generated each year and provided to the contractor, Avatar International, Inc. for use in mailing the 
surveys and analyzing the returns.   
 

 Describe the method/process to collect data. 
 

The file generated by WVEIS in March each year (in 2005-2006 it was generated in May) with parent 
names addresses and demographic information is provided to the contractor for the parent survey.  The 
contractor prints and mails the survey, with a cover letter signed by the state director of special education.  
The letter encourages parents to request assistance from state and local parent coordinators in 
completing the survey, if needed. Parent Educator Resource Centers in the districts surveyed are 
informed of the survey and assist by sending home information to parents regarding the survey. 
Subsequent surveys will be conducted during the spring prior to the close of school.  Surveys are 
returned to the contractor for processing, analyzing the data and writing the report. 
 

 Describe how the SEA addresses any problems with: (1) response rates; (2) missing data; (3) 
selection bias; and (4) confidentiality.  

 

 How many responses are necessary to reasonably draw inferences about the 
population?  
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A return of 940 surveys out of an estimated 7865 sample of 10 districts in the first year 
and 900 out of a sample of 9 districts the following year will yield results at a 95 percent 
confidence level +/- 3 percent.  The needed return is 1045 for the entire population of 49, 
677 based on the December 1, 2005 child count according to the sample calculator at 
www.surveysystem.com/sscalc.htm.  The return needed will be recomputed each year 
based on the actual number of surveys mailed. Sample calculations based on student 
census were found to overestimate the parent sample, due to duplication of parents with 
more than one student in special education.   
  

 If surveys are used how will the State address incomplete surveys? (e.g., answers to 
specific questions consistently missing)   

 

Count all complete responses for reporting purposes.  Item analysis will be conducted 
and the survey will be revised in subsequent years, if specific questions are found to be 
unreliable.   

 

 How will the State ensure that the sample will be selected in a manner that does not bias 
the results in that inferences will not be able to be made regarding the population? 

  
Districts are selected to ensure representation of the demographics described above.  All 
parents in selected districts will be surveyed.  All districts will be surveyed within a six 
year period.  

 

 What threshold will be used to determine if responses would violate confidentiality?   
 

 Since survey questions are not personally identifiable and do not include student-specific 
information, reporting of aggregated survey information should not pose a confidentiality 
issue.  Reporting will be aggregated at the district and state level.  Additionally, the 
WVDE suppresses any cells less than 10 in public reporting of student information to 
ensure personally-identifiable student information is not disclosed.   

 

 Describe how the plan meets the State and local reporting requirements as delineated in the SPP 
directions. 

 

 Each local district will be surveyed and reported once within a six-year period. 
 Districts surveyed each year will be selected as described above to ensure the sample is 

representative of the population and of large, medium and small and rural/less rural 
districts.   

 A representative state-level return with a return sample size meeting statistical 
requirements described above will allow inferences to be made about the statewide 
population. 

 Results based on returns received from local districts will be reported to the extent the 
return is adequate for making inferences.  To obtain the best possible results, all parents 
of students with disabilities within the selected local districts will be surveyed.   
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Part B State Performance Plan (SPP) for 2005-2012 

Overview of the State Performance Plan Development: 

See Indicator 1.  

(The following items are to be completed for each monitoring priority/indicator.) 

Monitoring Priority: Disproportionality 

Indicator 9:  Percent of districts with disproportionate representation of racial and ethnic groups in special 
education and related services that is the result of inappropriate identification. 

(20 U.S.C. 1416(a)(3)(C)) 

Measurement: 

Percent = [(# of districts with disproportionate representation of racial and ethnic groups in special 
education and related services that is the result of inappropriate identification) divided by the (# of 
districts in the State)] times 100. 

The state‟s current definition of disproportionate representation is a weighted risk ratio of 2.0 or higher 
with a cell size of 20 for overrepresentation.  Districts determined to be overrepresented must conduct 
a review of its policies, practices and procedures to determine whether the disproportionate 
representation is a result of inappropriate identification.  The process for the review of the districts‟ 
policies, practices and procedures is described below.  

 

  

Overview of Issue/Description of System or Process: 

West Virginia‟s school population among the 55 public school districts in October 2005 was 93.6 percent 
white, 4.9 percent African-American and less than 1 percent in each of the other race/ethnicity categories.  
Students with disabilities represented 17.8 percent of enrollment; therefore, the state had a predominantly 
white population with a high identification of students as students with disabilities.  This condition poses 
some barriers to measuring disproportionate representation.  Enrollment data including race/ethnicity and 
disability from the Section 618 December 1 child count of students with disabilities and the Second Month 
(October) Enrollment count for all students were used to calculate disproportionate representation.  These 
data are generated from individual student records maintained in the West Virginia Education Information 
System (WVEIS) for all students. 

 

Students by Race/Ethnicity 2005-2006 
In 55 West Virginia Districts 

 

White Black Hispanic 
American 

Indian  Asian  Total    

Students with 
Disabilities 

40623 2283 231 60 122 43,319 

93.8% 5.3% 0.5% 0.1% 0.3% 100.0% 

All Students 261,853 13,786 2,040 329 1,799 279,807 

93.6% 4.9% 0.7% 0.1% 0.6% 100.0% 

 
Prior to 2004, West Virginia used the Office of Special Education Program (OSEP) composition formula to 
determine disproportionality, with a 20 percent higher identification of students with disabilities for a group 
compared to the group‟s percentage in the school enrollment being considered disproportionate.  In 2004-
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2005, a workgroup was formed to review disproportionality issues and develop technical assistance.  The 
workgroup included West Virginia Department of Education (WVDE) personnel and representatives from 
districts who had successfully implemented plans to address Office for Civil Rights (OCR) concerns.  Data 
were analyzed using the spreadsheet application provided by Westat, a contractor for OSEP, providing 
both composition and risk ratio data at the state and district level.  The National Center for Culturally 
Responsive Education Systems (NCCRESt) materials and the weighted risk ratio method were 
investigated, and options including composition and weighted risk ratio were presented to the West 
Virginia Advisory Council for the Education of Exceptional Children (WVACEEC) in September 2005. The 
WVACEEC recommended the method and definition that has been adopted for the SPP Indicators 9 and 
10. 
 
With regard to the state‟s definition of disproportionate representation, the weighted risk ratio method was 
selected because it is a more reliable method for states with smaller minority populations than the 
composition method previously used.  The weighted risk ratio method directly compares the relative size 
of two risks by dividing the risk for a specific racial/ethnic group by the risk for a comparison group. It 
answers the question, “How likely is it a student from one racial/ethnic group will be identified as a student 
with a specific disability compared to the risk for a student from all other racial/ethnic groups, when 
weighted according to the racial/ethnic demographics of the state?”  When any group reaches a cell size 
of 20 or more for overrepresentation or 50 or more for underrepresentation, the analysis is reported.   
 
The weighted risk ratio calculation is as follows:  

Step 1:  Calculate risk for each group 
 Black Students with Disabilities/Black Enrolled 
 Asian Students with Disabilities/Asian Enrolled….etc. 
Step 2:  Calculate State composition for each group 
 Enrolled Black students/All enrolled; 
 Asian…etc.  
Step 3:  Calculate weighted risk ratio 
 [1 - State Black Composition/ * District Black SWD risk] / [(State American Indian 

Composition /* District American Indian SWD Risk)+[State Asian ….etc for all others] 
 Do not calculate if less than 20 enrolled 

 
In 2007, the WVDE received OSEP‟s response table indicating although the state was addressing 
overrepresentation in its Annual Performance Report, it was not addressing underrepresentation, which is 
a component of disproportionate representation.  Subsequently, the state was directed to conduct an 
analysis of two years of data for underrepresentation and to submit its results in the FFY 2007 APR.   
 
In 2009, after a review of the individual districts‟ self-assessment reports, the WVDE recommended a 
change in cell size for overrepresentation from 10 to 20.  This recommendation was based on the 
repeated emergence of the same districts as disproportionate and the inclusion of the same students in 
the districts‟ overall numbers of students in the all disabilities group.  As these districts, through repeated 
reviews of policies, practices and procedures utilizing varied procedures (protocols, rubrics, file review 
checklists), continued to declare the district‟s status as compliant on this self-assessment indicator, it 
became evident a change in cell size may be necessary.  Furthermore, the WVDE acknowledged 
research practices indicate a larger cell size is statistically more reliable.  The adjustment to a cell size of 
20 will increase statistical reliability and ensure the state is identifying districts with growing numbers of 
new students identified for special education needing to be examined for inappropriate identification.  The 
recommendation for an increase in the cell size was presented to the West Virginia Advisory Council for 
approval in January 2009. The change went into effect for the review of the district‟s December 1, 2008 
child count and enrollment data. 
 
An analysis of underrepresentation was added to the district self-assessment indicators pertaining to 
disproportionate representation in April 2008.  Therefore, in the review of the FFY 2007 data, two districts 
emerged with underrepresentation of Asian students.  Based on a review of achievement test data in 
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each district, Asian students achieved proficiency in high numbers, supporting the low rates of 
identification.  In summary, the State met the compliance target for this indicator for both under and 
overrepresentation. 
 

In 2010, the WVDE revised procedures for determining inappropriate identification by adding a test of 
statistical significance to the procedures for determining disproportionate representation after consulting 
with the OSEP state contact for West Virginia. Therefore, in the analysis of the December 1, 2009 child 
count data (for the February 1, 2011 APR submission), the WVDE applied the Z-Tests of Two Proportions 
and/or Chi-Square Tests to the data for any district identified in the initial analysis.  

 

For the FFY 2012 submission, OSEP removed underrepresentation as a reporting requirement.  
Thus, in the APR submitted on February 15, 2013, underrepresentation is not addressed.   

 
Determining Inappropriate Identification  
 
Calculating disproportionate representation is the first step in the process for determining whether districts 
inappropriately identified students.  The second step is determining whether the disproportionate numbers 
are a result of inappropriate policies, practices and procedures, such as discriminatory pre-referral, 
referral, evaluation and eligibility practices.  Examples of such practices may include the lack of access to 
educational opportunities, including effective instruction, access to and participation in the general 
curriculum and the consideration of analyzed achievement data to guide instructional intervention.  
 
The district self-assessment includes an indicator for inappropriate identification, which districts had 
reviewed with little guidance in previous years.  In December 2005, WVDE developed and provided 
districts a protocol to use in reviewing their policies practices and procedures for overrepresentation. 
Districts meeting the definition for disproportionate representation based on the December 1, 2004 child 
count were required to conduct the review and submit the completed protocol and supporting 
documentation to the WVDE in January 2006 as part of the district self-assessment, which was extended 
to January 2006 for this purpose.  Upon submission, WVDE compliance staff reviewed the documentation 
and determined one district had disproportionate overrepresentation that resulted from inappropriate 
identification.  This district was notified and required to submit an improvement plan by February 2006 to 
effectively correct the noncompliance within one year. The district‟s improvement plan was approved by 
the WVDE.  The district submitted a progress report in October 2006, which was reviewed by WVDE 
personnel and determined a more detailed protocol was needed to effectively guide districts in the 
examination of their policies, practices and procedures.   
 
Prior to districts‟ completing the district self-assessment for 2005-2006, which was due December 2006, 
the WVDE submitted a technical assistance request to NCCRESt. The state requested NCCRESt‟s 
assistance in training districts to use the more in-depth rubric developed by the center for determining 
whether district policies, practices and procedures may be leading to inappropriate identification of 
minority students for special education and related services.  
 
In 2005-2006, the WVDE identified a second district as having disproportionate representation as defined 
by exceeding the weighted risk ratio of 2.0 and a cell size of 10 for black students with disabilities 
compared to other groups, based on the December 1, 2005 child count data.  This district was required to 
conduct the self-assessment for submission in December 2006. 
 
In October 2006, the two districts identified in 2004-2005 and 2005-2006 (and the districts identified with 
disproportionate representation in Indicator 10) were required to form cross-district teams, and the teams 
were required to attend a technical assistance training conducted by the WVDE in collaboration with 
NCCRESt.  The training included an overview of disproportionality with regard to overrepresentation, a 
review of NCCRESt‟s revised rubric for district self-assessment and an introduction to resources for 
addressing disproportionality.  The district teams then used the rubric as a self-study tool to examine 
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general and special education policies, practices and procedures to determine whether the 
disproportionate overrepresentation was a result of inappropriate identification.  Districts submitted the 
results as part of their district self-assessment due in December 2006. 
 
The rubric included 23 indicators spanning four standards: 1) Core Functions - access to equitable 
educational opportunities for all students; 2) Instructional Services – learning environments at all grade 
levels are designed to support and produce academic achievement; 3) Individualized Education – 
students with disabilities and general education peers are assured access to and participation in the 
general education curriculum; and 4) Accountability – student performance on statewide and district 
assessment is analyzed and used to guide instruction and school improvement. The results of the self-
assessment analysis were submitted with the district‟s December 2006 self-assessment and scored by 
WVDE personnel.  The results were then used to determine inappropriate identification for the most 
recently identified district and to determine whether the inappropriate identification in the district identified 
based on the 2004 child count had been corrected.  A review of the Submission of the district self-
assessment and utilization of the NCCRESt rubric will continue to be the method for determining 
inappropriate identification for districts having disproportionate representation.  
 
To ensure districts appropriately consider all policies, practices and procedures for determining 
underrepresentation, the WVDE developed a tool entitled ‘District Review of Policies, Practices and 
Procedures for Disproportionate Representation” in September 2009.  This tool assists districts in 
conducting the mandatory review for determining the compliance status for Indicators 2.1 and 2.2 with 
regard to underrepresentation.  Each district demonstrating disproportionate underrepresentation will be 
directed to complete the review process utilizing this tool to document its results.  Each district will 
maintain this documentation in its CSADA file.  The districts review is verified by OSP via and onsite visit 
or desk audit.  When noncompliance is identified, OSP issues a letter of finding and indicates how the 
LEA is to correct child specific noncompliances and demonstrate correct implementation of the regulatory 
requirements consistent with OSEP memo 09-02.    
 
 
Data for FFY 2004 (2004-2005) 
 
Because districts identified with disproportionate representation in both 2004-2005 and 2005-2006 
ultimately were reviewed using the NCCRESt rubric, two sets of data are available.  Data were collected 
using Section 618 December 1, 2004 and December 1, 2005 child count data for students with disabilities 
and the Second Month Enrollment data for all students. 
 
The electronic spreadsheet developed by Westat was used to calculate the state risk ratio and the district 
weighted risk ratios for all disabilities and each disability category.  Districts with a weighted risk ratio of 
2.0 and a minimum cell size of 10 were required to examine policies, practices and procedures utilizing a 
tool developed by the WVDE for assessing whether the disproportionate representation was a result of 
the inappropriate identification of minority students.  The results of the review of 2004 data were then 
used as the basis for determining the district‟s status (Compliant (C) Non-Complaint (NC) or in Need of 
Improvement (N)) on the district self-assessment Indicator 4.19. A copy of the Protocol for Assessing 
District Disproportionality is attached.   
 

District Reviewed for Inappropriate Identification 

 FY 2004 (2004- 2005) 

0 districts with inappropriate identification/ 55 districts x 100 = 0% 
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District Weighted Risk Ratio Number of 
Students Affected 

Protocol Review Status  

Hampshire  2.09 15 Compliant  

 
 

Discussion of Data:  

When the WESTAT calculation formula was applied to the 2004-2005 data, one district (Hampshire) 
emerged as having a disproportionate overrepresentation of minority students in special education and 
related services as evidenced by a weighted risk ratio of 2.09 and a cell size of 15.   After the mandatory 
review of its policies, practices and procedures utilizing the self-assessment protocol, the district 
determined its status on the district self-assessment Indicator 4.19 as compliant, indicating its 
disproportionate representation was not a result of inappropriate identification.  The WVDE special 
education monitoring team verified the district‟s compliance status through the review of the submitted 
assessment protocol and the district‟s supporting documentation.  As the WVDE determined the district‟s 
review and status determination was acceptable, no improvement activities or policy revisions were 
necessary.  The district again reviewed its practices using the more detailed NCCRESt protocol in 
October 2006, with the same result.   

Baseline Data for FFY 2005 (2005-2006): 

District Reviewed for Inappropriate Identification 
FY 2005 (2005- 2006) 

0 districts with inappropriate identification/ 55 districts x 100 = 0% 

 
District 

Weighted Risk Ratio Number of 
Students Affected 

Protocol Review Status 

Jackson 2.44 13 Compliant 

 
The same procedure was utilized to conduct the analysis of child count data for the 2005-2006 school 
year.  Again, one district (Jackson) emerged as having disproportionate representation of minority 
students in special education and related services based on a weighted risk ratio of 2.44 and a cell size of 
13 students.  

This district completed the new review process by completing the NCCRESt rubric after the training in 
October 2006.  The protocol and rubric then were returned to the WVDE to be scored by an internal team 
utilizing NCCRESt‟s recommended scoring procedure. At the completion of the scoring session, each 
district was notified of its score and corresponding compliance status. The scoring procedure follows: 

 A score of 60 - 69 resulted in a rating of At Standard (87-100%)   

 A score of 52 - 59 resulted in a rating of Developing/At Standard (75- 86%)    

 A score of 46 - 51 resulted in a rating of Developing (67 - 74%)   

 A score of 45 or below resulted in a rating of Beginning and an Improvement Plan was required 
(Below 66%) 

The district identified as having disproportionate representation in the all disabilities category had a rubric 
score of 66 and, was therefore determined to be at standard or compliant on the self-assessment 
indicator.  Consequently, no improvement plan was required.   

FFY Measurable and Rigorous Target 

2005 
(2005-2006) 

NA 

2006 
(2006-2007) 

0% of districts with disproportionate representation of racial and ethnic groups in 
special education and related services that is the result of inappropriate identification. 
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FFY Measurable and Rigorous Target 

2007 
(2007-2008) 

0% of districts with disproportionate representation of racial and ethnic groups in 
special education and related services that is the result of inappropriate identification. 

2008 
(2008-2009) 

0% of districts with disproportionate representation of racial and ethnic groups in 
special education and related services that is the result of inappropriate identification. 

2009 
(2009-2010) 

0% of districts with disproportionate representation of racial and ethnic groups in 
special education and related services that is the result of inappropriate identification. 

2010 
(2010-2011) 

0% of districts with disproportionate representation of racial and ethnic groups in 
special education and related services that is the result of inappropriate identification. 

2011 
(2011-2012) 

0% of districts with disproportionate representation of racial and ethnic groups in 
special education and related services that is the result of inappropriate identification. 

2012 
(2012-2013) 

0% of districts with disproportionate representation of racial and ethnic groups in 
special education and related services that is the result of inappropriate identification. 

Improvement Activities/Timelines/Resources:  

Improvement Activities Timelines  Resources Status 

9.2 / 10.2 Support the implementation of 
evidence based practices for the 
provision of primary academic and 
behavioral interventions (e.g., RTI and 
School-wide and Early Childhood PBS). 

2005-2013 WVDE  Active 

9.1 / 9.3 / 10.1 / 10.3 Provide training and 
clarification on the state‟s definition of 
under- and overrepresentation and the 
policy, procedure and practice review 
process for districts identified with 
disproportionate representation. 

      Conduct SEA reviews of policies, 
procedures and practices to identify 
noncompliance and provide technical 
assistance to ensure correction of 
noncompliance. 

2009-2013 WVDE  
 

Active 

9.4 / 10.4 Provide training and professional 
development resources to districts 
identified with inappropriate 
identification. 

2011-2013 WVDE  New 
2011 

9.5 / 10.5  Create a guidance document for 
speech language pathologists and 
administrators which will facilitate 
appropriate implementation of the 
procedures for the identification, 
evaluation and eligibility of students for 
speech language disorders.  This 
document will be posted on the Web 
site. 

2011-2013 WVDE  
 

Active 

9.6 / 10.6  Participate in professional 
development opportunities focused on 
improving results for at risk students to 
gain an increased awareness and 
understanding of effective strategies to 
address disproportionality in the state 
and individual districts. 

2007-2013 WVDE  
TA Centers 

Active 
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Improvement Activities Timelines  Resources Status 

9.7 / 10.7 Provide training and professional 
development resources for eligibility 
determinations across the categorical 
areas. 

2005-2013 WVDE  
 

Active 
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Part B State Performance Plan (SPP) for 2005-2012 

Overview of the State Performance Plan Development: 

See Indicator 1. 

(The following items are to be completed for each monitoring priority/indicator.) 

Monitoring Priority: Disproportionality 

Indicator 10:  Percent of districts with disproportionate representation of racial and ethnic groups in 
specific disability categories that is the result of inappropriate identification. 

(20 U.S.C. 1416(a)(3)(C)) 

Measurement: Percent = [(# of districts with disproportionate representation of racial and ethnic groups 
in specific disability categories that is the result of inappropriate identification) divided by the (# of 
districts in the State)] times 100. 

The state‟s current definition of disproportionate representation is a weighted risk ratio of 2.0 or higher 
with a cell size of 20 for overrepresentation and a weighted risk ratio of .25 or below with a cell size of 
50 for underrepresentation.  Districts determined to be over or underrepresented must conduct a 
review of its policies, practices and procedures to determine whether the disproportionate representation 
is a result of inappropriate identification. The process for the review of the districts‟ policies, practices 
and procedures is described below.  

Overview of Issue/Description of System or Process: 

West Virginia‟s school population among the 55 public school districts in October 2005 was 93.6 percent 
white, 4.9 percent African-American and less than 1 percent in each of the other race/ethnicity categories.  
Students with disabilities represented 17.8 percent of enrollment; therefore, the state had a predominantly 
white population with a high identification of students as students with disabilities.  This condition poses 
some barriers to measuring disproportionate representation.  Enrollment data including race/ethnicity and 
disability from the Section 618 December 1 child count of students with disabilities and the Second Month 
(October) Enrollment count for all students were used to calculate disproportionate representation.  These 
data are generated from individual student records maintained in the West Virginia Education Information 
System (WVEIS) for all students. 
 
Prior to 2004, West Virginia used the Office of Special Education Programs (OSEP) composition formula 
to determine disproportionality, with a 20 percent higher identification of students with disabilities for a 
group compared to the group‟s percentage in the school enrollment being considered disproportionate.  In 
2004-2005, a workgroup was formed to review disproportionality issues and develop technical assistance.  
The workgroup included West Virginia Department of Education (WVDE) staff and representatives from 
districts that had successfully implemented plans to address Office for Civil Rights (OCR) concerns.  Data 
were analyzed using the spreadsheet application provided by Westat, providing both composition and risk 
ratio data at the state and district level.  The National Center for Culturally Responsive Education 
Systems (NCCRESt) materials and the weighted risk ratio method were investigated, and options 
including composition and weighted risk ratio were presented to the West Virginia Advisory Council for 
the Education of Exceptional Children (WVACEEC) in September 2005.  The WVACEEC recommended 
the method and definition that has been adopted for the SPP Indicators 9 and 10.   
 
With regard to the state‟s definition of disproportionate representation, the weighted risk ratio method was 
selected because it is a more reliable method for states with smaller minority populations than the 
composition method previously used.  The weighted risk ratio method directly compares the relative size 
of two risks by dividing the risk for a specific racial/ethnic group by the risk for a comparison group.  It 
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answers the question, “How likely is it that a student from one racial/ethnic group will be identified as a 
student with a specific disability compared to the risk for a student from all other racial/ethnic groups, 
when weighted according to the racial/ethnic demographics of the state?”  When any group reaches a cell 
size of 20 or more for overrepresentation or 50 or more for underrepresentation, the analysis is reported.   
 An example of the weighted risk ratio calculation is as follows:  

Step 1:  Calculate risk for each group 
 Black Students with Behavior Disorders /Black Enrolled 
 Asian Students with Behavior Disorders/Asian Enrolled….etc. 
Step 2:  Calculate State composition for each group 
 Enrolled Black students/All enrolled; 
 Asian…etc.  
Step 3:  Calculate weighted risk ratio 
 [1 - State Black Composition/ * District Black BD risk] / [(State American Indian 

Composition /* District American Indian BD Risk)+[State Asian ….etc for all others] 
 Do not calculate if less than 20 and 50 enrolled respectively, for over and 

underrepresentation.  
 
In 2007, the WVDE received OSEP‟s response table indicating although the State was addressing 
overrepresentation in its APR, it was not addressing underrepresentation, which is a component of 
disproportionate representation. Subsequently, the State was directed to conduct an analysis of two years 
of data for underrepresentation and to submit its results in the FFY 2007 APR.   
 
In 2009, after a review of the individual districts‟ self-assessment reports, the WVDE recommended a 
change in cell size for overrepresentation from 10 to 20.  This recommendation was based on the 
repeated emergence of the same districts as having disproportionate representation and the inclusion of 
the same students in the districts‟ overall numbers of students in the specific disability categories.  As 
these districts, through repeated reviews of policies, practices and procedures utilizing varied procedures 
(protocols, rubrics, file review checklists), continued to determine the district‟s status as compliant on this 
self-assessment indicator, it became evident a change in cell size may be necessary.  Furthermore, the 
WVDE acknowledged research practices indicate a larger cell size is statistically more reliable.  The 
adjustment to a cell size of 20 will ensure the State is identifying districts with growing numbers of new 
students identified for special education that need to be examined for inappropriate identification.  The 
recommendation for an increase in the cell size was presented to the WVACEEC for its approval in 
January 2009.  This change went into effect for the review of the district‟s December 1, 2008 child count 
and enrollment data.   
 

In 2010, the WVDE revised procedures for determining inappropriate identification by adding a test of 
statistical significance to the procedures for determining disproportionate representation after consulting 
with the OSEP state contact for West Virginia. Therefore, in the analysis of the December 1, 2009 child 
count data (for the February 1, 2011 APR submission), the WVDE applied the Z-Tests of Two Proportions 
and/or Chi-Square Tests to the data for any district identified in the initial analysis.  

Determining Inappropriate Identification 

Calculating disproportionate representation is the first step in the process for determining whether districts 
inappropriately identified students for special education and related services.  The second step is 
determining whether the disproportionate numbers are a result of inappropriate policies, practices and 
procedures, such as discriminatory pre-referral, referral, evaluation and eligibility practices.  Examples of 
such practices may include the lack of access to educational opportunities, including effective instruction, 
access to and participation in the general curriculum and the consideration of analyzed achievement data 
to guide instructional intervention.  

In December 2005, the WVDE developed and disseminated to districts, a protocol to use in reviewing 
policies practices and procedures for overrepresentation.  Districts meeting the definition of 
disproportionate representation based on the December 1, 2004 child count were required to conduct the 
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review and submit the completed protocol and supporting documentation to WVDE in January 2006 as 
part of the district self-assessment, which was extended to January 2006 for this purpose. Upon 
submission, WVDE personnel reviewed the documentation and determined seven districts had 
disproportionate overrepresentation resulting from inappropriate identification.  These districts were 
notified and required to submit an improvement plan by February 2006 to effectively correct the 
noncompliance within one year.  The districts‟ improvement plans were approved by the WVDE.  The 
districts submitted progress reports in October 2006, which were reviewed by WVDE personnel, at which 
time determined a more detailed protocol was needed to effectively guide districts in the examination of 
their policies, practices and procedures.   

Based on December 1, 2005 child count data, eight districts were identified as having disproportionate 
overrepresentation as defined by exceeding the weighted risk ratio of 2.0 with a cell size of 10.  Of the 
eight, one district emerged with disproportionate representation in two disability categories.   
 
Prior to the districts‟ completion of the district self-assessment for 2005-2006, which was due December 
2006, the WVDE submitted a formal technical assistance request to NCCRESt and obtained a technical 
assistance agreement. The state requested NCCRESt‟s assistance in training districts to use the more in-
depth protocol and rubric developed by the center for determining whether district policies, practices and 
procedures were inappropriate.  In October 2006, the eight districts identified in 2004 and 2005 (and the 
two districts identified with disproportionate representation in Indicator 9) were required to form cross-
district teams, and the teams were required to attend a technical assistance training conducted by the 
WVDE in collaboration with NCCRESt. The training included an overview of disproportionality with regard 
to overrepresentation, a review of NCCRESt‟s revised rubric for districts‟ self-assessment and an 
introduction to resources for addressing disproportionality. 
 
The district teams then used the rubric as a self-study tool to examine general and special education 
policies, practices and procedures to determine whether the disproportionate overrepresentation was a 
result of inappropriate identification.  Districts submitted the results as part of their district self-assessment 
due in December 2006. 
 
The rubric includes 23 indicators spanning 4 standards: 1) Core Functions - access to equitable 
educational opportunities for all students; 2) Instructional Services – learning environments at all grade 
levels are designed to support and produce academic achievement; 3) Individualized Education – 
students with disabilities and general education peers are assured access to and participation in the 
general education curriculum; and 4) Accountability – student performance on statewide and district 
assessment is analyzed and used to guide instruction and school improvement.  The results of the 
assessment were submitted with the December 2006 self-assessment and scored by WVDE personnel, 
then used to determine inappropriate identification for the 2005 child count and to determine correction of 
inappropriate identification based on the 2004 child count.  
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Data for FFY 2004 (2004-2005)  

Table 1 
FY 04 (2004-2005) 

5 divided by 55 x 100 = 9% of districts – FY 04 

Category of 
Disability 

Total 
Number 

of 
Districts 

District Number of 
Students 
Affected 

Weighted 
Risk Ratio 

Self Assessment 
Status 

Behavior 
Disorders 

 

 

 

4 A: Monongalia 15 3.39 Noncompliant 
(Inappropriate ID) 

B: Marion 12 3.33 Noncompliant  
(Inappropriate ID) 

C: Ohio 10 2.33 Noncompliant 
(Inappropriate ID) 

D: Kanawha 45 2.20 Noncompliant 
(Inappropriate ID) 

Mental 
Impairment  

3 E: Logan 11 2.39 Compliant 

F: Mercer 56 2.09 Compliant 

G: Fayette 27 2.08 Noncompliant 
(Inappropriate ID) 

Discussion of Data: 

For FFY 04, when the Westat calculation formula was applied, seven districts were identified as having 
disproportionate overrepresentation of minority students in two disability categories (behavior disorders, 
mental impairments) based on a weighted risk ratio of 2.0 or greater and a minimum cell size of 10.  Of 
those seven, four districts were identified as having disproportionate representation in the area of 
behavior disorders and three districts in the area of mental impairments.  All seven districts were required 
to examine policies, practices and procedures to determine whether the disproportionate representation 
was due to inappropriate identification using the Protocol for Assessing District Disproportionality 
developed by WVDE.  Based on the examinations, five districts determined the disproportionate 
representation was due to inappropriate identification resulting in a determination of noncompliance on 
the district self-assessment Indicator 4.19. Two of the seven districts were determined compliant.  After 
the review of the district‟s protocols and submitted documentation, the WVDE provided verification that 
the districts had appropriately determined their status. Thus, the five districts identified as noncompliant 
were required to submit improvement plans in the self-assessment designed to correct the non-
compliances within one year.  During the review of the plans, the WVDE provided necessary feedback 
regarding additions and/or revisions to the plans and contacted districts if additional information was 
required.   

By October 20, 2006, each non-compliant district was required to submit a progress report to the WVDE 
summarizing progress or slippage on improvement activities.  The WVDE reviewed and provided 
feedback to the districts on the progress reports in late November, 2006.  When a district did not indicate 
progress on this indicator, a more rigorous plan to proactively address the noncompliance was required.   
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Baseline Data for FFY 2005 (2005-2006) 

Table 2 
FY 05 (2005–2006) 

2 Districts with Inappropriate Identification / 55 x 100 = 3.6% of Districts 

Category of 
Disability 

Total 
Number 

of 
Districts 

District Number of 
Students 

Affected & 
Population 

Weighted 
Risk Ratio 

District Status 

Behavior 
Disorders 

5 A - Berkeley 25 / Black 2.07 Noncompliant 
(Inappropriate ID) 

B - Kanawha 44 / Black 2.48 Compliant 

C – Marion 14 / Black 3.48 Compliant 

D - Monongalia 15 / Black 3.17 Noncompliant 
(Inappropriate ID) 

E - Ohio 12 / Black 2.92 Compliant 

Mental 
Impairments 

2 F - Hancock 13 / Black 2.14 Compliant 

G - Mercer  57 / Black 2.16 Compliant 

Specific 
Learning 
Disabilities 

2 B -  Kanawha 13 / 
Hispanic 

2.27 Compliant 

H - Logan 19 / Black 2.06 Compliant 

 
For FFY 05, the WVDE internal team analyzed the December 1, 2005 Child Count data for 
disproportionate representation. Nine districts emerged as having disproportionate representation of 
minority students in special education and related services based on a weighted risk ratio of 2.0 or 
greater and a minimum cell size of 10 students.  Of these districts, five were identified as having 
disproportionate representation in the category of behavior disorders, with weighted risk ratios ranging 
from 2.07 to 3.48. Two emerged as disproportionate in the category of mental impairments with weighted 
risk ratios of 2.14 and 2.16.  Two districts had disproportionate representation in the specific learning 
disabilities category, and, for the first time, a district was identified for disproportionate representation of 
Hispanic students.  This group of district teams participated in the NCCRESt training described above 
and used the NCCRESt rubric for reviewing their policies, practices and procedures to determine whether 
identification was inappropriate.  The completed rubrics were submitted to WVDE, and WVDE personnel 
scored each one based on the recommended NCCRESt scale as follows:  
 

 A score of 60 - 69 resulted in a rating of At Standard (87-100%)   

 A score of 52 – 59 resulted in a rating of Developing/At Standard (75- 86%)    

 A score of 46 - 51 resulted in a rating of Developing (67 - 74%)   

 A score of 45 or below resulted in a rating of Beginning (Below 66%) 
 
Inappropriate identification is defined as a score of 45 or below, requiring the District to report 
noncompliance on the district self-assessment and submit an improvement plan.   
 
Based on these scores determined by WVDE, the districts then reported their results in the district self-
assessment in December 2006, providing an improvement plan if they were determined noncompliant 
due to inappropriate identification.  Two districts were considered noncompliant based on the rubric 
results and were required to submit improvement plans.  The rubric results for the two districts were 
indicative of the following: 1) a lack of professional development pertaining to culturally responsive 
curriculum and instructional practices (differentiated instruction) to address individual learning needs; 2) a 
failure to identify barriers and needs related to increased engagement and success for diverse students; 
3) the lack of a tiered model of effective interventions to address learning and behavioral difficulties prior 
to or in lieu of referral for special education services; 4) a failure to identify and select assessment 
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instruments that minimize bias for culturally diverse students; 5) failure to analyze and evaluate 
disciplinary data across race/ethnicity, gender disability and educational environment and utilize the 
results to address specific areas for intervention; and 6) a lack of collaboration across general and special 
education at the school level.  The improvement plans were required to include activities to address the 
specific deficiencies and to bring the district into compliance within one year.  Progress would be reported 
in the districts‟ next self-assessment submission in December 2007.  
 
During the 2007-2008 school year, the WVDE piloted a draft Disproportionality File Review Checklist 
(Overrepresentation) in four districts wherein disproportionate overrepresentation had occurred on a 
recurring basis over the past three years.  The districts were requested to randomly select files of 
students eligible for special education in the Emotional Behavior Disorder, Mental Impairment and 
Specific Learning Disability categories who were contributing to the disproportionate representation in the 
district.  Similarly, an equal number of files were requested for non-minority students eligible in the same 
categories, if available.  In order to draw further comparisons and conclusions, WVDE personnel 
reviewed files of both black and white students who had been referred for a multidisciplinary evaluation 
and had an eligibility committee meeting, but were found ineligible for special education. A thorough 
analysis of the data collected from the file reviews indicated the piloted form is an effective tool for 
districts to utilize in determining whether inappropriate and/or discriminatory procedures and/or practices 
are being employed within the districts.  This form has been added to the district Comprehensive Self-
Assessment Desk Audit (CSADA), will be utilized by any new districts determined to have 
disproportionate representation and replaces the former rubric.  It is further suggested, for any district 
previously identified with disproportionate representation, to utilize the form to review the files of any 
newly identified students to ensure the policies and procedures have been effectively implemented. 
 
Subsequently, as a result of OSEP‟s response table for the FFY 2006 APR, the WVDE acknowledged 
disproportionate representation includes both over and underrepresentation, and developed and provided 
guidance through the self-assessment process for reviewing the district‟s policies, practices and 
procedures with regard to inappropriate underrepresentation. The CSADA Workbook guides districts 
through the process of examining the demographic data, achievement and progress data, the Student 
Assistance Team (SAT) data pertaining to referrals for multidisciplinary evaluations, the evaluation 
procedures and eligibility determinations, if applicable, for the non-identified students in the 
underrepresented race/ethnic groups. The districts must then determine the appropriateness of the 
identification, referral, evaluation and eligibility procedures implemented for that particular group of 
students.   
 
To ensure districts appropriately consider all policies, practices and procedures for determining 
underrepresentation, the WVDE developed a tool entitled ‘District Review of Policies, Practices and 
Procedures for Disproportionate Representation” in September 2009.  This tool assists districts in 
conducting the mandatory review for determining the compliance status for Indicators 2.1 and 2.2 with 
regard to underrepresentation.  Each district demonstrating disproportionate underrepresentation will be 
directed to complete the review process utilizing this tool to document its results.  Each district will 
maintain this documentation in its CSADA file.  The districts review is verified by OSP via and onsite visit 
or desk audit.  When noncompliance is identified, OSP issues a letter of finding and indicates how the 
LEA is to correct child specific noncompliances and demonstrate correct implementation of the regulatory 
requirements consistent with OSEP memo 09-02.        
 
 

FFY Measurable and Rigorous Target 

2005 
(2005-2006) 

NA 

2006 
(2006-2007) 

0% of districts with disproportionate representation of racial and ethnic groups in 
specific disability categories that is the result of inappropriate identification. 

2007 0% of districts with disproportionate representation of racial and ethnic groups in 
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FFY Measurable and Rigorous Target 

(2007-2008) specific disability categories that is the result of inappropriate identification. 

2008 
(2008-2009) 

0% of districts with disproportionate representation of racial and ethnic groups in 
specific disability categories that is the result of inappropriate identification. 

2009 
(2009-2010) 

0% of districts with disproportionate representation of racial and ethnic groups in 
specific disability categories that is the result of inappropriate identification. 

2010 
(2010-2011) 

0% of districts with disproportionate representation of racial and ethnic groups in 
specific disability categories that is the result of inappropriate identification. 

 
2011 

(2011-2012) 

0% of districts with disproportionate representation of racial and ethnic groups in 
specific disability categories that is the result of inappropriate identification. 

 
2012 

(2012-2013) 

0% of districts with disproportionate representation of racial and ethnic groups in 
specific disability categories that is the result of inappropriate identification. 

 

Improvement Activities/Timelines/Resources:  

Improvement Activities Timelines  Resources Status 

9.2 / 10.2 Support the implementation of 
evidence based practices for the 
provision of primary academic and 
behavioral interventions (e.g., RTI and 
School-wide and Early Childhood PBS). 

2005-2013 WVDE  Active 

9.1 / 9.3 / 10.1 / 10.3 Provide training and 
clarification on the states‟ definition of 
under- and overrepresentation and the 
policy, procedure and practice review 
process for districts identified with 
disproportionate representation.       

2009-2013 WVDE  
 

Active 

9.4 / 10.4 Provide training and professional 
development resources to districts 
identified with inappropriate 
identification. 

2011-2013 WVDE  New 
2011 

9.5 / 10.5  Create a guidance document for 
speech language pathologists and 
administrators which will facilitate 
appropriate implementation of the 
procedures for the identification, 
evaluation and eligibility of students for 
speech language disorders.  This 
document will be posted on the website. 

2011-2013 WVDE  
 

Active 

9.6 / 10.6  Participate in professional 
development opportunities focused on 
improving results for at risk students to 
gain an increased awareness and 
understanding of effective strategies to 
address disproportionality in the state 
and individual districts. 

2007-2013 WVDE  
TA Centers 

Active 

9.7 / 10.7 Provide training and professional 
development resources for eligibility 
determinations across the categorical 
areas. 

2005-2013 WVDE  
 

Active 
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 Part B State Performance Plan (SPP) for 2005-2012 

Overview of the State Performance Plan Development: 

Monitoring Priority: Effective General Supervision Part B / Child Find 

 
Indicator 11:  Percent of children who were evaluated within 60 days of receiving parental consent for 
initial evaluation or, if the State establishes a timeframe within which the evaluation must be conducted, 
within that timeframe. 
 
(20 U.S.C. 1416(a)(3)(B)) 

 

Measurement:  

 

a. # of children for whom parental consent to evaluate was received 

b. # determined not eligible whose evaluations were completed within 60 days (or State 
established timeline)* 

c. # determined eligible whose evaluations were completed within 60 days (or State 
established timeline)* 

 

Account for children included in a. but not included in b. or c.  Indicate the range of days beyond the 
timeline when the evaluation was completed and any reasons for the delays. 

Percent = [(b.+c.)/(a.)]X100. 

 

*West Virginia Policy 2419: Regulations for the Education of Students with Exceptionalities has 
established a timeline of 80 days from receipt of written parental consent to the completion of the 
eligibility committee determination as the timeline for completion of initial evaluations. 

Please note that the measurement has changed to include only parts A and C.  However, the original 
measurement (parts A, B and C) were maintained in the SPP to make the baseline data understandable 
to readers.     

 

Overview of Issue/Description of System or Process: 

Implementing regulations for IDEA 2004, 34 Code of Federal Regulations §300.301 (c) state, “initial 
evaluation must be conducted within 60 days of receiving parental consent for evaluation; or if the State 
establishes a timeframe within which evaluations must be conducted, within that timeframe.” West 
Virginia Policy 2419: Regulations for the Education of Students with Exceptionalities, Chapter 3, Section 
1.A, effective January 11, 2010, as well as the Policy 2419 in effect when for the 2005 SPP, establishes a 
timeframe of 80 days from receipt of written parental consent for evaluation to the completion of the initial 
evaluation and eligibility committee determination.  A multidisciplinary evaluation must be completed prior 
to the eligibility committee meeting.  Therefore, the timeframe within which the initial evaluation must be 
completed is defined as the time between written parental consent and the eligibility committee report 
date.  The West Virginia Department of Education (WVDE) uses the eligibility date for monitoring 
purposes, which marks the end of the evaluation process with a specific date documented on the 
eligibility committee report form and provides a consistent date across districts for monitoring both 
evaluation and reevaluation timelines. 
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Child Find 

The process for child find and initial evaluations of students in West Virginia is as follows: 

 Districts are responsible for child find in West Virginia as specified in Policy 2419;  

 Districts establish a child identification system which includes referrals from the initial 
screening process, student assistance teams (SAT), private/religious schools, parents 
and other interested persons; 

 Districts conduct sweep screenings in the areas of hearing, vision, speech and language 
for all students entering preschool or kindergarten and all students entering public and 
private schools for the first time;   

 Districts conduct developmental screening for children under compulsory school age at 
the request of a parent and in cooperation with other agencies; 

 Student Assistance Teams (SATs) in each school receive written referrals from teachers, 
agencies, parents and/or other interested parties for students who are experiencing 
academic and/or behavioral difficulties.  A SAT is a trained school-based team, which 
manages a formal intervention process addressing academic, behavioral and functional 
needs of all students.  A SAT reviews individual student needs and either recommends 
appropriate instructional and/or behavioral intervention strategies within the general 
education program or refers the student for a multidisciplinary evaluation; 

 Evaluation teams or SATs (consisting of appropriate members) make decisions regarding 
the appropriate evaluations; and 

 Districts complete the initial multidisciplinary evaluation upon receipt of written parental 
consent.  Qualified professionals conduct the evaluations, notify the parents and convene 
the Eligibility Committee (EC), which determines the eligibility within 80 calendar days of 
receipt of written parental consent for evaluation. 
 

Data Collection Process 

 Districts maintain data through the West Virginia Education Information System (WVEIS) 
Student Special Education information component containing data fields for collecting 
dates of referral, parental consent for initial evaluation and eligibility determination, as 
well as eligibility status and if eligible, the category of exceptionality. 

 Districts were issued a memorandum in September 2005 mandating the use of the above 
data fields to facilitate data collection for compliance with the 80-day timeline for initial 
evaluations. 

 The WVDE extracts the individual student data through the WVEIS to report the number 
of evaluations completed within the 80-day timeline, the number of evaluation exceeding 
the 80-day timeline and the reasons for exceeding the timeline. 

 The WVDE collects this data for Indicator 11 reporting every year in June.  Districts are 
then given the opportunity to examine data for data entry errors. 

 Currently (FFY 2009) the WVDE extracts data three more times during the school year  
providing districts time to correct data entry errors only.   

 

Baseline Data for FFY 2005 (2005-2006): 

Evaluation Timelines Baseline Data 
2005-2006 

Indicator 11 Measurement Number % 

a. Students with consent for initial evaluation 2005-2006 8563 100 

b. Students determined not eligible within timelines 1905 22.2 

c. Students determined eligible within timelines 5162 60.3 

   

Total with determinations within timelines 7067 82.5 

Percent = [(b.+c.)/(a.)]X100 
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Evaluation Timelines Baseline Data 
2005-2006 

Students not in b. or c.:   

Students not in b. or c. due to missing data 465 5.4 

Students not in b. or c. due to exceeding timelines 1031 12.0 

   

Reasons for exceeding timelines:   

Acceptable reasons   

Extenuating circumstances resulting in school closure 10 1.0 

Excessive student absences 43 4.2 

Parent refused consent 4 0.4 

Parent failed to produce student for evaluation or interrupted the process 91 8.8 

Parent request for rescheduling 96 9.3 

Other (provide justification) 15 1.5 

Transferred into school during the evaluation process 39 3.8 

Student no longer in county 17 1.6 

Total  315 30.6 

Unacceptable reasons   

No reason specified 716 69.4 

 

Discussion of Baseline Data: 

 For 2005-2006, 1031 or 12% of the initial evaluations exceeded the 80-day timeline.  Data 
indicated districts exceeded the timeline by a span of 1-99 days.  Justifiable reasons were 
provided for 315 or 30.6% of the evaluations.   

 For 716 or 69.4% of the initial evaluations exceeding 80 days, no reason was provided. 

 For 2005-2006, student data remained missing for 465 or 5.4% of the student records after the 
verification process.  This was the first data collection and analysis conducted at the state level.  
Heightened district of the responsibility to enter and maintain this data should improve the 
accuracy of student records.   

 For 2005-2006, districts obtained consent for 8563 students for initial evaluations.  Of those, 7067 
or 82.5% were conducted within the established 80-day timeline. 

 During state-wide administrator conferences, districts were made aware this indicator requires 
100% compliance.  Exceeding the 80-day timeline for 12% of initial evaluations is unacceptable.  
Further review revealed 51 of 57 entities (55 districts, Office of Institutional Education Programs 
and the West Virginia Schools for the Deaf and Blind) or 89% of districts were out of compliance.  
Through a self-assessment process, districts are required to develop and implement an 
improvement plan. 

 

FFY Measurable and Rigorous Target 

2005 
(2005-2006) 

NA 

2006 
(2006-2007) 

100% of students with written parental consent for initial evaluation have evaluations 
completed within the 80-day timeline established by West Virginia Policy 2419 

2007 
(2007-2008) 

100% of students with written parental consent for initial evaluation have evaluations 
completed within the 80-day timeline established by West Virginia Policy 2419 

2008 
(2008-2009) 

100% of students with written parental consent for initial evaluation have evaluations 
completed within the 80-day timeline established by West Virginia Policy 2419 

2009 
(2009-2010) 

100% of students with written parental consent for initial evaluation have evaluations 
completed within the 80-day timeline established by West Virginia Policy 2419 

2010 
(2010-2011) 

100% of students with written parental consent for initial evaluation have evaluations 
completed within the 80-day timeline established by West Virginia Policy 2419 
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FFY Measurable and Rigorous Target 

2011 
(2011-2012) 

100% of students with written parental consent for initial evaluation have evaluations 
completed within the 80-day timeline established by West Virginia Policy 2419 

2012 
(2012-2013) 

100% of students with written parental consent for initial evaluation have evaluations 
completed within the 80-day timeline established by West Virginia Policy 2419 

Improvement Activities/Timelines/Resources: 

  

Improvement Activities  Timeline Resources Status 

11.1   Provide targeted technical assistance to districts 
identified as not meeting state targets based on 
evaluation of data provided by WVDE in order to 
improve performance on this indicator. 

2009-2013 WVDE  
RESA  

Active 
Revised 
2011 

11.2 Provide trainings or reminders for LEAs on data 
collection, monitoring requirements and best practice 
management strategies in the area of initial 
evaluation timelines. 

2009-2013 WVDE 
RESA 

Active 

11.3  Continue to implement the Request for Evaluation / 
Reevaluation form designating a box for districts to 
enter the date a district received the signed 
permission form.  This is a state mandated process 
form districts must use. 

2008-2013 WVDE  Active 

11.4  Improve the accuracy of district data entry and 
monitoring process for Indicator 11 by maintaining 
and improving the initial evaluations timeline data 
and reporting features in WVEIS including audits, 
queries and SEQUEL reports.  

2008-2013 WVDE OSP 
WVDE WVEIS 
RESA 

Active 

11.5   Collect initial evaluation timelines data four times per 
year to improve data quality and communication to 
districts regarding accurate initial evaluation data 
entry process. 

2009-2013 WVDE OSP 
WVDE WVEIS 

Active 

11.6  Provide a letter of finding to all districts not meeting 
the target for initial evaluations requiring them to 
submit an improvement plan for this self-assessment 
indicator not met. 

2009-2013 WVDE Active 
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Part B State Performance Plan (SPP) for 2005-2012 

Overview of the State Performance Plan Development: 

See Indicator 1 

(The following items are to be completed for each monitoring priority/indicator.) 

Monitoring Priority: Effective General Supervision Part B/ Effective Transition 

Indicator 12:  Percent of children referred by Part C prior to age 3, who are found eligible for Part B, 
and who have an IEP developed and implemented by their third birthdays. 

(20 U.S.C. 1416(a)(3)(B)) 

Measurement:*  

a. # of children who have been served in Part C and referred to Part B for Part B eligibility determination. 
b. # of those referred determined to be NOT eligible and whose eligibility was determined prior to their 

third birthdays. 
c. # of those found eligible who have an IEP developed and implemented by their third birthdays. 
d. # of children for whom parent refusal to provide consent caused delays in evaluation or initial services. 
e. # of children who were referred to Part C less than 90 days before their third birthdays. 

Account for children included in a but not included in b, c, d or e.  Indicate the range of days beyond the 
third birthday when eligibility was determined and the IEP developed and the reasons for the delays. 

Percent = [(c) divided by (a - b - d - e)] times 100. 

*Please note that section d and e of Indicator 12 were added in the 2006-2007 and 2008-2009 APRs, 
respectively, after the original baseline data were collected.  Consequently, these data elements are 
not reflected in the baseline data below.     

 

Overview of Issue/Description of System or Process  

Major activities related to the transition of children from Part C to Part B are coordinated by West 
Virginia‟s Early Childhood Transition Steering Committee, which includes representatives from the 
Department of Education, Head Start, Department of Health and Human Resources, West Virginia 
Birth to Three (WV BTT), Regional Education Service Agencies (RESAs), Regional Administrative 
Units  (RAUs), county superintendents, teachers and Child Care Resource and Referral Agency.  The 
vision of the Committee is for local communities in West Virginia to have effective transition policies 
and practices for all young children birth through five years of age that will: 

 maximize positive outcomes for children through effective early childhood programs that are 
compatible as the child moves from one setting to another; 

 foster positive ongoing relationship between families, professionals and among participating 
agencies; and 

 result in a smooth transition process for children, families and entities involved. 

The Early Childhood Transition Steering Committee works toward the vision by providing supports for 
effective transitions at the local level.  The committee implements the early childhood statewide 
conference, maintains a website, develops and disseminates common procedures and forms, trains 
local interagency collaborative teams, develops model forms, agreements and processes to use at 
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the local level and publishes materials for parents, teachers and service providers, such as The Early 
Childhood Provider Quarterly and the web-based interagency agreement template. 

A Family Exit survey was developed to capture input from families.  The Transition Steering 
Committee provided feedback on data resulting from the survey.  Two sessions at the Celebrating 
Connections Early Childhood Conference highlighted the transition resources available to local 
providers.  Information regarding the resources was also included in the Provider Quarterly magazine.  
All the committee products were used in higher education early childhood summer inclusion courses. 
The committee developed and disseminated the West Virginia Early Childhood Resources 
Awareness Packet/CD containing the products developed to facilitate transition.  The transition 
information was also incorporated into training for the Apprenticeship for Child Development 
Specialist (ACSD) program.  During 2004-2005, child find and transition were the responsibilities of 
the WV BTT providers and the local district, rather than the state-level agencies.  

WV BTT and the West Virginia Department of Education (WVDE) have been collaborating on ways to 
capture and match the data elements between the two agencies.  Beginning in 2003-2004, districts 
were required to maintain in the individual WVEIS Student Special Education Information record 
referral, eligibility and IEP dates for students referred by WV BTT.  Transition Data for eligible 
students were captured, but ineligible students were not included in the records.  Reasons for 
exceeding timelines were not required for federal reporting at that time.   

WV BTT and the WVDE collaboratively have revised the process for child find and tracking of 
transition for children turning age three.  The information for children exiting the Part C system 
currently is being sent directly to the local districts by the state WV BTT office. This is information is 
also provided to the WVDE, which will track the status of referrals and the accuracy of data 
maintained by the district. This process will ensure complete and accurate data for both the Part B 
and Part C Annual Performance Report and for ensuring compliance with transition requirements.   

 

Baseline Data for FFY 2004 (2004-2005) 

 

Children Referred from WV Birth to Three (Part C) to Public School Districts 

2004-2005 

 Referred by Part C, 
WV BTT to Part B 

 
Not Eligible for Part B 

 Eligible with IEPs 

TOTAL 
535 (a) 12 445 

Determined by Third 
Birthdate 

 6  (b) 256 (c ) 

Percent = c divided by a – b times 100.  256/(535-6) *100 = 48.4% 

 

Students unaccounted for in a, b, or c: 

6 -  eligibility determined after the third birthdate  (range of days)  

4 -  Parents declined evaluation/services 

10 - Eligible with no IEP  

64 – reported referred by Part C with no Part B record 
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Discussion of Baseline Data:  

Baseline data indicate 48.4 percent of students referred by WV BTT to Part B public school districts 
who were found eligible had IEPs developed and implemented by their third birthdates.  Of the 535 
students referred, 445 or 83 percent were found eligible and received IEPs.   

Because the Department of Health and Human Resources (DHHR) is the lead agency for WV Birth to 
Three and age 3-5 services are the responsibility of public schools under the WVDE, the data 
systems are separate.  During 2004-2005, efforts were made to maintain and collect data in both 
systems that could be matched to provide the information needed for the previous Annual 
Performance Report.  WV Birth to Three collected status upon exit (eligible for Part B, referred for 
Part B eligibility, not eligible for Part B).  WVDE required districts to maintain referral dates, referral 
sources, eligibility status, exceptionality, eligibility dates and IEP dates for all students, with the 
information on children turning three from July 1, 2004 through June 30, 2005 being relevant to 
reporting baseline for the SPP.  For 2004-2005, data on students found eligible were to be maintained 
in the WVEIS Special Education Student Information records.  Data collected were incomplete, 
however, and districts were contacted by phone and asked to submit the missing information.   

Most districts did not maintain WVEIS records on ineligible students, because a process had not been 
developed to generate records for students who were not enrolled in public schools.  Records for 
ineligible students were to be maintained separately.  Because reporting on ineligible students was 
not required for the previous Annual Performance Report, these records are incomplete for 2004-
2005. Reasons for delays beyond the third birthdate were not a data element required for 2004-2005, 
and this information is not specifically available in student records.  For 2005-2006, a process has 
been developed and districts have been notified through a memorandum from the WVDE to enter 
referral, eligibility and IEP data for all students, including those not found eligible.   

Per our interagency agreement and a clarification letter from the U.S. Department of Education, in 
February 2005, WV Birth to Three and WVDE now are sharing student information for purposes of 
child find.  This has allowed us to establish a state-level system for notifying districts of incoming Part 
C students and tracking their transition process to ensure maintenance compliance with timelines.   

 

Plan for Ensuring Compliance with Child Find Requirements 

 School districts were notified of the continuing student WVEIS record requirements, 
including maintenance of referral, evaluation, eligibility status and IEP dates and of the 
new WV Birth to Three notification process and the WVDE tracking process.  

 

 WV Birth to Three will notify districts and the WVDE of students exiting their program, 
giving sufficient notice prior to the third birthdate. 

 

 The WVDE requires districts to return a form indicating the actions taken regarding 
students for whom notification is received.  The WVDE will track to ensure eligibility is 
determined and IEPs are implemented, as appropriate, by the third birthdate.  This 
provides additional documentation, which can be used to verify WVEIS records.  

 

 Technical assistance and professional development will be provided to districts and WV 
Birth to Three providers to facilitate collaboration and improve the transition process. 

 

 When a district fails to meet timelines, the WVDE will investigate reasons why timelines 
were not met.  Technical assistance and/or referral to the WVDE monitoring team will be 
provided as appropriate.  Noncompliance will be addressed through the District‟s Self-
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Assessment and improvement planning process or through the CIFMS desk audit 
process.  District noncompliance resulting in failure to determine eligibility and have an 
IEP developed and implemented by the third birthday, as appropriate, will be corrected 
no later than one year from notification of the noncompliance by the WVDE.  

 

FFY Measurable and Rigorous Target 

2005 
(2005-2006) 

The percentage of students exiting Part C and eligible for Part B services completing the 
eligibility process and receiving services by their third birthday will increase to 100 % for 
2005 – 2006. 

2006 
(2006-2007) 

The percentage of students exiting Part C and eligible for Part B services completing the 
eligibility process and receiving services by their third birthday will be maintained at 100 % 
for 2006 – 2007. 

2007 
(2007-2008) 

The percentage of students exiting Part C and eligible for Part B services completing the 
eligibility process and receiving services by their third birthday will be maintained at 100 % 
for 2007 – 2008. 

2008 
(2008-2009) 

The percentage of students exiting Part C and eligible for Part B services completing the 
eligibility process and receiving services by their third birthday will be maintained at 100 % 
for 2008 – 2009. 

2009 
(2009-2010) 

The percentage of students exiting Part C and eligible for Part B services completing the 
eligibility process and receiving services by their third birthday will be maintained at 100 % 
for 2009 – 2010. 

2010 
(2010-2011) 

The percentage of students exiting Part C and eligible for Part B services completing the 
eligibility process and receiving services by their third birthday will be maintained at 100 % 
for 2010 – 2011. 

 
2011 

(2011-2012) 

The percentage of students exiting Part C and eligible for Part B services completing the 
eligibility process and receiving services by their third birthday will be maintained at 100 % 
for 2010 – 2011. 

 
2012 

(2012-2013) 

The percentage of students exiting Part C and eligible for Part B services completing the 
eligibility process and receiving services by their third birthday will be maintained at 100 % 
for 2010 – 2011. 

 
 

Improvement Activities Timelines Resources Status 

12.1   Provide targeted technical assistance to 
all districts to improve collaboration and 
coordination with families and Part C 
agencies in the area of C to B transition 
timelines.   

2005-2013 WVDE  
RESA  
WV Birth to Three 

Active 
Revised 
2011 

12.2  Provide information and resources on 
evidence based practices and strategies 
for improving performance on this 
indicator. 

2005-2013 WVDE  
RESA  

Active 
Revised 
2011 

12.3   Work collectively with early childhood 
partners including WV Birth to Three to 
identify potential systemic issues relating 
to transition and to provide professional 
development and technical assistance. 

2010-2013 WVDE OSP  
WVDE OSR  
WV Birth to Three 

New 2011 

12.4  Continue to monitor and access 
professional development and guidance 
documents provided by OSEP and early 
childhood technical assistance centers to 
maintain WV‟s Part C to B transition 

2005-2013 WVDE  
Technical 
Assistance Centers 
and OSEP 

Active 
Revised 
2011 
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Improvement Activities Timelines Resources Status 

process and guidance documents.  

12.5   Continue to participate on the WVDE 
Continuous Quality Improvement Council 
and Early Childhood Advisory County and 
collaborate with other early childhood 
agency partners to disseminate PD and 
provide seamless transitions from Part C 
to Part B and into kindergarten. 

2005-2013 WVDE  
EC Transition 
Steering Committee, 
Training 
Connections and 
WV Birth to Three 

Active 
Revised 
2012 
 

12.6   Improve the data system and verification 
process to ensure efficient and timely 
correction of noncompliance with 
technical assistance from MSRRC and in 
collaboration with WVBTT. 

2011-2013 MSRRC,  
WVDE OSP  
WVDE WVEIS  
WV Birth To Three 

New 2011 
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Part B State Performance Plan (SPP) for 2005-2012 

Overview of the State Performance Plan Development: 

See Indicator 1 
 

Monitoring Priority: Effective General Supervision Part B / Effective Transition 

Indicator 13:  Percent of youth with IEPs aged 16 and above with an IEP that includes appropriate 
measurable postsecondary goals that are annually updated and based upon an age appropriate transition 
assessment, transition services, including courses of study, that will reasonably enable the student to 
meet those postsecondary goals, and annual IEP goals related to the student‟s transition services needs. 
There also must be evidence that the student was invited to the IEP Team meeting where transition 
services are to be discussed and evidence that, if appropriate, a representative of any participating 
agency was invited to the IEP Team meeting with the prior consent of the parent or student who has 
reached the age of majority. 

(20 U.S.C. 1416(a)(3)(B)) 

Measurement: Percent = [(# of youth with IEPs aged 16 and above with an IEP that includes 
appropriate measurable postsecondary goals that are annually updated and based upon an age 
appropriate transition assessment, transition services, including courses of study, that will 
reasonably enable the student to meet those postsecondary goals, and annual IEP goals related to 
the student‟s transition services needs. There also must be evidence that the student was invited to 
the IEP Team meeting where transition services are to be discussed and evidence that, if 
appropriate, a representative of any participating agency was invited to the IEP Team meeting with 
the prior consent of the parent or student who has reached the age of majority) divided by the (# of 
youth with an IEP age 16 and above)] times 100. 

 

Overview of Issue/Description of System or Process: 

Transition services are determined through a variety of overlapping activities developed by the 
Individualized Education Program (IEP) team.  The IEP should clearly document that the services and 
annual goals are coordinated to reasonably enable the student to meet his/her postsecondary goals.  The 
student receives a variety of career exploratory activities prior to age 16 to inform his or her choices 
regarding postsecondary goals.  School staff coordinates transition services with the support of the parent 
and the community.  Active student participation in the IEP process is vital, as well as preparation for this 
participation.  Transition IEP requirements are outlined in Policy 2419: Regulations for the Education of  
Students with Exceptionalities and in Policy 2510: Assuring Quality of Education: Regulations for 
Education Programs for all students. 

 
To verify transition services are designed as required by Policy 2419 to enable the student to meet the 
postsecondary goals identified in the IEP, the WVDE implements student and parent surveys and 
includes secondary transition indicators in the Comprehensive Self-Assessment Desk Audit (CSADA) and 
onsite data verification components of the Continuous Improvement and Focused Monitoring System 
(CIFMS), as well as on-site compliance monitoring of districts. 
 
Indicator 13 Data Collection 2010-2011 (and prior years):  Data for this indicator are collected through 
the CSADA monitoring process required of all local educational agencies.  The OSP draws a random 
sample of students whose IEPs will be reviewed from the most recent December child count file.  The 
sample is posted for LEA access within the online CSADA system, along with the required questions to 
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be answered when each IEP is reviewed.  The sample includes approximately 10 percent (minimum of 5 
per district / maximum of 40 per district) of the LEA‟s students ages 16 or older as of December 1.    
Districts are permitted to request replacement students for their IEP review sample only when a SWD 
selected in the original sample has been verified by the OSP as having left the jurisdiction of the LEA.  As 
each IEP is reviewed, the answers to each required question are entered online.  The online system then 
calculates the compliance status and creates summary reports of the IEP reviews for the LEA and state 
staff.      
 
With involvement of their steering committees, LEAs determine their status on the secondary transition 
indicator.  A Yes-Compliant (Y) or No-Noncompliant (N) response is required for each of the questions in 
the Transition IEP Checklist with the exception of Question #8: Agency Involvement, which may have a 
Does Not Apply (NA) response.   An NA response is acceptable for a given year or situation contingent 
upon the individual student‟s transition needs.   For example, agency involvement may not be needed: 1) 
where an independent living goal is to live in a “shared apartment”, and the family is facilitating this 
independently; or 2) where the goal is to work in a family business, and the family prefers to facilitate this 
transition without outside agency support. A No-Noncompliant (N) response for any question on the IEP 
Checklist results in a noncompliant IEP, requiring an improvement plan to be submitted to WVDE using 
the web-based system.   
 
District Review:  CIFMS procedures require districts to review transition IEP compliance using the 
Transition File Review Checklist. Specific to annual IEP goals and transition services that will reasonably 
enable the student to meet the post-secondary goals, the review checklist includes the following eight 
questions: 
 

1. Are there appropriate measurable postsecondary goals that address education or training, 
employment, and (as needed) independent living? 

 
2. Are the post secondary goals updated annually? 

 
3. Is there evidence that the measurable postsecondary goals were based on age-appropriate 

transition assessment(s)? 
 

4. Are there transition services in the IEP that will reasonably enable the student to meet his or her 
postsecondary goals? 

 
5. Do the transition services include courses of study that will reasonably enable the student reach 

his/her postsecondary goals? 
 

6. Is/are there annual IEP goals related to the student‟s transition service needs? 
 

7. Is there evidence that the student was invited to the IEP Team meeting where transition services 
were discussed? 
 

8. Is there evidence that a representative of any participating agency(s) was invited to the IEP Team 
meeting with the prior consent of the parent or adult student? 

 
The LEA staff evaluates compliance of their IEPs with involvement of their CSADA steering committee 
and submits the results to WVDE through the web-based system, along with an improvement plan if 
noncompliance was determined.  LEAs submitted the results of IEP reviews based on 2009-2010 data,  
that is, the sample of students taken from the December 1, 2009 child count, to the WVDE in April 2010. 
 
Correction of Noncompliance:   If a district is noncompliant (N) on any question for any IEP reviewed, 
an improvement plan must be submitted to correct the deficiency.  IEPs found to be noncompliant must 
be corrected by the LEAs per OSEP memo 09-02 and verified as corrected by the OSP for SPP/APR 
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reporting.  Corrected IEPs of SWDs who remain in the jurisdiction of the LEA are submitted to OSP for 
verification.  OSP provides written communication to the special education director that the IEP has or 
has not been corrected.   The written communication generally includes a chart displaying the 
noncompliance area and the correction status.  OSP provides verbal and written communications to 
special education directors who fail to provide the corrected IEPs within the specified timelines to obtain 
the data on correction, which is reported in the SPP/APR. For students reported by LEAs as no longer in 
the district, OSP verifies the students have exited (moved, graduated or dropped out) through WVEIS 
student enrollment records to ensure correction of the noncompliance is no longer required.   
 
Compliance with specific regulatory requirements is verified by requesting an updated sample of 
transition-age IEPs from districts previously identified with noncompliance.  This sample is obtained from 
districts during the late fall/early winter period (November through January), considering district 
professional development schedules regarding documentation of transition in the IEP.  IEP/transition 
documentation is reviewed and determined compliant or noncompliant by OSP staff for SPP/APR 
reporting.  
 
OSP collects additional documentation/data at the same time regarding steps the LEA has taken or plans 
to take to assure all subsequent IEPs for students with disabilities age 16 and over in the LEA document 
transition services adequately.   
 
Revision to Indicator 13 Monitoring Process and Data Collection.   
 
Under new monitoring procedures, the OSP will change the data collection process for Indicator 13 during 
the 2011-2012 school year.  OSP will collect and report the transition age IEPs reviewed during cyclical 
monitoring visits for the 13-15 districts monitored each year.  This will ensure all LEAs are reviewed and 
reported for Indicator 13 at least once during each four-year monitoring cycle.    However, OSP will 
continue to mandate the annual self-assessment process which includes Indicator 13 to ensure continual 
improvement for all districts.  Change to the data collection process emerged in tandem with improvement 
to the overall monitoring system and a revised file review process supported through technical assistance 
from the Mid-South Regional Resource Center.  Changes to monitoring procedures have been reviewed 
by stakeholders, including local special education administrators and the West Virginia Advisory Council 
for the Education of Exceptional Children.         
 
Technical Assistance Process to Persistently Noncompliant Districts:  In June 2009, WVDE was 
notified that the state was in “Needs Assistance” in meeting the requirements of the Individuals with 
Disabilities Education Act of 2004.  This determination was made, in part, due to continuing 
noncompliance with regulations in the area of secondary transition.  At that time, OSP mandated 
persistently noncompliant districts participate at least annually in root cause analysis and program 
planning for effective transition services.  The root cause process and transition planning materials for 
persistently noncompliant districts may be found at the following website: 
http://wvde.state.wv.us/osp/Transition/transitiontrainingpacket.html . 
 

Baseline Data for FFY 2009 (2009-2010):  

IEPs Reviewed for Transition Goals and Services 

2009-2010 

Number of IEPs reviewed  807 

Number in compliance 766 

Percentage of files reviewed in compliance 95.0 % (766/807*100) 

Number of students ages 16+ 
(December 1, 2009 child count) 

8,195 

Sample size required for .95 confidence level with 735 

http://wvde.state.wv.us/osp/Transition/transitiontrainingpacket.html
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3.45 % confidence interval  

 

Discussion of Baseline Data: 

In West Virginia, 8,195 students with disabilities were 16 years of age or older as of December 1, 2009.  
Using the Transition File Review Checklist, 807 files of these students (9.85%) were reviewed. Among the 
807 files reviewed, over 130 schools and all disability categories including deafblindness, were 
represented.   
 
Results of that review found 95.0% percent or 766 of the student files were in compliance. One hundred 
percent compliance is required on this indicator.    Data were due to WVDE April 1, 2010.  Among the 57 
LEAs, 47 out of 57 or 82.46 percent were in compliance.  For any file reviewed and found noncompliant, 
an improvement plan was required. 
 
Of the ten districts (i.e., 17.54%) with noncompliances, four have been identified as persistently 
noncompliant.  Each of the four districts participated in WVDE mandated professional development in 
September 2009.  At this training, districts were required to conduct a root cause analysis and plan for 
effective transition practices for SWDs.              
 
Measureable and Rigorous Target:  Indicator 13 measurement was revised by OSEP in 2009 to 
include:  1) if a student was invited to the IEP Team meeting wherein transition services were discussed 
and 2) if postsecondary goal(s) are updated annually.  The 100% compliance targets remain in effect.       

 
.   

FFY Measurable and Rigorous Target 

2005 
(2005-2006) 

100% of IEPs for youth aged 16 and above include coordinated, measurable, annual IEP goals 
and transition services that will reasonably enable the student to meet the post-secondary goals 
 

2006 
(2006-2007) 

100% of IEPs for youth aged 16 and above include coordinated, measurable, annual IEP goals 
and transition services that will reasonably enable the student to meet the post-secondary goals 
 

2007 
(2007-2008) 

100% of IEPs for youth aged 16 and above include coordinated, measurable, annual IEP goals 
and transition services that will reasonably enable the student to meet the post-secondary goals 
 

2008 
(2008-2009) 

Revised Indicator:  No SPP / APR submission required 

2009 
(2009-2010) 

Revised Indicator: SPP submission only 

2010 
(2010-2011) 

100% of IEPs for youth aged 16 and above includes appropriate measurable postsecondary 
goals that are annually updated and based upon an age appropriate transition assessment, 
transition services, including courses of study, that will reasonably enable the student to meet 
those postsecondary goals, and annual IEP goals related to the student‟s transition services 
needs. There also must be evidence that the student was invited to the IEP Team meeting 
where transition services are to be discussed and evidence that, if appropriate, a representative 
of any participating agency was invited to the IEP Team meeting with the prior consent of the 
parent or student who has reached the age of majority.  
 

 
2011 

(2011-2012) 

100% of IEPs for youth aged 16 and above includes appropriate measurable postsecondary 
goals that are annually updated and based upon an age appropriate transition assessment, 
transition services, including courses of study, that will reasonably enable the student to meet 
those postsecondary goals, and annual IEP goals related to the student‟s transition services 
needs. There also must be evidence that the student was invited to the IEP Team meeting 
where transition services are to be discussed and evidence that, if appropriate, a representative 
of any participating agency was invited to the IEP Team meeting with the prior consent of the 
parent or student who has reached the age of majority.  
 



SPP Template – Part B West Virginia 

                                                                                                                                                         State 
Revised February 15, 2013 

 

Part B State Performance Plan: 2005-2012  Page 98 
(OMB NO: 1820-0624 / Expiration Date: 7/31/2015) 

 

FFY Measurable and Rigorous Target 

 
2012 

(2012-2013) 

100% of IEPs for youth aged 16 and above includes appropriate measurable postsecondary 
goals that are annually updated and based upon an age appropriate transition assessment, 
transition services, including courses of study, that will reasonably enable the student to meet 
those postsecondary goals, and annual IEP goals related to the student‟s transition services 
needs. There also must be evidence that the student was invited to the IEP Team meeting 
where transition services are to be discussed and evidence that, if appropriate, a representative 
of any participating agency was invited to the IEP Team meeting with the prior consent of the 
parent or student who has reached the age of majority. 
 

Improvement Activities/Timelines/Resources:  

Activities for Indicators 1 - graduation, 2 - dropout, 13 – secondary transition planning and 14 - post 
school outcomes are interrelated and directed toward planning, instruction, services and linkages to 
ensure positive post school outcomes for students with disabilities.  Technical assistance accessed 
through national centers and conferences has emphasized the interconnectedness of these indicators 
and the benefits of creating a comprehensive plan of improvement activities.   As a result, indicator 
activities for 1, 2, 13 and 14 were combined in 2007-2008 and are encompassed under the umbrella of 
the West Virginia Transition Collaborative Community of Practice (WVTCCoP).  Please note although 
activities are combined across indicators, they are numbered according to the primary indicator to which 
they apply.  

Improvement Activities – Indicators 1, 2, 13 and 14 Timelines Resources Status 

 13.1  Collect and review data annually from file reviews of 
transition IEPs conducted through on-site monitoring 
of districts.  .   

2008-2013 WVDE  
Stakeholder 
Committee  
LEA 

Active 
Revised 
2012 

13.2 Provide professional development and guidance 
materials for documenting transition services in the 
IEP and implementation of evidence-based transition 
strategies.  

2008-2013 WVDE Active 

13.3 Verify correction of noncompliance for Indicator 13 by 
reviewing updated samples of IEPs for compliance, as 
well as verifying correction of any individual IEPs with 
noncompliances.  WVDE staff will review the data and 
notify the district of compliance status and actions to 
be taken. 

        Districts failing to correct noncompliances will receive 
further targeted technical assistance and corrective 
actions, including as appropriate onsite reviews, 
additional corrective activities and enforcement.  

 

2008-2013 WVDE  
LEA 

 
Active 
Revised 
2011 

13.4 Develop and Maintain a Showcase for Transition on 
the WVDE website (success stories of students, 
teams, programs, to connect transition services for 
school age students with post school outcomes of 
former students).   

2009-2013 WVDE TA 
Centers 
NSTTAC,  
NDPC-N,  
SD materials 
Assessments 

Active 

13.5 Embed help boxes and links to transition guidance 
documents on the WVDE website into the statewide 
online IEP system.   Develop a report or audit within 
the system for IEPs of transition age students to 

2008-2013 
 
 
 

WVDE 
NSTTAC 
materials 

Active 
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Improvement Activities – Indicators 1, 2, 13 and 14 Timelines Resources Status 

determine compliance with the Transition IEP 
Checklist. Incorporate standards-based IEP guidance 
into the online IEP.  

1.1 /  2.1 Partner with National Dropout Prevention Center 
for Students with Disabilities to strengthen the 
implementation of evidence-based graduation and 
dropout prevention strategies in WV.   

2011-2013 NDPC-SD 
WVDE  

New 2011 

1.2 / 2.2  Manage/support the WV Transition Collaborative 
Leadership Team to oversee the implementation of a 
coordinated state-wide plan for post secondary 
transition services and programs. 

2005-2013 WVDE  Active 
Revised 
2011 

1.3 / 2.3 Manage/support the West Virginia Transition 
Collaborative Community of Practice (WVTCCoP) to 
provide educators the opportunity to share best 
practices, access experts in the field and interact with 
other educators throughout the state.  Emphasis of the 
WVTCCoP is to recruit and support district staff 
responsible for implementation of transition 
requirements to assist in the development of skills 
related to improving transition services for students 
with disabilities. 

2005-2013 WVDE  Active 
Revised 
2011 

1.7 / 2.7 Recruit and support Transition Teams in all RESAs 
to assist in the identification of local, regional and state 
resources to support the development and 
implementation of best practices. 

2011-2013 WVDE and 
RESA  

Active 
Revised 
2011 

1.9 / 2.9  Collaborate with external agencies and internal 
offices (e.g., Offices of Assessment, Curriculum and 
Instruction, School Improvement)  to improve 
transition services, graduation rates, dropout rates and 
post school outcomes for SWDs. 

2005-2013 WVDE  Active 
Revised 
2011 

14.1 Collect and disseminate annually Exit and One Year 
Follow-up Survey results with various stakeholder 
groups with an emphasis on increasing data use and 
response rates at the district level.      

2005-2013 WVDE  Active 
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Part B State Performance Plan (SPP) for 2005-2012 

 

Overview of the State Performance Plan Development: 

See Indicator 1 

Monitoring Priority: Effective General Supervision Part B / Effective Transition 

Indicator 14:  Percent of youth who are no longer in secondary school, had IEPs in effect at the time 
they left school, and were: 

A.  Enrolled in higher education within one year of leaving high school. 

B.  Enrolled in higher education or competitively employed within one year of leaving high school. 

C.  Enrolled in higher education or in some other postsecondary education or training program; or 
competitively employed or in some other employment within one year of leaving high school. 

(20 U.S.C. 1416(a)(3)(B)) 

Measurement:  

A.  Percent enrolled in higher education = [(# of youth who are no longer in secondary school, had IEPs in 
effect at the time they left school and were enrolled in higher education within one year of leaving high 
school) divided by the (# of respondent youth who are no longer in secondary school and had IEPs in 
effect at the time they left school)] times 100. 

B.   Percent enrolled in higher education or competitively employed within one year of leaving high school 
= [(# of youth who are no longer in secondary school, had IEPs in effect at the time they left school and 
were enrolled in higher education or competitively employed within one year of leaving high school) 
divided by the (# of respondent youth who are no longer in secondary school and had IEPs in effect at the 
time they left school)] times 100. 

C.  Percent enrolled in higher education, or in some other postsecondary education or training program; 
or competitively employed or in some other employment = [(# of youth who are no longer in secondary 
school, had IEPs in effect at the time they left school and were enrolled in higher education, or in some 
other postsecondary education or training program; or competitively employed or in some other 
employment) divided by the (# of respondent youth who are no longer in secondary school and had IEPs 
in effect at the time they left school)] times 100.* 

 

 

Overview of Issue/Description of System or Process: 

Achieving competitive employment and/or enrolling in postsecondary school within one year of leaving 
high school are measures of student progress toward independent adult living.  In accordance with 
Indicator 14 specifications, WVDE has designed a One-Year Follow Up Survey to evaluate post-school 
outcomes for youth who had IEPs in effect at the time they exited high school.  The One-Year Follow-Up 
Survey was revised in August 2009 and administered May through September 2010 to students who 
exited school during 2008-2009.  Surveys were administered to all students with disabilities who 
graduated with a regular diploma or some other credential, dropped out or aged out of high school.  In 
addition to collecting the required information (i.e., postsecondary education and/or employment), WVDE 
collects data on reasons for not working or attending school, living arrangements and transportation, 
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community/agency involvement (e.g., ADA eligibility) and perceptions of skills/training provided during 
high school.               
 
WVDE also has constructed an Exit Survey, administered at the time of exit to capture student 
perspectives on supports, extracurricular/work experiences, career preparation and IEP participation 
during high school and expectations after exit.  These data are useful in helping high school teachers 
develop more responsive programs to the needs of youth with disabilities.  Additionally, Exit Survey 
responses from youth who dropped out include reason(s) for dropping out of school.  Both One-Year 
Follow Up and Exit Survey results are disaggregated for youth who dropped out and are reported in 
Indicator 2.    
 
Definitions 
 
WVDE utilizes the following definitions provided by OSEP to operationalize parts A, B and C of the 
Indicator 14 measurement.     

Enrolled in higher education as used in measures A, B and C means youth have been enrolled on a full- 
or part-time basis in a community college (two year program) or college/university (four or more year 
program) for at least one complete term at any time in the year since leaving high school. 

Competitive employment as used in measures B and C means youth have worked for pay at or above the 
minimum wage in a setting with others who are nondisabled for a period of 20 hours a week for at least 
90 days at any time in the year since leaving high school.  This includes military employment.   

Enrolled in other postsecondary education or training as used in measure C, means youth have been 
enrolled on a full- or part-time basis for at least 1 complete term at any time in the year since leaving high 
school in an education or training program (e.g., Job Corps, adult education, workforce development 
program, vocational technical school which is less than a two year program). 

Some other employment as used in measure C means youth have worked for pay or been self-employed 
for a period of at least 90 days at any time in the year since leaving high school.  This includes working in 
a family business (e.g., farm, store, fishing, ranching, catering services ). 

 
School Leaver Population Data Collection 

 
West Virginia is not sampling for the One Year Follow-Up survey.    A census method is utilized. All 
students with IEPs reported as exiting school from July 1, 2008 through June 30, 2009 received a survey, 
based on the individual student data collected for the Section 618 exit report.  Section 618 data are 
collected electronically through WVEIS individual student records, which provide basic student enrollment 
information, (school, district, birthdate, race/ethnicity, gender) as well as individual student special 
education records, which contain the method of exit, date of exit and disability.  For purposes of this 
survey, the parents‟ names and addresses are being extracted from student records and matched to the 
students reported in the Section 618 exit file as leaving school.  Names and addresses are provided to 
district special education directors for use in disseminating and collecting the One Year Follow-Up 
Surveys. Therefore, all exiting students with the exception of those reported as returned to regular 
education, moved but known to be continuing their education and died, are included in the population to 
be surveyed.   
 
West Virginia Exit Survey 

 
In addition to the demographics collected for all students leaving school through the individual record 
system, West Virginia has been conducting an exit survey, which the exiting student and/or parent 
complete at the time of exit.  The Exit Survey has two components, a student survey and a parent survey.  
The survey currently collects a variety of information from all students with disabilities graduating/exiting 
each school year, including dropping out, and their parents to assist the district and WVDE in determining 
postsecondary goals and plans for employment and schooling.  The survey collects future education 
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plans specific to the type of education each is planning to pursue (#8), as well as work-related training 
obtained during high school (#1-5).   
 
Procedures for One Year Follow-Up Survey for Students Exiting in 2008-2009 
 

 Student and parent names and addresses for all students reported as exiting, including 
students who dropped out, during 2008-2009 were provided by WVEIS to district special 
education directors. 

 Surveys were distributed and administered at the LEA through a combination of methods 
including phone interview, web-based survey and traditional mailing of a printed copy.  The 
One Year Follow-Up Survey was then administered to the former students.  If the former 
student was unavailable or required assistance, a designated family member could represent 
the youth as the respondent.  

 School staff was encouraged to assist students and/or parents with completion of the survey 
in a variety of methods to maximize response rates.  Respondents also had the option of 
submitting the survey directly to WVDE if he or she desired to remain anonymous.   

 Districts were encouraged to facilitate completion of the exit survey by the parent and student 
at or near the time the student exits.  Students and parents of students who drop out were 
asked to complete a Dropout Supplement Form in addition to the Exit Survey.  Exiting 
students and parents are advised at the time of exit that a Follow-Up Survey will be sent in 
one year. 

 The One Year Follow-Up Survey information was obtained directly from the former student 
only.  The survey may be conducted by phone interview or mail at the discretion of the 
district.  Any respondent who wishes to remain anonymous may submit a mailed survey 
directly to WVDE.   

 The One Year Follow-Up Survey for students exiting 2008-2009 was collected May through 
September 2010.  Completed surveys were submitted to the WVDE, which compiled the 
survey results.    

 A summary and comprehensive reporting of survey results is posted on the WVDE website at 
http://wvde.state.wv.us/ose/transition and will be available in hard copy format.   

 
Use of Survey Results 
 

 Results are provided to districts and are available on the WVDE website.  

 Districts will use their post-school outcomes data in the District Self-Assessment process to 
determine, with input of their steering committees, need for improvement planning.  

 WVDE will use the results with its stakeholder groups to analyze outcomes and identify 
professional development and technical assistance needs. 
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Baseline Data for FFY 2009 (2009-2010): 

 

Students Exiting in 2008-2009 

One-Year Follow-Up Surveys Conducted May-September 2010 

A.  Percent enrolled in higher education     19.49% 

B. Percent enrolled in higher education or 
competitively employed within one year of leaving 
high school 

    48.84% 

 

C.  Percent enrolled in higher education, or in some 
other postsecondary education or training program; 
or competitively employed or in some other 
employment 

63.57% 

Number of students returning surveys:   862 

Number students exiting 3208 

Response rate (862/3208*100) 26.9% 

 

There were 862 total respondents. 

1 = 168 respondent leavers were enrolled in “higher education”. 
2 = 253 respondent leavers were engaged in “competitive employment” (and not counted 

in 1 above). 
3 = 69 of respondent leavers were enrolled in “some other postsecondary education or 

training” (and not counted in 1 or 2 above). 
4 = 58 of respondent leavers were engaged in “some other employment” (and not counted 

in 1, 2, or 3 above). 
Thus,  

A = 168 (#1) divided by 862 (total respondents) = 19.49% 
B = 168 (#1) + 253 (#2) divided by 862 (total respondents) = 48.84% 
C = 168 (#1) + 253 (#2) + 69 (#3) + 58 (#4) divided by 862 (total respondents) = 63.57% 

 

 
Demographics of the 2008-2009 students exiting school and of survey respondents are as follows: 
 

 Students with Disabilities Exiting School 2008-2009 by Basis of Exit 

 Exiting Students Surveys Received 

Graduated with regular 
high school diploma 

2122 
66.15% 

693 
80.39% 

Received a certificate 260 8.10% 68 7.89% 

Reached maximum age 5 0.16% 1 0.12% 

Dropped out 822 25.62% 100 11.60% 

Total  3208 100.00% 862 100.00% 
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Students with Disabilities Exiting School 2008-2009 by Race/Ethnicity 

 
 

Exiting 
Students 

% of Exiting 
Students 

Surveys 
Received 

% of Surveys 
Received 

Hispanic/Latino 15 0.47% 3 0.93% 

American Indian or Alaska 
Native 

7 0.22% 0 0.00% 

Asian 6 0.19% 0 0.00% 

Black or African American  141 4.39% 27 3.13% 

Native Hawaii and Pacific 
Islander (Did not report this 
category in 2008-2009) 

0 0.00% 0 0.00% 

White 3039 94.73% 832 96.52% 

Two or More Races (Did not 
report this category in 2008-
2009) 

0 0.00% 0 0.00% 

Total 3208 100.00% 862 100.00% 

 
 

Students with Disabilities Exiting School 2008-2009 by Specific Disability 

 
Exiting 

Students  
% of Exiting 

Students 
Surveys 
Received 

% of Surveys 
Received 

Autism 42 1.31% 15 1.74% 

Behavior Disorders 187 5.83% 31 3.60% 

Blind/partially sighted 22 0.69% 5 0.58% 

DeafBlind 1 0.03% 1 0.12% 

Deaf/Hard of Hearing 33 1.03% 8 0.93% 

Mental Impairment 815 25.41% 227 26.33% 

Orthopedic Impairment 10 0.31% 6 0.70% 

Other Health Impairment 408 12.72% 121 14.04% 

Specific Learning Disability 1658 51.68% 443 51.39% 

Speech/language impairment 11 0.34% 1 0.12% 

Traumatic Brain Injury 21 0.65% 4 0.46% 

All 3208 0.00% 862 100.00% 

 
Of those surveyed, 26.9 percent responded.  The return of 862 with a population of 3,208 yields a 
confidence level of 95 percent plus or minus 2.85 percent using the Sample Size Calculator at 
http://www.surveysystem.com/sscalc.htm. Respondents were generally representative of the 
race/ethnicity and disabilities in the population.  However, White (non Hispanics) exiters were slightly 
overrepresented while Black or African American exiters were slightly underrepresented.  Similarly, youth 
previously diagnosed with Other Health Impairments were slightly overrepresented while youth previously 
diagnosed with Behavior Disorders were slightly underrepresented.  Lastly, graduates were 
overrepresented and dropouts were underrepresented in the responses.  
 

Discussion of Baseline Data: 

Summary and highlights of the results of the One Year Follow-Up Survey include: 
 

 Of all students responding, only one in every five students reported they were enrolled on a 
full- or part-time basis in a community college or college/university for at least one complete 
term within one year of exiting high school with an IEP in effect.  
 

http://www.surveysystem.com/sscalc.htm
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 Twenty-nine percent (i.e., 253) of all students maintained they were competitively employed 
and not enrolled in higher education.  Most students participating in the workforce within one 
year of exiting high school reported being employed in unskilled, entry level jobs.  Those 
most frequently cited were clerks, cashiers, caregivers/nursing assistants, food service 
industry and laborer positions.   

 Eight percent stated that they were enrolled in other postsecondary education or training 
,such as adult education, a workforce development program or a vocational-technical school 
with a duration less than two years.  

 Nearly seven percent of all respondents indicated they were participating in some other 
employment including noncompetitive employment, self-employment or family business.  

 Sixty-four percent of youth reported they were enrolled in higher education, or in some other 
postsecondary education or training program or competitively employed or in some other 
employment within one year of exiting high school with an IEP in effect. 

 Conversely, more than one-third (i.e., 314 youth) of all respondents reported they were not 
participating in any form of postsecondary education, training or employment within one year 
of leaving high school.   

 

 

 Sixteen percent of all students responding indicated they receive some type of health 
insurance benefits. 

 Meanwhile, 5.6% and 16.4% reported they receive scholarship support and financial aid, for 
postsecondary education or training, respectively. 

20%

29%

15%

36%

One year follow up for youth who exited 
school in 2008-2009 with an IEP in effect:

Enrolled in higher education

Competitively employed

Enrolled in other type of 
postsecondary education / 
training or engaged in "some 
other employment"

Not enrolled in postsecondary 
educator or employed
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 One in every five former student indicated he or she is supported by an adult agency.  The 
most widely cited support agency is the West Virginia Division of Rehabilitation Services. 

 
Among students who were neither employed nor enrolled in some type of postsecondary school, the most 
frequently cited these reasons were: 

 Unable to find work and 

 Unable to work because of disability. 
 
Former students indicated skills they needed more of while in school were: 

 Practical reading, writing, and math for work and daily living 

 Money management skills, and 

 Job seeking and job keeping skills. 
 
Although it was not possible to match the exit survey to the one-year follow-up on an individual basis, it 
appears the reality of post school opportunities did not comport with expectations and experiences the 
students had while still in school.  Improving academics related to work, improving job seeking and 
keeping skills and identifying supports in the community could improve outcomes for these students.  
These results clearly indicate that school staff must improve services to students with disabilities so 
former students can successfully pursue their goals and find meaningful work in their areas of preference.   
 

 

FFY Measurable and Rigorous Targets 

A. Percent of youth who 
are no longer in 
secondary school, had 
IEPs in effect at the 
time they left school, 
and were enrolled in 
higher education 
within one year of 
leaving high school 
will increase to: 

 

B. Percent of youth who are 
no longer in secondary 
school, had IEPs in effect at 
the time they left school, 
and were enrolled in higher 
education or competitively 
employed within one year 
of leaving high school will 
increase to: 

 

C. Percent of youth who 
are no longer in 
secondary school, had 
IEPs in effect at the 
time they left school, 
and were enrolled in 
higher education or in 
some other 
postsecondary 
education or training 
program; or 
competitively employed 
or in some other 
employment within one 
year of leaving high 
school will increase to: 

 

2010 
(2010-2011) 

 
21.0% 

 
50.3% 

 
65.1% 

 
2011 

(2011-2012) 
 

 
22.5% 

 
51.8% 

 
66.6% 

 
2012 

(2012-2013) 
 

 
24% 

 
53.3% 

 
68.1% 
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Improvement Activities/Timelines/Resources:  

Activities for Indicators 1 - graduation, 2 - dropout, 13 – secondary transition planning and 14 - post 
school outcomes are interrelated and directed toward planning, instruction, services and linkages to 
ensure positive post school outcomes for students with disabilities.  Technical assistance accessed 
through national centers and conferences has emphasized the interconnectedness of these indicators 
and the benefits of creating a comprehensive plan of improvement activities.   As a result, indicator 
activities for 1, 2, 13 and 14 have been combined and are encompassed under the umbrella of the West 
Virginia Transition Collaborative Community of Practice (WVTCCoP).  Please note although activities are 
combined across indicators, they are numbered according to the primary indicator to which they apply.  

Improvement Activities Timelines Resources Status 

13. 1 Collect and review data annually from the Indicator 
13 IEP file review checklist for each district.   

2008-2013 WVDE  
Stakeholder 
Committee 
LEA 

Active 

13.2 / 1.4 / 2.4  Provide professional development and 
guidance materials for documenting transition 
services in the IEP and implementation of evidence-
based transition strategies.  

2008-2013 WVDE Active 

13.3 Verify correction of noncompliance for Indicator 13 
by reviewing updated samples of IEPs for 
compliance, as well as verifying correction of any 
individual IEPs with noncompliances.  WVDE staff 
will review the data and notify the district of 
compliance status and actions to be taken. 

        Districts failing to correct noncompliances will 
receive further targeted technical assistance and 
corrective actions, including as appropriate onsite 
reviews, additional corrective activities and 
enforcement.  

2008-2013 WVDE  
LEA 

 
Active, 
Revised 
2011 

13.4 / 1.8 / 2.8 Develop and maintain a Showcase for 
Transition on the WVDE website (success stories of 
students, teams, programs, to connect transition 
services for school age students with post school 
outcomes of former students).   

2009-2013 WVDE TA 
Centers 
NSTTAC,  
NDPC-N,  
SD materials 
Assessments 

Active 

13.5 Embed help boxes and links to transition guidance 
documents on the WVDE website into the statewide 
online IEP system.   Develop a report or audit within 
the system for IEPs of transition age students to 
determine compliance with the Transition IEP 
Checklist. Incorporate standards-based IEP 
guidance into the online IEP. 

2008-2013 
 
 
 

WVDE 
NSTTAC 
materials 

Active 

1.1 / 2.1 Partner with National Dropout Prevention Center 
for Students with Disabilities to strengthen the 
implementation of evidence-based graduation and 
dropout prevention strategies in WV.   

2011-2013 NDPC-SD 
WVDE  

New 2011 

1.2 / 2.2 Manage/support the WV Transition Collaborative 
Leadership Team to oversee the implementation of 
a coordinated state-wide plan for post secondary 
transition services and programs. 

 

2005-2013 WVDE  Active 
Revised 

2011 
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Improvement Activities Timelines Resources Status 

1.3 / 2.3  Manage/support the West Virginia Transition 
Collaborative Community of Practice (WVTCCoP) to 
provide educators the opportunity to share best 
practices, access experts in the field and interact 
with other educators throughout the state.  
Emphasis of the WVTCCoP is to recruit and support 
district staff responsible for implementation of 
transition requirements to assist in the development 
of skills related to improving transition services for 
students with disabilities. 

2005-2013 WVDE  Active 
 

1.7 / 2.7 Recruit and support Transition Teams in all 
RESAs to assist in the identification of local, regional 
and state resources to support the development and 
implementation of best practices. 

2011-2013 WVDE  
RESA  

Active 
Revised 
2011 

1.9 / 2.9 Collaborate with external agencies and internal 
offices (e.g., Offices of Assessment and 
Accountability, Instruction, School Improvement)  to 
improve transition services, graduation rates, 
dropout rates and post school outcomes for SWDs. 

2005-2013 WVDE  Active 
Revised 
2011 

14.1 Collect and disseminate annually Exit and One Year 
Follow-up Survey results with various stakeholder 
groups with an emphasis on increasing data use 
and response rates at the district level.      

2005-2013 WVDE  Active 
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Part B State Performance Plan (SPP) for 2005-2012 

 

Overview of the State Performance Plan Development: 

See Indicator 1 

(The following items are to be completed for each monitoring priority/indicator.) 

Monitoring Priority:  Effective General Supervision Part B / General Supervision 

Indicator 15:  General supervision system (including monitoring, complaints, hearings, etc.) identifies and 
corrects noncompliance as soon as possible but in no case later than one year from identification. 

(20 U.S.C. 1416 (a)(3)(B)) 

Percent of noncompliance corrected within one year of identification: 

a. # of findings of noncompliance.  
b. # of corrections completed as soon as possible but in no case later than one year from 

identification. 
Percent = [(b) divided by (a)] times 100. 

For any noncompliance not corrected within one year of identification, describe what actions, 
including technical assistance and enforcement actions that the State has taken. 

 

Overview of Issue/Description of System or Process:  

Continuous Improvement and Focused Monitoring System  

West Virginia‟s Continuous Improvement and Focused Monitoring System (CIFMS) has been operational 
since 2005.  The framework for the WVDE‟s monitoring system had relied heavily on the districts‟ self-
assessment process which has been in place for nearly a decade.  This process has been an invaluable 
tool for districts to evaluate compliance and more importantly identify areas of strength and weakness for 
continuous improvement.  The expectation was districts would conduct an in depth analysis resulting in 
extensive planning and implementation generating positive outcomes for students with exceptionalities.  
The WVDE placed a high level of confidence in the self-assessment process as an efficient means to 
monitor each district annually. This allowed additional time to monitor specific indicators of dropout rate, 
least restrictive environment (LRE), reading proficiency and suspension rate for districts falling below 
acceptable targets.  At its inception, this shift in practice was not only supported but encouraged by OSEP 
and national technical assistance centers.   
 
The WVDE explored national practices and conducted an internal review to evaluate the effectiveness of 
the monitoring process.  The internal evaluation motivated the WVDE to revise the monitoring process to 
ensure the state had in place a level of services providing a foundation of support for students with 
exceptionalities in West Virginia. Therefore, the WVDE refined the monitoring process to ensure an 
effective monitoring system to address its responsibility for a general supervision system for enforcing the 
requirements of IDEA and continuous improvement.  
 

West Virginia‟s monitoring system is the result of technical assistance originally provided by the National 
Center for Special Education Accountability Monitoring (NCSEAM), input from a statewide stakeholders‟ 
group and a work group of district special education administrators.  The revised system parallels the 
principles and components of the focused monitoring system developed by the U.S. Department of 
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Education, OSEP and supports a process for systemic continuous improvement through the use of 
focused, results-driven cyclical monitoring, while maintaining a self-assessment process also periodically 
monitored by the WVDE. The WVDE notifies each LEA of noncompliances identified though all 
monitoring components, and verifies correction of the noncompliance(s) as soon as possible and no later 
than one year from identification, consistent with OSEP Memo 09-02, dated October 17, 2008 and Policy 
2419:  Regulations for the Education of Students with Exceptionalities.  

The monitoring system consists of the following components: 

Comprehensive Self-Assessment Desk Audit (CSADA)  

The cyclical monitoring process includes self assessment activities required to be completed at the local 
district level on an annual basis. The self assessment consists of the collection and/or analysis of data for 
14 SPP and 19 WV indicators specified in the Comprehensive Self Assessment Desk Audit (CSADA) 
Workbook. All self assessment activities are designed to assist districts with improvement planning.  The 
WV indicators are for local district use only and are not required to be submitted to the Office of Special 
Programs (OSP).  In 2010, additional fiscal monitoring indicators were added to the Workbook.  
Verification of the district‟s self assessment data is reviewed by the WVDE during on-site monitoring 
visits. 

Each district, the West Virginia School for the Deaf and the Blind (WVSDB) and the Office of Institutional 
Education Programs (OIEP) established a local steering committee to review self-assessment data of 
special education programs as described in the CSADA workbook. The local steering committee 
members and district personnel review the district‟s status regarding SPP and state compliance and 
performance indicators related to the monitoring priorities.  Districts are required to review each indicator 
to identify whether performance is satisfactory or is noncompliant.  Through FFY 2009, the district 
developed improvement plans for any indicator the steering committee determined noncompliant. The 
OSP reviewed the improvement plans developed by the districts. Beginning FFY 2010, districts will 
submit the 14 SPP indicators (see below), however, documentation of the remaining indicators in the 
CSADA will be maintained by the district and will be reviewed when WVDE conducts onsite data 
verification monitoring. 

Annual Desk Audit (ADA)  

Each district, the WVSDB and the OIEP submits an annual desk audit (a subset of indicators from the 
CSADA workbook specific to the SPP indicators) of their special education programs to the WVDE by 
April 30

th
 of each year.  The district‟s target data are analyzed by the Office of Special Programs (OSP) 

and, thus, district status is be pre-determined as to whether or not they have met the state target and 
posted on both the CSADA and public websites.  Districts are required to review each indicator‟s status 
and submit improvement plans to address any non-compliances.   

Annual Review Timeline 

Activity Due Date 

District collection and analysis of data documented 
through the CSADA and ADA workbook. 

Year long process to be completed by April 30
th
 of 

each school year. 

ADA (SPP 1 through SPP 14) on line submission 
by districts. 

April 30th 

District Status Determination Reports completed by 
WVDE. 

May 30th 

The WVDE will review districts‟ ADA submission and issue a letter of findings regarding each 
noncompliance identified as well as an approval of the proposed improvement plan or suggestions for 
revision.  Indicators rated as noncompliant require submission of an improvement plan to the WVDE for 
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correction within one year.  Correction of the identified issue(s) within one year is monitored through the 
district‟s Progress Report.  If upon review the district has failed to correct a noncompliance, the WVDE 
notifies the district in writing requiring further action to correct the noncompliance within the subsequent 
year.  

 
Annual On-Site Monitoring Process 
 
The WVDE ensures the requirements of Part B of the Individuals with Disabilities Education Act (IDEA) 
are implemented by districts through the annual monitoring process. As required under the WV State 
Code §18-20-7 the OSP must conduct random unannounced on-site reviews at least every four years in 
each district, OIEP and the WVSDB. In accordance with IDEA and WV Code, the purpose of the on-site 
visit is to ensure LEAs are appropriately implementing identification procedures, complying with any and 
all applicable laws and policies, delivering services, verifying enrollment and attendance reports, 
recommending changes and fulfilling other duties as may be established by the state board. The district 
selection process includes a review of 1) performance levels and distance from SPP targets; 2) 
graduation and dropout rates; 3) demographics of district; 4) determinations (rubric); 5) complaints and 
due process hearing decisions; 6) Least Restrictive Environment (LRE) and 7) student enrollment/special 
education enrollment. Each year 14 districts are selected to receive an on-site monitoring review. 

 
Revisions to Continuous Improvement and Focused Monitoring Process -2011-2012  
 
During FY2010, monitoring procedures were revised, with technical assistance from Mid South Regional 
Resource Center, to more closely reflect West Virginia Code §18-20-7, which requires compliance review 
teams conduct random unannounced on-site reviews of districts at least every four years (approximately 
14 districts per year) for the purpose of reviewing identification procedures, complying with any or all 
applicable laws and policies, delivering services and verifying enrollment and attendance reports.  
Districts are selected each July on a cyclical schedule to ensure each district receives an on-site visit 
within a four-year cycle.   
 
In addition, the OSP completed one (1) interagency monitoring of an out-of-state facility where students 
are placed by the courts for non-educational purposes.  In addition to the cyclical monitoring process, 
districts may receive a focused monitoring visit.  Focused Monitoring is an on-site monitoring process 
where an LEA may receive a visit based on an identified need or other data source (i.e. an LEA receiving 
a large number of complaints on a specific issue) brought to the attention of the OSP. In addition, the 
OSP may resolve a complaint regarding alleged violations that occurred outside the one-year timeline 
through the focus monitoring process. This process may occur concurrently with a Compliance On-Site 
Monitoring or independently. A Focused Monitoring will drill down within the LEA‟s data to identify root 
causes and solutions to an on-going issue of compliance, performance or both. Each Focused Monitoring 
is individualized to the district and the situation. 
 
Previously, Indicator 13 data was collected through the annual CSADA/ADA submission based on each 
district‟s review of student files selected by the SEA.  The SEA then issued findings of noncompliance 
based on the district‟s review.  Districts have demonstrated consistent improvements in meeting 
secondary transition requirements.  The SEA has strengthened the process for obtaining Indicator 13 
data by sampling transition services and files during the on-site monitoring visits rather than relying on 
self-assessment data.  Districts will continue the self-assessment process to review files however, the 
OSP will now collect Indicator 13 data through a sampling process during the on-site visits.  This process 
is outlined in the Indicator 13 narrative. 
 
To meet the aforementioned needs, the OSP has extended ongoing improvement activities through 2013 
and has added additional activities. The General Supervision System continues to identify and verify 
correction of district noncompliance as soon as possible but in no case later than one year from written 
notification, to conduct on-going professional development and to provide technical assistance to LEAs 
and RESAs.  Professional development provided to LEAs includes annual training regarding the 
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monitoring procedures, analysis of district data for the ADA and other areas as determined by the OSP 
staff regarding compliance. 

 
Internal Data Analysis 
 
The OSP reviews data throughout the year.  In addition to the self-assessment and the focused 
monitoring processes, an internal WVDE monitoring team conducts an analysis or “desk audit”, reviewing 
performance and compliance data and evidence from multiple sources, including other monitoring 
activities, complaint investigations and due process hearings.  OSP staff reviews state, RESA and district 
level data by enrollment size groups and/or by RESA region. District level data are used for a variety of 
purposes including: district selection for targeted technical assistance, selection for on-site reviews, 
selection for work with RESAs, selection for participation in various initiatives, selection for annual 
disproportionality and discipline reviews and compliance with fiscal requirements. This process facilitates 
investigation and remediation of district systemic noncompliance and/or statewide systemic issues that 
require WVDE‟s action.  Based on this review, WVDE may conduct follow-up activities including, but not 
limited to, telephone calls, correspondence, technical assistance and/or on-site visits.  Failure of the 
district to meet reporting timelines or significant evidence of noncompliance determined through complaint 
investigations, due process complaints, or other WVDE sources also result in targeted technical 
assistance and/or on-site reviews.  
 
Annual  Determination Status 
 
Using an adopted state rubric, the OSP computes districts‟ annual “determination status.”  The areas 
used to determine status includes graduation rate, assessment data, LRE, non-compliances, accurate 
and timely data submission and supervision of finances.  Districts are assigned a status similar to those 
provided to states by OSEP.  Districts are provided technical assistances to address areas of weakness, 
can be subjected to additional general supervision activities and/or sanctions. 
 
Complaint Management System 

The complaint management system ensures corrective actions are implemented in a timely manner for 
any complaint investigation resulting in a finding of noncompliance for the district. WVDE complaint 
investigators are responsible for implementing the system.  When a violation is found, the letter of 
findings (LOF) contains specific corrective activities and timelines by which the activities must be 
completed and for which the district must provide documentation to the WVDE.  

Corrective actions must be completed within the timelines specified in the LOF, generally 15 days unless 
otherwise specified.  Documentation of corrective actions submitted by the district is reviewed and 
approved by the WVDE within 10 business days of receipt.  If a submitted corrective action is not 
approved, the district is notified in writing and provided written technical assistance to ensure that 
acceptable corrective activities are completed in accordance with specified requirements.  Timelines for 
completion of these additional activities are determined on a case-by case basis.  If the resubmitted 
corrective action is approved, the district is notified in writing that the case is closed.   

In general, corrective activities are developed, submitted and approved within timelines specified in the 
LOFs.  However, when the actions taken by the district do not satisfy the requirements set forth in the 
LOF, the WVDE provides the district written notice of possible enforcement sanctions. 
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Due Process Hearing System 

The WVDE administers the due process system in accordance with the requirements of IDEA 2004 and 
Policy 2419:  Regulations for the Education of Students with Exceptionalities. The WVDE employs a 
coordinator who is responsible for implementing and monitoring the due process hearing system, 
including the implementation of due process hearing decisions.   

The WVDE implements specific procedures to ensure that non-compliances identified in due process 
hearing decisions are corrected within one year from date of the written decision.  Upon receipt of a due 
process hearing decision with identified non-compliances and subsequent directives for the district, the 
WVDE requires the district to submit written documentation that verifies the correction of the 
noncompliance (i.e., the hearing officer‟s decision has been implemented) by a specified date. If the 
WVDE verifies the correction of the noncompliance, the WVDE notifies the district in writing. If the district 
fails to submit the required documentation by the specified date, follow-up correspondence and technical 
assistance, if appropriate, are provided prior to notifying the district of possible enforcement sanctions.  In 
addition, in accordance with 34 C.F.R. §300.661, the WVDE investigates complaints alleging a district‟s 
failure to implement a due process hearing decision.   

Out-of-State Monitoring 

The West Virginia (WV) Department of Health & Human Resources (DHHR) through the Bureau of 
Children & Families (BCT), the Bureau of Medical Services (BMS) and the West Virginia Department of 
Education (WVDE) through the Office of Institutional Education Programs (OIEP) and the Office of 
Special Programs (OSP) have engaged in a collaborative effort to evaluate and monitor the quality of 
services provided by out-of-state facilities to ensure children are in a safe environment, provided 
behavioral health treatment and educational services commensurate with acceptable standards as set 
forth by both agencies. Each calendar year a team representing WVDHHR and WVDE conduct reviews of 
selected Out-of-State Facilities (OSF) serving students with disabilities (SWD) and general education 
students from West Virginia placed by the West Virginia Department of Health and Human Resources 
(WVDHHR).   

In addition, to receive funding for services as specified in the service agreement, each facility must 
ensure students who are identified in accordance with IDEA and Policy 2419 are: 1) in the custody of 
WVDHHR; 2) processed through an Interagency Planning and Placement Committee (IPPC) or other 
interagency services plan meeting involving the agencies responsible for implementing the child and 
family‟s service plan; 3) are placed at the facility by WVDHHR for non-educational purposes; 4) are 
identified in the Family and Children Tracking System (FACTS), the WVDHHR Placement List; 5) were 
identified as eligible for special education services under IDEA and Policy 2419 prior to placement; 6) 
have a current IEP; and 7) are receiving special education and related series by certified personnel in 
accordance with a current IEP.  In accordance with the WVDE Out-of-State Monitoring Procedures, after 
the on-site review a report is issued within 90 calendar days of the exit conference and corrective 
activities are specified, if appropriate.   

 

FFY Measurable and Rigorous Target 

2007 
(2007-2008) 

100% Compliance – General supervision system (including monitoring, complaints, 
hearings, etc.) identifies and corrects as soon as possible but in no case later than one 
year from identification. 

2008 
(2008-2009) 

100% Compliance – General supervision system (including monitoring, complaints, 
hearings, etc.) identifies and corrects as soon as possible but in no case later than one 
year from identification. 

2009 
(2009-2010) 

100% Compliance – General supervision system (including monitoring, complaints, 
hearings, etc.) identifies and corrects as soon as possible but in no case later than one 
year from identification. 
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FFY Measurable and Rigorous Target 

2010 
(2010-2011) 

100% Compliance – General supervision system (including monitoring, complaints, 
hearings, etc.) identifies and corrects as soon as possible but in no case later than one 
year from identification. 

 
2011 

(2011-2012) 

100% Compliance – General supervision system (including monitoring, complaints, 
hearings, etc.) identifies and corrects as soon as possible but in no case later than one 
year from identification. 

 
2012 

(2012-2013) 

100% Compliance – General supervision system (including monitoring, complaints, 
hearings, etc.) identifies and corrects as soon as possible but in no case later than one 
year from identification. 

 

Baseline Data for FFY 2004 (2004-2005): 

Recalculated Baseline Information 

In the initial SPP, monitoring findings and the number of non-compliances corrected within one year were 
reported separately for various components of the general supervision system.  In response to the 
revised measurement for SPP Indicator 15, data previously submitted with the SPP in December 2005 
were recalculated.  The number of findings corrected within one year from on-site monitoring visits 
including out-of-state monitoring, district self-assessments, state complaint letters of findings (LOFs) and 
due process hearings were totaled and divided by the total number of noncompliance findings to derive 
the percentage of non-compliances corrected in one year.  Some errors of reporting non-compliances in 
the wrong year previously reported in the SPP were corrected.  During the 2003-2004 year, a total of 206 
non-compliances had been identified through the WVDE‟s General Supervision components including the 
district self-assessment and state complaints. No findings of noncompliance were identified through due 
process hearings.  These 206 non-compliances were required to be corrected within one year of 
notification by WVDE.  Of these non-compliances, 186 were corrected during 2004-2005, that is, within 
one year, resulting in an overall correction rate of 90.3 percent for 2004-2005. The table below provides 
the detailed recalculated baseline data from 2004-2005 grouped by priority areas and followed by the 
corresponding 2005-2006 data, which is discussed in the Annual Performance Report 
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Attachment 1 – Page 1 of 2 
West Virginia Baseline (Corrected in 2004-2005) and Actual Target Data for 2005-2006 
Issues by Monitoring 

Priority 
General Supervision Process 03-04 

Findings 
Correcte
d in 04-05 

04-05 
Findings 

Corrected in 
05-06 

FAPE in the LRE 
IEP Process CIMP*  13 13 16 6 

LOF * 10 10 6 6 
Focused Monitoring    3 3 

Out-of-State Facilities  6 5 9 9 
IEP Implementation LOF 8 8 8 8 

Focused Monitoring   1 1 

Out-of-State Facilities  1 1 0 0 

Initiation of IEP Services LOF  2 2 1 1 
Provision of 
Transportation 

LOF  0 0 1 1 

Provision of Staff LOF  3 3 1 1 
Out-of-State Facilities 5 4 5 5 

Certified Personnel Focused Monitoring  1 1 0 0 
Child Find CIMP  2 2 12 7 

Focused Monitoring 0 0 1 1 
Discipline Procedures CIMP  

Consultation, FBAs & BIPs 
42 33 37 18 

Focused Monitoring   0 0 

CIMP  
Following discipline procedures 

24 18 24 11 

LOF Discipline Procedures 3 3 2 2 
Focused Monitoring  Discipline 
Procedures 

1 1 0 0 

 LRE – school age CIMP  Only removed when 
appropriate 

3 3 9 6 

Focused Monitoring   1 1 

 LRE – preschool CIMP  Only removed when 
appropriate 

0 0 8 4 

Parent involvement LOF Parent Participation  1 1 1 1 
Focused Monitoring   1 1 

Out-of-State Facilities 2 2 0 0 
Total  125 107  148 94 

Disproportionality 
Disproportionate 
representation resulting 
from inappropriate 
identification 

Focused Monitoring   0 0 

 CIMP  
Comprehensive evaluation 

5 5 4 3 

 LOF Evaluation 
Components//team 
membership 

2 2 0 0 
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Procedural Safeguards 
Confidentiality CIMP  7 7 3 3 
Records Disclosure LOF  1 1 1 1 
Parents provided 
Procedural Safeguards 

CIMP  5 5 3 1 

PWN CIMP  12 12 22 12 
LOF 2 2 2 2 

 Out-of-State Facilities 1 1 1 1 

Transfer of rights notice CIMP  5 5 8 7 
Protections for students 
not yet eligible 

LOF    2 2 

DPH Decision 
Implementation 

LOF  1 1   

Total  34 34  42 29 

Grand Total  206 186 266 167 

 

 LOF Inappropriate eligibility 1 1 0 0 

Total  8 8 4 3 

Attachment 1 – Page 2 of 2 

West Virginia Baseline (Corrected in 2004-2005) and Actual Target Data for 2005-2006 
  Baseline Target 

 
 

Monitoring Component 03-04 
Findings  

Corrected 
in 04-05 

04-05 
Findings 

Corrected in 
05-06 

Effective General Supervision 
Evaluation Timelines LOF  0 0 2 2 

Focused Monitoring   0 0 

 Out-of-State Facilities 3 3 3 3 

Part C children 
transitioning have IEP 
developed and 
implemented by 3rd 
birthday 

CIMP 2.10 6 6 10 7 

Transition Services Focused Monitoring 0 0 1 1 
 

CIMP  Student invited to 
meeting 

8 8 10 7 

CIMP  Agency Rep invited 
to meeting 

12 11 20 9 
 

 CIMP  IEP includes 
transition services to 
prepare student to meet 
post-secondary outcomes 

7 7 16 10 

State reported data 
timely and accurate. 

CIMP  Accurate reporting 3 2 9 1 
Focused Monitoring   1 1 

Total  39 37 72 41 
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Discussion of Recalculated Baseline:  

Non-compliances were analyzed and grouped into the following categories:  FAPE in the LRE, 
Disproportionality, Effective General Supervision and Procedural Safeguards  There were 125 issues of 
noncompliance reported within the area of FAPE in the LRE of which 107or 85.6 percent were corrected 
in less than one year.  Issues corrected within one year were those identified in the areas of child find 
efforts, IEP development and implementation, provision of appropriate staff, LRE and parent involvement.  
The fifteen issues not corrected within one year involved districts‟ failure to properly follow the discipline 
procedures for students with disabilities.  Two violations were not corrected by an out-of-state because 
WVDE took action prohibiting the facility from serving West Virginia students.   

There were 8 issues regarding disproportionality.  These issues were related to the evaluation and 
eligibility of students from minority ethnic or racial groups.  One hundred percent of these issues were 
corrected in less than one year. 

There were 39 issues within the area of Effective General Supervision of which 37 or 94.9 percent were 
corrected in less than one year.  The issues corrected within one year were in the areas of IEP 
development and implementation by Part B for children transitioning from Part C, 16 year old students 
being invited to attend IEP meetings, other agency representatives being invited to attend IEP meetings, 
appropriate development of post-secondary outcome statements and accurate/timely reporting of data.  
Two compliance issues not corrected within one year were related to accurate and timely data reporting.  
Technical assistance was provided by the WVDE Part B data manager and the monitors assigned to 
these districts to ensure accurate and timely maintenance of data and submission of reports.   
 
In the area of Procedural Safeguards 33 issues were identified.  The issues within this topic were 
confidentiality of records, provision of procedural safeguards, prior written notice, notice of the transfer of 
rights at the age of majority, and the failure of a district to implement a due process hearing decision.  
One hundred percent of these issues were corrected in less than one year. 

Improvement Activities/Timelines/Resources:   
 

Improvement Activity Timeline Resources Status 

15.1   Work with Mid-South Regional Resource 
Center (MSRRC) to review and revise 
the compliance monitoring system. 

2010 – 2012 WVDE  
RESA  
MSRRC 

New 2011 

15.2   Provide a comprehensive general 
supervision system to ensure timely 
correction of non-compliances. 

2005 – 2013 WVDE  
RESA  

Active 
Revised 2011 

15.3   Provide technical assistance through the 
RESA Special Education staff for 
development and implementation of 
corrective action plans. 

2010 – 2013 WVDE  
RESA  

New 2011 

15.4   Manage system to ensure timely 
correction of non-compliance. 

2005 – 2013 WVDE  Active 
Revised 2011 

15.5   Provide information on evidence based 
practices and strategies for improving 
performance on this indicator. 

2010 – 2013 WVDE  
RESA  

New 2011 
 

15.6   Develop an electronic data management 
system to effectively collect, 
disaggregate and report district results 
on compliance and performance 
indicators associated with monitoring, 
complaint investigation, mediation and 
due process. 

2010 – 2013 WVDE  New 2011 
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Part B State Performance Plan (SPP) for 2005-2012 

Overview of the State Performance Plan Development: 

See SPP Indicator 1. 
 

(The following items are to be completed for each monitoring priority/indicator.) 

Monitoring Priority: Effective General Supervision Part B / General Supervision 

Indicator 18:  Percent of hearing requests that went to resolution sessions that were resolved through 
resolution session settlement agreements. 

(20 U.S.C. 1416(a)(3(B)) 

Measurement: Percent = (3.1(a) divided by 3.1) times 100. 

 

Overview of Issue/Description of System or Process: 

The West Virginia Department of Education (WVDE) employs a coordinator to administer the due process 
complaint system, including the procedures for resolution sessions.  The primary purpose of the 
resolution session, which is the responsibility of the district, is to resolve the issues in a pending due 
process complaint.  When a parent or assigned attorney files a due process complaint, the Office of 
Special Programs (OSP) assigns a due process hearing officer and notifies the district of its responsibility 
to conduct a resolution session within 15 days of the due process complaint request.  The resolution 
session is scheduled and convened by the district with the parents and relevant members of the 
Individualized Education Programs (IEP) Team who have knowledge of the facts identified in the request 
to discuss the due process complaint and provide the opportunity to resolve the complaint.  The meeting 
must be held unless the parents and the district agree in writing to waive such a meeting or agree to 
mediation.   

If the district has not resolved the basis for the due process complaint to the parent‟s satisfaction within 
30 calendar days of the receipt of the due process complaint, the due process hearing may occur, and 
the timeline for issuing a decision begins at the expiration of the thirty-day resolution period. If an 
agreement is reached, and neither party voids the agreement within the required three-business day 
review period, the signed legally binding agreement is forwarded to the OSP and the assigned hearing 
officer.  A party intending to void an agreement must send the other party and the hearing officer a 
written, signed, dated statement to this effect.  The hearing officer will schedule a hearing if no resolution 
is reached within 30 days or if the resolution is voided within three business days of the dated agreement.  

Baseline Data for FFY 2005 (2005-2006): 

Resolution Session Data for 2005-2006 

Resolution Sessions Held 
3.1 

Settlement Agreements 
3.1(a) 

% Sessions with Resolution 
(3.1(a) divided by 3.1) times 
100. 

 
2 

 
2 

 
100% 

 
See also Table 7 Report of Dispute Resolutions Under Part B.  
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Discussion of Baseline Data: 

A review of the resolution session data collected during the 2005-2006 reveals 13 due process 
complaints received and two resolution sessions held resulting in two settlement agreements.  One 
hearing was conducted, while the remaining due process hearing complaints were withdrawn or resolved 
through formal mediation. Of the 13 due process complaints, the parents and the district agreed to waive 
the resolution sessions and participate in mediation in four cases. Of the four mediations requested, three 
(3) resulted in mediation agreements. The other six due process complaints were withdrawn before the 
required 15 day timeline to hold the resolution session.  Therefore, 92 percent of all hearing complaints 
filed in West Virginia during 2005-2006 were resolved without a due process hearing.  Parents and 
districts in West Virginia have demonstrated a willingness to use alternatives to due process hearings to 
resolve complaints in an efficient and effective manner.  

 
 

FFY Measurable and Rigorous Target 

2005 
(2005-2006) 

West Virginia had fewer than 10 resolution sessions, therefore, no targets or 
improvement activities are required at this time. 
 

2006 
(2006-2007) 

West Virginia had fewer than 10 resolution sessions, therefore, no targets or 
improvement activities are required at this time. 
 

2007 
(2007-2008) 

West Virginia had fewer than 10 resolution sessions, therefore, no targets or 
improvement activities are required at this time. 
 

2008 
(2008-2009) 

West Virginia had fewer than 10 resolution sessions, therefore, no targets or 
improvement activities are required at this time. 
 

2009 
(2009-2010) 

West Virginia had fewer than 10 resolution sessions, therefore, no targets or 
improvement activities are required at this time. 
 

2010 
(2010-2011) 

Seventy-five percent of hearing requests that went to resolution sessions will be 
resolved through resolution session settlement agreements, if West Virginia has 10 or 
more resolution sessions 

2011 
(2011-2012) 

Seventy-five percent of hearing requests that went to resolution sessions will be 
resolved through resolution session settlement agreements, if West Virginia has 10 or 
more resolution sessions.  

2012 
(2012-2013) 

Seventy-five percent of hearing requests that went to resolution sessions will be 
resolved through resolution session settlement agreements, if West Virginia has 10 or 
more resolution sessions. 

Improvement Activities/Timelines/Resources: 

 
Improvement Activity Timeline Resources Status 

18.1   Manage current program to maintain 
resolution session outcomes. 

2005 – 2013 WVDE  
 

Active 
Revised 2011 

18.2   Provide online training of resolution 
process for stakeholders. 

2011 – 2013 WVDE  
 

New 2011 
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Part B State Performance Plan (SPP) for 2005-2012 

Overview of the State Performance Plan Development: 

See Indicator 1.  
 
(The following items are to be completed for each monitoring priority/indicator.) 

Monitoring Priority:  Effective General Supervision Part B / General Supervision 

Indicator 19:  Percent of mediations held that resulted in mediation agreements. 

(20 U.S.C. 1416(a)(3)(B)) 

Measurement: 

Percent = (2.1(a)(i) + 2.1(b)(i)) divided by (2.1) times 100. 

   

Overview of Issue/Description of System or Process: 

The West Virginia Department of Education (WVDE) administers the mediation system in accordance 
with the requirements of Individuals with Disabilities Education Act (IDEA) of 2004 and employs a 
coordinator to coordinate this system, including in-take, assignments, financial administration, 
coordination of training and monitoring of timelines.  The coordinator manages the mediation process 
through the West Virginia Compliance Management System (CMS) which tracks the assignment of 
mediators and corresponding information and timelines. 

The WVDE contracts with seven mediators, all of whom are trained at least annually regarding provisions 
of the Individuals with IDEA 2004, applicable federal and state regulations and legal interpretations by 
federal and state courts.  In addition, the training addresses the knowledge and ability to conduct effective 
mediations, including the mediation process.  

Mediation requests are submitted in writing to the WVDE. Upon receipt of a mediation request, the WVDE 
assigns a mediator on a rotational basis.   

Baseline Data for FFY 2004 (2004-2005): 

West Virginia Mediations 2004-2005 (July 1, 2004-June 30, 2005) 

Total Mediations 2004-2005 

Mediation Requests  28 

Mediations Conducted (Total) 24 

Mediations Resulting in Agreements  17 (71%) 

Hearing-Related Mediations  

Mediations Conducted 4 

Mediations Resulting in Agreements 2 (50%) 

Mediations Not Related to Hearing Requests  

Mediations Conducted 20 

Mediations Resulting in Agreements  15 (75%) 

Mediations Not held (Withdrawn or Pending) 4 
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WV SPP Attachment 1 for the Report of Dispute Resolution Under Part B of the IDEA, Complaints, 
Mediations, Resolution Sessions, and Due Process Hearings, with data required for Indicators 16, 17, 18 
and 19 may be found at the end of the SPP document.  

Discussion of Baseline Data: 

The WVDE received a total of 28 mediation requests during 2004-2005.  24 mediations were conducted 
(four requests were withdrawn) and of the 24 mediations, 17 or 71 percent resulted in mediation 
agreements.  The number of mediations resulting in agreements for non-hearing related mediations was 
significantly higher than for hearing related mediations.  75 percent or 15 of the 20 non-hearing related 
mediations resulted in agreements whereas 50 percent or two of the four mediations related to a due 
process hearing resulted in agreements.  

 
Parents and districts access the mediation system to resolve disputes.  Both hearing-related mediations 
and non-hearing related mediations have increased.  Data, including district and parent surveys, indicate 
parents and districts are selecting mediation as an alternative to filing a due process hearing due to its 
positive results.   

 
Targets are no longer required for less than 10 mediations in a year.  The following targets, 
beginning with 75%, will resume at such time West Virginia has 10 mediations.  
 

FFY Measurable and Rigorous Target 

2005 
(2005-2006) 

* 75% of mediations held result in mediation agreements. 

2006 
(2006-2007) 

* 77% of mediations held result in mediation agreements. 

2007 
(2007-2008) 

* 79% of mediations held result in mediation agreements. 

2008 
(2008-2009) 

* 81% of mediations held result in mediation agreements. 

2009 
(2009-2010) 

* 83% of mediations held result in mediation agreements. 

2010 
(2010-2011) 

* 75% of mediations held result in mediation agreements. 

2011 
(2011-2013) 

* 75% of mediations held result in mediation agreements. 

2012 
(2012-2013) 

* 75% of mediations held result in mediation agreements. 

Improvement Activities/Timelines/Resources: 

 

Improvement Activity Timeline Resources Status 

19.1   Manage current program to maintain 
mediation outcomes. 

2005 – 2013 WVDE  
 

Active 
Revised 2011 

19.2   Provide online training of mediation 
process for stakeholders. 

2011 – 2013 WVDE  New 2011 

19.3   Provide training for impartial mediators. 2005 – 2013 WVDE  
Legal Training 
Consultant 

Active 
Revised 2011 
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Part B State Performance Plan (SPP) for 2005-2012 

Overview of the State Performance Plan Development: 

See Indicator 1.  

(The following items are to be completed for each monitoring priority/indicator.) 

Monitoring Priority:  Effective General Supervision Part B / General Supervision 

Indicator 20:  State reported data (618 data and State Performance Plan and Annual Performance 
Report) are timely and accurate.  

(20 U.S.C. 1416(a)(3)(B)) 

Measurement: 

State reported data, including 618 data, State Performance Plan, and Annual Performance Reports, 

are: 

a. Submitted on or before due dates (February 1 for child count, including race and ethnicity; placement; 
November 1 for exiting, discipline, personnel and dispute resolution; and February 1 for Annual 
Performance Reports and assessment); and 

b. Accurate, including covering the correct year and following the correct measurement.  

 

Overview of Issue/Description of System or Process: 

Section 618 Data  
 

All data for West Virginia Section 618 Annual Data Reports are collected through the West Virginia 
Education Information System (WVEIS), with the exception of the dispute resolution report, which is 
collected in a separate database.   

 

WVEIS is a statewide dedicated computer network for maintaining all school and district records including 
student information, personnel information and financial information.  All basic student records are 
maintained by school staff, and all special education student records are maintained by the district special 
education staff and/or school staff, at the district‟s option.  All individual student records have a statewide 
unique student identifier.  Individual student records are not maintained or viewed at the SEA level, 
however.  

Basic student information and special education information records contain fields to enter appropriate 
codes in the individual file, thus maintaining individual student data related to the required data elements 
for federal reporting, e.g., disability codes, educational environment, exit, referral information, evaluation 
and IEP dates.  Discipline information is collected using a data module available at the school, with each 
offense, action and number of days entered at the time the action occurs. 

To collect data for reporting purposes, a program has been written for each state and federal report, 
including enrollment and student-related Annual Data Reports.  The program compiles an electronic file 
containing all the data elements needed for the report and generates detail and summary reports. 

The WVEIS establishes a calendar for all data collections, including general education and special 
education, which is posted on the WVEIS website as of July 1.  The WVDE issues a memorandum to the 
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local special education director one month prior to each required federal and state data report, explaining 
instructions, definitions and requirements and reminding districts of the deadline for submission.  
Definitions and required codes for student records are established and published in the WVEIS Standards 
for Maintaining Student Data Systems manual, available on the website wveis.k12.wv.us.  Definitions 
closely follow those from the OSEP Data Dictionary, and instructions parallel those outlined in the federal 
instructions.   

WVEIS staff and the IDEA, Part B data manager provide training and updates at a statewide data 
conference in June, and WVEIS staff meet with district and RESA WVEIS coordinators in December.  
Each of the eight regions of the state has a WVEIS coordinator, who provides further training and 
technical assistance to local WVEIS districts contacts, special education directors, principals and 
secretaries responsible for creating and maintaining student records and running required reports.  The 
state WVEIS office and IDEA Part B data manager also provide direct technical assistance.  WVEIS 
maintains a website with the submission calendar, Standards Manual and documentation for using the 
record systems.   

Assessment Data 

Assessment data are compiled and reported by the WVEIS staff, using WVEIS student information and 
the assessment scoring file from the CTB/McGraw-Hill for the West Virginia Educational Standards Test 
(WESTEST) and Office of Student Assessment‟s scoring center for the West Virginia Alternate 
Assessment.   

 

Participation of all students is tracked using a combination of West Virginia Education Information System 
(WVEIS) Basic Student Information Records, Enrollment Records, Special Education Student Information 
records, WESTEST results provided by CTB/McGraw Hill and West Virginia Alternate Assessment 
scoring results. 
 
The process for determining and verifying participation and results is as follows: 

 Prior to testing, an enrollment file of all students is collected from the individual student records, 
which contains a unique identifier for each student enrolled.  Test booklets are preslugged for 
each student using a bar code.  

 During testing, any additional students not having pre-slugged booklets or scan sheets had a bio-
grid completed by the test administrator to include the student number.  

 At the beginning of test week, a second electronic enrollment file is pulled to document the 
students enrolled in each of the tested grades and in each subgroup.  Test accommodation 
student data are pulled at this time, and county test coordinators are required to monitor 
accommodations.  

 All student test records and scores from both WESTEST and Alternate Assessment are then 
matched to the test week enrollment file to determine participation.  An electronic file with all 
students in enrollment and their corresponding test record for those who participated is created.   

 Prior to the release of school results, test and participation data are sent by WVEIS to the districts 
for verification and correction as appropriate.  

 The final verified results are used for reporting.  
 Using this file, separate comparisons were made for WESTEST and Alternate Assessment 

statewide and by district for reading and mathematics on each test by grade level. 

 

Complaint Management System and Due Process and Mediation System 

The WVDE maintains a web-based Complaint Management System, which maintains all complaints filed, 
correspondence, letters of findings, corrective activities, issues and tracks dates and timelines associated 
with all of the above.  This system is the source for dispute resolution data related to Indicator 16.  The 
WVDE also maintains a web-based Due Process and Mediation System, which maintains and tracks all 
information related to these processes, including date filed, hearing officer selection, tracking of timelines, 
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issues, decisions, agreements and corrective activities.  This system is the data source for dispute 
resolution data related to Indicators 17-19.   

 

Continuous Improvement and Focused Monitoring System 

The CIFMS maintains a website for local districts to obtain and review their data and to submit the results 
of their Annual Desk Audit (ADA).   

Special Education District Profiles Public Website 

In addition to providing data for the Annual Data Reports, State Performance Plan and Annual 
Performance Report, the WVDE maintains a public website to publicly report state and district data 
profiles.  Data may be retrieved by district and includes state comparison data.  Detailed data are 
available to those with access (district special education directors), and data with small cell sizes 
suppressed to protect confidentiality are available to the public.  Public data currently include child count 
by age, disability, race/ethnicity, gender and limited English proficiency, placement and assessment 
results.  Additional data and analyses are available to districts for use in their Continuous Improvement 
and Focused Monitoring Process District Self-Assessment.  A District Data Profiles site is available to 
include public reporting of state and district performance on the SPP/APR indicators. 

Baseline Data for FFY 2004 (2004-2005): 

A. State reported data are submitted on or before due dates. 
 
All 2003-2004 annual data reports due November 1, 2004, were submitted on time, with no corrections 
required by WESTAT.  The child count and educational environment reports were submitted February 1, 
2005.  The Annual Performance Report for 2003-2004 was submitted by the extended due date provided 
by OSEP in accordance with the 2002-2003 APR letter, that is, sixty days from receipt of the letter.   
 
B.  State reported data are accurate.  
 

All state reported data submitted during 2004-2005 were verified by WESTAT as accurate.  West Virginia 
was the first state accepted to submit the Annual Data Exit Report through the Education Data Exchange 
Network (EDEN) for 2004-2005.  OSEP conducted a data verification monitoring in West Virginia in the 
fall of 2003, expressing no noncompliance issues regarding state procedures and practices for accurate 
and timely data.  

Process for Ensuring Accuracy 
 

All data begin with accurate and complete individual student records maintained at the school and district 
level. District staff runs the appropriate report program, which provides audits and opportunities to check 
and correct data entry.  They print the final report, which they check and verify prior to the district 
superintendent‟s sending it under his or her user ID, which serves as signature to any verifications 
required by the Department.   

Reports are submitted to WVEIS as electronic files containing the necessary data elements to generate 
the report.  The reports are generated, checked for accuracy by the Part B data manager, corrected by 
the districts as necessary, and then combined into the federal annual data report for submission to 
OSEP/DAC or EDEN.  WV is an EDEN only state.  All 618 reports are currently submitted electronically 
through EDEN, with the exception of dispute resolution which is submitted to OSEP/DAC in a DTS format.     

Although WV is EDEN only, WV continues to using the spreadsheets provided by DAC/WESTAT to 
perform the basic audits for all 618 collections.  These audits, in addition to the error reports triggered in 
EDEN ensure the accuracy of files submitted to EDEN.  
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Discussion of Baseline Data: 

All data collected and reported to OSEP to meet Section 618 requirements have been verified as 
accurate.  Data required for the SPP and Annual Performance Reports that go beyond the Section 618 
data, for example, data to compare students with disabilities and all students on graduation rates and 
dropout rates, are more challenging to audit and correct.  Although all student information is maintained in 
WVEIS, data require matching of several electronic files compiled from records maintained in different 
components of WVEIS by various personnel at the school and district level. Tracking students exiting Part 
C, West Virginia Birth to Three Programs, with Department of Health and Human Resources as the lead 
agency requires significant inter-agency collaboration. 

 

FFY Measurable and Rigorous Target 

2005 
(2005-2006) 

100% of reports submitted accurately and by the established due date.  

2006 
(2006-2007) 

100% of reports submitted accurately and by the established due date. 

2007 
(2007-2008) 

100% of reports submitted accurately and by the established due date. 

2008 
(2008-2009) 

100% of reports submitted accurately and by the established due date. 

2009 
(2009-2010) 

100% of reports submitted accurately and by the established due date. 

2010 
(2010-2011) 

100% of reports submitted accurately and by the established due date. 

2011 
(2011-2012) 

100% of reports submitted accurately and by the established due date. 

2012 
(2012-2013) 

100% of reports submitted accurately and by the established due date. 

 

Improvement Activities/Timelines/Resources: 

 
Improvement Activity Timeline Resources Status 

20.1   Maintain and continue to improve the 
private website accessed by district 
administrators to provide data and 
analysis needed for Continuous 
Improvement and Focused Monitoring 
Process District Self-Assessment and 
district performance on State 
Performance Plan Indicators.  

2005-2013 WVDE WVEIS 
WVDE OSP 

Active 

20.2   Maintain and continue to improve the 
public website to display all district and 
state data required for public reporting 
under IDEA 2004.   

2005-2013 WVDE WVEIS 
WVDE OSP 

Active  

20.3   Complete and submit State Performance 
Plan. 

2005-2013 WVDE  
West Virginia Advisory 
Council for the 
Education of 
Exceptional Children 

Active 

20.4   Audit, correct and verify data for all 618 
collections and related SPP/APR data 
requirements. 

2005-2013 WVDE WVEIS 
WVDE OSP 

Active 
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Improvement Activity Timeline Resources Status 

20.5   Provide training to district personnel on 
data requirements, definitions, 
maintaining records and reporting.   

2005-2013 WVDE WVEIS 
WVDE OSP 

Active 

20.6   Maintain and continue to improve current 
WVEIS support page with special 
education definitions, codes, and 
reporting procedures.  

2005-2013 WVDE WVEIS 
WVDE OSP 

Active 

20.7   Update contract with Avatar and re-
administer NCSEAM parent partnership 
survey to counties surveyed in years 1 
and 2 in original sampling plan. 

2010-2013 WVDE  
Contractor 

Active 

20.8   Collaborate with the Office of Research 
to design activity evaluations and 
analyze activity effectiveness.   

2010-2013 WVDE WVEIS 
WVDE OSP  

Active 

20.9   Develop guidance on the 4-year adjusted 
cohort graduation rate for LEAs. 

2010-2013 WVDE  Active 
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Part B State Annual Performance Report (APR) for FFY 2012 (2012-2013) 

Overview of the Annual Performance Report Development:  

In December 2005, the West Virginia Department of Education embarked on a new six-year State 
Performance Plan (SPP) under the Individuals with Disabilities Education Act of 2004 (IDEA 2004) focusing 
on improved results for students with disabilities in West Virginia.  Developed with guidance from the West 
Virginia Advisory Council for the Education of Exceptional Children (WVACEEC) and input from teachers, 
administrators and parents, the SPP set high expectations and committed significant resources for students 
with Individualized Education Programs (IEPs), consistent with the state‘s goals for all students. 

West Virginia‘s plan was approved by the U.S. Department of Education, Office of Special Education 
Programs (OSEP), in March 2006.  The plan included baseline data, measurements, targets and 
improvement activities for a six-year period related to three priorities: 

 Free appropriate public education in the least restrictive environment (FAPE in the LRE); 
 Disproportionality by race/ethnicity; and 
 Effective general supervision, including effective preschool and post school transition. 

 

Within these priorities, state and district results and compliance on indicators specified by OSEP are 
measured against targets set through the stakeholder process and reported in the Annual Performance 
Report (APR). Updates on implementation of improvement activities and identification and timely correction 
of noncompliance through the state‘s Continuous Improvement and Focused Monitoring System (CIFMS) 
and the Dispute Resolution System are reported.  

Following OSEP‘s approval of the SPP, a copy was posted on the WVDE website, and a public information 
executive summary document was published and disseminated in paper and web-based formats to inform 
the public of the plan.  Various workgroups and individual staff members carried out the activities in the 
plan.  Subsequent Annual Performance Reports were submitted in February 2007, 2008, 2009, 2010, 2011 
and 2012 detailing data collected and progress made on the SPP indicators.  Each year following OSEP‘s 
approval, the revised State Performance Plan and Annual Performance report were posted online and 
provided to all districts and other stakeholder groups, including WVACEEC, West Virginia Developmental 
Disabilities Council, Parent Training Information, West Virginia Advocates and Regional Education Service 
Agencies.   

 

State Determination for FFY 2011 State Performance Report/Annual Performance Report 

Upon review of the 2011-2012 Annual Performance Report, submitted February 15, 2013, the U.S. 
Department of Education, Office of Special Education Programs (OSEP), issued the Department‘s 
determination under the Individuals with Disabilities Education Act (IDEA 2004), section 616(d) that West 
Virginia met the requirements of Part B of the IDEA.  As required, the State‘s determination status was 
disseminated through presentations by Pat Homberg, Executive Director, Office of Special Programs, at the 
various meetings and conferences for special education administrators and other district staff throughout 
the school year 2013-2014 in the context of the need to improve results for students with disabilities.  The 
determination letter was also included in the published copy of the FFY 2011 SPP/ APR, which was posted 
publicly on the OSP Web site.  The published copy of the SPP/APR was also provided to WVACEEC 
representatives.     

 

Broad Stakeholder Input  

As stated previously, the WVACEEC is the primary stakeholder group for the APR, representing parents of 
children with disabilities, public school and private school teachers and administrators, agencies serving 
students with disabilities and higher education.  Meeting eight times a year, Council accepts public 
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testimony in a different district each meeting and hears district, Regional Education Service Agency (RESA) 
and WVDE presentations on the status of special education services and issues. Based on the broad 
stakeholder input, the WVACEEC issues an annual report, to which the West Virginia Board of Education 
officially responds.  OSP staff met with the WVACEEC in December 2013 to examine current indicator 
performance in relation to targets and activities for the SPP extension through FFY 2012, as required by 
OSEP.  The Council responded to current performance and also participated in a stakeholder survey for the 
next SPP / APR cycle.  .   

Throughout 2012-2013, numerous additional stakeholder groups were involved in the data review and 
improvement activities for specific indicators.  Parents continued to be represented through a workgroup 
consisting of parents and representatives of parent-centered organizations, which meets periodically with 
the WVDE parent coordinator to review data and provide input to activities for the parent involvement 
indicator.  Additionally, the Parent Educator Resource Centers (PERCs) provided assistance to parents at 
the local level who had difficulty in completing the surveys and used the results of the surveys from their 
districts to improve their programs (Indicator 8).  Similarly, the WVDE adolescent coordinator reviewed data 
and activities for the adolescent transition and post-school outcomes indicators (Indicators 13 and 14) with 
the statewide transition workgroup of school and community stakeholders.   As described in the SPP, the 
WVDE preschool (Section 619) coordinator continued to work collaboratively with major state-level 
stakeholder groups, which provided and reviewed data for the APR and SPP indicators related to preschool 
children.  The PreK through 5 Council continued to provide input on universal pre-k and inclusive early 
education programs, assessment and progress toward early childhood outcomes (Indicator 7) and transition 
from early intervention services (WV Birth to Three) to public school services (Indicator 12). 

 

APR Development 

To develop the APR, each indicator was assigned to one or more WVDE assistant director and special 
education coordinator, who were responsible for analyzing the data relative to their indicator.  Beginning in 
July 2013, the executive director, assistant directors and data manager who coordinated APR development 
held meetings with staff responsible for the indicators to provide forms, instructions and technical 
assistance information obtained from OSEP.  Staff members participated in OSEP‘s technical assistance 
conference calls relative to their indicators and the SPP/APR package, in general. 

The 2012-2013 Annual Performance Report (APR) marks the eighth year of West Virginia‘s progress 
toward each of the eighteen performance and compliance indicators outlined in the eight-year extended 
SPP cycle.  As previously stated, in December 2013, the WVACEEC held a SPP/APR work session 
wherein progress was reviewed against each of the performance indicators, as was a brief review  of 
activities already accomplished.     

In December 2013 and January 2014, individual indicators were reviewed internally by WVDE staff and 
externally by the Mid South Regional Resource Center, respectively. The reviews were conducted to assure 
measurement table compliance, technical adequacy of data and clarity of reporting.   The APR for FFY 
2012 was submitted to OSEP on February 13, 2014.    

To fulfill the public reporting requirements, the FFY 2012 (2012-2013) SPP / APR will be posted on the OSP 
Web site http://wvde.state.wv.us/osp/SPP.html by February 28, 2013.  Additionally, the 2012-2013 district 
data profiles will be posted at the above Data Reports site as soon as possible but no later than 120 days 
following submission of the SPP/APR to OSEP per regulations.  This information will include the district 
data and whether the district met the state targets for 2012-2013. 

 

 

 

 

 

 

http://wvde.state.wv.us/osp/SPP.html
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Monitoring Priority: FAPE in the LRE 

Indicator 1:  Percent of youth with IEPs graduating from high school with a regular diploma. 

 (20 U.S.C. 1416 (a)(3)(A)) 

 
Measurement: States must report using the graduation rate calculation and timeline established by the 
Department under the Elementary and Secondary Education Act (ESEA). 

  The ESEA calculation is as follows for students with IEPs:   

 

 

 

                                           =  

 

 

 

 

 
 
West Virginia‘s Adjusted Cohort Graduation Rates guide is available online at. 
http://wveis.k12.wv.us/wveis2004/documents/WV%20Adjusted%20Cohort%20Guidance_091913.pdf    
The guide includes specific information on the students with disabilities subgroup as well as general 
definitions and answers to frequently asked cohort questions.  

 

 
 

FFY Measurable and Rigorous Target 

 
   FFY 2012 

(using 2011-
2012 data) 

 

At least 80.0% of youth with IEPs will graduate from high school with a regular diploma. 

 
 
 
 
 
 
 
 
 
 
 
 
 

4-Year 
Adjusted  
Cohort 

Graduation  
Rate 

 

# of cohort members with IEPs who earned a regular high school 
diploma by the end of the 2011-2012 school year 

# of first-time 9th graders in fall 2008 who had IEPs at any period 
during high school plus students with IEPs who transfer in, minus 
students with IEPs who transfer out, emigrate, or die during school 
years 2008-2009, 2009-2010, 2010-2011 and 2011-2012. 

 

http://wveis.k12.wv.us/wveis2004/documents/WV%20Adjusted%20Cohort%20Guidance_091913.pdf
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Actual Target Data for FFY 2012 (2011-2012 data):  
 

Graduation Rates 
 

YEAR 

ALL Youth Youth WITH IEPs 

Students receiving 
standard diplomas 
within 4 years of 
being first time 9

th
 

graders  

Cohort 
Denomina
tor 

Rate =  
 

Students receiving 
standard diplomas 
within 4 years of 
being first time 9

th
 

graders  

Cohort 
Denominat
or 

Rate = 

2009-2010 16,635 21,759 76.4 2,049 3,566 57.5% 

2010-2011 16,513 21,205 77.9 2,023 3,396 59.6% 

Target 
Data 
2011-2012 

16,712 21,069 79.3% 1,965 3,280 59.9% 

 

 

Discussion of Improvement Activities Completed and Explanation of Progress or Slippage that 
occurred for FFY 2012 (based on 2011-2012 data):  
 
The 4-year adjusted cohort graduation rate for students with IEPs for 2011-2012 was 59.9%, representing a 
negligible increase from school year 2010-2011.  Only students with IEPs graduating with a standard 
diploma within 4 years of entering high school are counted as graduates.  Fifth and sixth year graduates 
and students graduating with a modified diploma are not included in the calculation. The target of 80% was 
not met.   
 
The 4-Year Cohort Rate for all students in West Virginia was 79.3.%, compared to 59.9% for students with 
disabilities, revealing a 19.4 percentage point gap between all students and students with IEPs.  The gap 
increased by 1.1 percentage points since 2010-2011.  Though the gap has widened, improvement rates for 
the four year adjusted cohort remain steady, and the rate for all students is on target to exceed 80% for 
2012-2013 (See table). Though the rate for students with disabilities continues to improve, it remains 
insufficient to close the gap. The gap is clearly improved when students in both groups who graduated in 
five years are considered (See graph below). Rigorous graduation requirements clearly appear to impact 
the need for more time for students with disabilities to graduate with a standard diploma as is demonstrated 
in the data. Requirements for earning a standard diploma for all students who graduated in 2010-2012 are 
defined by Policy 2510: Assuring the Quality of Education:  Regulations for Education Programs (2510).  
Policy 2510 graduation requirements (see attachment) are currently under revision at the WV Department 
of Education. The increased attention on improving graduation rates for students in the state appears to 
positively impact the graduation rate for students with disabilities. Multiple factors appear to be contributing 
to the steady growth of graduation rates, such as, professional development opportunities to improve district 
level skills for data-based decision making, credit recovery and re-entry programs and legislative changes 
(WV Code §18-5B-11) in March 2011 that increased the compulsory school age to 17 and created 
innovation zones. Review of graduation data for 2011-2012 indicates a somewhat slower trend of 
improvement, but no negative effect on graduation. 
 
The West Virginia Department of Education, Office of Special Programs (WVDE OSP) continues to assist 
special educators responsible for transition services requirements for students with disabilities (Policy 2419) 
to make connections with WVDE graduation and dropout initiatives for all students,. Results of these efforts 
are beginning to emerge at the district level. During 2012-2013 seven (7) districts met or exceeded the 
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target of 80% for students with disabilities, as well as for the all group. For 2011-2012 only one (1) of those 
districts met the 80% target, but all had demonstrated progress toward the 80% goal for students with 
disabilities. Graduation rates for these districts have been consistently higher than other districts, and 4 of 
the 7 made significant gains for the students with disabilities group. Key to improving rates is developing 
awareness and understanding of data and research on the topic of school completion and dropout 
prevention intervention, specifically a focus on attendance, behavior and course performance (A, B, C). 
Districts include details of interventions in their OSP Improvement Plans.  
 
Specific actions of these identified districts include:  

 specific procedures for contacts with students who want to drop out/withdraw,  

 one-to-one mentors, 

 additional options for students to recover or earn credits for graduation, 

 ―Finish Line‖ clubs for students with A, B, C risk factors,  

 establishing a specific graduation/dropout committee, and 

 increasing options for connecting school to work through collaborative activities. 
 
 

 
 
 

WV Completer Rate 
4-Year Cohort 

Rate 
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Improvement Activities for FFY 2012 (2012-2013)  
 
Graduation, Dropout, Secondary Transition and Post School Outcomes Improvement Activities 
(Indicators 1,2,13 and 14) are clustered, and are reported in Indicator 1.   
 
Professional Development and Guidance Materials  
OSP goals of assisting districts to maintain skills related to secondary transition services and deepening 
understanding in specific areas of need are annually supported both through teleconferencing and face-to-
face meetings. Professional development and guidance materials continue to be the primary method for 
assisting districts to build capacity and to understand the Transition Indicators (1, 2, 13, 14). Discussion in 
the National Dropout Prevention Center for Students with Disabilities (NDPC-SD) intensive technical 
assistance grant 2011-2013 and the West Virginia Transition Collaborative Community of Practice (TCCoP) 
and Leadership Team (sections that follow provide specific and detailed descriptions of any professional 
development and guidance materials developed to increase capacity for districts.  
 
Showcase for Transition on WVDE Website 
To date one parent has developed a story for publication on the Showcase for Transition. The project has 
been redesigned to work individually with interested parties to develop and publish each story.  Additionally,  
A specific project to highlight stories by region is tentatively part of an interagency plan with the 
Developmental Disabilities Council and Rehabilitation Services. Additional agencies may be added if the 
project receives supplemental funding in the future. The current story is used for professional development 
and placed on the WVDE OSP Transition webpage at 
http://wvde.state.wv.us/osp/Transition/TransitionIntro.html. 
 
NDPC SD Intensive TA Grant 2011-2013 
The OSP grant awarded January, 2011, by the National Dropout Prevention Center for Students with 
Disabilities (NDPC SD) for intensive technical assistance identified three primary goals: a) develop business 
rules for districts to understand the cohort, b) create awareness of broad and subgroup data and c) design a 
dropout prevention tool for districts, including an early warning system. The final face-to-face meeting was 
held March 19-20, 2013. Twelve (12) districts developed and presented their comprehensive stories for the 
course of the grant using a template with guidance for each component 
(http://wvde.state.wv.us/osp/Transition/ndpc-sd-2.htm). Each district provided basic demographic 
information; discussed applicable research from the NDPC SD presentations about dropout prevention 
intervention, outlined the targets determined through use of the NDPC SD Data Probes Worksheet, the 
original plan and revisions through the course of implementation; shared resources or tools developed by 
the district; and included use of funds and future plans. Districts were prompted to continually return to 
graduation, dropout and trend data, as well as other data used during grant implementation. Reflection was 
embedded into this process. It is important to note that the broader team for this TA grant was comprised of 
WVDE staff from a variety of departments, including the Deputy Superintendent, adult provider agencies, 
and additional coordinators within OSP that are linked to improvement.    
 
A critical component for the teams was to determine effective interventions based on the local data. The 
presentations from the NDPC SD and use of the National Dropout Prevention Center Network‘s fifteen (15) 
strategies for dropout prevention prompted districts to consider options for credit recovery. OnTargetWV is 
one virtual option that districts utilized successfully for supporting students with disabilities through both a 
highly qualified teacher and a special education teacher for facilitation support. This resulted in students 
gaining core credits for graduation with a standard diploma at eight (8) sites.  
 
Project goals have been met as follows:  1) Business rules and guidance for districts to understand the 
graduation cohort were completed. The West Virginia’s Adjusted Cohort Graduation Rates document was 
revised September 2013 and is posted  on the WV Education Information System Student Support Page of 
the WVDE website at 
http://wveis.k12.wv.us/wveis2004/documents/WV%20Adjusted%20Cohort%20Guidance_091913.pdf. 
Professional development was provided at statewide data conferences and special education 
administrators’ meetings.  2) The twelve (12) participating districts were guided to develop awareness of the 
broad and subgroup data, practice analyzing the data, and to develop plans for improvement. These district 

http://wvde.state.wv.us/osp/Transition/TransitionIntro.html
http://wvde.state.wv.us/osp/Transition/ndpc-sd-2.htm
http://wveis.k12.wv.us/wveis2004/documents/WV%20Adjusted%20Cohort%20Guidance_091913.pdf
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teams had multiple opportunities to deepen their awareness and understanding of graduation, dropout, 
transition and post-school outcomes data through interactive professional development guided by the 
dropout prevention leadership team. Subsequently, at statewide leadership conferences sponsored by the 
OSP for district special education administrators, guidance to build capacity for using the same data to 
make decisions as part of their annual district improvement plans has been presented. 3) The final goal of 
the original grant, a dropout prevention tool, continues to be in early stages of development. The early 
warning system has been completed.  The March 2013 meeting of the participating districts assisted these 
teams to continue their examination and use of data linked to dropout prevention intervention. Additionally, 
they were guided through reflection activities as part of the meeting and presentations to identify key 
components of the PD provided by the NDPC SD and to make recommendations for additional  tool 
development.  
 
Documents and other information are posted at https://sites.google.com/site/ospdropoutprevention/.  
 
West Virginia Transition Collaborative Community of Practice (TCCoP) and Leadership Team 
The TCCoP continues to be the primary method for organizing professional development for Transition 
Indicators and quality transition services. The leadership team, comprised of members from large and small 
districts and provider agencies, assists in identifying and developing the PD for district staff responsible for 
providing transition services. The OSP recognizes that providing quality transition services impacts post-
school outcomes, graduation and dropout rates for students with disabilities. Therefore, a comprehensive 
approach that blends each of the indicators related directly to transition (1, 2, 13, 14) is a goal to provide 
quality support to districts. Developing and maintaining skills related to secondary transition services while 
deepening understanding in emerging areas of need, identified through the special education monitoring 
process, Exit and Follow Up Survey results, requires annual attention and constant adjustment to all related 
professional development. Use of teleconferencing (see above) and face-to-face meetings have been most 
effective, because they can be interactive. Focus topics vary from year to year.  
 
The annual statewide meeting of the Transition Collaborative Community of Practice (TCCoP) was held 
January 2013 with 67 participants attending. The two focus areas identified from APR and monitoring data, 
improving achievement results and effective transition services (post-secondary goals and agency 
linkages), were intended to deepen understanding of the connections between the Transition Indicators and 
Indicator 3. Special education must be involved in district efforts to improve graduation and reduce dropout 
for all students so duplication is minimized, then develop additional activities for students with disabilities 
where gaps exist. The connection with Indicator 3 also becomes a significant factor for secondary transition 
when students are not prepared to pursue their post-school goals (Indicator 14) as a result of ineffective 
transition services (Indicator 13) or instructional practices.  
 
The Transition Discussion Forum teleconference series provided local opportunities for approximately 45 
participants to learn about a Career Technical Education (CTE) option for students with disabilities to earn a 
concentration certificate. The Individual Work Readiness Certificate (IWRC) allows a student to be a 
completer even when academic skills interfere with one‘s ability to earn a regular completer certificate. This 
intermediate step for some students is an opportunity to gain specific skills in a career cluster and enter the 
workforce after graduation with entry level skill sets. This will allow a student with a disability to pursue his 
or her employment goal and to consider post-school education or training to advance in the career. 
Participation rates and results will be evaluated at the end of 2013-2014 to determine any changes and to 
develop a follow-up report. 
 
Agency Collaboration and Transition Teams 
Regular coordination with agencies and providers such as Rehabilitation Services (RS) and the West 
Virginia Developmental Disabilities Council (DDC) continues to support efforts of the OSP to both develop 
and maintain relationships across regions of the state. Coordination with the DDC resulted in development 
of a guidance document for Career Technical Education (CTE) of a specially created certificate program, 
Individual Work Readiness Certificate-IWRC, for students with more significant disabilities interested in a 
technical career. The DDC also led a work group to explore an Employment First initiative and sponsored 
workshops on Guardianship. RS coordinators for School Counselors and Community Rehabilitation 
Programs (CRP) meet regularly with the OSP Coordinator for Transition to collaborate for agency linkage 

https://sites.google.com/site/ospdropoutprevention/
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needs. The Coordinator for Transition continues to represent the WVDE on DDC and State Rehabilitation 
Council (SRC). The RS Transition Teams for each RS District meet regularly at the district level and are 
comprised of RS District Staff, CRP providers and educational representatives from the district or school 
level. The Coordinator for Transition provides professional development for the annual RS Conference held 
for district office staff and statewide staff. Interagency collaboration in West Virginia is a strength and 
continues to develop with shared professional development and development of procedures and transition 
materials connected to transition services that support youth as they move to adult settings. Developing 
understandings of IDEA requirements for Summary of Performance and Transfer of confidentiality rights is 
the primary target for this collaboration. Youth need to develop self-determination skills to obtain the 
services they need as they move from entitlement to eligibility, including considerations for accessible 
instructional materials (See Indicator 3) in the post school settings they select for work, education and 
training. Agency and education staff members must be knowledgeable of these components of transition so 
they can guide youth through the process.  
 
Exit Survey 
Exit Surveys and One-year Follow-up Surveys continue to be collected and analyzed annually.  The Exit 
Survey conducted each year at the time students leave school (see below) provides insight into factors 
affecting graduation and dropout rates from the student perspective. Return rates for the survey continue to 
improve. Since the Exit Survey has been conducted online for multiple years, the OSP has the opportunity 
to review cumulative data regarding experiences of students as they are leaving school and their 
expectations. This collection of data for multiple years allows disaggregation by eligibility and exit reason. 
Cumulative results from the Exit Surveys are discussed below and percentages are rounded. Indicator 2 
includes specific discussion from students who dropped out. The post school survey, One Year Follow Up, 
is discussed in detail as part of Indicator 14 discussion.  
 
2012-2013 Exit Survey Findings  

 A majority of students, 64%, were identified in the skilled pathway, suggesting most intend to 
pursue a job that does not require further education in the form of a college degree. 

 Human Services (24%) and Engineering/Technical (37%) career cluster areas were most frequently 
identified by students with disabilities. 

 Students in CTE certificate programs indicated they did not earn their completer certificate (56%) 
nor earned an available industry credential (65%) in their concentration. This may impact job 
acquisition in the workforce when students with disabilities compete against those who have 
attained a certificate.   

 At least 25% of students with disabilities indicated they participated in a work-based learning 
experience, part-time work or a summer job while in high school; however, 26% indicated no job 
experiences while in high school. This statistic is significant for post-school work outcomes. 

 Up to 31% of students reported participation in extracurricular activities that included clubs, 
performing arts, volunteer activities or sports. No participation in extracurricular activities reached 
38%, a critical statistic for dropping out. 

 72% of students indicate they plan to continue their education. 26% intend to continue training with 
a CTE program, while 25% of those purported they intend to pursue a 4-year degree program and 
another 24% intend to pursue a 2-year degree program. Only 18% plan for Apprenticeship or One-
the-job training programs. 5% will pursue day training or a supervised sheltered workshop. 

 Youth who responded that they would not continue education at this time most frequently selected 
―need to work‖ (39%), ―have a job‖ (24%) or are ―unsure of my plans‖ (22%). It appears the 
emphasis on providing transition services has not always been successful when such a large 
number of youth are ―unsure.‖ Stepping up efforts to provide quality transition services may impact 
this in the long term. 

 59% report they do not have a current driver‘s license (not a learner‘s permit) at graduation, 
reducing access to employment or post-school education. Transportation continues to be a 
challenge for obtaining and maintaining employment. 

 One in three students with disabilities (SWD) (i.e., 33%) intend to live independently or with friends 
immediately after high school while 51% indicate they will live at home with parents or other family.        
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 Greater than 75% of students with disabilities demonstrate development of self-determination and 
self-advocacy skills based on IEP participation, discussing special needs and asking for help. 84% 
were satisfied that special education services helped them be successful in the general education 
class setting. 

 Between 85 and 90 percent of SWD purported schools were helpful: 1) connecting them to further 
education; 2) developing work related skills (e.g., self-initiative, teamwork, use of technology); and 
3) developing confidence to continue in education.   

 One in three SWD (i.e., 33%) students indicated they plan to request supports under the Americans 
with Disabilities Act (ADA) or Section 504 of the Rehabilitation Act while 60% will not. This is an 
area where deeper understanding of post-school services and agency linkages might be indicated 
for PD. 

 Dislike of school of the school environment and the lack of interest and motivation were the most 
frequently cited deterrents to graduating.  The third most frequently cited reason for dropping out 
was the academic difficulty level. School perceptions from students that dropped out are discussed 
in Indicator 2. 

Exit Survey results for the state and each individual district are shared annually and used in professional 
development experiences for LEA staff and special education administrators, primarily through the TCCoP 
meetings. During 2012-13, forum participants deepened their knowledge of post secondary and agency 
linkages as a result of data from both surveys. LEAs were guided to examine their data and identify 
practices to support students while they are still in school to move toward achieving post school goals. The 
OSP has observed that district participants in TCCoP activities demonstrate increased confidence with 
examining data, ask more quality questions as they analyze data, and have developed knowledge of 
effective intervention practices. For a discussion of the One-Year Follow-Up Survey, please see Indicator 
14. 
 

Revisions, with Justification, to Proposed Targets / Improvement Activities / Timelines / Resources 
for FFY 2013 

Activities were reviewed.  No revisions are proposed at this time. 

 
 

 
ATTACHMENT 

GRADUATION REQUIREMENTS 
Below are the requirements in effect for the 2011-2012 school year:  Policy 2510: Assuring the Quality of 
Education: Regulations for Education Programs. 
5.6.1. Adolescent education (Grades 9-12) Programs of Study 
Chart V Adolescent (9-12) Graduation Requirements (Effective 2011-12) 
These graduation requirements are effective for all students enrolled in school year 2011-12 and thereafter.  Courses 
needed for graduation require mastery of approved 21st century or next generation content standards and objectives.  
Students who do not demonstrate mastery of the content standards and objectives shall be provided extra help and 
extra time through scaffolded learning and support. 

 

Core Requirements (18 credits) 

English Language Arts
1 

4 credits 
English 9 
English 10 or an AP® English course 
English 11 or an AP® English course 
English 12, English 12 CR or an AP® English 
course 

Mathematics
2
 4 credits 
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From the approved mathematics course 
sequences 

Science
3
 3 credits 

Physical Science 
Biology or Conceptual Biology or AP® Biology 
One additional rigorous lab science course 

Social Studies
4
 4 credits 

World Studies  or an AP® Social Studies Course
 

United States Studies  or an AP® Social Studies 
Course

4
 

Contemporary Studies or an AP® Social Studies 
Course

4 

Civics for the Next Generation or AP® 
Government and Politics

 

Physical Education 1 credit 

Health 1 credit 

The Arts 1 credit 

Electives 2 credits 
The remaining graduation requirements are to be 
electives. 

 

Science - 4th credit from the list of approved 
science courses2 
 
Foreign Language - 2 credits in one language 
 
1 additional credit required. It is recommended that 
all professional pathway students complete at least 
one AP® course with corresponding examination. 

4 additional credits required for completion of the 
students‘ selected concentration (ISTP) 

Career Development All students in grades 9-12 shall be provided 
structured, on-going experiences for career 
exploration, decision making and career 
preparation. 

Experiential Learning All students must participate in an experiential 
learning experience at some time in grades 9-12.  If 
credit is granted for these experiences, content 
standards and objectives will be developed and 
approved at the local level.  (See Section 5.6.e.) 

Technology Students in grades 9-12 shall be provided integrated 
opportunities within the core requirements to master 
the standards for Policy 2520.14.  It is 
recommended that all students take at least one 
course in technology applications during grades 9-
12.  It is also recommended that all students 
complete an online learning experience during 
grades 9-12.  Students must be provided 
opportunities for advanced technology applications. 

Senior Year All West Virginia High School students shall be fully 
enrolled in a full day of high school and/or college 
credit bearing courses.  It is recommended that 
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students complete a senior project to add rigor and 
relevance to the senior year. The senior project is 
built into the English 12 College and Career Ready 
Course (English 12 CR) and no additional senior 
project is recommended for the students enrolled in 
this course. 

 
1 
Because of the progression of the standards within courses, the intent is that students take English 

courses annually in sequence. English 12 College and Career Ready must be offered annually and will be 
counted as an English 12 credit. Students in the professional pathway and college-bound students in the 
skilled pathway who are borderline in terms of meeting the college and career ready benchmark, according 
to multiple data as indicated by the placement guidance form, may choose to take, or may be required to 
take, the English 12 CR course during the 12

th
 grade year. Consideration will be given to English Language 

Arts performance on previous assessments and successful completion of previous English courses to allow 
students who do not meet the college and career benchmarks to have appropriate English 12 course 
options. Students who take the English 12 CR course will take an end-of-course assessment to provide 
timely feedback on their readiness for college entry level course work. The end of course assessment will 
align with the WV HEPC Series 21 Freshman Readiness Assessment and Placement Standards and the 
results will be considered during student placement into credit-bearing college English courses with ACT 
and SAT taking precedence. English 12 CR will count toward eligibility for PROMISE scholarships and is 
accepted by NCAA. Students opting to take a higher level English course are exempt from taking English 
12 CR. 
 
2.
  Students in both professional and skilled pathways will take mathematics annually in grades 9-12.  The 

recommended course sequence, which may include college courses, AP
®
 courses, IB courses, or virtual 

school courses, for students in the professional pathway is Algebra I or Math I, Geometry, Algebra II, 
Trigonometry, and Pre-Calculus.  The recommended course sequence in the skilled pathway is Algebra I or 
Math I, Geometry, Conceptual Mathematics, and Transition Mathematics for Seniors or Algebra II. Students 
enrolled in Math I will continue through high school with the Next Generation Content Standards and 
Objectives sequence options and will not have the option of returning to the 21

st
 Century Content Standards 

and Objectives course sequence beginning with Algebra. Transition Mathematics for Seniors must be 
offered annually and will be counted as a mathematics credit.  Students in the professional pathway and 
college bound students in the skilled pathway, who do not achieve the state assessment college and career 
Readiness Benchmark (CCRB) for mathematics, may be required to take the Transition Mathematics for 
Seniors course their twelfth grade year.  Consideration will be given to mathematics performance on 
previous assessments and completion of mathematics courses to allow students who do not meet the 
CCRB to have other mathematics course options. Students who take the Transition Mathematics for 
Seniors course will take an end-of-course assessment to provide timely feedback on their readiness for 
college and career.  The end-of-course examination will align with the WVHEPC‘s Series 21 Freshmen 
Readiness Assessment and Placement Standards and the results will be considered for placement into a 
credit-bearing college mathematics course. 
 
Because of the extreme importance of mastery of the Algebra I or Math I content standards and objectives 
(CSOs), students who need additional time to master Algebra I CSOs or the Math I CSOs  may be identified 
at the local level using a data-based decision making process. Students who need additional time for 
Algebra I CSO and Math I CSO mastery should complete the recommended math course sequence at a 
pace that is consistent with their ability levels.  Research indicates the best option for scheduling additional 
time is to do so within the same year. Counties continuing with the scheduling sequence that begins with 
Algebra I  may continue to place students who need extra time into two separate math courses to master 
Algebra course content and  grant students up to two math credits toward graduation upon successful 
course completion.  Because the combination of a Math I course and a Math I Lab are designed to ensure 
mastery of the content represented by one high school mathematics course, Math I, counties may grant one 
mathematics credit toward graduation and one elective credit for the lab experience. It is further required  
that students be enrolled in at least one math course each year in high school. 
 
3.
  Physical Science and Biology or Conceptual Biology shall be taken in consecutive order. However, 
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conceptual credits may not be accepted by four-year higher education institutions for admission.  Any lab-
based science course above Biology and listed in Policy 2520.35 including science courses will meet the 
requirements for the third and fourth science credits. 
 
4.
  Students shall take the high school social studies courses in the listed sequence to ensure maximum 

understanding of the material to be covered and alignment of the content and State Assessment.  World 
Studies, United States Studies, Contemporary Studies and Civics for the Next Generation shall be taken in 
consecutive order.  When substituting AP® courses students should take AP® World History and AP® US 
History courses in place of two of their required courses.  Students may substitute AP® European History or 
AP® Human Geography as a third required course in grades 9-11.  The senior course, Civics for the Next 
Generation, has been written to deliver rich academic content within relevant context for students entering 
the world of work, college and citizenship; therefore, the only acceptable substitute for this course is AP® 
Government and Politics. 
 
5.
  The four credits taken by career/technical concentrators must be consistent with those identified for 

WVDE approved career/technical programs of study.  Each career/technical concentration in a school shall 
obtain and maintain an appropriate industry-recognized accreditation/certification, when one is available, 
and shall provide students the opportunity to obtain an industry recognized credential as part of the 
instructional program. For the Skilled Pathway other than career/technical education areas, schools must 
identify and have local board approval for each of their locally designed concentrations.  The concentrations 
must have four sequenced courses aligned with a postsecondary career option. 
 
Students in Skilled Pathway concentrations that complete state approved career/technical courses that 
reflect creative and innovative arts content may substitute these courses for The Arts credit required for 
graduation.  Students who elect to substitute one of the listed CTE courses for the required art credit must 
enroll in an additional CTE course applicable to their selected CTE concentration. 
 

The following courses are approved for substitution: 
 
1851 - Fundamentals of Illustration 
1857 - Fundamentals of Graphic Design 
1861 - Advanced Illustration 
1859 - Advanced Graphic Design 
1982 - Ornamental Metalwork 
1431 - Digital Imagining I 
1727 - Drafting Techniques 
0213 - Floriculture 
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Part B State Annual Performance Report (APR) for FFY 2011 (2011-2012) 

Overview of the Annual Performance Report Development: 

See Indicator 1.  

Monitoring Priority: FAPE in the LRE 

Indicator 2:  Percent of youth with IEPs dropping out of high school. 

(20 U.S.C. 1416 (a)(3)(A)) 

Measurement: States must report using the dropout data used in the ESEA graduation rate 
calculation and follow the timeline established by the Department under the ESEA. 

 

Dropout Rate Calculation for Students with Disabilities: 

Number of dropouts who are students with disabilities divided by the number of students with 
disabilities in grades 7-12 as reported through WVEIS enrollment records* 

 

*WV collects and reports an annual event dropout rate.  This calculation is used for all students and 
students with disabilities in WV and includes grades 7-12. 
 

FFY Measurable and Rigorous Target 

   FFY 2012 

[using FFY 2011 
(2011-2012) data] 

The percentage of youth with IEPs who withdraw from enrollment during high school 
will decrease to 2.75% 

 
Actual Target Data for FFY 2012 (2011-2012 data): 
 

West Virginia Dropout Rates 
2005-2012 

Year Student Population 
Number of 
Dropouts 

Number Enrolled 

Percentage Grades 7-12 

2004-2005 

All Students 3,487 127,987 2.72% 

Students with 
disabilities 931 20,462 4.55% 

2005-2006 

All Students 3,361 126,819 2.70% 

Students with 
disabilities 955 20,038 4.77% 

2006-2007 

All Students 4,015 126,818 3.20% 

Students with 
disabilities 926 19,740 4.69% 
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2007-2008 

All Students 
3,768 125,904 3.0% 

Students with 
disabilities 

695* 20,955 3.3% 

2008-2009 

All Students 3,506 124,388 2.8% 

Students with 
disabilities 

699* 20,060* 3.5% 

2009-2010 
 

All Students 3,353 122,625 2.7% 

Students with 
disabilities 

597 19,141 3.1% 

2010-2011 

All Students 2,729 122,115 2.3% 

Students with 
disabilities 

523 19,103 2.7% 

Actual 
Target 
Data 
2011-2012 

All Students 2,114 121,519 1.7% 

Students with 
disabilities 

398 18,085 2.2% 

 
*Beginning in FFY 2008 (based on 2007-2008 data), West Virginia began using dropout data collected 
under the rules for determining dropout rate for all students, rather than using Section 618 data. Students 
who may have dropped out during the school year but return by October are not counted as dropouts for 
the All group and SWD subgroup.    The number of students enrolled is based upon the second month 
enrollment for the ALL students group and the SWD subgroup.   
 

 

 

 

The dropout rate for students with disabilities for 2011-2012 was 2.2%, therefore, the target of 2.75% was 
met. The dropout rate for all students in 2010-2011 was 1.7%. Beginning with the 2011-12 high school 
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freshman cohort class, the age was changed to age 17 per West Virginia Code (§18-8-1a). Students who 
may have dropped out during the school year but return by October are not counted as dropouts for the All 
group and SWD subgroup.  The number of students enrolled is based upon the second month enrollment 
for the ALL students group and the SWD subgroup.   
 

Discussion of Improvement Activities Completed and Explanation of Progress or Slippage that 
occurred for 2012-2013 (FFY 2012) based on 2011-2012 data: 

The dropout rate for SWDs has declined steadily since the change in data collection in 2007-2008, which 
allowed students who returned to school the following October to be removed from the dropout count, as is 
the case for all students.  Given the dramatic drop in the graduation rate resulting from initiation of the 4-
Year Cohort Rate, while the dropout rate continues to trend downward, it is apparent dropouts alone do not 
account for the low graduation rate.  As was discussed in Indicator 1, students with disabilities increasingly 
are staying in school but require five or six years to graduate or to complete IEP services.   

A comprehensive approach to raise awareness regarding dropout issues for all students and students with 
IEPs appears to be a contributing factor for success. The OSP has focused on educating district staff 
responsible for transition services about dropout as part of the larger focus of quality transition services PD 
provided through the TCCoP. This group of individuals interacts more frequently with students, families and 
staff members in schools. Additionally, transition services indicator data continues to become a larger part 
of the special education administrator leadership conferences. The OSP recognizes the close link between 
quality transition services and students remaining in school.  
 
The 12 districts participating in the National Dropout Prevention Center-Students with Disabilities Intensive 
TA project, discussed in detail in Indicator 1, were either selected or self-identified because of their 
significant challenges with dropout. After year one, awareness phase, six of the twelve districts actually met 
the SPP target. This group also was encouraged to seek out and participate in other dropout intervention 
efforts at the district level for all students as part of the Innovation Zones implementation and with the 
Student Success Summit, sponsored by the WVDE and Higher Education Policy Commission (HEPC). New 
2011-12 data shows continued growth with nine districts now meeting the SPP target, a 25% increase. SEA 
review of LEA dropout (and graduation) trends for 2011-12 has also identified seven districts with extremely 
high dropout rates, 4.7% to 7.3% that need assistance for 2013-14.  The OSP intends to continue merging 
the efforts of these 12 teams with transition services in all districts as part of the Transition Collaborative 
Community of Practice (TCCoP) through development of a WV Dropout Toolkit for SWD. OSP staff is part 
of an informal multi-state team collaborating with the NDPC-SD to identify key components of this toolkit.  
 
Data access and analysis are an integral part of awareness and intervention for dropout efforts. The OSP 
has coordinated with WVEIS staff to assist districts in use of internal data resources, including year by year 
cohort groups and an early warning system. Each of these contributes to identification of students in danger 
of dropping out or those who have already dropped. Districts then can intervene to assist students with 
credit recovery or reentry into a learning setting. The OSP will continue to assist districts to utilize this tool 
fully through ongoing professional development for the TCCoP and ESEA Waiver identified Focus Schools 
for school improvement and as part of the Support for Personalized Learning process. OSP staff assigned 
to RESA teams will participate in activities to analyze pertinent data in greater detail to prepare them to 
support LEAs with Focus School identification. Specific activities to drill further into the data are part of the 
SEA preparation process, and review of students in grades 9-12 who drop out provides a clearer 
understanding of dropout for those students who can actually drop out, since Indicator 2 calculation utilizes 
grades 7-12 in the denominator. Additionally, Exit and Follow Up Survey responses from 2010-2013 provide 
input from the student perspective with the ability to filter responses only for those students that drop out. 
Examination of this information allows staff to make informed decisions to guide districts in the school 
improvement process for SWD.  
 
Reduction in the number of dropouts and overall rate from 2010-2011 to  2011-2012 was anticipated based 
on the change in compulsory school attendance as discussed in Indicator 1. Thirty-two districts met the 
target of 2.2% for 2011-12. Seventeen of those districts demonstrated lower dropout rates for SWD than the 
All Students group. Six districts had dropout rates of 4.8% and higher, but three of this group appear to be 
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making progress to reduce their dropout rates. It is important to note that very small districts are significantly 
impacted when even one student drops out. It is imperative that the LEA is keenly aware of the impact on 
annual data when students choose to drop out. It is equally as important that the LEA provides options and 
incentives for students to stay in school. 
 
Exit and Follow-Up Surveys of Dropouts 
Exit surveys and the One Year Follow-Up surveys that capture the student voice as youth move from school 
to adulthood have consistently demonstrated over the past 6 years that students most frequently report 
dropping out of school due to: 1) dislike of school and/or 2) lacking interest or motivation to attend school.   
Information regarding cumulative results of the Exit Survey may be found in Indicator 1, and a summary of 
the One-Year Follow-Up Survey may be found in Indicator 14. 
 
 Discussion of survey responses disaggregated for dropouts, less than 3%, is included here. It is significant 
to note that age demographics differs for dropouts completing surveys: 51% of all students completing exit 
surveys were age 19 and 26% were age 20, while dropouts were slightly younger with 38% age 19 and 
29% age 18. Eligibility representation was similar to the total cumulative with the exception of those 
students identified as Emotional/Behavior disorder, 4% of all and 11% of dropouts. Dropouts were much 
less likely to identify their career pathway and cluster, greater than 25% as opposed to less than 5% for all 
students. Dropouts were much less likely, up to 25% of the time, to participate in job experiences (i.e. work-
based learning, part-time work, summer job) and extracurricular activities (i.e. clubs, performing arts, 
volunteer activities, sports). This same group of students appears less engaged in the IEP process, based 
on negative or ―I don‘t know‖ responses to questions about participation and opinions of special education 
involvement. Only 41% of dropouts reported plans to continue with education after high school, and the 
same group identified Adult education (65%) and Apprenticeship/On-the-job training (15%) as the most 
likely post school education choice. Reasons dropouts said they would not pursue further education at exit 
included having a baby, healthy problems, and not enough credits. They were more likely to respond 
negatively when asked questions about the level of school and staff support for post-school preparation 
activities of connecting to a job, connecting to further education or training opportunities, having confidence 
to continue education after high school, and asking for support to be successful in post-school settings (self 
determination). Dropouts cited academic classes and special education supports for the types of school 
experiences that were most helpful. This suggests the teacher of students with emotional/behavior 
disorders was a significant factor. Districts should continue to examine, discuss, and develop intervention 
plans based on effective practices research as well as the student voice responses from the surveys. The 
OSP will continue to guide these discussions and share options for improving results for this group of 
students.  
 
Dropouts comprised just less than 10% of total respondents (449 or 4653) to the cumulative One year 
Follow-Up Survey results. The One Year Follow-Up Surveys were completed primarily by individuals from 
ages 19 to 21, but the dropout group had more in the ages 18 to 21 group. More of the dropouts reported 
they were married (9% as compared to 5%) and fewer had a driver‘s license (32% compared to 54% for the 
all group). Dropouts were less likely (49%) to report that school challenged them than the all group (70%), 
as was the response for dropouts that school prepared them for daily living (39% for dropouts and 68% for 
the all group). The dropouts were much less likely to note participation in church (11% vs. 24% of all). Both 
groups more frequently indicated they were unable to find work, but the dropout group reported they were 
currently working (26%) as opposed to 43% of the all group. Only 10% of the dropouts reported they were 
either in school or receiving On-the-job training while 25% of the all group reported the same. Incarceration 
was listed more frequently for the dropout group as a reason for not working. No one in the dropout group 
reported they were attending a 4 year college, but 71% reported they were working on their GED or taking 
Adult education classes. The all group reported attending a 4 year college program (33%) or a 2 year 
college program (26%) most frequently. Most dropouts (29%) were attending post-school education on a 
part time basis as opposed to the all group that reported full-time programs (63%). 20% of all students 
indicated they received some type of scholarship and 13% were receiving financial aid, when only 2% or 
less of dropouts reported either.  
 
Survey responses for students leaving school and one year later that drop out clearly indicate the need for 
intensive services well in advance of the age when students can drop out. Data from WV‘s dropouts support 
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both research of causes, prevention and intervention. The SEA must continue to thoughtfully guide 
educators at the LEA and school setting along with students, families and community members raising 
knowledge and assisting them to gain the skills they need to persist with change. As OSP coordinators 
develop knowledge of the collective picture of the data as part of Indicator 17, use of required and additional 
data that are part of the secondary transition indicators, including exit and post school surveys, will 
contribute added value and allow for a deeper examination of the effects of the collective work of the OSP.    
 
 
Improvement Activities Completed in FFY 2012 (2012-2013): 
See Indicator 1.  Improvement Activities for Indicator 1 and 2 are clustered.    
 

 
Revisions, with Justification, to Proposed Targets / Improvement Activities / Timelines / Resources 
for FFY 2013 
 
Activities were reviewed.  No revisions are proposed at this time. 
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Part B State Annual Performance Report (APR) for FFY 2012 

Overview of the Annual Performance Report Development: 

Monitoring Priority: FAPE in the LRE 

Indicator 3:  Participation and performance of children with IEPs on statewide assessments:  

A. Percent of the districts with a disability subgroup that meets the State‘s minimum ―n‖ size that meet 
the State‘s AYP/AMO targets for the disability subgroup. 

B. Participation rate for children with IEPs. 

C. Proficiency rate for children with IEPs against grade level, modified and alternate academic 
achievement standards. 

(20 U.S.C. 1416 (a)(3)(A)) 

Measurement: 

A.  (choose either A.1 or A.2) 

A.2 AMO percent = [(# of districts with a disability subgroup that meets the State‘s minimum ―n‖ 
size that meet the State‘s AMO targets for the disability subgroup) divided by the (total # of 
districts that have a disability subgroup that meets the State‘s minimum ―n‖ size)] times 100. 

B.  Participation rate percent = [(# of children with IEPs participating in the assessment) divided by the 
(total # of children with IEPs enrolled during the testing window, calculated separately for reading and 
math)].  The participation rate is based on all children with IEPs, including both children with IEPs enrolled 
for a full academic year and those not enrolled for a full academic year. 
 

C.  Proficiency rate percent = [(# of children with IEPs scoring at or above proficient against grade level, 
modified and alternate academic achievement standards) divided by the (total # of children with IEPs who 
received a valid score and for whom a proficiency level was assigned, and calculated separately for 
reading and math)].  The proficiency rate includes both children with IEPs enrolled for a full academic year 
and those not enrolled for a full academic year. 

 

Targets and Actual Target Data for FFY 2012:  

FFY 2012 Measurable and Rigorous Targets 

 Districts Meeting 
AMO for Disability 
Subgroup (3A.2) 

Participation for Students 
with IEPs (3B) 

Proficiency for Students with 
IEPs (3C) 

Targets for 
FFY 2012 

(2012-2013) 9 districts or 16.4% 

Reading Math Reading Math 

95.0% 95.0% 25.9% 29.1% 

Actual Target 
Data for  
FFY 2012 
(2012-2013) 

# % # % # % # % # % 

0 0% 20,886 97.9 20,877 97.8 3,720 17.8 4,301 20.6 
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3A - Actual AYP/AMO Target Data for FFY 2012:  

Districts with a disability subgroup that meets the State’s minimum “n” size AND met the State’s 
AYP/AMO target for the disability subgroup. 

Year Total 
Number of 
Districts 

Number of Districts 
Meeting the “n” 
size 

Number of Districts that meet the 
minimum “n” size and met AMO 
for FFY 2012 

Percent of 
Districts 

FFY 2012 
(2012-
2013) 
 

 
55 

 
55 

 
0 

0.00% 

 
West Virginia has 55 school districts participating in accountability in accordance with the state‘s ESEA 
Consolidated State Application Accountability Workbook.  Of these, all LEAs have 20 or more students in 
the disabilities subgroup who were enrolled for a full academic year at the LEA level, which is the minimum 
cell size for subgroup accountability under the Accountability Workbook / ESEA Waiver Request.  No 
districts met the annual measurable objective (AMO) targets for the disability subgroup as designated in the 
ESEA Waiver Request approved by USED in May 2013.  Although the districts‘ targets and trajectories vary 
based upon disability subgroup performance during the baseline year of 2011-2012, districts on average 
are required to increase performance in the disability subgroup by 6-7 percentage points in both reading 
language arts and mathematics annually to meet the goal of 75% proficiency for all students with disabilities 
by year 2020.  Gains of such a magnitude were not evidenced in any district; therefore, the AMO target of 
nine districts was not achieved.  

3B – Actual Participation Target Data for FFY 2012: 

The percentage of students with disabilities enrolled during the test window who participated in the state 
assessments is as follows:   
 

Mathematics – 97.8% 
Reading Language Arts – 97.9% 

Disaggregated Target Data for Math Participation: 

Statewide 
Assessment  

2012-2013 

Math Assessment 

Grade 
3 

Grade    
4 

Grade 
5 

Grade 
6 

Grade 
7 

Grade    
8 

Grade 
HS 

Total 

# % 

a  

Children with 
IEPs  

3,794 3,476 3,246 2,936 2,925 2,731 2,234 21,342 100.0% 

b 

IEPs in regular 
assessment with 
no 
accommodations 

1,765 1,176 697 462 439 453 568 5,560 26.0% 

c  

IEPs in regular 
assessment with 
accommodations 

1,725 1,957 2,184 2,113 2,136 1,929 1,294 13,338 62.5% 

f 

IEPs in alternate 
assessment 
against alternate 
standards  

263 288 306 297 283 293 249 1,979 9.3% 

 g 

Overall 
(b+c+d+e+f)* 
Baseline 

3,753 3,421 3,187 2,872 2,858 2,675 2,111 20,877** 97.8% 
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Children included in a but not included in the other counts above 

In your narrative, 
account for any 
children with IEPs who 
did not participate. 

41 55 59 64 67 56 123 465 2.2% 

*Rows d and e are not applicable to West Virginia because the state does not have an alternate 
assessment against grade level or modified standards.  

** Nine fewer students participated in the mathematics assessment than the RLA assessment.  Differences 
in the total number of participants occur when students take the RLA assessment and subsequently move 
or become sick and are, therefore, unable to participate in other parts of the assessment, including 
mathematics, during the assessment window.   

 
Disaggregated Target Data for Reading Participation: 

 
Statewide 
Assessment  

2012-2013 

Reading Assessment 

Grade 
3 

Grade    
4 

Grade 
5 

Grade 
6 

Grade 
7 

Grade    
8 

Grade 
11 

Total 

# % 

a  

Children with 
IEPs  

3,794 3,476 3,246 2,936 2,925 2,731 2,234 21,342 100.0% 

b 

IEPs in regular 
assessment with 
no 
accommodations 

1767 1171 691 457 429 454 621 
5,590 26.2% 

c  

IEPs in regular 
assessment with 
accommodations 

1723 1966 2191 2123 2146 1925 1241 
13,315 62.4% 

f 

IEPs in alternate 
assessment 
against alternate 
standards  

263 288 307 297 283 293 250 
1,981 9.3% 

 g 

Overall 
(b+c+d+e+f)* 
Baseline 

3753 3425 3189 2877 2858 2672 2112 20,886 97.9% 

Children included in a but not included in the other counts above 

In your narrative, 
account for any 
children with IEPs who 
did not participate. 

41 51 57 59 67 59 122 456 2.1% 

*Rows d and e are not applicable to West Virginia because the state does not have an alternate 
assessment against grade level or modified standards. 
 
The targets for participation in assessment were met, with 97.8% of students with disabilities enrolled during 
the test week participating in the mathematics and 97.9% participating in the reading language arts 
assessment.  Of the 456 (reading language arts) and 465 (mathematics) students who did not participate in 
the assessments, 131 and 127 students were medical emergencies for reading language arts and 
mathematics respectively. Seventeen were parental opt outs and the remaining 317 students for reading 
language arts and 321 students for mathematics were absent. Students who participated with 
accommodations were allowed only approved accommodations outlined in the West Virginia Guidelines for 
Participation in State Assessment ( http://wvde.state.wv.us/oaa/) to ensure valid test results. 

 

http://wvde.state.wv.us/oaa/
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3C – Actual Performance Target Data for FFY 2012 
 
Disaggregated Target Data for Math Performance: # and % of students with IEPs who received a 
score and were enrolled for a full academic year as well as those who were not enrolled for a full 
academic year who scored proficient or higher 

Statewide 
Assessment  
 
2012-2013  

Math Assessment Performance  Total  

Grade 
3  

Grade 
4  

Grade 
5  

Grade 
6  

Grade 
7  

Grade 
8  

Grade 
HS  #  %  

a  Children with IEPs  3753 3421 3187 2872 2858 2675 2111 20,877  

b 

IEPs in regular 
assessment with 
no 
accommodations 

687 487 252 134 126 81 70 1,837 8.8% 

c 
IEPs in regular 
assessment with 
accommodations 

160 206 189 183 142 105 44 1,029 4.9% 

f 

IEPs in alternate 
assessment 
against alternate 
standards  

167 222 247 209 208 205 177 
1,435 6.9% 

g 

Overall 
(b+c+d+e+f) 
Baseline* 

1014 915 688 526 476 391 291 4,301 20.6% 

*Rows d and e are not applicable to West Virginia because the state does not have an alternate 
assessment against grade level or modified standards. 
 
 Disaggregated Target Data for Reading Performance: # and % of students with IEPs who received a 
score and were enrolled for a full academic year as well as those who were not enrolled for a full 
academic year who scored proficient or higher 

Statewide 
Assessment   
2012-2013  

Reading Assessment Performance  Total  

Grade 
3  

Grade 
4  

Grade 
5  

Grade 
6  

Grade 
7  

Grade 
8  

Grade 
HS  #  %  

a  Children with IEPs  3,753 3425 3189 2877 2858 2672 2112 20,886  

b 

IEPs in regular 
assessment with 
no 
accommodations 

631 443 207 143 126 102 65 1,717 8.2% 

c 
IEPs in regular 
assessment with 
accommodations 

48 82 69 118 124 94 40 575 2.8% 

f 

IEPs in alternate 
assessment 
against alternate 
standards  

169 204 220 198 229 215 193 1,428 6.8% 

g 
Overall 
(b+c+d+e+f)* 
Baseline 

848 729 496 459 479 411 298 3,720 17.8% 

*Rows d and e are not applicable to West Virginia because the state does not have an alternate 
assessment against grade level or modified standards. 
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Discussion of Improvement Activities Completed and Explanation of Progress or Slippage that 
occurred for FFY 2012: 

 
Proficiency of students with disabilities was 20.6 % in mathematics and 17.8% in reading language arts.  
Therefore, the targets for Indicator 3C were not met in the areas of mathematics (29.1%) and reading 
language arts (25.9%).  The state disability targets are based on Indicator 3C proficiency rates during 
school year 2011-2012, in accordance with West Virginia‘s ESEA Waiver Request and annual increases at 
an increment of 6.6% in mathematics and 7.0% in reading language arts.   
 
In mathematics, the percentage of proficient students with disabilities decreased by approximately two 
percentage points since FFY 2011 despite continued focus on professional development through the 
Mathematics Academies noted below (and in Indicator 5) in improvement activity reports, as well as a 
department-wide focus on the Common Core / Next Generation Standards.  Proficiency rates in the 
disability subgroup were 8.5 percentage points below the target of 29.1%.  It is also important to note that 
students without disabilities experienced similar slippage in mathematics for FFY 2012.   

 

Figure 1 

 
 
 
Slippage was evident in reading language arts despite continued focus through the OSP Literacy 
Academies, Phonemic Awareness Training, Support for Personalized Learning, professional development 
on the Common Core / Next Generation Standards and other activities described below.  The percentage of 
proficient students with disabilities decreased by approximately one percentage point from FFY 2011 and 
was 8.1 percentage points below the target of 25.9%. 
 

 

 

 

 

 Figure 2   
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Although the measurement for 3.C for FFY 2012 includes all students with IEPs who received a valid test 
score, for purposes of analyzing improvement over time, the proficiency rates for students in enrollment for 
a full academic year (FAY) also were examined. The following graph demonstrates proficiency rates for 
students with IEPs enrolled for a FAY only.  It illustrates trend data from FFY 2009 through 2012 based 
upon the OSEP required 3C measurement for FFY 2009 and 2010.  Statewide, reductions of 1.7 and 1.2 
percentage points were evident in mathematics and reading language arts, respectively.  
 

Figure 3 

 
 
EVIDENCE-BASED PRACTICES AND MULTI-LEVELED SYSTEMS OF SUPPORT 
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Support for Personalized Learning (SPL) 
 
Support for Personalized Learning (SPL) is a process that provides an academic support system for all 
students through leveled instruction, progress monitoring and appropriate intervention.  While training 
during the 2011-2012 school year focused primarily upon district superintendents, special education 
administrators, federal program administrators, school psychologists and other county level staff, principals 
were the target audience of SPL trainings during the 2012-2013 school year.  Elementary, middle and high 
school principals were invited to participate in programmatic level trainings to receive information on the 
initiative, learn about the role of leadership in the SPL process and view specific examples from elementary, 
middle and high schools in West Virginia implementing instructional supports.  Each group of principals was 
exposed to school- specific data beyond summative assessments, including retention data, failure rate by 
teacher data and remedial college data.  Also reviewed were statewide child count, educational 
environments information, exit results and overall achievement of students with disabilities in an attempt to 
demonstrate the need for higher expectations.  Principals from the field were invited to demonstrate how to 
effectively use the SPL school level practice profile to evaluate implementation and make program 
improvements.    
 
High school and middle level principals participated in a book study using Ahead of the Curve, edited by 
Douglas Reeves in an attempt to demonstrate what a school implementing the SPL model would resemble.  
Elementary principals received two books:  Learning by Doing by Richard Dufour, to target higher 
achievement through teaming.  The second book, Understanding the Common Core, with co-author Dr. 
Robert Marzano, provided a perspective on how to use Learning Progressions to provide students with 
disabilities Access to the Core.  Principals were exposed to chapter one of the book and the assessment 
tool simultaneously in an effort to show that scaffolding to reach grade level standards is an optimum way to 
provide students with disabilities equal access to the standards.  Chapter two of the book further challenged 
principals to study the cognitive strategies required to master the common core state standards.  
 
Discussions around how to embed the teaching of these strategies into targeted and intensive level 
supports caused principals to think about a shift in how we provide interventions to students with disabilities.  
Principals of each programmatic level were provided an overview of the Universal Design for Learning 
Model with connection to the new state teacher evaluation system that requires administrators to document 
presence of this research based practice.  Moreover, principals at the elementary level participated in a one 
hour training / discussion on connecting SPL to the identification of specific learning disabilities, as 
described in Indicator 9 improvement activities.   
 
In all, 2-3 trainings were offered at each of the eight RESAs in West Virginia to accommodate the principals 
and the varying programmatic levels.  On average, 20-30 participants attended each session.     
 
 
EVIDENCE BASED PRACTICES AND THE ESEA FLEXIBILITY WAIVER 

In FFY 2012, ongoing and new OSP professional development initiatives turned their focus to supporting 
transition to the Next Generation Content Standards and Objectives (NxGCSOs), the state‘s version of the 
Common Core State Standards, and to implementing the evidence based practices and strategies for 
improving performance and closing the achievement gap for students with disabilities and other struggling 
students in the Elementary and Secondary Education Act Flexibility Request, The OSP‘s executive director 
and selected staff participated in development of the Flexibility Request to ensure the learning and 
accommodations needs of students with disabilities were an integral part of the plan.  Approval of the ESEA 
Flexibility Waiver from the U.S. Department of Education was received in May 2013.  Implementation of 
professional development outlined in the Flexibility Waiver began in the summer of 2013. 
 
As noted in the Flexibility Waiver, the West Virginia Board of Education (WVBE) has agreed to implement 
the Common Core State Standards through its adoption of the NxGCSOs, and to participate in the Smarter 
Balanced Assessment Consortium, with implementation of the new assessment in 2015.  For students with 
significant cognitive disabilities WVBE has adopted the Common Core Essential Elements and will 
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implement the alternate assessment on alternate academic achievement standards developed by Dynamic 
Learning Maps Consortium when available.  Professional development supports districts and schools in 
implementation of the new standards and assessments.  Additionally, the new accountability system 
incorporates a growth model and subgroup achievement gap as elements in identifying schools needing 
improvement.  A major role for the OSP in the new system is to provide technical assistance and 
professional development to RESAs and ―focus schools‖, which are schools identified due to an 
achievement gap, most frequently for the students with disabilities and economically disadvantaged 
subgroups. 
 
In addition to the above Support for Personalized Learning initiative, the following professional development 
initiatives were implemented to meet the requirements of both the State Performance Plan and the ESEA 
Flexibility Waiver.  
 
Support for Personalized Instruction. Support for Personalized Instruction (SPI) was conceived to 
enhance the capacity of educators in West Virginia to meet the challenges of ensuring every learner spends 
his/her time engaged and benefitting from learning experiences that are personally meaningful and relevant 
The West Virginia SPI is guidance educators can use for professional learning in pursuit of three, specific 
and related outcomes: (1) deeper knowledge and understanding of the Next Generation Content Standards 
and Objectives; (2) belief in the value and power of evidence-based instructional practices; and (3) 
increased quantity and quality of implementation of these practices in classrooms across West Virginia.  
 
In July 2013, the OSP sponsored three SPI Academies in three distinct regions of the State facilitated by 
the Technical Assistance and Support (TAS) Specialists based in the Regional Education Service Agencies 
and supported by the State Personnel Development Grant. Each SPI Academy offered three intense days 
of responsive professional learning focused on defining and articulating the dynamics of four of the seven 
evidence-based, essential components of high functioning instructional practice included in the domain of 
SPI: (1) Universal Design for Learning; (2) Differentiated Instruction; (3) Formative Assessment; and (4) 
Integrated Technology, important for all students but of particular significance for students with disabilities 
accessing the NxGCSOs. Eighty-one educators attended. Most of the participants were classroom 
teachers, representing K-12 and all eight RESAs. In these academies special and general educator pairs 
learned together and made common commitments to co-managing the future growth of their instructional 
practice.  
 
Since the 2013 SPI Academies, a train-the-trainer workshop has been designed to align with the content of 
the SPI Academy and progress made to make SPI materials available through an SPI website. OSP staff 
has provided support and technical assistance to professional development providers in two RESAs who 
attended one of the 2013 SPI Academies and have committed to expansion in their areas. Timelines for 
development and provision of the remaining three components of SPI: (1) Scaffolding; (2) Cognitive 
Strategies Instruction; and (3) Integrated Vocabulary Instruction have been adjusted in response to 
restructuring of personnel in the State and commitments defined by the West Virginia ESEA Waiver. To 
sustain professional development as the SPDG project closed, new TAS-Specialists have been employed 
and are now managed by RESA administration rather than by the OSP. Priority work for these TAS-
Specialists‘ through November 1, 2013, was to complete diagnostic visits and recommendation reports for 
each of the State‘s 97 Focus Schools. The expectation is for new TAS-Specialists to be prepared to provide 
another round of the 2013 SPI Academies during the summer of 2014.  
 
Support for Specially Designed Instruction (SSDI) Academies.  In June 2013, OSP provided three 
regional trainings for county trainers on Support for Specially Designed Instruction. Each participating 

district was asked to select a training team of three staff members. Each face-to-face training was three 

days in duration and supported approximately 60 special educators and/or district trainers. The focus of the 
content was access for students with exceptionalities to the West Virginia Next Generation Content 
Standards and Objectives (NxGCSOs) and the WV Common Core Essential and Community Elements 
(WVCCECEs); writing Individual Education Programs (IEPs); and developing structures to close the 
achievement gap.  Specific agenda items included: 
 

 Introduction to the State Standards 
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 Instructional Shifts 

 Structure of the Next Generation Content Standards and Objectives 

 Structure of the Common Core Essential Elements 

 Smarter Balanced and Dynamic Learning Map Assessments 

 Standards-Based IEPs 

 College, Career and Community Ready Students 

 Effective Practices of Teaching and Learning and 

 Instructional Leadership. 
 

Literacy and Learning Academies. In 2012-2013, the Literacy Academies became known as the Literacy 
and Learning Academies, and the content moved away from a focus on learning a specific and progressive 
sequence of learning strategies. The 2012-2013 academies moved on to collaboratively constructing 
deeper understanding of the impact of evidence-based instructional practices and scaffolding a process for 
setting and pursuing personally relevant professional growth targets. This adjustment aligns with changes 
West Virginia teachers need to make in their instructional practice in order to support students in meeting 
the demands of the West Virginia Next Generation CSOs as well as the expectations of the new West 
Virginia Teacher Evaluation System.   
 
The previous emphasis on engaging students was in 2012-2013 expanded through teacher participants‘ 
analysis of teaching models that pulled skills and strategies out of meaningful experience and more 
authentic application.  Five overarching principles of a constructivist classroom were studied, practiced and 
applied:   

1. Teachers seek and value their students‘ point of view. 

2. Classroom activities challenge students‘ suppositions or beliefs. 

3. Teachers pose problems of emerging relevance.  (Teachers ask questions so that students can 

realize relevance of the lesson as opposed to just telling students what is relevant.) 

4. Teachers build lessons around primary concepts and ―big‖ ideas, beginning lesson design with the 

big idea in mind with the intent of scaffolding learning to bring the student to the big idea. 

5. Teachers assess student learning in the context of daily teaching (formative assessment) 

Understanding and skillful implementation of gradual release of responsibility, as a means of scaffolding 
learning, continued to be a learning target for teacher participants. The 2012-2013 Academy content also 
addressed the persistent need to grow understanding that exposure, or access to content, does not equate 
with learning. The focus on assessment for learning in the prior year was expanded to articulate 
assessment as learning; emphasizing the urgent need for efficient as well as effective instruction.  
Additional big ideas underpinning the 2012-2013 Academies included empowering students to design and 
accomplish their own learning steps and  to increase students‘ involvement in decisions to revise or 
withdraw supports in response to their learning.  
 
In response to 2011-2012 participant feedback from Edmodo and evaluative surveys led to a restructuring 
of the classroom investigation component around five inquiry questions with increased opportunity for 
sustained collaboration with other participants investigating the same question. The five questions from 
which teacher participants selected their investigative goal were as follows:  
 

1. How can I incorporate and use more self-assessment by my students?   

2. What is school like from my student‘s point-of-view?   

3. How can I use formative/classroom assessment to determine my students‘ needs?   

4. How can I incorporate all the stages of gradual release of responsibility?   
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5. How can I give my students more exposure to whole concepts to use as a meaningful reference for 

embedded information?  

In the Day 4/Spring Follow-up teacher participants examined the Reflective Teaching Model designed by 
Marzano Research Laboratory and scaffolded through the book, Becoming a Reflective Teacher. 
Participants were guided by academy facilitators, through the process of setting personal professional 
learning targets.  
 
The Literacy and Learning Academies offered participants the opportunity to receive three units of non-
degree graduate credit. Fourteen of the forty-seven teacher participants applied for credit.  
 
Summative evaluation of participants‘ learning through the Literacy and Learning Academies was 
conducted via an online survey. Content categories represented in this survey included: (1) Socializing 
Learning, (2) Contextualizing Learning, (3) Analyzing and Scaffolding Learning, (4) Recreational Reading, 
(5) Teaching Environment, (6) Online Resources and Technology Tools, and (7) Reflective Teaching.   
 
After completing the yearlong academy, participants reported higher employment of a variety of activities, 
strategies, and tools across many of the aforementioned domains including the following: 

a. Providing student more opportunities to collaborate and interact with peers;   
b. Structuring learning through a gradual release of learning; 
c. Connecting new information to students‘ prior knowledge;  
d. Using student self-evaluation and reflection strategies, as well increased feedback to students; 

and 
e. Teacher modeling of reading and increased opportunities for students to read the text they 

choose to read. 
 
The comprehensive evaluation report for the Literacy and Learning Academies is forthcoming from the 
WVDE Office of Research. 
 
Mathematics Academies Initiative.  The Office of Special Programs partners with Carnegie Learning, Inc. 
to increase teacher effectiveness and student achievement in mathematics by conducting Math Academies 
to elementary, middle and high school teachers throughout the state. Each Math Academy is customized to 
expand teachers‘ understanding of specific mathematics content areas and pedagogy aligned to the WV 
Next Generation Mathematics Standards and Objectives and the Standards for Mathematical Practice.  
 
The main elements of the Math Academies are: 1) implementing grade-appropriate content through 
coherent mathematics  with grade span and stretch (Lovin and Van de Walle, 2006); 2) problem-solving in a 
learner-centered classroom provides teachers the opportunity to experience learning as students would, 
actively engaging in discourse with peers around the math; and 3) heightened awareness about teaching to 
facilitate teachers‘ meta-cognitive reflection on their own teaching practice and provide access points for 
them to change their instructional practices.   
 
Throughout each Math Academy, teachers explore the math content in the research-based instructional 
model by: 1) discussing how the mathematical tasks that they are experiencing are aligned to the Standards 
for Mathematical Practice which outline how students should be engaging in mathematics; 2) debriefing 
facilitators‘ ―teacher moves‖ after a lesson and discussing how it impacts their learning; 3) discussing 
several of the intentional and unintentional ―teacher moves‖ and how those instructional decisions enhance, 
maintain and/or decline the cognitive demand of the task; 4) viewing videos of math lessons and 
determining how the teachers impact the learning; 5) realizing that just choosing a ―high level‖ mathematical 
task does not mean that the learning will be high level; and 6) realizing that learning is impacted by how 
teachers introduce the lesson and how they support student learning until the task ends.   
          
Each Math Academy consists of: a) one five-day summer face-to-face academy; b) two face-to-face one-
day Follow-ups (Fall & Spring); and c) individual teacher completion of specially-designed modules/units on 
the MATHia and/or Cognitive Tutor Software.  
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(For more detailed information, see Indicator 5). 
 
Recruitment and Retention of Special Education Personnel – Speech-language Pathologists (SLPs). 
The National Center to Improve Recruitment and Retention of Qualified Personnel (PIC) for Children with 
Disabilities is a federally-funded Technical Assistance and Dissemination Project that seeks to increase the 
nation‘s capacity to recruit and retain qualified personnel.  PIC is assisting the OSP with the critical shortage 
of speech-language pathologists (SLPs) in WV schools and focusing on personnel preparation program 
partnerships and attracting, developing and supporting new and existing personnel.  
 
PIC facilitated onsite meetings with WVDE representatives, Marshall University, West Virginia University 
and West Liberty University representatives, special education administrators, personnel/hiring directors, 
speech-language pathologists and other interested personnel to identify challenges and generate solutions. 
A strategic plan was developed that included the implementation of recruitment/retention strategies at the 
county level as well as statewide initiatives.  
 
Because WV Institutions of Higher Education (IHE) do not offer part-time programs or online graduate 
programs for SLPs, PIC assisted OSP in a collaborative effort with Western Kentucky University (WKU) to 
provide an online graduate program in speech-language pathology for speech assistants working in WV 
schools that have a Bachelor‘s degree in communication disorders, but need to complete a graduate 
program in order to be credentialed in WV.  This effort was not successful.  However, the OSP has entered 
into a partnership with the University of Cincinnati (UC) to provide an on-line program for speech assistants 
in WV to complete a MA degree and become fully certified.  The program was initiated this semester and 
will take 3 years to complete. Twenty-three (23) speech assistants are enrolled in the program.  
 
WV Institutions of Higher Education (IHE) Consortium. The West Virginia Department of Education 
(WVDE), Office of Special Programs (OSP), applied for and received services from the National Center to 
Improve Recruitment and Retention of Qualified Personnel for Children with Disabilities (Personnel 
Improvement Center) to assist the state in increasing the number of candidates in our special education 
preparation programs and, therefore, increase qualified new hires in high need local education agencies 
(LEAs). 
 
The OSP coordinated a series of meetings with representatives from WV Institutions of Higher Education 
(IHE) to discuss the preparation of special educators with an emphasis on strengthening partnerships with 
the WVDE, RESAs and LEAs. Participants indicated a need to increase communication efforts with the 
WVDE and requested information regarding the common core state standards, certification requirements, 
the teacher evaluation system and other special education issues. In an effort to explore additional 
partnerships between IHEs and LEAs, the OSP conducted a survey of classroom aides currently working in 
WV school districts to determine their interest in pursuing a degree in special education.  As a result of 
these meetings, the OSP and IHE representatives have made a commitment to continue these meetings 
and strengthen the WVDE/IHE/LEA/RESA partnership. 
 
AUTISM PROJECT 
 
West Virginia Autism Collaborative Community of Practice (WVACCoP). The number of students with 
autism is increasing nationally and in West Virginia. In response, the WVDE has developed scale-up 
strategies to assist districts in delivering effective and efficient special education services to these students. 
The West Virginia Autism Collaborative Community of Practice (WVACCoP) has provided guidance for 
teachers and parents of students with Autism Spectrum Disorders; this includes the WVACCoP‘s Autism 
Spectrum Disorders: Services in WV Schools Guidelines for Best Practice, developed and disseminated 
during 2011-12. During the 2012-2013 school year, the WVACCoP reviewed and revised Policy 5314.01 to 
define standards for autism mentors more clearly.  This revised policy became effective in May 2013.  It is 
anticipated to assist in meeting staff training needs by developing courses and identifying resources to 
assist in training professional and service personnel on Autism Spectrum Disorders. 
 
Autism Academies. The Autism Academies are a series of professional development experiences 
provided through a partnership between the OSP and the Marshall University Autism Training Center. This 
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ongoing professional development strengthens the instructional expertise of special educators who serve 
students with Autism Spectrum Disorders. These academies began during 2011-12 and will continue in 
2013-14.  (See Indicator 9 for additional information).  
 
 
ACCOMMODATIONS TO IMPROVE ACHIEVEMENT  
 
The following SPP improvement activities also are an integral part of the ESEA Flexibility Waiver.  
 
Common Core Essential Elements (CCEE).  West Virginia has participated in the Dynamic Learning 
Maps Consortium to develop the CCEE to provide standards for students with significant cognitive 
disabilities accessing the Common Core.  The WVBE formally adopted the CCEE during the fall of 2012.. 
Students will participate in the DLM alternate assessment on alternate academic achievement standards 
when it is implemented nationally in 2014-2015 school year.  In 2011-12, West Virginia began to identify 
challenges facing students with significant cognitive disabilities as the state transitions to the CCSS and the 
CCEE. Teachers and content specialists were invited to participate in an in-depth analysis of the differences 
in the current extended standards and the CCEE. This work was facilitated by the WVDE‘s Office of Special 
Programs and Office of Assessment and Accountability. The group developed crosswalks for the current 
extended standards and the CCEE and for the CCSS in ELA and mathematics.   With the developed 
crosswalks and the newly adopted standards, WVDE‘s Office of Special Programs and the Office of 
Assessment and Accountability implemented an extensive professional development rollout:  Connecting 
Instruction and Assessment. In partnership with the RESAs, 900 teachers and administrators across the 
participated in a one-day training offered in their RESA.  The focus of this training was the transition to the 
new standards, changes in instructional practices and assessment. 
 
 
West Virginia Accessible Instructional Materials (WV AIM). The Individuals with Disabilities Education 
Act of 2004 (IDEA) requires core instructional materials to be provided in specialized formats when needed 
by students with print disabilities. It is the responsibility of each student‘s IEP team to identify and document 
the types of specialized format(s) on the IEP. 
 
West Virginia and its school districts have coordinated with the National Instructional Materials Access 
Center (NIMAC) to provide specialized formats to eligible students in a timely manner. Eligible students with 
print disabilities include those with visual impairments, physical limitations, or organic dysfunctions, which 
may include specific learning disabilities. Three authorized users designated by the state may access 
National Instructional Materials Access Standards (NIMAS) source files from the NIMAC: (1) The West 
Virginia Instructional Resource Center (IRC), (2) Bookshare, and (3) Learning Ally. Designated users can 
download the accessible materials files that have been provided by publishers to the NIMAC. These files 
can then be used to prepare screen enlargements, braille, digitized text, and audio books for eligible 
students to use. Currently, teachers of students with visual impairment are aware of these resources and 
access them regularly for student use by registering online and/or contacting the provider.  
 
 
In 2011-12, with assistance from Joy Zabala of the National AIM,Center a WV AIM Coordinating Committee 
was formed to lead the state‘s targeted technical assistance project. This group comprises local special 
education directors, teachers, state special education and instructional materials staff, and Regional 
Education Service Agency staff. The WV AIM Coordinating Committee created three work groups and 
initiated efforts to develop (1) acquisition steps, (2) operational guidelines, and (3) professional 
development plans. During that same school year, the team launched a website with decision-making 
resources for teachers and implemented professional development to raise awareness of the process.  As 
operational guidelines are being developed, the professional development committee and the acquisition 
steps committee developed presentations for stand-alone workshops and shorter targeted training to be 
―embedded‖ in other trainings conducted by OSP and the RESAs.  In year two, 2012-2013, OSP 
coordinators participated in monthly TA calls with the AIM Center and provided Tier 1 awareness 
professional development and other PD opportunities to promote WV AIM among administrators, teachers 
and parents.  Operational guidelines addressing requirements such as providing materials in a timely 
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manner, determining need and access to NIMAC and roles and responsibilities of administrators, teachers 
and students were drafted, (and completed for dissemination in December 2013). As a result and based on 
the reported usage by WV Authorized Users, the number of students receiving accessible materials have 
doubled (350 reported in August 2011 to 611 reported in August 2012). 749 in August 2013   This work will 
continue during 2013-14 as the system and procedures are finalized. The WVDE‘s Office of Special 
Programs will implement the state structure, guidelines, and professional development resulting from the 
WV AIM Committee‘s work to increase appropriate distribution and usage of materials in accessible 
formats. Additional information is available at http://wvde.state.wv.us/osp/accessible materials.html. 
 
IMPROVEMENT ACTIVITIES TO SUPPORT STUDENTS WITH SENSORY and LOW INCIDENCE 
DISABILITIES 
 
Improve Quality of Teachers for Students with Sensory Impairments.  WVDE continued to maintain 
Marshall University Graduate Program for teacher certification in vision impairments and deaf/hard of 
hearing to meet the on-going personnel shortage in this area and, consequently, the unique need of these 
students.  During 20011-2012, nine (9) teachers on permit received certification in visual impairments and 
three (3) received certification for the deaf/hard of hearing. Future teachers entering either certification 
program at Marshall University will be able to attend tuition free. 
 
Increase the Skills of Educational Interpreters. Initial Paraprofessional Certification-Educational 
Interpreter requires a minimum of 3.0 on the Educational Interpreters Performance Assessment (EIPA) or 
certification by an appropriate agency (RID or NAD/NCI). (Paraprofessional Certificate -one-year certificate, 
renewable a maximum of one time). Permanent Paraprofessional Certification-Educational Interpreter 
requires a minimum of 3.5 on the EIPA or certification by RID or NAD/NCI. To support interpreters in 
attaining certification, mentors are being provided.  In partnership with the WV Commission for the Deaf and 
Hard of Hearing, interpreters (sign specialists) who have not meet the standards for an initial certificate or 
who are working toward permanent certification are paired with a trained mentor.   
 
A Lead Mentor coordinates the mentorship project.  Information concerning this program may be found at:  
https://sites.google.com/site/mentorprogramforwv/.   Data continue to indicate a steady increase in the skill 
development of the educational interpreter with a strong correlation between the improved skills and 
participation in the WV Educational Interpreter Mentor Program.  In partnership with the Commission for the 
Deaf and Hard of Hearing, four additional skill building workshops were offered throughout the year for the 
mentees and all educational interpreters. Sessions currently operate from February to October each year. 
 
New legislation, HB 2470, strengthened the state‘s commitment to quality educational interpreters.  
Although WVBE policy requirements were not changed, employers are now required to absorb the cost of 
training, testing and certification.  Unqualified interpreters (sign support specialists) may only be used if a 
qualified interpreter cannot be located and must be on a comprehensive professional development plan.  
Clarification was sent to all superintendents, personnel directors and special education directors.  
 
To assist the districts in the recruitment and retention of highly qualified interpreters, WVDE established a 
professional classification for highly skilled interpreters.  As only one of three states offering this 
classification, it is anticipated that this will become an effective recruitment tool. 
 
VI and DHH Task Forces. The West Virginia Department of Education with the collaborative support of the 
MidSouth Regional Resource Center is developing a 3-5 year strategic plan for serving students who are 
blind/low vision and students who are deaf/hard of hearing P-12 in West Virginia.  A comprehensive survey 
was developed based on the National Agenda for each population and distributed to teachers, parents, 
related service personnel, administrators and students.  Once completed, stakeholders‘ meetings were held 
to analyze the results of a statewide survey identifying the strengths and needs in serving this population 
and to develop a path of improvement over the next 3 – 5 years.   
 
 
 
 

http://wvde.state.wv.us/osp/accessible%20materials.html
https://sites.google.com/site/mentorprogramforwv/
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ONLINE STANDARDS-BASED IEP 

The WVDE Online IEP is designed to facilitate the development of Individual Education Programs (IEP) for 
West Virginia students in need of specially designed instruction. This web-based application allows 
authorized users to collaborate as they draft the IEP document together through a secure internet 
connection. A series of help screens, website links, guided supports, and internal checks have been built 
into the Online IEP tool to better enable the IEP Team to create a federally compliant and standards-based 
IEP which is built around the Next Generation Content Standards and Objectives and the Next Generation 
Essential and Community Elements. 

The tool allows IEP Teams to create a more precise picture of a student‘s present levels of academic 
achievement and functional performance and to develop more effective instruction for students with 
disabilities.  

In addition to creating the IEP document itself, the application also manages other resources including 
student progress reports, extended school year reports, a variety of IEP process forms with prepopulated 
demographic fields, and the ability to access and print archived IEPs.  

Recent upgrades and trainings include: 

 Revising the accommodation selection page to incorporate 21 new accommodations to be used in 
the Smarter Balanced Assessments and Dynamic Learning Maps.  This page now provides detailed 
information as to what statewide tests and subtests that the accommodations can be applied to or 
where they are excluded from being used.     

 Streamlining the amendment process to assist in completing the amendment form and 
incorporating changes into the Online IEP. 

 Incorporating the Dynamic Learning Maps guidelines into the Online IEP to assist IEP teams in 
determining if a student qualifies to participate in alternate assessment. 

 Upgrading the server system software to improve speed and to add additional stability to the Online 
IEP program to handle the increased demands placed on the system due to increased use. 

 Preparing a simulation tool to be used by districts and higher education institutions to train teachers 
on how to navigate the Online IEP   

 Conducting various trainings throughout the state on how to use the Online IEP to write standards-
based IEPs. 

 
For detailed information on the Special Education Technology Integration Specialist Initiative, please refer 
to Indicator 5.   
 
 
Public Reporting Information: Insert here the location (URL) of public reports of assessment results 
conforming with 34 CFR §300.160(f):   
 
Public reporting of participation rates for SWDs at the SEA and LEA level are at the following 
link:http://wveis.k12.wv.us/nclb/OSEcf/data/Accommodnew.cfm?sy=13 .  

Revisions, with Justification, to Proposed Targets / Improvement Activities / Timelines / Resources 
for FFY 2013 (if applicable): 

Activities were reviewed and no revisions are proposed at this time. 

 

 

http://wveis.k12.wv.us/nclb/OSEcf/data/Accommodnew.cfm?sy=13
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Part B State Annual Performance Report (APR) for FFY 2012 (2012-2013) 

Overview of the Annual Performance Report Development: 

See Indicator 1. 

Monitoring Priority: FAPE in the LRE 

Indicator 4A:  Rates of suspension and expulsion: 

     Percent of districts that have a significant discrepancy in the rate of suspensions and expulsions of 
greater than 10 days in a school year for children with IEPs 

(20 U.S.C. 1416(a)(3)(A); 1412(a)(22)) 

Measurement: 

     Percent = [(# of districts that have a significant discrepancy in the rates of suspensions and 
expulsions for greater than 10 days in a school year of children with IEPs) divided by the (# of 
districts in the State)] times 100. 

 

Include State‘s definition of ―significant discrepancy.‖ 

A significant discrepancy for Indicator 4A is defined as two times the West Virginia state rate (i.e., 
3.28%) for students with IEPs suspended or expelled greater than 10 days based upon the 2009-
2010, 618 discipline data.       

 

 

Overview of Issue/Description of System or Process: 

West Virginia collects discipline data through WVEIS, which requires school-level personnel to enter 
individual student data regarding disciplinary offenses, actions taken and number of days.  These data are 
compiled by the district into an electronic file, which is submitted to WVDE and is used to generate the 
Section 618 discipline report and suspension rates for the APR.  Data are provided individually for all 
students for the reporting year July 1 through June 30.  All data are verified by districts prior to and after 
submission to WVEIS. Additionally, the OSP examined the data by school to ensure all schools were 
participating 

Definition of Significant Discrepancy and Identification of Comparison Methodology 

West Virginia is comparing the rates of suspensions and expulsions greater than 10 days in a school year 
for children with IEPs (children with disabilities) among LEAs in the state.  The ―bar‖ (two times the 09-10 
state rate) for the revised calculation was set based on data from 2009-2010.  During the 2009-2010 school 
year, all children with IEPs were suspended at a rate of 1.64% for suspensions/expulsions totaling greater 
than 10 days.  Using school year 2009-2010 as the baseline year, the 1.64% state rate was multiplied by 
two to establish a static suspension/expulsion-rate bar for students with disabilities at 3.28%.  Thus, a 
district is considered to have a significant discrepancy when its suspension/expulsion rate for 
children with IEPs meets or exceeds the rate of 3.28%.  

 

 

State rate for all students with IEPs = ( 756 suspensions/expulsions greater than 10 days) X 100% 

                  ( 46,169 children with IEPs ages 3-21) 

           = 1.64%  
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Significant Discrepancy Threshold  = 1.64% x 2 = 3.28% 

 

Minimum Cell Size:  The minimum cell size of 20 for Indicator 4A is based on the number of children with 
IEPs in a district.  All districts met the minimum cell size and no districts were excluded from the Indicator 
4A analysis for 2011-2012. 

 

FFY Measurable and Rigorous Target 

FFY 2012 
(using 2011-
2012 data)* 

No (0%) districts will be identified by the State as having significant discrepancies in the 
rates of suspensions and expulsions for greater than 10 days in a school year of children 
with IEPs. 

 

 
*As required in the OSEP measurement table, FFY targets and data are lagged by one year.  

Actual Target Data for FFY 2012 (using 2011-2012 data) 

Districts with Significant Discrepancy in Rates for Suspension and Expulsion 

Year Total Number of 
Districts* 

Number of Districts 
that have Significant 
Discrepancies 

Percent 

FFY 2012 

(using 2011-2012 data) 
57 4 7.0% 

Includes all WV districts 
 

Long-Term Suspension Rates for Students with Disabilities 
 

2009-2010 Students with Disabilities (SWD)  
a. Suspensions over 10 days  756  

b. Enrollment 46,169 

c. Suspension Rate: a. divided 
by b. WV State Rate = 1.64% 

2010-2011 Students with Disabilities (SWD) 
a. Suspensions over 10 days  603 

b. Enrollment 45,007 

c. Suspension Rate: a. divided 
by b. WV State Rate = 1.34% 

2011-2012 Students with Disabilities (SWD) 

a. Suspensions over 10 days  716 

b. Enrollment 44,259 

c. Suspension Rate: a. divided 
by b. WV State Rate = 1.62% 
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Review of Policies, Procedures, and Practices (completed in FFY 2012 using 2011-2012 data): 

A. Review Process: The SEA review of the LEAs identified with significant discrepancies specifically 
involved the examination of: 

 findings of district self-review of discipline policies, procedures and practices;   

 progress in implementing corrective activities within the county‘s improvement plan for SPP 
Indicator 4;   

 discipline practices via interviews when appropriate;  

 a random sample of records (i.e., evaluations, IEPs, behavior intervention plans, and manifest 
determinations) of SWD suspended for 10 or more days utilizing the newly adopted rubric;  

 a review of general procedures for disciplinary removals including school and district suspension 
records; and  data analyses at the district level to compare the suspension type, frequency and 
duration of all students with IEPs as compared to students with IEPs in the race/ethnicity 
category exceeding the state bar. 

B. Four districts received a SEA level review of policies, procedures and practices based upon SY 
2011-2012 discipline data.  Three of four districts received a letter of findings on May 30, 2013 
related to their procedures and practices in the development and implementation of IEPS including 
the use of the use of positive behavioral interventions and supports and the provision of procedural 
safeguards.  The specific findings were issued to each district in writing and included data accuracy 
issues, failure to provide same day notice requirements, failure to address the behavior and follow 
other discipline procedures. Districts were required to correct student specific noncompliance and 
to demonstrate implementation of specific regulatory requirements as soon as possible but no later 
than one year.  

C.  Because all districts have adopted West Virginia Board of Education Policy 2419: Regulations for 
the Education of Students with Exceptionalities as their local procedures, revisions to policy and 
procedures were not required.  Rather, appropriate implementation of existing policies and 
procedures was required.  The OSP will review district completion of improvement plans and/or 
corrective action plans no later than May 30, 2014.  Subsequent to district training, the OSP will 
request an updated sample of student records and determine whether the districts have corrected 
individual student findings of noncompliance and if districts are correctly implementing regulatory 
requirements within one year of the initial notification.  The OSP will report on correction of 
noncompliance in the FFY 2013 APR.    
 

 
Discussion of Improvement Activities Completed and Explanation of Progress or Slippage that 
occurred in FFY 2012 – Indicators 4A and 4B: 

In FFY 2012, based on 2011-2012 data, 4 of 57 districts, or 7.0% of districts, evidenced a significant 
discrepancy based on the revised definition by meeting or exceeding the 3.28% state suspension/expulsion 
bar for students with IEPS.  The target of 0 percent was not met.  In FFY 2011, zero percent of districts had 
significant discrepancies for Indicator 4A.  Thus, slippage was evident.  Statewide the number of students 
with disabilities suspended or expelled for greater than ten days increased from 603 (1.34%) in 2010-2011 
to 716 (1.62%) in 2011-2012.. 

Reasons for slippage were examined, and appear to differ depending on the LEA involved.  A change in the 
method of calculating significant discrepancy has resulted in an increase in the number of districts identified 
with significant discrepancies.   Consequently, districts that have not previously been asked to address 
discipline issues are now finding they need training and technical assistance in this area at the district and 
school level.  Additional variables, as reported by district special education administrators, include principal 
variance in interpreting and implementing the discipline procedures, the lack of belief that out-of-school 
suspensions should be used as a last resort, and difficulty in understanding the requirements under IDEA 
for students with disabilities.  As districts and schools continue to examine their data both for reporting 
purposes and for District Self-Assessment, awareness of the unique disciplinary procedures as well as 
positive behavior interventions and supports is increasing. This has positively affected the suspension rate 
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in certain districts, which had been previously identified with significant discrepancies, and is anticipated to 
facilitate improvement in the additional districts identified. .  

Improvement Activities for Indicators 4A and 4B 

Statewide Disciplinary Action Review Form   

To facilitate correction of noncompliance for both Indicator 4A and 4B, a statewide Disciplinary Action 
Review Form was developed by OSP to address all components of IDEA disciplinary requirements.  The 
OSP determined such a form was needed, since individual district forms often lacked full alignment to 
regulatory requirements in IDEA and a location to document the provisions of same day requirements.  The 
development of the Disciplinary Action Review Form, thus, targeted a root cause of continued 
noncompliance.  

The statewide form was piloted with 5 counties during the spring of 2013 and revised based on district 
feedback.  The form in its final version and a concomitant two page instructions document are available at 
the following link: http://wvde.state.wv.us/osp/compliance/IDEAProcessForms.html.  The new form was 
introduced to directors on the July 2013 OSP Monthly Webinar (http://wvde.state.wv.us/osp/osp-monthly-
calls.htm ).  Districts with ongoing and/or persistent findings of noncompliance for Indicator 4 were required 
to use the form as a corrective activity.  Other districts were encouraged to implement use of the statewide 
form as soon as possible, but no later than July 1, 2014.        

 

Professional Development  

Since revising the state‘s definition of significant discrepancy based on OSEP guidance, more districts have 
been identified overall for Indicators 4A and 4B.  In response to this increase, David Hodgins, Esq. was 
invited to train special education administrators and other relevant district staff for two half day sessions in 
September 2012.  Nearly 150 participants attended this training on key discipline rules and regulations 
including: 

 What constitutes a removal; 

 What is a disciplinary change of placement; 

 Requirements of the manifestation determination; and 

 45-day removals and definitions of drugs, weapons and serious bodily injury. 

 

District staff rated the presenter very highly and appreciated his use of humor and case law to illustrate 
specific points.  Hodgins also entertained questions and concerns as prepared by OSP as those frequently 
asked and/or inappropriately implemented in West Virginia. 

 

Technical Assistance 

WVDE provided professional development on Indicator 4A and 4B for all special education administrators 
during the monthly OSP teleconference in November 2012 and at a face-to-face leadership academy in 
March 2013.  The purpose of the teleconference was to review West Virginia‘s definition of significant 
discrepancy, review procedures and delineate common barriers to implementation of the IDEA discipline 
requirements.  During the March 2013 training, Indicators 4A and 4B were presented within the context of 
West Virginia‘s Annual Desk Audit system.  Additional targeted technical assistance was provided to 
counties during their onsite monitoring and /or desk audit review.  Additionally, eleven regional technical 
assistance workshops were provided by OSP to districts with continued noncompliance in the area of 
discipline, including a detailed training regarding the new Discipline Action Review Form as described in the 
above section.  While these workshops were mandated for ten districts with continued noncompliance, 
special education administrators from six other districts participated voluntarily.  
 

http://wvde.state.wv.us/osp/compliance/IDEAProcessForms.html
http://wvde.state.wv.us/osp/osp-monthly-calls.htm
http://wvde.state.wv.us/osp/osp-monthly-calls.htm
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End-of-workshop evaluation results, as reported by 165 participants across the final 8 sessions are reported 
on a scale of 1(Strongly Disagree) to 4 (Strongly Agree) indicated the session was important, relevant, 
useful and communicated well by a highly rated presenter. 
Based upon comments from participants, the need to provide annual training was clear.  One educator 
noted, ―Discipline is a complex subject and we need lots of training to get it right.‖  A second educator 
echoed the sentiment, stating ―Discipline and behaviors are hard subjects to get a good handle on; after 10 
days it becomes somewhat confusing.‖ Others commented that discipline for students with disabilities is 
―Vital information in today‘s school setting.‖  ―It is imperative to be current in following disciplinary 
procedures.‖   
 
Additional areas of need for training and support, as reported by participants include:  

 the availability of videos on the WVDE website for ongoing review of procedures by school and 

district staff; 

 training on strategies to reduce the significant discrepancy in rates of suspension/expulsion 

including Support for Personalized Learning, Positive Behavior Interventions and Support training, 

effective communication with parents and functional behavior assessment/behavior intervention 

plan development;    

 effective implementation of the state discipline policy;   

 Specific information regarding in-school-suspensions with aide coverage; and  

 A means by which to include the Disciplinary Action Review Form in the WVEIS Disciplinary 

System. 

 

Non-violent Crisis Intervention: 
 
All RESA special education directors have current Nonviolent Crisis Prevention certification and train at the 
regional and district level.   From July 1, 2012-June 30, 2013, RESA special education directors trained 
1,450 West Virginia educators in CPI's Non-violent Crisis Intervention.  In September 2012, eight people 
representing six RESAs were trained in Autism Spectrum Disorders: Applications of Nonviolent Crisis 
intervention. As a result, 132 teachers received this training in a state-wide autism academy in October. 
     
Expanded School Mental Health (ESMH) Collaboration: 
 
The Office of Special Programs (OSP) and the Office of Secondary Learning (OSL) are working in 
collaboration with the West Virginia Expanded School Mental Health (ESMH) and School-Based Mental 
Health initiatives to increase availability of school based services by supporting projects in local districts. 
The three tier ESMH model includes a full continuum of prevention, early intervention and treatment.  The 
model serves all students and emphasizes shared responsibility between schools and community providers 
as outlined at www.schoolmentalhealthwv.org .    
 
OSP and the OSL staff participated in monthly ESMH Steering Committee meetings, as well as, sub-
committee meetings identified to review finance, continuing education, quality, training and marketing. 
 
School-Based Mental Health Initiatives: 

 WVDE is an active member of the Governor‘s Substance Abuse Advisory Committee which is 
inclusive of mental health initiatives. 

 WVDE-Office of Healthy Schools Coordinators and RESA-Regional School Wellness Specialist 
actively participated in the Governor‘s Regional Substance Abuse Task Forces. 

 WVDE-Office of Healthy Schools and Office of School Facilities, WVDHHR-BBHHF and ESMH 
Team members assisted and served on a discussion panel with U.S. Attorney Booth Goodwin for 
his statewide Violence Prevention Summit.  The results of the Summit were released at the 2013 
KidStrong Conference in a report with recommendations on safe schools at 
http://www.justice.gov/usao/wvs/WVSafeSchools.html.   

 A technical assistance team, including OSP and ESMH members, is available and provided TA 
around a full array of programs. 

http://www.schoolmentalhealthwv.org/
http://www.justice.gov/usao/wvs/WVSafeSchools.html
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 The OSP and the ESMH team coordinated a designated 2-day mental health track at the 
KidsStrong conference held at the Charleston Civic Center on June 11 and 12, 2013.  The 
KidStrong conference had over 700 attendees. 

o  Topics were varied and included:  So You Are Interested in Getting More Mental Health 
Services, Now What?; Crisis Response Plan Development; Policy 4373 Expected Behavior 
in Safe and Supportive Schools; Synthetic Drugs; Community Schools; School-Wide 
Positive Behavior Support; Drug Trends in WV; Screening for Mental Health Needs; Above 
the Influence; Red Flag Issues in Student Discipline; Substance Abuse Trends & 
Classroom Implications; A Toolkit for Student and Family Engagement; School Climate; 
Governor’s Substance Abuse Advisory Council; Back to Class for Frequent Flyers; Time to 
Teach; Support for Personalized Learning and; Drug Endangered Children. 

 The Coordinated School-Public Health Partnership is a formal team between the WVDE and 
WVDHHR Leadership.  The OSP is part of this partnership and works in collaboration with DHHR to 
coordinate programs. The partnership funds eight Regional Education Service Agency (RESA) 
Specialists called School Wellness Specialist and develops an annual work plan for the eight 
specialists.  The work plan includes behavioral health activities such as trainings to local education 
agencies (LEAs) in Policy 4373: Expected Behaviors, utilization of electronic discipline 
management system reporting, Screening, Brief Intervention, and Referral to Treatment (SBIRT) for 
school principals instruction, assistant principals, school counselors and school nurses, training for 
school personnel around suicide prevention to meet the requirements of the WV Jason Flatt Act, 
initiation of school-based services including medical and mental health and training related to 
bullying including promotion of the WVDE: It Does Matter Bullying Prevention Campaign at 
http://wvde.state.wv.us/it-does-matter/  and training, support quit lines/programs and signage 
related to tobacco and other substance abuse training to LEAs.   

 Over 700 individuals participated in Mental Health WebEx Opportunities during the year.  Topics 
were varied and included: 

o 3/14/2013 SBIRT 3 & Drug Diversion 
Screening, Brief Intervention, and Referral to Treatment (SBIRT) 

o 2/28/2013 SBIRT 2 
o 2/14/2013 SBIRT 1 
o 10/4/2012 Abuse and Neglect 
o 2/20/2012 Teen Self Injury 
o 10/4/2012 Abuse and Neglect 

  

Correction of FFY 2011 Findings of Noncompliance  In the FFY 2011 APR, zero districts were identified  
with significant discrepancies for Indicator 4A, thus no findings of noncompliance were issued.  Moreover, 
all prior findings of noncompliance specific to Indicator 4A were corrected, as reflected in OSEP‘s July 1, 
2013 response to West Virginia‘s FFY 2011 APR.    

1. Number of findings of noncompliance the State made during FFY 2011 (the 
period from July 1, 2011 through June 30, 2012) using 2010-2011 data   

 

0 

2. Number of FFY 2011 findings the State verified as timely corrected (corrected 
within one year from the date of notification to the district of the finding)    

0 

3. Number of FFY 2011 findings not verified as corrected within one year [(1) minus 
(2)] 

0 

Revisions, with Justification, to Proposed Targets / Improvement Activities / Timelines / 
Resources for FFY 2013 

Activities were reviewed.  No revisions are proposed at this time. 

http://wvde.state.wv.us/it-does-matter/
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Part B State Annual Performance Report (APR) for FFY 2012 (2012-2013) 

Overview of the Annual Performance Report Development: 

See Indicator 1 

Monitoring Priority: FAPE in the LRE 

Indicator 4B:  Rates of suspension and expulsion: 

Percent of districts that have:  (a) a significant discrepancy, by race or ethnicity, in the rate of 
suspensions and expulsions of greater than 10 days in a school year for children with IEPs; and (b) 
policies, procedures or practices that contribute to the significant discrepancy and do not comply 
with requirements relating to the development and implementation of IEPs, the use of positive 
behavioral interventions and supports, and procedural safeguards. (20 U.S.C. 1416(a)(3)(A); 
1412(a)(22)) 

 

Measurement:  

  Percent = [(# of districts that have:  (a) a significant discrepancy, by race or ethnicity, in the rates of 
suspensions and expulsions of greater than 10 days in a school year of children with IEPs; and 
(b) policies, procedures or practices that contribute to the significant discrepancy and do not 
comply with requirements relating to the development and implementation of IEPs, the use of 
positive behavioral interventions and supports, and procedural safeguards) divided by the (# of 
districts in the State)] times 100. 

Overview of Issue/Description of System or Process: 

West Virginia collects discipline data through WVEIS, which requires school-level personnel to enter 
individual student data regarding disciplinary offenses, actions taken and number of days.  These data are 
compiled by the district into an electronic file, which is submitted to WVDE and is used to generate the 
Section 618 discipline report and suspension rates for the APR.  Data are provided individually for all 
students for the reporting year July 1 through June 30.  All data are verified by districts prior to and after 
submission to WVEIS.  Additionally, the OSP examined the data by school to ensure all schools were 
participating.   

Definition of Significant Discrepancy and Methodology 

The definition of Significant Discrepancy was revised in the February 2012 State Performance Plan in 
accordance with OSEP guidance released in August and September 2011.    Following submission of the 
FFY 2009 APR, West Virginia was informed by OSEP that its methodology for calculating significant 
discrepancy for Indicator 4B needed revision.  West Virginia is comparing the rates of suspensions and 
expulsions greater than 10 days in a school year for children with IEPs in each race/ethnicity group among 
LEAs in the State.  During the 2009-2010 school year, all children with IEPs were suspended at a rate of 
1.64% for suspensions/expulsions totaling greater than 10 days.  Using school year 2009-2010 as the 
baseline year, the 1.64% State rate was multiplied by two to establish a static suspension/expulsion-rate 
bar at 3.28%.  Thus, a district has a significant discrepancy when its suspension/expulsion rate for children 
with IEPs in any given race/ethnicity category exceeds 3.28%.    
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State rate for all students with IEPs = ( 756 suspensions/expulsions greater than 10 days) X 100% 

                  ( 46,169 children with IEPs ages 3-21) 

             = 1.64%  

 

Significant Discrepancy Threshold  = 1.64% x 2 = 3.28% 

 

Minimum Cell Size:  The minimum cell size of 20 for Indicator 4B is based on the number of children with 
IEPs in a specific race/ethnicity category in a district.  All districts met the minimum cell size for at least the 
white race/ethnicity category.  No districts were excluded from the analysis.               

Actual Target Data for FFY 2012 (using 2011-2012 data)  

FFY Measurable and Rigorous Target 

FFY 2012 

(using 2011-
2012 data) 

0% (Compliance Indicator) 

 

For this indicator, report data for the year before the reporting year (use 2011-2012 data). 

a) Thirteen districts (22.8%) have significant discrepancies by Race or Ethnicity;  

b) Six districts (10.5%) were found to have significant discrepancies, by Race or Ethnicity, and 
policies, procedures or practices that contribute to the significant discrepancy and do not comply 
with requirements relating to the development and implementation of IEPs, the use of positive 
behavioral interventions and supports, and procedural safeguards.   

Thirteen districts were found to exceed the 3.28% state suspension/expulsion bar based on the 2011-2012 
data year.             

 

4B(a). Districts with Significant Discrepancy, by Race or Ethnicity*, in Rates of Suspension and 
Expulsion: 

Year Total Number of 
Districts** 

Number of Districts 
that have Significant 
Discrepancies by 
Race or Ethnicity 

Percent** 

FFY 2012 (using 2011-2012 
data) 

57 13  
22.81% 
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Suspension/expulsion rates by race/ethnicity for 2011-2012: 

Race/ethnicity category Suspensions/expulsions 
greater than 10 days 

Child Count Percent 

American Indian / Native 
Alaska 

0 48 0.00% 

Asian 0 138 0.00% 

Black / African American 77 2,122 3.63% 

Hispanic 2 465 0.43% 

Two or more races 12 480 2.50% 

Native Hawaiian /  Pacific 
Islander 

0 7 0.00% 

White (non Hispanic) 625 40,999 1.52% 

All Students with IEPs 716 44,259 1.62% 

 

Long-term suspension rates were highest for Black students with disabilities during school year 2011-2012.  
These rates have been disproportionately high for Black SWDs in West Virginia, traditionally twice that of All 
SWDs.  Suspension rates of SWDs reporting Two or More Races (2.50%) were also higher than the state 
mean of 1.62%.  Rates for all other race/ethnicities groups were below the state average as illustrated in the 
tables above. 

 

4B(b). Districts with Significant Discrepancy, by Race or Ethnicity, in Rates of Suspensions and 
Expulsions; and policies, procedures or practices that contribute to the significant discrepancy and 
do not comply with requirements relating to the development and implementation of IEPs, the use 
of positive behavioral interventions and supports, and procedural safeguards.   

Year Total Number of 
Districts* 

Number of Districts that have 
Significant Discrepancies, by 
Race or Ethnicity, and policies, 
procedures or practices that 
contribute to the significant 
discrepancy and do not comply 
with requirements relating to 
the development and 
implementation of IEPs, the use 
of positive behavioral 
interventions and supports, and 
procedural safeguards.   

Percent** 

FFY 2012 (using 
2011-2012 data) 

57 6 10.53% 

Includes all WV districts 
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Review of Policies, Procedures, and Practices (using 2011-2012 data) 

a. Review Process: Thirteen districts received a SEA level review of policies, procedures and 
practices based upon SY 2011-2012 discipline data for Indicator 4B.  Reviews were conducted from 
August 2012 through May 2013 via onsite monitoring visits and/or desk audits.   

The SEA review of the LEAs identified with significant discrepancies by race/ethnicity specifically 
involved the examination of: 

 findings of district self-review of discipline policies, procedures and practices;   

 progress in implementing corrective activities within the county‘s improvement plan for 
SPP Indicator 4;   

 discipline practices via interviews when appropriate;  

 a random sample of records (i.e., evaluations, IEPs, behavior intervention plans, and 
manifest determinations) of SWD suspended for 10 or more days utilizing the newly 
adopted rubric;  

 a review of general procedures for disciplinary removals including school and district 
suspension records; and  data analyses at the district level to compare the suspension 
type, frequency and duration of all students with IEPs as compared to students with 
IEPs in the race/ethnicity category exceeding the state-bar. 

 
b. Results of State’s Review of LEA’s policies, procedures and practices based on 2011-2012 

Data: 

Six of the thirteen districts identified as having a significant discrepancy were found to have 
noncompliance relating to the development and implementation of IEPs, the use of positive 
behavioral interventions and supports and procedural safeguards to ensure these policies, 
procedures and practices complied with IDEA.  The six districts with identified noncompliance 
received a letter of finding on May 30, 2013 delineating the specific findings.  Findings of 
noncompliance were primarily the result of the LEAs failure to: 1) record discipline and attendance 
data accurately in WVEIS; 2) determine, on a case-by-case basis, if the student‘s suspension 
constituted a change of placement; 3) document consultation to determine the extent to which 
services are needed to continue to participate in the general education curriculum and progress 
toward meeting IEP goals when a change of placement has not occurred; 4) provide same day 
notice requirements; 5) apply the manifestation determination requirements; and/or 6) adequately 
address behavior through the use of positive behavior supports, interventions and strategies.   
Districts were required to correct student specific noncompliance and to demonstrate 
implementation of specific regulatory requirements as soon as possible but no later than one year.  
 

c. Because all districts have adopted Policy 2419 as their local procedures, revisions to policy 
and procedures were not required.  Rather, appropriate implementation of existing policies 
and procedures was required.  The OSP will review district completion of improvement plans 
and/or corrective action plans no later than May 15, 2013.  Subsequent to district training, the OSP 
will request an updated sample of student records and determine whether the districts have 
corrected individual student noncompliance and if districts are correctly implementing regulatory 
requirements within one year of the initial notification of the findings of noncompliance.  The OSP 
will report on correction of noncompliance in the FFY 2013 APR.    

 

Discussion of Improvement Activities Completed and Explanation of Progress or Slippage that 
occurred in FFY 2012  

While the number of districts identified with significant discrepancy by race/ethnicity in the rates of 
suspension and expulsion increased from 6 based on 2010-2011 data to 13 based on 2011-2012 data, the 
number of districts  found to have noncompliance that contributed to the discrepancy remained the same. 
Because significant discrepancy was recalculated for 2009-2010 data using a new calculation method, as 
directed by OSEP, five additional districts were identified through both the calculation and compliance 
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review processes.  Therefore, slippage occurred.  Reasons for slippage were examined, and appear to 
differ depending on the LEA involved.  The new calculation identified more districts.   Consequently, districts 
that have not previously been asked to address discipline issues found they needed training and technical 
assistance in this area at the district and school level.  Additional variables, as reported by district special 
education administrators, include principal variance in interpreting and implementing the discipline 
procedures, the lack of belief that out-of-school suspensions should be used as a last resort, and difficulty in 
understanding the requirements under IDEA for students with disabilities. 

Statewide trends may indicate an overall increase in suspensions.  The number of students with disabilities 
suspended beyond 10 days or expelled increased from 603 in FFY 2010 to to 716 in FFY 2011, and the 
percentage increased slightly (0.29%).  Long-term suspension rates increased for the  Two or More Races 
and Black Race/Ethnicity categories.  Suspension rates decreased for SWDs in the American Indian/Native 
Alaskan and Hispanic Race/Ethnicity categories.  

Long-term suspension rates were highest for Black students with disabilities during school year 2011-2012.  
These rates have been disproportionately high for Black SWDs in West Virginia, traditionally twice that of All 
SWDs.  Suspension rates of SWDs reporting Two or More Races (2.50%) were also higher than the state 
mean of 1.62%.  This is a developing trend related to availability of this option and its increasing use, as 
well as changing demographics within the state and selected districts.  Rates for all other race/ethnicities 
groups were below the state average as illustrated in the tables above.   

Indicator 4A and 4B Improvement Activities are Clustered.  Please refer to Indicator 4 A for 
Discussion of Improvement Activities Completed. 

Correction of FFY 2011 Findings of Noncompliance   

In FFY 2011, six districts were identified as having significant discrepancies based on 2010-2011 data and 
noncompliance that contributed to the noncompliance.  Because the one-year timeline for correcting the 
noncompliance had not expired when the February 2013 APR was submitted, it was indicated the 
correction of noncompliance for these six districts would be reported in the FFY 2012 APR.  Additionally, 
because the OSP had been directed by OSEP to revise its method for calculating significant discrepancy, 
which was implemented in 2012, the OSP recalculated noncompliance based on 2009-2010 data, 
identifying 12 districts.  As was noted in the FFY 2011 APR under the correction section for FFY 2010, only 
one of the 12 LEAs identified with noncompliance was issued the letter of findings between July 1, 2010 
through June 30, 2011.   The remaining compliance reviews occurred subsequent to the typical Indicator 4A 
and B timelines, resulting in district notices during FFY 2011. Consequently, the correction chart below 
reflects a combination of districts with significant discrepancies based on different years of data but 
receiving findings in FFY 2011.    

   
 

1. Number of findings of noncompliance the State made during FFY 2011 (the 
period from July 1, 2011 through June 30, 2012) using 2010-2011 data   

(6 from 2010-2011; 5 from 2009-2010 data recalculated in FFY 2011) 

11 

2. Number of FFY 2011 findings the State verified as timely corrected (corrected 
within one year from the date of notification to the district of the finding)    

6 

3. Number of FFY 2011 findings not verified as corrected within one year [(1) minus 
(2)] 4 from 2009-2010 data uncorrected from 2010-2011 

5 
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Correction of FFY 2011 Findings of Noncompliance Not Timely Corrected (corrected more than 
one year from identification of the noncompliance):  
 

4. Number of FFY 2011 findings not timely corrected (same as the number from (3) 
above)   

5 

5. Number of FFY 2011 findings the State has verified as corrected beyond the 
one-year timeline (―subsequent correction‖)   

5 

6. Number of FFY 2011 findings not yet verified as corrected [(4) minus (5)]  
0 

 
 
Actions Taken if Noncompliance Not Corrected: 
 
The two districts, #37 and #96, which were not yet verified as corrected in West Virginia‘s February 3, 2014 
submission of the APR are now verified as corrected based upon the review of updated samples.  
Therefore, all districts identified with findings of noncompliance for FFY 2011 are fully corrected for 
Indicator 4B       
 
                

Verification of Correction (either timely or subsequent):  District correction for Indicator 4B was verified 
through review of student files and 618 discipline data via onsite visits or desk audits.  Correction of child 
specific noncompliance was verified by OSP through review of documentation including WVEIS discipline 
and attendance data, IEPs/Manifestation Determination Reviews, BIPs and FBAs.  Additionally, an updated 
sample of data was reviewed, (i.e., files of subsequent student suspensions were reviewed) in order for 
OSP to determine if the districts were correctly implementing specific regulatory requirements per OSEP 
Memo 09-02.,  

Revisions, with Justification, to Proposed Targets / Improvement Activities / Timelines / Resources 
for FFY 2013 (if applicable): 

Activities were reviewed.  No revisions are necessary at this time.   
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Part B State Annual Performance Report (APR) for FFY 2012 (2012-2013) 

Overview of the Annual Performance Report Development: 

See Indicator 1.  

Monitoring Priority: FAPE in the LRE 

Indicator 5:  Percent of children with IEPs aged 6 through 21 served: 

A. Inside the regular class 80% or more of the day; 

B. Inside the regular class less than 40% of the day; and 

C. In separate schools, residential facilities, or homebound/hospital placements. 

 

(20 U.S.C. 1416(a)(3)(A)) 

Measurement:  

A. Percent = [(# of children with IEPs served inside the regular class 80% or more of the day) 
divided by the (total # of students aged 6 through 21 with IEPs)] times 100. 

B. Percent = [(# of children with IEPs served inside the regular class less than 40% of the day) 
divided by the (total # of students aged 6 through 21 with IEPs)] times 100. 

C. Percent = [(# of children with IEPs served in separate schools, residential facilities, or 
homebound/hospital placements) divided by the (total # of students aged 6 through 21 with IEPs)] 
times 100. 

 
 

FFY Measurable and Rigorous Target 

     2012 

(2012-2013) 

A. The percent of students with IEPs ages 6 through 21 inside the regular class 
80% or more of the day will be ≥ 61.5%. 

B. The percent of students with IEPs ages 6 through 21 inside the regular class 
less than 40% will remain ≤ 8.0%. 

C. The percent of students with IEPs aged 6 through 21 served in public or      
private separate schools, residential placements or homebound or hospital 
placements will be ≤ 1.0%. 

Actual Target Data for FFY 2012: 

A. 63.9%    
B. 8.7%               
C. 1.7%  (see table below for calculations) 
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Educational Environments for Students with Disabilities Ages 6-21 

  2004-2005 2005-2006 2006-2007 2007-2008 2008-2009 2009-2010 2010-2011 2011-2012 2012-2013 

  
Count % Count % Count % Count % Count % Count % Count % Count % Count % 

A.    General 
Education : Full - 
Time (GE:FT) (inside 
regular class 80% or 
more of school day) 

24,830 55.5% 26,626 60.7% 27,372 63.6% 27,959 66.7% 27,866 67.8% 27,503 68.1% 26,558 67.4% 25,652 66.2% 24,940 63.9% 

B.    Special 
Education: Separate 
Class (SE:SC)  
(inside regular class 
less than 40% of 
school day) 

4,290 9.6% 3,900 8.9% 3,494 8.1% 3270 7.8% 3,247 7.9% 3,221 8.0% 3,303 8.4% 3,204 8.3% 3,393 8.7% 

C.    Facilities/Out-of-
School Environment 
(SS,RF,OSE) 

699 1.6% 770 1.8% 746 1.7% 772 1.8% 770 1.9% 664 1.6% 663 1.7% 645 1.7% 664 1.7% 

Includes: 

Separate Schools 

Residential Facilities 

Home/Hospital (out-
of-school 
environment)  

 
Total  Ages 6-21 44,718 

 
43,844 

 
43,041 

 
42,006 

 
41,079 

 
40,415  39,400  38771  39,004  
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In conjunction with the December 1 child count, educational environment data are submitted by each school 
district.   Data are collected through WVEIS from individual student records.  In 2012-2013, 63.9 percent of 
students with disabilities ages 6-21 were in General Education Full-Time (GE:FT- inside regular class 80% 
or more of school day).  This represents a 2.3 percentage point reduction in school age SWDs served in the 
GE:FT environment, as compared to 2011-2012; nevertheless, it exceeds the target of 61.5 percent.   
 
Placement of school age SWDs in Special Education: Separate Class (SE:SC - inside regular class less 
than 40% of school day) environments was 8.7% in December 2012, representing an increase by 0.4 
percentage points from the prior year.  The SE: SC target of 8.0 percent was not met. 
 
The combined facilities and homebound/hospital placement includes students served in separate special 
schools, residential placements and homebound/ hospital placement, which in West Virginia is called 
Special Education: Out-of-School Environment. In 2012-2013, 1.7 percent of students with disabilities ages 
6-21 were served in facilities/homebound.  The percentage of students in these combined placements has 
remained at 1.7% for three consecutive years.  The target of 1.0 percent was not met.  
 
Overall, West Virginia‘s school age child count increased by 233 students from December 2011 to 
December 2012.  This increase in enrollment of students with disabilities is the first increase observed in 
the current SPP/APR extended 8 year cycle.  
 
 
Discussion of Improvement Activities Completed and Explanation of Progress or Slippage that 
occurred for 2012-2013 (FFY 2012).   
 
Indicator 5A: Although the state target was met for students placed in the GE:FT educational environment, 
both the number and percentage decreased.  At the district level, 14 LEAs experienced a reduction of 5.0% 
or more in the percent of students placed in the GE:FT category between school years 2011-2012 and 
2012-2013.  An increase in the percentage of SWDs placed in General Education: Part-Time (GE:PT) 
environment largely accounted for the reduction in GE:FT.  In 2012-2013, 24.5% of SWDs were placed in 
GE:PT, as compared to 22.8% in 2011-2012.  Reasons attributed to the decline in GE:FT and the 
concomitant increase in GE:PT include 1) the number of students with more significant needs which IEP 
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teams believe can be better addressed through GE:PT placements in some schools,  and 2) a strong focus 
on a continuum of services through cyclical monitoring which may have triggered districts without any 
SE:SC and GE:PT placements to train IEP team members and assure such placements are available to 
SWDs when needed and as determined through the IEP teams.         
 
Neither the SE:SC nor Facilities/Out-of-School Environments appeared to significantly impact slippage in 
GE:FT as the percent of SWDs in these categories remained relatively stable from 2011-2012 to 2012-
2013.   
 
At the LEA level, 17 districts failed to meet the GE:FT target of 61.5% (excluding the two state-operated 
LEAs: Institutional Educational Programs and the West Virginia Schools for the Deaf and Blind), as 
compared to 13 districts during the 2011-2012 school year.       
 
Indicator 5B:  Placement in Special Education: Separate Class increased by 189 students, resulting in a 
0.4 percentage point increase.  While not a large increase, this indicates that eight percent remains a 
rigorous target for the state.    
 
The percent of school age SWDs educated in the SE:SC environment has ranged between 7.8-8.7% since 
school year 2006-2007.  Districts range from 0.0 to 15.1 percent, with 27 of 55 districts (excluding 
institutional LEAs) exceeding the eight percent target.  Eleven districts have placed more than 10% of their 
school age SWDs in a SE:SC environment.                
 
Indicator 5C:  Regarding placement in Separate Schools/Facilities/Out-of-School Environment, the actual 
number of students placed in these environments increased by 19 students, but the percentage remained 
the same due to the overall increase in number of students with disabilities within the state.  Of the 664 
students included within these least restrictive environment (LRE) categories, the residential placements 
increased, while slightly fewer students were served in the home/hospital (Out-of-School Environment) 
placement (18) and Separate Schools (4).  .   
 
Improvement Activities 

Continuous Improvement and Focused Monitoring System (CIFMS) 

The CIFMS instructions for the April 2013 annual desk audit submission required districts exceeding the 8% 
target for SE:SC conduct an internal review to determine why the 8% target was exceeded.  The districts 
review a sample of students with SE: SC placements considering the following: 

 Ensure the student‘s Least Restrictive Environment (LRE) is correctly calculated in the Individualized 
Education Program (IEP) and entered in to WVEIS.   

 Review the student‘s IEP to ensure the services page is accurately reflecting the location of services 
(GEE/SEE); 

 Ensure the LRE Considerations on the placement page were appropriately addressed, including    
annual placement determination based on the IEP; chronologically appropriate settings with age 
appropriate non-exceptional peers;  education in a general classroom with the use of supplementary 
aids and services; potentially harmful effects of the selected LRE placement on the student and the 
quality of the student‘s services and placement as close to home as possible, in the school the student 
would normally attend if not exceptional, unless the IEP requires other arrangements. 

 Review the student‘s IEP to ensure the annual goals and present levels of educational performance 
substantiate the level of need for services as delineated on the services page; 

 Review the student‘s evaluation data to ensure consideration for placement was appropriate; and 

 Review district data to ascertain if categorical disabilities automatically result in an LRE of 2. 
 

Although districts were not required to formally submit the results of their review to OSP, districts continue 
to report that the self-review was beneficial in identifying errors in the data entry process and/or calculation 
of minutes.  Moreover, this review generated important questions about work-based and community based 
experiences for youth with IEPs and how such minutes should be assigned and calculated in LRE.      
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Mathematics Academies Initiative. In 2011, the Office of Special Programs began to partner with districts 
to provide teachers over a four-year period in grades kindergarten (K) through twelve (12) the opportunity to 
improve student achievement in mathematics by deepening their understanding of mathematics and 
providing them with the experience of learning math in a student-centered classroom.  Deeper 
understanding of the WV Next Generation Mathematics Standards and Objectives (NxGCSOs), 
mathematical reasoning and problem solving  is presumed to enhance teachers‘ abilities to provide high 
quality instruction to maximize success for each student. 

Carnegie Learning, Inc. math experts challenge the teachers‘ understanding and beliefs about mathematics 
and the teaching of math. The Mathematics Academies create a targeted learning experience for specific 
math content areas and grade levels. The teachers gain a better understanding of the connection between 
early math concepts and algebraic thinking. In addition, each teacher has access to research-based, web-
supported learning tools, MATHia and/or Cognitive Tutor, to use throughout the year to reflect on their own 
mathematical understanding and teaching practices and to make connections between content-deepening 
tasks, the software, and classroom instruction. The yearlong academies also include fall and spring face-to-
face follow-ups.  

Expected outcomes include: (1) enhanced teacher content knowledge and instructional practices in math 
(2) resulting student achievement gains in math, especially among special education students and (3) 
emerging math communities of practice.  

Individual participant learning outcomes include:   

 Deepening teachers‘ understanding of mathematics to meet the rigor of the  NxGCSOs and move 
from a rote understanding of procedures to a deeper understanding of concepts; 

 Developing teachers‘ mathematical reasoning and problem solving capabilities;  

 Deepening teachers‘ understanding of the Standards for Mathematical Practice and how they can 
be addressed through high-level tasks and student-centered instruction;   

 Increasing opportunities for teachers to reflect, self-evaluate their own teaching practices, and to 
refine lessons in ways that promote discourse, student communication, and active engagement; 

 Improving teachers‘ dispositions toward teaching mathematics because of the impact these feelings 
have on student attitudes; and 

 Creating and participating in math communities of practice that build teacher leadership and skills in 
peer collaboration. 

 
As reported in the FFY 2010 APR, four five-day Proportional Reasoning Mathematics Academies for middle 
and high school special educators were conducted during the summer of 2011 in four different sites 
throughout the state. A total of 119 special educators participated in the first cohort (2011-2013). During the 
summer of 2012, 161 elementary, middle and high school special educators participated in six five-day 
Mathematics Academies.  Returning special educators from Cohort 1 received professional development in 
the area of Algebraic Thinking.  New participants during the summer of 2012 (Cohort 2 – 2012-2014) 
received the initial five-day training in Proportional Reasoning at the middle and high school levels or Early 
Number Concepts at the elementary level.  
 
During the summer of 2013, 191 special and general education teachers, representing all three 
programmatic levels, participated in thirteen (13) five-day Mathematics Academies. Returning special 
educators from Cohort 2 and new teachers received professional development in the areas of Algebraic 
Thinking and Early Fraction Concepts. Other new teachers from special and general education attended the 
NxGCSOs Mathematics Academies (Elem, MS & HS) and/or the Geometric Thinking Mathematics 
Academies (MS & HS). Math experts from Carnegie Learning, Inc. facilitated all the Mathematics 
Academies.   
 
All teachers completed specially-designed MATHia and/or Cognitive Tutor software units including a pre- 
and post-test at their own pace.  Teachers completed the units to: 1) review and reinforce correct 
terminology; 2) experience the learning progression from a student perspective to anticipate and prepare for 
student misconceptions and deficiencies; 3) use technology to practice and visualize the NxGCSOs 
recommended mathematics models; 4) build a collection of real-world references to use in the classroom as 
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presented in the software problems; and 5) experience the scaffolding process that students in their 
classrooms may require.     
 
 
Program Evaluation Findings.  
 
Cohort 1- Findings from Years 1 and 2: Major findings from the Post Professional Development surveys 
collected both years are: 

 Results from survey items asking participants about utilizing what they have learned in the 
academies indicate that by Year 2 participants have implemented practices they learned in the first 
academy year 

 Increased knowledge of mathematics pedagogy and skills was indicated via the following findings 
from Year 1 to Year 2: (1) a 10% increase in participants stating the PD was a good start and that 
they look forward to using what they have learned in their classrooms; (2) a decrease in those 
indicating the PD was a good start but they had a lot of questions; and (3) an increase in the 
percentage of those claiming the PD provided all the resources they need to return to their 
classrooms and implement what they have learned.   

 Respondents gave academy trainings, trainers and materials very high rankings for both years with 
an increase in Year 2   

 The majority of additional comments (open ended written responses) were  of a positive nature 
such as: 

o ―I liked the idea of tying all the lessons to the Common Core Standards.  The whole five 
days were informative, educationally relevant, interesting, and presented very 
professionally.‖ 

o ―I appreciate being able to review the skills for the content.  In most training they will teach 
strategies and concepts, but as special educators we are expected to be able to teach such 
a variety of subjects - it's wonderful to be able to go to a training that actually improves my 
knowledge to teach my students the math.‖ 

o  ―This PD has helped me to be involved in a learning community.  I have teachers that I can 
talk with and discuss issues that arise during the school year.‖ 

o ―Greatly benefited from the hands-on, highly engaged activities that I can use in my 
classroom.‖ 

o ―One of the best classes I have ever participated in and it has helped me gain confidence in 
the classroom.‖  

Major findings from the End of Year surveys from Years 1 and 2 include: 

 More than 10% increase in the statement "I enjoy teaching mathematics" from Year 1 to Year 2 
indicating educators improved their attitudes/dispositions toward teaching mathematics 

 The percentage of participants indicating "MORE" to the statement, "I have a strong knowledge of 
ALL areas of mathematics" doubled from Year 1 to Year 2 

 When asked about gain in knowledge of specific academy content, the majority of participants 
indicated "MORE" 

 Nearly 85% of Year 1 respondents stated the academy was a 'good start' or 'a good start and I look 
forward to using what I learned in my classroom'. Of Year 2 respondents, very few stated the first 
year of the academy was more useful (<5%). Likewise, few stated the second year of the academy 
was more useful (<6%). However, nearly 78% stated either that 'both years were equally useful' or 
'both years were equally useful and I look forward to using what I learned in my classroom' 

 There was a nearly 10% increase in those choosing "It addressed my professional learning needs 
completely" from Year 1 to Year 2 

 Approximately 13% more of the respondents in Year 2 chose "I now practice/apply the 
knowledge/skills the academy provided in my classroom" as compared to Year 1;  indicating over 
the two years of the academy, educators increased their mathematics pedagogical knowledge/use 

 Across both academy years close to 70% of Cohort 1 respondents stated that the Math Academy 
PD was "more useful" than other PD they had attended 

 The majority of additional comments (open ended written responses) were  of a positive nature 
such as: 
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o ―This is the absolute best training I have ever had as a teacher. I hope this continues in the 
future for other teachers. I have found no other source that is better at preparing teachers 
for the new state standards.‖ 

o ―The amount of useful information given is outstanding. Before the academies, math was 
my most absolute dreaded class to participate in and teach, but now I feel more confident 
and able to really understand my students‘ frustration and offer many ways of helping them 
to better understand the material.‖ 

o ―I enjoyed the setting. It was nice to be able to meet with so many educators from around 
the state to discuss what works for them. I was able to get some great ideas and make 
lifelong friends. Thank you!‖ 

o ―The modules were set up in such a way so that you could have additional practice and 
examples if you didn't "get" it. I thought it was an excellent program.‖ 

o ―The instructors were demanding but helpful. The work was challenging but with support, 
an understanding was accomplished. The work was extremely time consuming but well 
worth the effort.‖ 

 
Results from the Learning Mathematics for Teaching (LMT) assessment (developed by the University of 
Michigan) for both academy years are: 

 Among Cohort 1 participants, Learning Mathematics for Teaching (LMT) assessment results proved 
statistically significant increases in their content knowledge and pedagogical skills in the area of 
Proportional Reasoning during year 1.  

 Further, while Cohort 1, Year 2, participants‘ LMT results did not yield a significant increase in their 
content knowledge and pedagogical skills in the area of Algebraic Thinking, they did exhibit an 
increase from pre to post assessment. 

 
The final evaluation report, Mathematics Academies 2011-2013: Cohort 1 Evaluation Study, will be 
published at http://wvde.state.wv.us/research/reports2013.html. 
 
 
Literacy and Learning Academies.   
 
In 2012-2013, the Literacy Academies became known as the Literacy and Learning Academies, and the 
content moved away from a focus on learning a specific and progressive sequence of learning strategies. 
The 2012-2013 academies moved on to collaboratively constructing deeper understanding of the impact of 
evidence-based instructional practices and scaffolding a process for setting and pursuing personally 
relevant professional growth targets. This adjustment aligns with changes West Virginia teachers need to 
make in their instructional practice in order to support students in meeting the demands of the West Virginia 
Next Generation CSOs as well as the expectations of the new West Virginia Teacher Evaluation System.   
 
The previous emphasis on engaging students was in 2012-2013 expanded through teacher participants‘ 
analysis of teaching models that pulled skills and strategies out of meaningful experience and more 
authentic application.  Five overarching principles of a constructivist classroom were studied, practiced and 
applied:   

6. Teachers seek and value their students‘ point of view. 

7. Classroom activities challenge students‘ suppositions or beliefs. 

8. Teachers pose problems of emerging relevance.  (Teachers ask questions so that students can 

realize relevance of the lesson as opposed to just telling students what is relevant.) 

9. Teachers build lessons around primary concepts and ―big‖ ideas, beginning lesson design with the 

big idea in mind with the intent of scaffolding learning to bring the student to the big idea. 

10. Teachers assess student learning in the context of daily teaching (formative assessment) 

http://wvde.state.wv.us/research/reports2013.html
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Understanding and skillful implementation of gradual release of responsibility, as a means of scaffolding 
learning, continued to be a learning target for teacher participants. The 2012-2013 Academy content also 
addressed the persistent need to grow understanding that exposure, or access to content, does not equate 
with learning. The focus on assessment for learning in the prior year was expanded to articulate 
assessment as learning; emphasizing the urgent need for efficient as well as effective instruction.  
Additional big ideas underpinning the 2012-2013 Academies included empowering students to design and 
accomplish their own learning steps and to increase students‘ involvement in decisions to revise or 
withdraw supports in response to their learning.  
 
In response to 2011-2012 participant feedback from Edmodo and evaluative surveys led to a restructuring 
of the classroom investigation component around five inquiry questions with increased opportunity for 
sustained collaboration with other participants investigating the same question. The five questions from 
which teacher participants selected their investigative goal were as follows:  
 

6. How can I incorporate and use more self-assessment by my students?   

7. What is school like from my student‘s point-of-view?   

8. How can I use formative/classroom assessment to determine my students‘ needs?   

9. How can I incorporate all the stages of gradual release of responsibility?   

10. How can I give my students more exposure to whole concepts to use as a meaningful reference for 

embedded information?  

In the Day 4/Spring Follow-up teacher participants examined the Reflective Teaching Model designed by 
Marzano Research Laboratory and scaffolded through the book, Becoming a Reflective Teacher. 
Participants were guided by academy facilitators, through the process of setting personal professional 
learning targets.  
 
The Literacy and Learning Academies offered participants the opportunity to receive three units of non-
degree graduate credit. Fourteen of the forty-seven teacher participants applied for credit.  
 
Summative evaluation of participants‘ learning through the Literacy and Learning Academies was 
conducted via an online survey. Content categories represented in this survey included: (1) Socializing 
Learning, (2) Contextualizing Learning, (3) Analyzing and Scaffolding Learning, (4) Recreational Reading, 
(5) Teaching Environment, (6) Online Resources and Technology Tools, and (7) Reflective Teaching.   
 
After completing the yearlong academy, participants reported higher employment of a variety of activities, 
strategies, and tools across many of the aforementioned domains including the following: 

a. Providing student more opportunities to collaborate and interact with peers;   
b. Structuring learning through a gradual release of learning; 
c. Connecting new information to students‘ prior knowledge;  
d. Using student self-evaluation and reflection strategies, as well increased feedback to students; 

and 
e. Teacher modeling of reading and increased opportunities for students to read the text they 

choose to read. 
 
The comprehensive evaluation report for the Literacy and Learning Academies is forthcoming from the 
WVDE Office of Research. 
 
Support for Personalized Instruction 
Support for Personalized Instruction (SPI) was conceived to enhance the capacity of educators in West 
Virginia to meet the challenges of ensuring every learner spends his/her time engaged and benefitting from 
learning experiences that are personally meaningful and relevant. The purpose of SPI is to address the 
quality of the interactions that have been found to most directly move a learner from where they are to 



APR Template – Part B (4) West Virginia 

 State 

Part B State Annual Performance Report for FFY 2012 Page 55__ 

 

where they need to be. The West Virginia SPI is guidance educators can use for professional learning in 
pursuit of three, specific and related outcomes: (1) deeper knowledge and understanding of the Next 
Generation Content Standards and Objectives; (2) belief in the value and power of evidence-based 
instructional practices; and (3) increased quantity and quality of implementation of these practices in 
classrooms across West Virginia.  
 
In July 2013, the OSP sponsored three SPI Academies in three distinct regions of the State facilitated by 
the Technical Assistance and Support (TAS) Specialists based in the Regional Education Service Agencies 
and supported by the State Personnel Development Grant.. Each SPI Academy offered three intense days 
of responsive professional learning focused on defining and articulating the dynamics of four of the seven 
evidence-based, essential components of high functioning instructional practice included in the domain of 
SPI: (1) Universal Design for Learning; (2) Differentiated Instruction; (3) Formative Assessment; and (4) 
Integrated Technology. Eighty-one educators attended. Most of the participants were classroom teachers, 
representing K-12 and all eight RESAs. In these academies special and general educator pairs learned 
together and made common commitments to co-managing the future growth of their instructional practice.  
 
Since the 2013 SPI Academies, a train-the-trainer workshop has been designed to align with the content of 
the SPI Academy and progress made to make SPI materials available through an SPI website. OSP staff 
has provided support and technical assistance to professional development providers in two RESAs who 
attended one of the 2013 SPI Academies and have committed to expansion in their areas. Timelines for 
development and provision of the remaining three components of SPI: (1) Scaffolding; (2) Cognitive 
Strategies Instruction; and (3) Integrated Vocabulary Instruction have been adjusted in response to 
restructuring of personnel in the State and commitments defined by the West Virginia ESEA Waiver. To 
sustain professional development as the SPDG  project closed, new TAS-Specialists have been employed 
and are now managed by RESA administration rather than by the OSP. Priority work for these TAS-
Specialists‘ through November 1, 2013, was to complete diagnostic visits and recommendation reports for 
each of the State‘s 97 Focus Schools. The expectation is for new TAS-Specialists to be prepared to provide 
another round of the 2013 SPI Academies during the summer of 2014.  
 
SPECIAL EDUCATION TECHNOLOGY INTEGRATION SPECIALIST INITIATIVE (SE-TIS)  
 
(SE-TIS is also an activity for Indicator 3.) 
 
The goal of the SE-TIS program is to increase student achievement by increasing teacher capacity to 
effectively integrate technology into the curriculum.  The SE-TIS program provides instruction and field 
support to teachers in the following: 1) using technology to support curriculum, 2) student engagement 4) 
individualized instruction and 4) action research.   
 
During the 2012-2013 school year, 23 special educators received a laptop computer, a galaxy tablet and 
participated in 320 hours of technology rich curriculum training to obtain an advanced credential.   WVDE 
provides the TIS candidate and TIS authorized teachers an on-going professional learning community and 
field support, for as long as they serve as special educators.  A more detailed description of the SE-TIS 
initiative is available at the following link: http://wvde.state.wv.us/osp/SETIS.html.  
 
Upon completion of the SE-TIS program, participants will: 
 

Know – SE-TIS will know what technology tools are available for use in schools. SE-TIS will know what 

actions are necessary to lead teachers in the use of technology to increase student engagement and 

achievement. 

Understand – SE-TIS will understand how technology can be purposefully integrated into curriculum to 

increase student engagement and achievement. 

Do – SE-TIS will provide leadership, modeling and training for fellow teachers in their school.  SE-TIS 

will use technology tools to increase student engagement and achievement in their classroom.  

http://wvde.state.wv.us/osp/SETIS.html
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During the 2012-2013 summer and school year, each participating SE-TIS obtained professional 
development on the following formative/benchmark assessments and/or instructional tools. 
 

Intel Elements Course – Assessing Projects: Using Assessment to Improve Teaching and Learning 
SE-TIS complete a 45 hour online course involving the research and theory behind successful 
formative assessment and study a wide variety of formative assessment strategies.  Teachers 
complete an Intel action plan and submit at least 3 different assessments that they use in their 
classroom.  These must include actual student artifacts such as scored rubrics or checklists or 
audio or video recordings of face to face teacher-student or peer to peer conferences. For more 
information and examples of assessments see 
http://educate.intel.com/en/AssessingProjects/OverviewAndBenefits/. 

 
Acuity  

https://sites.google.com/a/wvde.k12.wv.us/oaar-file-cabinet/acuity-1  
Acuity is a web-based platform that provides schools with assessment, feedback, scoring and 
reporting. Acuity provides formative assessments designed to inform teaching and improve student 
learning.  Standard benchmark tests are available and teachers may design custom tests.  The 
platform and training are available for all West Virginia public school students in grades 3-12 at no 
cost to counties or schools.  Students who were blind experienced difficulty navigating through this 
program; therefore Braille versions are available to all students who are blind or have low vision.  
 

WV Writes 
https://sites.google.com/a/wvde.k12.wv.us/oaar-file-cabinet/writing-roadmap-2  
WV Writes is a web-based, online essay scoring tool that provides students with the opportunity for 
unlimited practice sessions for writing essays on a variety of prompts. The program saves teaching 
time and offers students the valuable practice they need to build writing skills and confidence. WV 
Writes is available for all West Virginia public school students in grades 3-12 at no cost to counties 
or schools. This program offers 1) assessment, 2) feedback, 3) scoring and 4) reporting 
 

In September co-teachers and administrators of current TIS candidates complete a survey of expectations 
of having a special education technology integration specialist in their schools and then in May this same 
group completes a survey regarding their satisfaction with having a TIS candidate throughout the school 
year. In May of 2013, the TIS candidates completed a reflective survey regarding how the program had 
affected their school‘s human, organizational, structural and material capacities.  Results showed that the 
program had a very large effect on these capacities.  Detailed results of these surveys can be found at 
http://wvde.state.wv.us/osp/SETISevaluation.html. 

 

Out-of-State Monitoring  

The West Virginia Department of Education and OSP in partnership with the Department of Health and 
Human Resources finalized the West Virginia Interagency Consolidated Monitoring Manual of Out-of-State 
Residential Facilities.  The manual was effective July 2012 and is available at the following link:  
http://wvde.state.wv.us/osp/compliance/procedures-out-of-state.htm .   The manual was developed in order 
to define out-of-state monitoring procedures to ensure 1)  consistent review of facilities providing services to 
WV students and 2)  appropriate special education and related services.   

Additionally, the OSP continued to build awareness to the out-of-state placement issues for students with 
disabilities and to increase involvement of LEAs in ensuring all students with disabilities placed out-of-state 
receive protections required under IDEA.  Out-of-state placements, grant applications and out-of-state child 
count procedures were highlighted during the July 2012 OSP Monthly Webinar.  These topics are also 
regularly referenced during the special education meetings and leadership conferences with special 
education administrators.    

Reports from WVEIS on out-of-state students are obtained on a monthly basis to ensure accuracy in billing.  
The WVDE requires out-of-state facilities submit IEPs on WV IEP forms with proof of LEA participation to 
the WVDE prior to paying invoices and assigns surrogate parents for students as needed.  It is the goal of 
the OSP to increased involvement of the local district and other agencies in placement of these students 

http://educate.intel.com/en/AssessingProjects/OverviewAndBenefits/
https://sites.google.com/a/wvde.k12.wv.us/oaar-file-cabinet/acuity-1
https://sites.google.com/a/wvde.k12.wv.us/oaar-file-cabinet/writing-roadmap-2
http://wvde.state.wv.us/osp/SETISevaluation.html
http://wvde.state.wv.us/osp/compliance/procedures-out-of-state.htm
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and to promote consideration of more inclusive in-state options and resulting in improved transition when 
students placed out-of-state exit the facility. 

 
 
Revisions, with Justification, to Proposed Targets / Improvement Activities / Timelines /Resources 
for FFY 2013 
 
Improvement activities were reviewed.  No revisions are proposed at this time.  
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Part B State Annual Performance Report (APR) for FFY 2012 (2012-2013) 

Overview of the Annual Performance Report Development:   
 
See Indicator 1 
 

Monitoring Priority: FAPE in the LRE  

Indicator 6:  Percent of children aged 3 through 5 with IEPs attending a: 

A.  Regular early childhood program and receiving the majority of special education and related 
services in the regular early childhood program; and 

B.  Separate special education class, separate school or residential facility. 

(20 U.S.C. 1416(a)(3)(A)) 

Measurement:  

A.  Percent = [(# of children aged 3 through 5 with IEPs attending a regular early childhood program and 

receiving the majority of special education and related services in the regular early childhood program) 

divided by the (total # of children aged 3 through 5 with IEPs)] times 100. 

B.  Percent = [(# of children aged 3 through 5 with IEPs attending a separate special education class, 

separate school or residential facility) divided by the (total # of children aged 3 through 5 with IEPs)] times 

100. 

 
 

FFY Measurable and Rigorous Target 

2012 

(2012-2013) 

A. 30.3% of children ages 3-5 with disabilities will be educated in the regular early 

childhood program and receive the majority of special education and related services in 

the regular early childhood program. 

B. 10.1% of children ages 3-5 with disabilities will be educated in the separate special 

education class, separate school or residential facility. 

 

Actual Target Data for FFY 2012: 

Indicator 6A:  27.3% 

Indicator 6B:  10.5%   (see table below for calculations) 
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Indicator Count of Children in 
Environments FFY 
2012 

Formula Percent 

Indicator 6A:  Regular 
early childhood program 
and receiving the majority 
of special education and 
related services in the 
regular early childhood 
program 

10 Hours or More: 

1,465 Children 

=1,465+32=1,497 Children 

= 1,497/5,483*100%  

(5,483= Total PreK Child Count)  

27.3% 

Less than 10 Hours: 

32 Children 

Indicator 6B: Separate 
special education class, 
separate school or 
residential facility 

Separate Class:  

556 Children 

=556+14+5=575 Children 

= 575/5,483*100%  

(5,483= Total PreK Child Count) 

10.5% 

Separate School: 

14 Children 

Residential Facility: 

5 Children 
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Discussion of Improvement Activities Completed and Explanation of Progress or Slippage that 
occurred for FFY 2012: 

For 2012-2013, 27.3% of children with disabilities ages 3-5 were educated in the Regular Early Childhood 
Program and received the majority of their special education and related services in the Regular Early 
Childhood Program.  Another 53.3% were educated in the Regular Early Childhood Program but received 
the majority of their special education and related services in an Other Location.  The target of 30.3% was 
not met.  Thirty-one of 57 districts failed to meet the state target.       

Slippage in the percentage of students receiving a majority of special education services in the regular early 
childhood program is attributed to an increase in the percentage of students identified with speech language 
impairment receiving their services in a pull-out session rather than within the regular preschool classroom.  
While these students spend a great deal of time in the inclusive program, and receive a comparatively small 
amount of services in another location, it gives the appearance that students are not in the inclusive setting.  
Many special education administrators and speech and language pathologists report the distractions in the 
Regular Early Childhood Program environment lessen an individual child‘s response to therapy, therefore, 
IEP Teams have determined the pull-out service delivery is appropriate for the students. Eighty percent 
(i.e., 2,311) of the 2,923 children who are in the Regular Early Childhood Program but receive the majority 
of their special education and related services in an Other Location are students with Speech and 
Language Impairments who attend regular preschool and receive speech and  language intervention in a 
pull-out setting.  

In all, 10.5% of children ages 3-5 were educated in environments covered in Part B of the Indicator 6 
measurement:  Separate Special Education Class (10.1%), Separate School (0.25%), or Residential Facility 
(0.09%).  The target of 10.1% was not met.  Separate school and residential placements are sensory 
impaired students served by West Virginia Schools for the Deaf and the Blind.  Interestingly, 10.4% of West 
Virginia‘s school age students with disabilities were educated in these separate educational environments 
when examining Indicator 5B and 5C collectively for the 2012-2013 school year.  This means that one in 
every ten school children with disabilities in West Virginia is educated in a more restrictive environment 
regardless of age, and conversely, 90 percent are educated with peers who do not have disabilities for a 
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significant part of the day.  This trend has remained consistent in West Virginia from the 2011-2012 school 
year, when Indicator 6 was first reported in the SPP.  Further investigation is needed to determine reasons 
for separate school placements, although with the wide availability of regular preschool options, IEP Teams 
should have inclusive options available when deemed appropriate for the individual child.  

Students receiving services in a Home Setting or Service Provider Location are not included in either Part A 
or B of the Indicator 6 measurement but account for approximately 1% and 7.25% of the population of 
children with disabilities ages 3-5, respectively.   

 

Improvement Activities:   

Professional development on the federal educational environment definitions and Indicator 6  

WVDE collects child count data twice each year.  The first collection for all students with and without 
disabilities occurs in October; the October collection serves as the count for State Aid.  The second child 
count (special education only) occurs annually on December 1 and this collection serves as the federal child 
count report.  Educational environment data are concomitantly collected both times.   

Training on these definitions and codes for FFY 2012 occurred in August 2012, September 2012 and March 
2013.  On August 8-9, 2012, OSP offered training through the Special Education Leadership Academy on 
Managing and Developing WVEIS Reports in Clarksburg, West Virginia.  Agenda items included an 
overview to WVEIS special education student records, reports, and the data calendar, as well as a specific 
training on the October Child Count procedures, December Child Count procedures and Educational 
Environments definitions.  All federal requirements for the reports were reviewed, as well as specific 
instructions to submit the collections.  Approximately, 35 special education administrators participated.  
Additionally, special education administrators received written instructions in the form of Director‘s Memos 
and reminders through the OSP monthly webinars (September 2012) regarding the child counts and 
educational environment collections (http://wvde.state.wv.us/osp/directorsmemos.html).  Approximately 40 
special education administrators participate in these monthly webinars and/or teleconferences.   

Each spring, a Special Education Leadership Academy training is held with the focus on the district‘s 
Annual Desk Audit.  The Annual Desk Audit affords districts an opportunity to examine district performance 
relative to each child specific APR Indicator, as well time to self-assess other requirements based upon 
WVBE Policy 2419.  In March 2013, approximately 75 participants attended this training.  Indicator 6A and 
6B definitions and targets were reviewed.  While discussing these targets and potential improvement 
activities, OSP staff emphasized IEPs are written based upon individual student needs, not APR targets.  
Districts analyzed their performance and developed data-based improvement plans, if state targets were 
not met.  District improvement plans submitted to OSP on April 30, 2013 contained a variety of strategies to 
improve performance on Indicators 6A and 6B, including the following: 

    Research common service and placement trends throughout the state and country for students 
aged 3-5 and compare Schools' rate of placement and level of severity of students placed to 
those in other locations 

    Send PreK teachers, SLPs and other related service providers to trainings and conferences to 
explore service delivery options being used throughout the state/country. 

    Have SLPs, OTs and PTs conduct a focus group or participate in a professional learning 
community to determine methods of providing services in the Regular Early Childhood Program.  

    Determine if children with mild articulation issues can benefit from therapy within a group setting 
in the Regular Early Childhood Program.   

    Investigate what resources are needed (instructional supplies, materials, space, training etc.) to 
increase the provision of services in the Regular Early Childhood Program. 

    Conduct a record review and review provider schedules to ensure that a true continuum of 
services is available within the district to meet individual student needs.   

    Ensure that IEP minutes and LRE codes are accurately recorded in the IEPs and in WVEIS.  

    Provide additional guidance documents to teachers and SLPs to ensure providers understand 
procedures for determining the appropriate placement option for individual students.  

 

http://wvde.state.wv.us/osp/directorsmemos.html
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“STEP-UP TO SPEECH” -- A Multi-leveled Approach to Delivering Speech-Language Services to 
Students with Mild Articulation and/or Language Impairments   
Support for Personalized Learning (SPL) is a process that provides an academic support system for ALL 
students through leveled instruction, progress monitoring and appropriate intervention. This multi-leveled 
process has unique implications for students with speech-language impairments and has been adapted for 
implementation in speech therapy programs throughout the country.  Traditional approaches to speech 
therapy often result in students being enrolled in programs for long periods of time without making 
significant progress.  Speech-language Pathologists (SLPs) must dedicate significant time and maintain 
burdensome paperwork to navigate the special education system for a young child with a mild speech 
disorder that may correct without intervention. 
 
This model allows SLPs to provide speech-language intervention within the general education environment 
with the educator, parent and the student prior to referral for special education.  The student has the 
opportunity to acquire age appropriate speech and/or language skills in a regular education environment.  
The SLP and teacher have the opportunity to observe the child‘s speech and language skills to determine if 
a disorder is present that requires more intense intervention.  Students in Level 1 and 2 do not have an IEP 
and are not referred for special education.  Referral is determined by the SLP, teacher and parent after 
implementing interventions.  Parents play a critical role in all tiers of this model.   In the initial stages when 
students are identified, SLPs consult with parents regarding their child‘s delayed speech or language issues 
and provide appropriate materials and strategies for home intervention. Parents become partners in 
providing intervention as well as teachers.   Students with speech-language impairments that require 
immediate intervention must be referred and evaluated without delay. 
 
The OSP has provided technical assistance and training on this model to RESAs and counties. Kanawha 
County Schools (KCS) has developed a pilot entitled:  STEPS: Speech Therapy Education and Prevention 
for Success that has been implemented at selected schools. Data collected by Mason County and 
submitted to the OSP indicated that the result of a follow-up study with students receiving intervention 
during the 2012-2013 school years was as follows: 50% were dismissed with full remediation, 42% were 
enrolled in speech therapy with an IEP and 8% parental refusal. The OSP will continue to focus on the 
provision of technical assistance and professional development to school districts regarding this model.     

Please reference 1) Indicator 7 improvement activities for an update on the WV PreK Assessment System 
to improve administration of the Early Learning Scale and the Child Outcome Summary Form Rating 
through WVEIS and 2) Indicator 12 improvement activities for an update on the Early Childhood Advisory 
Council and collaborative partnering to disseminate PD and provide seamless transitions from Part C to B 
to Kindergarten 

Revisions, with Justification, to Proposed Targets / Improvement Activities / Timelines / Resources 
for FFY 2013:  

Activities were reviewed and no revisions are necessary at this time.   
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Part B State Annual Performance Report (APR) for FFY 2012 

Overview of the Annual Performance Report Development: 

See Indicator 1.  

Monitoring Priority: FAPE in the LRE 

Indicator 7:  Percent of preschool children aged 3 through 5 with IEPs who demonstrate improved: 

A. Positive social-emotional skills (including social relationships); 

B. Acquisition and use of knowledge and skills (including early language/ communication and early 
literacy); and 

C. Use of appropriate behaviors to meet their needs. 

(20 U.S.C. 1416 (a)(3)(A)) 

Measurement: 

Outcomes: 

A. Positive social-emotional skills (including social relationships); 

B. Acquisition and use of knowledge and skills (including early language/communication and early 
literacy); and  

C. Use of appropriate behaviors to meet their needs. 

Progress categories for A, B and C: 

a. Percent of preschool children who did not improve functioning = [(# of preschool children 
who did not improve functioning) divided by (# of preschool children with IEPs assessed)] 
times 100. 

b. Percent of preschool children who improved functioning but not sufficient to move nearer to 
functioning comparable to same-aged peers = [(# of preschool children who improved 
functioning but not sufficient to move nearer to functioning comparable to same-aged peers) 
divided by (# of preschool children with IEPs assessed)] times 100. 

c. Percent of preschool children who improved functioning to a level nearer to same-aged 
peers but did not reach it = [(# of preschool children who improved functioning to a level 
nearer to same-aged peers but did not reach it) divided by (# of preschool children with IEPs 
assessed)] times 100. 

d. Percent of preschool children who improved functioning to reach a level comparable to 
same-aged peers = [(# of preschool children who improved functioning to reach a level 
comparable to same-aged peers) divided by (# of preschool children with IEPs assessed)] 
times 100. 

e. Percent of preschool children who maintained functioning at a level comparable to same-
aged peers = [(# of preschool children who maintained functioning at a level comparable to 
same-aged peers) divided by (# of preschool children with IEPs assessed)] times 100. 

Summary Statements for Each of the Three Outcomes  

Summary Statement 1:  Of those preschool children who entered or exited the preschool program 
below age expectations in each Outcome, the percent who substantially increased their rate of 
growth by the time they turned 6 years of age or exited the program. 
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Measurement for Summary Statement 1: 

Percent = # of preschool children reported in progress category (c) plus # of preschool children 
reported in category (d) divided by [# of preschool children reported in progress category (a) plus # 
of preschool children reported in progress category (b) plus # of preschool children reported in 
progress category (c) plus # of preschool children reported in progress category (d)] times 100. 

Summary Statement 2:  The percent of preschool children who were functioning within age 
expectations in each Outcome by the time they turned 6 years of age or exited the program. 

Measurement for Summary Statement 2:      Percent = # of preschool children reported in 
progress category (d) plus [# of preschool children reported in progress category (e) divided by the 
total # of preschool children reported in progress categories (a) + (b) + (c) + (d) + (e)] times 100. 

 

 
 
 

 

 

FFY 2012 

 

Measurable and Rigorous Targets 

 

Summary Statements  

Outcome A  

Positive Social 

Emotional Skills  

Outcome B  

Acquisition and Use 

of Knowledge and 

Skills  

Outcome C  

Use of Appropriate 

Behaviors to Meet 

Needs  

Of those children who entered or 

exited the program below age 

expectations, the percent who 

substantially increased their rate of 

growth by the time they turned 6 

years of age or exited the program  

 

77.0% 

 

70.0% 

 

75.0% 

The percent of children who were 

functioning within age expectations 

by the time they turned 6 years of 

age or exited the program  

 

85.0% 

 

67.0% 

 

86.0% 

 

 

Actual Data for FFY 2012 (2012-2013)   

Improvement data for all students with IEPs who met the entry and exit criteria for data collection are 
reported below.  For Outcome A, the targets were not met for Summary Statements 1 and 2.  For Outcomes 
B and C, the targets were met for Summary Statement 1 but not Summary Statement 2.  It should be noted 
that targets were reset based on the FFY 2009 data from a new assessment using that year‘s data as 
baseline.  When the assessment changed again in FFY 2011, the targets were not reset.   
 
 
 
 
 
 
 



APR Template – Part B (4) West Virginia 

 State 

Part B State Annual Performance Report for FFY 2012 Page 65__ 

 

Summary Statements Outcome A  

Positive Social 

Emotional Skills  

Outcome B  

Acquisition and 

Use of Knowledge 

and Skills  

Outcome C  

Use of Appropriate 

Behaviors to Meet 

Needs  

ITEM 1: Of those children 

who entered or exited the 

program below age 

expectations, the percent 

who substantially increased 

their rate of growth by the 

time they turned 6 years of 

age or exited the program  

Formula:  c+d/ a+b+c+d 

Target 77.0% 70.0% 75.0% 

 

FFY 2012 

Actual Data 

 

78.5% 

 

 MET 

 

78.2% 

 

MET 

 

79.4% 

 

MET 

ITEM 2: The percent of 

children who were 

functioning within age 

expectations by the time 

they turned 6 years of age 

or exited the program  

Formula:  

  d+e/ a+b+c+d+e 

Target 85.0% 67.0% 86.0% 

 

FFY 2012 

Actual Data 

 

67.7% 

 

NOT MET 

 

63.7% 

 

NOT MET 

 

78.3% 

 

NOT MET 

 

Progress Categories for A, B and C 

Outcome A: Positive social-emotional skills (including social relationships)  

OSEP Progress Categories 

Number 

of 

Children 

Percent 

of 

Children 

a) children who did not improve functioning 24 0.9% 

b) children who improved functioning, but not sufficiently to move nearer 

to functioning comparable to same-aged peers 
360 13.1% 

c) children who improved functioning to a level nearer to same-aged 

peers but did not reach it  
507 18.4% 

d) children who improved functioning to reach a level comparable to 

same-aged peers 

899 

 

32.6% 

 

e) children who maintained functioning at a level comparable to same- 967 35.1% 
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aged peers 

Total with IEPs 2,757 100.0% 

 

Outcome B: Acquiring and using knowledge and skills  

OSEP Progress Categories 

Number 

of 

Children 

Percent 

of 

Children 

a) children who did not improve functioning 20 0.7% 

b) children who improved functioning, but not sufficiently to move nearer 

to functioning comparable to same-aged peers 
399 14.5% 

c) children who improved functioning to a level nearer to same-aged 

peers but did not reach it  
583 21.1% 

d) children who improved functioning to reach a level comparable to 

same-aged peers 
920 33.4% 

e) children who maintained functioning at a level comparable to same-

aged peers 
835 30.3% 

Total with IEPs 2,757 100.0% 

 

Outcome C: Taking appropriate action to meet needs  

OSEP Progress Categories 

Number 

of 

Children 

Percent 

of 

Children 

a) children who did not improve functioning 29 1.1% 

b) children who improved functioning, but not sufficiently to move nearer 

to functioning comparable to same-aged peers 
262 9.5% 

c) children who improved functioning to a level nearer to same-aged 

peers but did not reach it  
308 11.2% 

d) children who improved functioning to reach a level comparable to 

same-aged peers 
813 29.5% 



APR Template – Part B (4) West Virginia 

 State 

Part B State Annual Performance Report for FFY 2012 Page 67__ 

 

e) children who maintained functioning at a level comparable to same-

aged peers 
1345 48.8% 

Total with IEPs 2,757 100.0% 

 

The data collection includes children who entered 2010-2011, 2011-2012 and exited the program 
2012 -2013.  All children whose services were initiated during this time in the districts are included in the 
system, provided they remained in the program at least six months.  All students with disabilities in pre-k 
programs were assessed using the WV Pre-k Child Assessment System, which all counties began using in 
school year 2011-2012.  This is the second year of using this system for collecting the data for early 
childhood outcomes. The archived data for children who previously were in Creative Curriculum GOLD 
assessment were matched with the current student profiles, and all matched data were transferred to the 
WV Pre-k Child Assessment system. The progress data were collected for 2,757 children for FFY 2012, as 
compared to 1,156 children for FFY 2011. The table below compares FFY 2011 against the actual data 
from FFY 2012.  However, it should be noted that students who entered in FFY 2010 had baseline data 
from the prior assessment, which may have had less rigorous expectations. Progress was evident in 
Summary Statement 1 for Outcome A, B and C. For Summary Statement 2, there was no change for 
Outcome A and B; however slight slippage was observed in Outcome C.      

 

Comparison of FFY 2011 to FFY 2012 Data 

Summary Statements Outcome A  

Positive 

Social 

Emotional 

Skills  

Outcome B  

Acquisition and 

Use of 

Knowledge and 

Skills  

Outcome C  

Use of 

Appropriate 

Behaviors to 

Meet Needs  

ITEM 1:  Of those children who entered or 

exited the program below age expectations, 

the percent who substantially increased 

their rate of growth by the time they turned 

6 years of age or exited the program  

FFY 

2010   

77% 69% 75% 

 

FFY 

2011 

 

 

72% 

 

 

73% 

 

 

75% 

FFY 

2012 

 

78% 

 

78% 

 

79% 

ITEM 2:  The percent of children who were 

functioning within age expectations by the 

time they turned 6 years of age or exited 

the program  

FFY 

2010   

82% 65% 82% 

 

FFY 

2011 

 

67% 

 

64% 

 

80% 

FFY  

2012 

67% 64% 78% 

 

Discussion of Improvement Activities Completed and Explanation of Progress or Slippage that 
occurred for FFY 2012: 

Explanation of Slippage - Implementation of a new WV Pre-k Assessment System: 

This is the second year progress data were collected and reported out of the new WV Prek Assessment 
System, therefore, comparisons should continue to be made with caution.  Although both the prior system 
and the new system use the Childhood Outcomes Summary Form categories to summarize assessment 
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data, the underlying assessments differ.  The archived data in the publisher‘s (Teaching Strategies) system 
was matched with the students in the new system and transferred to the WV Pre-k Child Assessment 
System. This year WVDE staff pulled from the archived data as well as the data entered at the county level 
into the WV PreK System.  Progress data were obtained for 2,757 students for FFY 2012, which is an 
increase of 1,601 students from FFY 2011.    Because the new data system uses current WVEIS student 
enrollment records to identify and track students in prek programs, as opposed to manual data entry in the 
prior system, the data accuracy for FFY 2012 appears to have improved.   
 
For 2012, all three Outcomes for Summary Statement 1 showed an increase.  The data indicate a 
significant percentage of students are making gains across all three outcomes.  This could be attributed  
teachers who are becoming more familiar with the system and/or the early learning standards or the sheer 
increase in the number of children with completed Child Outcomes Summary data.  Additionally, numerous 
guidance documents and tutorials were disseminated this past year, including a guidance tutorial developed 
to assist with data entry and clean-up.  For Summary Statement 2, slippage was evident in Outcome C with  
a decrease of 2 percentage points evident, while Outcomes A and B showed no growth or slippage when 
compared year to year.  All three outcomes fell short of the targets (which were not reset for the new 
assessment).. Therefore, programs appear to be making significant gains for students, but many continue 
to need special education services when they exit the program.  Because of the widespread availability of 
Universal Prek services, it may be that students closer to age appropriate expectations are not being 
identified as special needs students or conversely that students with a significant level of need are being 
appropriately identified and continue to need services, despite their gains.  Of more concern is the slippage 
in outcome C, which measures the use of appropriate behaviors to meet needs. 
 

 
Discussion of Improved Child Outcomes 
 

Refer to data displayed in the above table (Actual Target Data - Summary Statements – FFY 2012),  
 
Summary Outcome Statement A: In the area of positive social-emotional skills (including social 
relationships), data indicate 78.5% of the children are exiting the program with a sustained change in their 
rate of development, and 67.7% exited within age expectations.   This represents an increase of 6 percent 
points resulting in the target being met, while neither slippage nor increase was experienced respectively 
from FFY 2011.  The increase could be a result of the additional training and guidance tools provided to 
assist with the assessment system and other reasons discussed above.  As for no additional growth, this 
could be a result of the increased rigor in the assessment or in the summary statement itself, as suggested 
in the discussion above.  The OSP continues its Early Childhood Social Emotional Child Development 
efforts, which have been shown in past years to improve child outcomes.  
 
Summary Outcomes Statement B: In the area of acquisition and use of knowledge and skills (including 
early language/communication and early literacy) data indicate 78% of children entering below age level 
exited the program with a sustained change in their rate of development, and 64% exited the program within 
age expectations.  This is an increase 5 percentage points in Statement 1, in which the target was met, but 
no change for Statement 2 from FFY 2011.  Improvement in the rate of development in this area is 
attributed to early literacy activities directed toward this outcome.  The OSP and the OSR has an 
implemented several early literacy activities directed toward this outcome.  The Center for Early Learning 
and Language (CELL) has implemented several focused technical assistance trainings. Professional 
development modules were developed for language and literacy.  The CELL training is also connected to 
Language Enhancement and Enrichment Program (LEEP) being provided for sustained professional 
development regarding oral language and literacy offered by WV Birth to Three. Additionally, the Office of 
Early Learning and other collaborative partners have developed Language and Literacy modules and coach 
trainers. CELL is also integrated as part of the WV Pre-k Early Learning Standards Framework Professional 
Development System with incorporation of the Language and Literacy skills as part of the training. 
 
Summary Outcome Statement C: In the area of use of appropriate behaviors to meet their needs, data 
indicate 79% of the children entered below age level and exited the program with a sustained change in 
their rate of development; this is an increase of 4 percent points from FFY 2011.  This target was met.   
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Seventy-eight percent of children exited the program within age expectations, two percentage points below 
FFY 2011 and 8 percent below the state target.     
 
Children Functioning Comparable to Same-Aged Peers 

As displayed below, progress data show a decrease in percentages for FFY2011 and FFY 2012 in the 
OSEP progress category ―e‖, children who maintained functioning at a level comparable to same-aged 
peers in Outcomes A, B and C.  This decrease still may be related to the transition to this system.     In 
2011-2012, even with the transition to the WV platform the data, higher numbers and percentages in 
category ―e‖ for each outcome were evidenced when compared to progress categories a through d, 
although the overall number of children included in the data has increased from last year. Consistently high 
percentages of children in progress category e may be associated with the significant number of children 
with speech/language impairment receiving early childhood services; however, data currently are not 
maintained to verify this hypothesis. The transition to a new online platform for assessment and cleanup of 
the electronic portfolios may be attributed to the continued decrease in category e. The reporting for the 
other categories a – d appears to be more representative this year which could be contributed to the 
change in the assessment systems. (See table above for full display of OSEP Progress Categories data 
for 2011-2012).   

 

Outcomes 1 -3 for category “e” (children who maintained functioning at a level comparable to same-
aged peers) 

 

 Outcome  
A 

Outcome  
B 

Outcome  
C 

2006-2007 71%  
(240) 

72%  
(242) 

77%  
(261) 

2007-2008 70%  
( 462) 

67%  
(444) 

75%  
(493) 

2008-2009 71%  
(1081) 

67%  
(444) 

76% 
(1142) 

2009-2010 
 

60% 
(1599) 

38% 
(1024) 

63% 
(1686) 

2010-2011 57% 
1477 

37% 
967 

59% 
1526 

2011-2012 41% 
479 

36% 
416 

58% 
666 

2012 -2013 35% 
967 

30% 
835 

49% 
1,345 

Improvement Activities 

West Virginia Pre-k Child Assessment System 

In the three years prior to FFY2011, West Virginia used the publishers‘ (Teaching Strategies) system for 
reporting progress of young children.  Currently, West Virginia has developed and is implementing the West 
Virginia Pre-k Child Assessment System. This is the second year using the state developed system for 
collecting this information.  This is a state-developed platform system for collecting and reporting progress 
data for all preschool children in the state. The system is a unified system for all children.  The West 
Virginia Pre-K Child Assessment System has been developed through a multi-program collaboration to 
meet child assessment and reporting needs for programs and families. The following groups worked 
together to develop this system: WVDE Office of Early Learning, Head Start State Collaboration, WV 
Department of Health and Human Resources, WVDE Office of Special Programs, WVDE Office of 
Information Systems, WVDE Office of Research, WVDE Office of Title III, WVDE Office of Healthy Schools, 
Early Learning Scale 2011 Trainer Cadres and the WV Pre-K Continuous Quality Improvement (CQI) 
Advisory Council. 
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The WV Pre-K Child Assessment System includes, but is not limited to: Health Data—populated from WV 
Education Information System (WVEIS); English Language Learner Data—populated from WVEIS with brief 
teacher narrative; WV Early Learning Standards Framework Domains—teacher synopsis based on 
documentation over time/ next steps and suggestions for families;  Early Learning Scale—populated from 
WVEIS based on teacher reported information and observations of children‘s development over time/ 
teacher synopsis of next steps and suggestions for families; and Office of Special Education (OSEP) / Early 
Childhood Outcomes Reporting—populated from WVEIS based on teacher reported information and 
observations of children‘s development over time. 
 
The anchor assessment used in this is the Early Learning Scale. The ELS is an observation-based 
assessment that measures children‘s performance over time and in the context of typical and daily 
activities. The ELS scales shows progress in relation to the early learning standards which helps informs 
teaching and plan instruction within the classroom.  The Early Learning Scale documentation will occur on a 
daily basis. The maintenance of this daily documentation is to be determined by the county collaborative 
early childhood team. Then, three times per year, teachers will log on to an online platform and report on 
the data they have collected over time.  
 
The Early Childhood Outcomes Center (ECO) has devised a summary statements calculator, which is a tool 
that allows states to take their OSEP progress category data for the three child outcomes and convert it to 
the summary statements which will be used for target setting. This calculator is used in the programming of 
the WV Child Assessment platform to determine the progress for preschool special needs students.  This 
process of calculating the progress could be influencing the differences and slippage in the progress 
categories as opposed to the cut scores and the conversion used in the publisher systems. 
 
This past year the Office of Special Programs and the Office of Early Learning worked together to develop 
numerous guidance and on-line tutorials to assist with the on-gong assessment process and data collection. 
Also, a family flyer was developed to communicate with families regarding the importance of assessment 
system and the various areas the teacher is incorporating as a part of learning.  A Child Accomplishments 
Summary was developed as a tool to be utilized to guide families through the conference and sharing other 
information as well as their child‘s developmental accomplishments. A training update was conducted for all 
the county trainers. All 55 counties participated as well as other collaborative partners from the counties 
with 65 participants at the training.  A Pre-K Child Assessment webinar training was held for county 
collaborative team‘s representatives. The webinar had 75 individuals as part of the update. Additional, a  
updates regarding the system was provided at the Special Education New Directors‘ Meeting and the 
Universal Pre-k Institute. There were 110 participants representing 54 counties attending   the Universal 
Pre-k Institute. 
 
 
The following guidance tools and documents completed in collaboration between the OSP and the Office of 
Early Learning are offered on-line: 
 

 WV Pre-k  Child Assessment system (CAS) Special Education Directors‘ Clean-up Tutorial  

 WV Pre-k CAS Completing the Child Outcomes Summary Form for Teacher Guidance 

 WV Pre-k CAS Kindergarten Transition Report for Pre-k teachers developed and implemented 

 WV Pre-k CAS Child Accomplishments Summary Completion Guidance 

 Developed a Family Flyer regarding the purpose of the Pre-k Child Assessment System 
 
 

Assistive Technology and “CAMP GIZMO‖ Assistive technology is the key to providing students with 
disabilities the opportunity to participate in the general curriculum and increase their educational 
opportunities.  The OSP coordinates CAMP GIZMO, a five-day summer camp focusing on assistive 
technology for young children (birth – 8 years) with significant and multiple developmental needs.  The 
camp is held on the campus of the WV Schools for the Deaf and Blind in Romney and participants are 
housed in the dorms on campus during the week. 
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CAMP GIZMO offers professionals ―hands-on‖ experience with students in addition to the equipment, 
strategies and technology necessary to ensure a professional development experience that will impact 
student achievement.  An action plan is developed for each student and shared with their school district 
personnel so that the assistive technology recommendations are incorporated into the child‘s educational 
plan. 
 
In summer 2013, 220 participants attended Camp Gizmo, including 24 focus families that benefited from the 
camp.  The camp also provided preservice training to over 75 speech language pathologists and physical 
therapists who attended the camp in collaboration with West Virginia University and Milestones Therapy 
Center. Additionally, 30 professionals attended to gain professional development regarding assistive 
technology and supporting children and families.  The camp provides a framework for assisting with 
improving the outcomes and improving the trajectory of development for children with severe disabilities.   
 
Other Professional Development Activities: Language and Literacy, Early Childhood Social 
Emotional Child Development, Inclusion, Science and Math and Physical Development and the Arts:  
 
The West Virginia Pre-k Early Learning Standards Framework (WV ELSF) Professional Development 
System is a statewide professional development system designed by the WVDE Prek Continuous Quality 
Improvement (CQI) Advisory Council (now the Prek to 5 Council) for all early childhood educators, 
administrators and families.  The purpose of the WV ELSF Professional Development System is to 
strengthen the alignment between the early learning standards implementation and assessment for 
teachers, assistant teachers, administrators and families in the WV Universal Pre-k system.  The resources 
and training included partnership with the Center for Early Literacy and Learning (CELL), Carnegie Science 
Center, the Benedum Foundation, and the WV Department for the Education and Arts and WVDE.   
 
Each county collaborative early childhood team applying for the WV ELSP system establishes a county 
leadership team to ensure that content is delivered appropriately to educators and others.  The team 
typically consists of 4 – 6 members representing the three major focuses: educators, administrators and 
families.   
 
Currently, ELSF Professional Development System is available in the following domains: Language and 
Literacy, Math and Science, Arts and Physical Development.  Fifteen counties are implementing the 
Language and Literacy module, Eight counties are implementing the Science and Math modules,  The 
Physical Development and the Arts and the Social and Emotional Modules will be offered in 2014.  The  
modules are designed to assist in implementing the appropriate environment and teaching strategies that 
support early learning experiences and increase early childhood outcomes for all students. 
 
 
In the past six years, approximately 800 teachers and support staff have been trained in Early Childhood 
Positive Behavior Supports.  The goal is to continue with this initiative to all districts and preschool 
classrooms over the next year. The OSP collaborated with the Office of Early Learning to begin redesigning 
the social emotional training to be offered more often and with more professional supports such as coaches 
and on-going technical assistance. This revised format will be offered as training for this upcoming year. 
 
West Virginia continued its work with the Technical Assistance Center on Social Emotional Intervention for 
Young Children (TACSEI) to better link the implementation of early childhood positive behavior supports 
data to determine the impacts and implications for early childhood outcomes. This year, training was 
provided for Universal Practices that incorporated the parts of Early Childhood Positive Behavior Supports 
components.  There were 85 professionals that participated in this training.  The training included early 
childhood partners such as Help Me Grow, WV Birth to Three, child care, Head Start and the school 
system.   .    
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Early Childhood E-Learning Opportunities 
Early childhood educators, including assistant teachers, working in WV Universal Pre-k and Kindergarten 
classrooms have the opportunity to participate in e-learning courses specifically designed for early 
childhood.  Courses include: Child Development, Early Childhood Special Needs Inclusion, Creating a 
Language Rich Environment, Early Childhood Curriculum, Early Childhood Assessment and Family and 
Community Engagement.  Each course is comprised of 15 one-week session. Each course is led by a 
highly qualified early childhood teacher. Each course allows room for 30 participants. This is the second 
year for Language and Literacy and the Inclusion Course, while the e-learning courses started this year.  
These courses are designed to assist with the knowledge and implementation of teaching strategies in the 
classroom to support the learning experiences of students and increase outcomes for all students. 
 

Revisions, with Justification, to Proposed Targets / Improvement Activities / Timelines / Resources 
for FFY 2013: 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 



APR Template – Part B (4) West Virginia 

 State 

Part B State Annual Performance Report for FFY 2012 Page 73__ 

 

Part B State Annual Performance Report (APR) for FFY 2012 

Overview of the Annual Performance Report Development: 

See Indicator 1. 

Monitoring Priority: FAPE in the LRE 

Indicator 8:  Percent of parents with a child receiving special education services who report that schools 
facilitated parent involvement as a means of improving services and results for children with disabilities. 

(20 U.S.C. 1416(a)(3)(A)) 

Measurement: Percent = [(# of respondent parents who report schools facilitated parent 
involvement as a means of improving services and results for children with disabilities) divided by 
the (total # of respondent parents of children with disabilities)] times 100. 

 

 

FFY Measurable and Rigorous Target 

2012 

(2012-2013) 

40% of parents report that schools facilitated parent involvement as a means of 
improving services and results for children with disabilities at or above the National 
Center for Special Education Accountability Monitoring (NCSEAM) Standard of 600. 

 

Actual Target Data for 2012-2013 (FFY 2012): 
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West Virginia Parent Survey 2006-2013 

Percent of parents agreeing that schools facilitated parent involvement as a means of improving 
services and results for children with disabilities at or above the NCSEAM Standard of 600. 

West Virginia 
Parents 

Percent At or 
Above Standard 

# Valid 

Responses 

Mean SE of mean SD 

2005-2006 28% 1145 542 1.3% 145 

2006-2007 32% 813 546 1.6% 152 

2007-2008 32% 907 545 1.5% 162 

2008-2009 32% 777 547 1.7% 158 

2009-2010 36% 715 563 1.8% 153 

2010-2011 34% 593 567 1.8% 152 

2011-2012 33.3% 2,670 556 0.9% 153 

2012-2013 34.4% 2591* 557 0.9% 148 

External 
Benchmark 
from NCSEAM 
Pilot 

17% 2705 481 0.7% 135 

 SE – Standard Error   SD – Standard Deviation 

*Seven surveys were returned blank so they were not included in the Rasch analysis as valid responses but 
were included in the number of surveys received by Measurement Inc. 

 

In the 2012-2013 survey, 34.4% of parents reported that schools facilitated parent involvement as a means 
of improving services and results for children with disabilities.   

To collect statewide and district-level data regarding parent partnership efforts, the West Virginia 
Department of Education conducted a survey developed by NCSEAM.  Although NCSEAM developed four 
measurement scales, OSEP determined the School Efforts to Partner with Parents scale could be used to 
measure SPP Indicator 8, the percentage of parents with a child receiving special education services who 
report that schools facilitated parent involvement as a means of improving services and results for children 
with disabilities.  Therefore, WVDE, with approval of West Virginia Advisory Council for the Education of 
Exceptional Children (WVACEEC), elected to implement this scale, with 25 questions selected from the 
NCSEAM item bank by WVDE staff.   

As outlined in the SPP and OSEP approved sampling plan, WVDE contracts with Measurement 
Incorporated to conduct the survey, using 25-item customized surveys for parents of both Section 619 and 
school age students.  The Section 619 survey was customized for West Virginia to include approximately 25 
questions addressing the Preschool Efforts to Partner with Parents and Quality of Services specific to 
Indicator 8.  Dr. Batya Elbaum and Dr. William Fisher were consulted to ensure validity of the survey.  All 
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items for both surveys were selected from the item bank following the procedures originally established by 
the developers.  Because all items selected for both surveys were scaled together, it is possible to combine 
the results of the surveys for school age and section 619 students in a manner producing a valid and 
reliable measure.  

In 2013, the Parent-School Partnership Survey was administered for the eighth time utilizing the NCSEAM-
recommended Part B standard, which was established through a consensus process with a nationally 
representative stakeholder group convened by NCSEAM.  The recommended standard is a score of 600.  
For a reference point, 550 is the mean -or average value- in the Partnership Efforts scale.  A score of 
approximately 550 indicates the respective survey item(s) has ―been accomplished, and that the vast 
majority of parents consider their schools to be performing in these areas‖ Moreover, ―items that calibrate 
just above the average measure, those that fall from about 550 to 600, are of special interest in the quality 
improvement context.  These items are quantitatively nearest to the average measure, and so are the ones 
that could most easily target improvement‖ (Special Education Parent Survey Results for the State of West 
Virginia, 2011, p. 29).        

Therefore, the annually reported percentage represents the percent of parents at or above the standard 
score of 600 with a .95 likelihood of a response of ― agree,‖ ―strongly agree‖ or ―very strongly agree‖ with 
item 131 on the NCSEAM survey‘s Partnership Efforts scale:  ‗The school explains what options parents 
have if they disagree with a decision of the school.‖  This means we can be 95% confident that 34.4 percent 
of the parent respondents in 2011-2012 reported agreement at 0.3 standard deviations above the 
established mean of 550 that the school explained options to parents, if parents disagree with a decision of 
the school.       

Importantly, the survey uses Rasch measurement to determine the percentage (i.e., 34.4% in 2012-2013) of 
parent agreement based on their responses to a set of questions scaled according to the level of difficulty in 
obtaining agreement.  The numbers, scaling, and statistical methodology used in calculating this 
percentage are complex and do not provide a simple numerator and denominator.   Therefore, 
simple numerators and denominators are not able to be reported.   

The above results of the Section 619 survey and the 25 question school-age survey relative to this indicator 
are based on the following returned surveys.  The return rate of 19.1% (i.e., 2,598 surveys from a 
population of 13,575 parents) resulted in a 95 percent confidence level with a confidence interval of 1.73, 
according to the Sample Calculator (http://www.surveysystem.com/sscalc.htm).  This indicates 95 percent 
confidence in the result that 34 percent agreed with standards, within a range of plus or minus 1.73 percent.  
Seven surveys were returned blank so they were not included in the Rasch analysis as valid responses but 
were included in the number of surveys received.  

West Virginia Parent Involvement Survey 

Administration Summary 

 

*Seven surveys were returned blank so they were not included in the Rasch analysis as valid responses but 
were included in the number of surveys received 

 

 

 

2011-2012 Administration 2012-2013 Administration 

Preschool 
School 

Age 
Total Preschool 

School 
Age 

Total 

Surveys sent 778 11,871 12,649 865 12,710 13,575 

Surveys received 173 2,515 2,688 192 2,406 2,598* 

Statewide response 
rate 

22% 21% 21% 22% 19% 19% 

http://www.surveysystem.com/sscalc.htm
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Representativeness of the Sample and Returned Surveys 

The sample included all parents of SWDs from the 20 LEAs per the revised sampling plan submitted and 
approved by OSEP in 2012.   

Part B surveys and Section 619 surveys were mailed to parents of children with disabilities in the selected 
districts who were enrolled in January 2013.  Attrition in the sample versus mailed surveys is attributed to 1) 
some families having more than one student with a disability as indicated by more surveys being mailed 
than unduplicated parents/addresses; 2) inaccuracies in the parent and address information and 3) the time 
lapse between the December 1

st
 child count and the mailing date wherein SWDs enter or exit special 

education services.   

The demographics of the sample included four large (1100-2500 SWDs), six medium (600-1099 SWDs) 
and ten small districts (under 600 SWD).  Most districts‘ response rates clustered near the overall state 
mean of 19.1%.  All eight regions of the state (RESAs) were represented in the sample.  Among the 
returned surveys, all were within the limits set for the sampling plan (+ or – 2 percent of state percentage) 
for race/ethnicity representation, as compared to the December 2011 Child Count percentages from which 
the sampling plan was devised.  The response rate of parents with pre-K children was slightly higher than 
the response rate of parents with School Age children at 22% and 19%, respectively.  

 

Race/Ethnicity of Students with Disabilities in Participating LEAs  

As Compared to the State Child Count  

 

 Asian Black Hispanic 

American 

Indian / 

Alaskan 

Native 

Multiple 

Races White 

Selected Districts in 
2013 Survey Sample 

0.4% 
(11) 

3.9% 
(100) 

1.7% (43) 0.2% (6) 
1.7% 
(43) 

92.2% 
(2,395) 

December 1, 2012 Child 
Count 

0.3% 
(139) 

4.6% 
(2,058) 

1.1% 
(502) 

0.1% (56) 
1.2% 
(528) 

92.6% 
(41,204) 

 

According to the sampling plan, the four major disability categories (speech/language impairments, specific 
learning disabilities, intellectual disabilities and other health impairment) must be represented as well as a 
combined low incidence group.  Both the sample and the returned surveys met this criterion.  For all but one 
disability category (autism), the respondent sample statistically represented West Virginia‘s percentage for 
that group, as reported on the 2012 Child Count.  There was significant overrepresentation (3.0%) of 
parents with children who have autism, as is illustrated in the table below. All grade levels pre-kindergarten 
through grade twelve were represented. 
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Disability Categories of Students with Disabilities  

In Participating LEAs as Compared to the State Child Count
 1

 

 

Compared to December 1, 2012 Child Count Data 

Disability Category 

Count of 

Respondent 

Sample 

Percentage 

of 

Respondent 

Sample 

December 1, 

2012 Child 

Count of Eligible 

Population 

Percentage 

of Eligible 

Population 

Over/Under 

Representation* 

Autism 173 6.7% 1,619  3.6% 3.0% 

Deaf-Blindness 0 0.0% 10  0.0% 0.0% 

Developmental Delay 135 5.2% 2,047  4.6% 0.6% 

Emotional Disturbance 73 2.8% 1,491  3.4% -0.5% 

Hearing Impairments 33 1.3% 449  1.0% 0.3% 

Intellectual Disability 377 14.5% 6,934  15.6% -1.1% 

Orthopedic Impairments 8 0.3% 123  0.3% 0.0% 

Other Health Impairments 345 13.3% 5,585  12.6% 0.7% 

Specific Learning Disabilities 691 26.6% 11,923  26.8% -0.2% 

Speech or Language 
Impairments 

743 28.6% 13,923  31.3% -2.7% 

Traumatic Brain Injury 6 0.2% 97  0.2% 0.0% 

Visual Impairments 14 0.5% 279  0.6% -0.1% 

All Disabilities 2,598 100% 44,487 100%   

 

 

Discussion of Improvement Activities Completed and Explanation of Progress or Slippage that 
occurred for FFY 2012 (2012-2013): 

West Virginia failed to meet the 2012-2013 rigorous target of 40% of parents (at or above the NCSEAM 
standard of 600) reporting schools facilitated parent involvement as a means of improving services and 
results for children with disabilities.  Rather, 34.4% of parents responding expressed agreement above the 
NCSEAM standard of 600 for the 2012-2013 school year, compared to the external benchmark for the 
original NCSEAM survey of 17%.  Survey results have remained stable in all administrations, indicating that 
schools are doing a satisfactory job of providing parents information and assistance in participating in the 
required special education processes, but may be less inclined to 1) be proactive in connecting parents with 
other parents or organizations; 2) provide parent training opportunities; 3) fully answer questions regarding 
Procedural Safeguards and/or explain options when parents disagree; and 4) give choices with regard to 
services that address their children‘s needs, as represented by items on the survey scale above the level of 
agreement attained by this year‘s survey. 

                                                 
1
 Over (+)/under (-) representation is the percent of respondent children minus the percent of eligible 

population; anything greater than +/- 3 is considered significant. 



APR Template – Part B (4) West Virginia 

 State 

Part B State Annual Performance Report for FFY 2012 Page 78__ 

 

Explaining slippage at the state level is difficult due to the rotating nature of the sample.  However, many 
parents who made additional comments above and beyond the closed ended items expressed 1) parents 
are discouraged from participating in school activities; 2) poor communication exists between home and 
school, and school providers need to listen more objectively to parent concerns; 3) parents aren‘t aware of 
additional resources and support groups for parents and/or students with disabilities; 4) they had difficulty 
accessing an initial evaluation for special education services; 5) children are not receiving adequate 
academic supports or instruction; and/or 6) parents aren‘t routinely made aware of their child‘s academic 
progress.    

    

Distribution of Parent Scores/Measures 

 

 

 

The table below illustrates the range of results by LEA.  The LEAs with the most parents reporting 
dissatisfaction were districts 18 and 2 with only 7.9% and 17.4% of parents reporting agreement above the 
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NCSEAM standard of 600, respectively.  Parent respondents from districts 11 and 19 reported the highest 
levels of agreement at 52.8% and 50.0%, respectively.  Both LEAs exceeded the state target of 40% above 
the NCSEAM standard of 600.     

 

Percentage of Parent Response At or Above the Standard2 

By District  

2012-2013 

 TOTAL RESPONSE 

RESPONSES AT 

OR ABOVE THE STANDARD* 
95%  CONFIDENCE INTERVAL 

NUMBER PERCENT LOW HIGH 

District A  561 204 36.4% 32.5% 40.4% 

District B 23 4 17.4% 6.5% 37.9% 

District C 38 16 42.1% 27.9% 57.8% 

District D 159 53 33.3% 26.5% 41.0% 

District E 31 7 22.6% 11.2% 40.2% 

District F 97 31 32.0% 23.5% 41.8% 

District G 240 66 27.5% 22.2% 33.5% 

District H 80 18 22.5% 14.7% 32.9% 

District I 105 44 41.9% 32.9% 51.5% 

District J 218 79 36.2% 30.2% 42.8% 

District K 123 65 52.8% 44.1% 61.4% 

District L 121 34 28.1% 20.9% 36.7% 

District M 148 62 41.9% 34.3% 50.0% 

District N 106 34 32.1% 24.0% 41.5% 

District O 31 11 35.5% 21.1% 53.2% 

District P 33 11 33.3% 19.8% 50.5% 

District Q 21 5 23.8% 10.4% 45.6% 

District R 38 3 7.9% 2.1% 21.7% 

District S 98 49 50.0% 40.3% 59.7% 

District T 320 96 30.0% 25.3% 35.3% 

TOTAL 2,591 892 34.4% 32.6% 36.3% 

 

Improvement Activities 

Survey Administration Procedures 

Individual telephone calls were made to each district in the survey sample for 2012-2013 to discuss the 
survey and how to assist parents with the completion of the survey. Additionally, e-mails were sent out to 
PERCs and directors of special education to explain the process and to advise them on how to help parents 
with issues.  Also, the special education directors again were reminded about the survey and to give 
parents the state‘s toll-free number when they have problems with the survey at a discussion held at the 
State Director‘s meeting.     

The surveys were mailed by Measurement, Inc. After the surveys were mailed, additional e-mails were sent 
to ensure school and Parent Educator Resource Center (PERC) staff was available to assist parents as 
needed.  Additionally, if parents could not reach the local PERC, they contacted the parent coordinator 
through the toll-free number for assistance with the survey.  A follow-up survey was mailed by 
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Measurement Inc. to parents who didn‘t complete and return a survey from the original mailing.   These 
measures were implemented in a continued effort to improve survey returns.   

Targeted Technical Assistance.   

WVDE continues to support a state-level parent coordinator to provide technical assistance to PERCS and 
individual parents of SWDs through the toll-free telephone and e-mail and to address state policy issues 
related to parents.  The state level parent coordinator provides rapid response to parents and IEP teams in 
crisis and through structured educational venues such as Camp Gizmo, Parent Involvement Seminars and 
Family Forums, including professional development opportunities provided in collaboration with WVDE 
Division of Student Services and Title I.   

Dropout Prevention Project.   

The OSP received a technical assistance grant from the National Dropout Prevention Center for Students 
with Disabilities as described more extensively in Indicators I, 2, 13 and 14.  Stakeholders participated in a 
planning meeting in March 2011 and thirteen targeted district teams participated in trainings throughout the 
2011-2012 and 2012-2013 school years.  Parent involvement received significant attention during these 
trainings.  Teams were trained to identify status variables associated with dropping out that cannot be 
altered, such as socioeconomic status, parent dropout status and race/ethnicity.  District teams were then 
challenged to emphasize alterable variables (i.e., school climate, parenting skills, educational support in the 
home and school policies) which can increase parent involvement and partnership and decrease a youth‘s 
overall likelihood of dropping out of school.  For a more detailed description of the dropout prevention 
initiative see Indicator 1 activities.        

 

Information on Evidence-Based Practices.  

Parent Resources.  The WVDE develops and updates a variety of web resources for parents of children 
with exceptionalities: 

 The Office of Special Programs PERC website (http://wvde.state.wv.us/osp/perc.html) houses 1) a 
general guide for parents of students with special needs which was updated and distributed 
statewide; 2) links to other agencies; 3) procedural safeguards; 4) state special education policy; 
and 5) PERC specific information. 

 A Parenting and Education website (http://wvde.state.wv.us/21stparents/) is available for all parents 
of students in West Virginia and cross references several PERC resources and resources helpful to 
families with children with special needs.   

 
 

Autism Support. An Autism Guidance Document has been developed and disseminated to special 
education directors, parents and other support agencies to assist with the education of students with autism 

Parent Educator Resource Centers.  WVDE continues to provide technical assistance and support for 
district Parent Educator Resource Centers.   

 The 4-day PERC Leadership Conference was conducted in June 2013 in Flatwoods, WV by the 
OSP.  The conference is devoted to parent-professional team trainings, information on state and 
national issues, and local PERC annual reports.  Specifically, at this training all of the attendees 
were trained by the Parent Educational Advocacy Training Center (PEATC).  Forty PERC 
representatives attended, which included two Directors of Special Education.        

 Camp Gizmo is a camp for families of young children who need assistive technology and other 
evaluations e.g., speech, feeding and swallowing, mobility, hearing, CVI,).  Two hundred and sixty 
five children, siblings, parents and camp staff participated in the weeklong event.  
 

Parent Partnerships.  The State Personnel Development Grant continued to support West Virginia Parent 
Training Information through a subgrant. The Parent Partnership Workgroup continued to serve as a 
stakeholder group for input into OSP initiatives.      
  

http://wvde.state.wv.us/osp/perc.html
http://wvde.state.wv.us/21stparents/
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Revisions, with Justification, to Proposed Targets / Improvement Activities / Timelines / Resources 
for 2013 

Activities were reviewed and no revisions are proposed at this time. 
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Part B State Annual Performance Report (APR) for FFY 2012 

Overview of the Annual Performance Report Development: 

See Indicator 1. 

Monitoring Priority: Disproportionality 

Indicator 9:  Percent of districts with disproportionate representation of racial and ethnic groups in special 
education and related services that is the result of inappropriate identification. 

(20 U.S.C. 1416(a)(3)(C)) 

Measurement: 

Percent = [(# of districts with disproportionate representation of racial and ethnic groups in special 
education and related services that is the result of inappropriate identification) divided by the (# of 
districts in the State)] times 100. 

Include State‘s definition of ―disproportionate representation.‖ 

Based on its review of the 618 data for FFY 2012, describe how the State made its annual 
determination that the disproportionate overrepresentation it identified of racial and ethnic groups in 
special education and related services was the result of inappropriate identification as required by 
§§300.600(d)(3) and 300.602(a), e.g., using monitoring data; reviewing policies, practices and 
procedures, etc.  In determining disproportionate representation, analyze data, for each district, for 
all racial and ethnic groups in the district, or all racial and ethnic groups in the district that meet a 
minimum 'n' size set by the State.  Report on the percent of districts in which disproportionate 
representation of racial and ethnic groups in special education and related services is the result of 
inappropriate identification, even if the determination of inappropriate identification was made after 
the end of the FFY 2012 reporting period, i.e., after June 30, 2013.  If inappropriate identification is 
identified, report on corrective actions taken. 

 

 

Definition of Disproportionate Representation 

The state‘s current definition of disproportionate representation is two part: 1) a weighted risk ratio (WRR) of 
2.0 or higher with a cell size of 20 for overrepresentation and 2) a subsequent finding of statistical 
significance through the application of Z-Tests of Two Proportions and/or Chi-Square Tests.  In 2010, the 
WVDE added a test of statistical significance to the procedures for determining disproportionate 
representation after consulting with the OSEP state contact for West Virginia. Therefore, beginning with the 
analyses of the December 1, 2009 child count data (for the February 1, 2011 APR submission), the WVDE 
applied the Z-Tests of Two Proportions and/or Chi-Square Tests to the data for any district identified in the 
initial analysis. Districts determined to have disproportionate representation must conduct a review of 
policies, practices and procedures to determine whether the disproportionate representation is a result of 
inappropriate identification. The process for the review of the districts‘ policies, practices and procedures is 
described below.  

Determining Inappropriate Identification 

Beginning with the 2007-2008 school year, a checklist for conducting student file reviews was initiated for 
districts that emerged with disproportionate representation when the WWR, cell size criterion and tests of 
statistical significance were applied. Each district with disproportionate overrepresentation is required to 
conduct file reviews for a sample of students in the identified category(ies) utilizing the Disproportionality 
File Review Checklist contained in the Annual Desk Audit workbook. The checklist outlines the specific 
procedures delineated in Policy 2419 pertaining to the identification, referral, evaluation and eligibility of 
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students for special education and is the method for determining whether inappropriate identification has 
occurred. i.e., whether the Policy 2419 procedures have been implemented for each file reviewed.  Based 
on the summarized results of the file reviews and other relevant information, the district determines and 
defines its compliance status on the corresponding indicator. The WVDE verifies the accuracy of the LEA 
reviews and determination status through a desk audit verification and an on-site review, as necessary. An 
on-site review is conducted in the event that a district failed to conduct the review or the district‘s review is 
insufficient.   

 

FFY Measurable and Rigorous Target 

 
2012 

(2012-2013) 
 

0% of districts with disproportionate representation of racial and ethnic groups in 
special education and related services that is the result of inappropriate 

identification. 

 

Actual Target Data for 2012-2013 (FFY 2012): 

Districts with Disproportionate Representation of Racial and Ethnic Groups that was the Result of 
Inappropriate Identification 

FFY Total 
Number of 
Districts 

Number of Districts 
with 
Disproportionate 
Representation 

Number of Districts 
with 
Disproportionate 
Representation of 
Racial and Ethnic 
Groups that was the 
Result of 
Inappropriate 
Identification 

Percent of Districts with 
Disproportionate 
Representation that was 
the Result of Inappropriate 
Identification 

 

FFY 2012  

(2012-2013) 

57 1 0 0% 

All Disabilities - WRR Number of Students Race/Ethnic 
Group 

Compliance 
Status 

District 18  174 White Compliant 

The target was met with no (0%) districts having disproportionate representation that was the result of 
inappropriate identification. 

All LEAs were included in the analyses. All LEAs had a white subgroup large enough for identification of 
overrepresentation while 18 of 57 districts met the minimum cell (minimum cell of 20) requirement for the 
African American/Black racial category.  Three LEAs met the minimum cell requirement for the Hispanic 
race/ethnicity and one LEA met the cell size requirement for the Asian category. Eight LEAs met the 
minimum cell size requirements for the Two or More race/ethnicity category. No districts met the minimum 
cell requirement for the remaining two race/ethnicity categories.       

When the weighted risk ratio and the test of statistical significance were applied to the FFY 2012 Child 
Count and enrollment data, one districts emerged with disproportionate overrepresentation based on the 
aforementioned definition.   

State Review of District’s Procedures  

Upon completion of the review, the district compiled and submitted the data to the WVDE for verification. 
The district determined its status, based on review of student files, was compliant, and the disproportionate 
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representation was not a result of inappropriate identification.  The WVDE verified its compliance status 
based on its subsequent desk audit review.  Therefore, 0 percent of districts were identified with 
disproportionate representation that was a result of inappropriate identification. 

Discussion of Improvement Activities Completed and Explanation of Progress or Slippage that 
occurred for FFY 2012: 

For eight consecutive years (i.e., 2005-2006 through 2012-13 school years), three or fewer districts 
emerged with disproportionate representation. The data remain highly stable, and districts have reported 
this is due to processes such as tiered instruction and intervention in the elementary schools and strong 
problem-solving teams wherein students are provided pre-referral interventions to meet academic and 
behavioral needs.  

The following improvement activities were implemented in the 2012-2013 school year to address 
disproportionality and promote appropriate identification.   

Improvement Activity 9.1 and 10.1 - WVDE provided training and clarification on the state‘s definition of 
overrepresentation and the policy, procedure and practice review process for districts at the March 2013 
Annual Desk Audit Training / Special Education Directors Leadership Academy in Charleston, West 
Virginia. The session included an overview of the examination of enrollment and child count data, the 
review protocols and the state‘s responsibility for the supervision and reporting for Indicators 9 and 10. 
Attendance at the leadership conference was approximately 50 participants including district special 
education directors and other pertinent staff.  Additionally, OSP staff provided individual technical 
assistance to districts responsible for the reviews of policies, practices and procedures on a case-by-case 
basis.   

Improvement Activity 9.5 and 10.5 – Both overrepresentation and underrepresentation in the area of 
speech and language impairments have been evident in recent SPP/APR submissions.  Three 
improvement activities are targeting appropriate identification of students with speech and language 
impairments, adequate staffing and implementation of evidence-based practices to prevent 
disproportionality due to inappropriate identification.    

 
COMMON CORE STATE STANDARDS (CCSS):  Role of Speech-language Pathologist (SLP)  
Language skills are at the ―core‖ of the Common Core, including narratives, comprehension, 
phonological awareness, conversation/discourse, grammar, sentence structure, and vocabulary.   SLPs 
have unique skills that contribute to the development of language and literacy skills that help students 
meet the standards.  SLPs have a direct role in implementing the CCSS (WV- Next Generation Content 
Standards and Objectives NxGCSOs) with students who have communication disorders or struggle with 
language/literacy and in supporting classroom teachers.  

Because of their specialized knowledge regarding language, SLPs make valuable members of 
instructional teams contributing to identification, problem-solving, decision making activities as schools 
gauge student progress and growth in academic areas.   The OSP has developed a training module 
addressing the Role of the SLP in the Common Core State Standards and has conducted training and 
provided technical assistance in several school districts.   

 
SPECIAL EDUCATION PERSONNEL:  RECRUITMENT/RETENTION 
Speech-language Pathologists (SLPs) 
The National Center to Improve Recruitment and Retention of Qualified Personnel (PIC) for Children 
with Disabilities is a federally-funded Technical Assistance and Dissemination Project that seeks to 
increase the nation‘s capacity to recruit and retain qualified personnel.  PIC is assisting the OSP with 
the critical shortage of speech-language pathologists (SLPs) in WV schools and focusing on personnel 
preparation program partnerships and attracting, developing and supporting new and existing 
personnel.  
 
PIC facilitated onsite meetings with WVDE representatives, Marshall University, West Virginia 
University and West Liberty University representatives, special education administrators, 
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personnel/hiring directors, speech-language pathologists and other interested personnel to identify 
challenges and generate solutions. A strategic plan was developed that included the implementation of 
recruitment/retention strategies at the county level as well as statewide initiatives.  
 
Because WV Institutions of Higher Education (IHE) do not offer part-time programs or online graduate 
programs for SLPs, PIC assisted OSP in a collaborative effort with Western Kentucky University (WKU) 
to provide an online graduate program in speech-language pathology for speech assistants working in 
WV schools that have a Bachelor‘s degree in communication disorders, but need to complete a 
graduate program in order to be credentialed in WV.  This effort was not successful.  However, the OSP 
has entered into a partnership with the University of Cincinnati (UC) to provide an on-line program for 
speech assistants in WV to complete a MA degree and become fully certified.  The program was 
initiated this semester and will take 3 years to complete. Twenty-three (23) speech assistants are 
enrolled in the program.  
 
“STEP-UP TO SPEECH” -- A Multi-leveled Approach to Delivering Speech-Language Services to 
Students with Mild Articulation and/or Language Impairments   
Support for Personalized Learning (SPL) is a process that provides an academic support system for 
ALL students through leveled instruction, progress monitoring and appropriate intervention. This multi-
leveled process has unique implications for students with speech-language impairments and has been 
adapted for implementation in speech therapy programs throughout the country.  Traditional 
approaches to speech therapy often result in students being enrolled in programs for long periods of 
time without making significant progress.  Speech-language Pathologists (SLPs) must dedicate 
significant time and maintain burdensome paperwork to navigate the special education system for a 
young child with a mild speech disorder that may correct without intervention. 
 
This model allows SLPs to provide speech-language intervention within the general education 
environment with the educator, parent and the student prior to referral for special education.  The 
student has the opportunity to acquire age appropriate speech and/or language skills in a regular 
education environment.  The SLP and teacher have the opportunity to observe the child‘s speech and 
language skills to determine if a disorder is present that requires more intense intervention.  Students in 
Level 1 and 2 do not have an IEP and are not referred for special education.  Referral is determined by 
the SLP, teacher and parent after implementing interventions.  Parents play a critical role in all tiers of 
this model.   In the initial stages when students are identified, SLPs consult with parents regarding their 
child‘s delayed speech or language issues and provide appropriate materials and strategies for home 
intervention. Parents become partners in providing intervention as well as teachers.   Students with 
speech-language impairments that require immediate intervention must be referred and evaluated 
without delay. 
 
The OSP has provided technical assistance and training on this model to RESAs and counties. 
Kanawha County Schools (KCS) has developed a pilot entitled:  STEPS: Speech Therapy Education 
and Prevention for Success that has been implemented at selected schools. Data collected by Mason 
County and submitted to the OSP indicated that the result of a follow-up study with students receiving 
intervention during the 2012-2013 school years was as follows: 50% were dismissed with full 
remediation, 42% were enrolled in speech therapy with an IEP and 8% parental refusal. The OSP will 
continue to focus on the provision of technical assistance and professional development to school 
districts regarding this model.     

 
Improvement Activity 9.6 and 10.6 – OSP coordinators and assistant directors participated in professional 
development opportunities focused on improving results for at risk students to gain an increased awareness 
and understanding of effective strategies to address disproportionality in the state and individual districts. 
Specifically, OSP staff accessed technical assistance related to Indicators 9 and 10 and at-risk students by 
attending relevant sessions provided by OSEPs Leadership Conference in August 2013 as well as Indicator 
specific webinars and SPP/APR monthly conference calls.    
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Improvement Activity 9.7 and 10.7 –The OSP continues to provide ongoing training and PD resources for 
eligibility determinations across the categorical areas.    

 In March 2013, approximately 75 school psychologists, educators and higher education 
representatives participated in a Autism Diagnostic Observation Schedule Second Edition (ADOS-
2) webinar.  This webinar was provided as follow up activity for the nearly 150 participants who 
were trained on the original edition of the ADOS from 2010-2012.  Katherine Gotham, Ph.D., was 
the primary presenter.  She outlined the changes to the ADOS instrument in its second edition, as 
well as changes in the Diagnostic and Statistical Manual of Mental Disorders – Fifth Edition (DSM-
5) with regard to autism spectrum disorder.  Dr. Katherine Gotham is a secondary author on the 
ADOS2 instrument.  She is scheduled to conduct a second ADOS2 webinar in spring 2014 as OSP 
begins the process of updating WVBE Policy 2419‘s definition of autism to align with the DSM-5. 

 In June 2013, the specific learning disabilities report (SLD Report) was revised to strengthen 
alignment to WVBE Policy 2419 and include user instructions.  These instructions were intended to 
clarify common mistakes made by student assistance teams, multidisciplinary evaluation teams and 
eligibility committees.  The revised report and instructions were presented in a webinar on July 8, 
2013 and across the state through regional Support for Personalized Learning (SPL) trainings for 
elementary principals.  In addition to the SLD Report, the nearly one hour session on SLD 
identification emphasized: 

o OSEP‘s Memo 11-07 regarding RTI and timely evaluations;   

o A parent‘s right to request evaluations at any time;  

o The importance of considering a child‘s cumulative instructional and intervention history;  

o The clarification of misconceptions regarding intervention sessions and referral for an 
evaluation; and 

o Progress monitoring.  (See Indicator 3 for additional information on SPL training for 
administrators).    

 On November 20, 2012, as part of the Special Education Beginning Teacher Academy (SEBTA), a 
webinar titled ―IDEA Forms and Processes‖ was presented by the OSP to provide new special 
education teachers and their mentors an introduction to the forms to be utilized when completing 
the evaluation and eligibility processes for any student suspected of having a disability. The 
webinar not only provided step by step instructions for completing each form, but also offered in-
depth guidance for completing a comprehensive multidisciplinary evaluation and determining 
eligibility for students in accordance with the state and federal requirements.  A total of 45 teachers 
participated in the webinar and the following is a sampling of comments obtained on the 
evaluations: “I honestly feel like this presentation is very informative and crucial to new special 
education teachers, I feel that the webinar was very informative, and the list of Evaluation 
Components and the Determination Checklist were most helpful.”  

 In February 2013, as part of the Special Education Beginning Teacher Academy, the OSP provided 
a webinar pertaining to functional behavioral assessments (FBAs) and behavior intervention plans 
(BIPs). The presentation provided the participants step-by-step guidance in completing a 
comprehensive FBA for students whose behavior interferes with learning and subsequently, 
developing a BIP based on the assessment. The seminar also highlighted the importance of 
implementing positive behavior supports and interventions at the first signs that a student‘s 
behavior is interfering with learning.  A total of 49 teachers and their mentors participated in the 
webinar. The evaluations contained comments such as “I thought that this was very beneficial, I 
thought it was very informative with a lot of valuable information, the resources were also very 
useful, all information is extremely important and relevant in the field of special education, and 
thank you for a wonderful presentation and fantastic resources.”   
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Correction of FFY 2011 Findings of Noncompliance (if State did not report 0%): 
 
Level of compliance State reported for FFY 2011 for this indicator:   1.8%  
 

1. Number of findings of noncompliance the State made during FFY 2011 (the 
period from July 1, 2011 through June 30, 2012)    

 

1 

2. Number of FFY 2011 findings the State verified as timely corrected (corrected 
within one year from the date of notification to the LEA of the finding)    

 

1 

3. Number of FFY 2011 findings not verified as corrected within one year [(1) minus 
(2)] 

 

0 

 
 

Correction of FFY 2011 Findings of Noncompliance Not Timely Corrected (corrected more than 
one year from identification of the noncompliance):  
 

4. Number of FFY 2011 findings not timely corrected (same as the number from (3) 
above)   

0 

5. Number of FFY 2011 findings the State has verified as corrected beyond the 
one-year timeline (―subsequent correction‖)   

0 

6. Number of FFY 2011 findings not yet verified as corrected [(4) minus (5)] 
0 

 
Verification of Correction (either timely or subsequent) and actions the State took to verify the 
correction of findings of noncompliance identified in FFY 2011:  
 
As reported in FFY 2011 APR submitted in February 2013, one LEA was identified with disproportionate 
representation of racial and ethnic groups in special education and related services as the result of 
inappropriate identification.  As noted in the FFY 2011 APR, the WVDE reviewed the districts‘ data and 
policies, procedures and practices and verified the overrepresentation in the district was due to an 
inappropriate practice by the pre-referral intervention teams.  The district was formally notified of the finding 
of noncompliance on May 30, 2012 and was directed to correct the noncompliance as soon as possible and 
no later than May 30, 2013.  The district developed and submitted an improvement plan that addressed the 
specific practice of routinely referring students for multidisciplinary evaluations at the culmination of the first 
intervention team meeting and prior to determining the effectiveness of the specific academic and 
behavioral interventions.     
 
The district was required to correct individual noncompliance when child specific findings were applicable, 
and to demonstrate correct implementation of the regulatory requirements in accordance with the OSEP 
Memorandum 09-02.  The OSP was able to verify prong 1 and prong 2 were met and the district received a 
closed letter May 30, 2013.  Moreover, the specific district no longer emerged with disproportionate 
representation based upon the 2012-2013 data for either Indicator 9 or 10.  

 

Revisions, with Justification, to Proposed Targets / Improvement Activities / Timelines / Resources 
for FFY 2013: 

Improvement activities were reviewed and no changes are proposed at this time.     
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Part B State Annual Performance Report (APR) for FFY 2012 

Overview of the Annual Performance Report Development: 

See Indicator 1.  

Monitoring Priority: Disproportionality 

Indicator 10:  Percent of districts with disproportionate representation of racial and ethnic groups in specific 
disability categories that is the result of inappropriate identification. 

(20 U.S.C. 1416(a)(3)(C)) 

Measurement: 

Percent = [(# of districts with disproportionate representation of racial and ethnic groups in specific 
disability categories that is the result of inappropriate identification) divided by the (# of districts in 
the State)] times 100. 

Include State‘s definition of ―disproportionate representation.‖ 

Based on its review of the 618 data for FFY 2012, describe how the State made its annual 
determination that the disproportionate overrepresentation it identified of racial and ethnic groups in 
specific disability categories was the result of inappropriate identification as required by 
§§300.600(d)(3) and 300.602(a), e.g., using monitoring data; reviewing policies, practices and 
procedures, etc.  In determining disproportionate representation, analyze data, for each district, for 
all racial and ethnic groups in the district, or all racial and ethnic groups in the district that meet a 
minimum 'n' size set by the State.  Report on the percent of districts in which disproportionate 
representation of racial and ethnic groups in specific disability categories is the result of 
inappropriate identification, even if the determination of inappropriate identification was made after 
the end of the FFY 2012, i.e., after June 30, 2013.  If inappropriate identification is identified, report 
on corrective actions taken. 

 

 

Definition of Disproportionate Representation 

The state‘s current definition of disproportionate representation is 1) a weighted risk ratio (WRR) of 2.0 or 
higher with a cell size of 20 for overrepresentation (i.e., at least 20 students with disabilities in a given 
disability category and in the given racial/ethnicity category) in conjunction with a subsequent 2) finding of 
statistical significance through the application of Z-Tests of Two Proportions and/or Chi-Square Tests.  In 
2010, the WVDE added a test of statistical significance to the procedures for determining disproportionate 
representation after consulting with the OSEP state contact for West Virginia. Therefore, beginning with the 
analyses of the December 1, 2009 child count data (for the February 1, 2011 APR submission), the WVDE 
applied the Z-Tests of Two Proportions and/or Chi-Square Tests to the data for any district identified in the 
initial analysis. Districts determined to have disproportionate representation must conduct a review of 
policies, practices and procedures to determine whether the disproportionate representation is a result of 
inappropriate identification. The process for the review of the districts‘ policies, practices and procedures is 
described below.  

Determining Inappropriate Identification 

Beginning with the 2007-2008 school year, a checklist for conducting student file reviews was initiated for 
districts that emerged with disproportionate representation when the WWR, cell size criterion and tests of 
statistical significance were applied. Each district with disproportionate overrepresentation is required to 
conduct file reviews for a sample of students in the identified category(ies) utilizing the Disproportionality 
File Review Checklist contained in the Annual Desk Audit workbook. The checklist outlines the specific 
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procedures delineated in Policy 2419 pertaining to the identification, referral, evaluation and eligibility of 
students for special education and is the method for determining whether inappropriate identification has 
occurred i.e., whether the Policy 2419 procedures have been implemented for each file reviewed. Based on 
the summarized results of the file reviews and other relevant information, the district determines and defines 
its compliance status on the corresponding indicator. The WVDE verifies LEA reviews and determination 
status through a desk audit verification and/or an on-site review, as necessary. An on-site review is 
conducted in the event that a district failed to conduct the review or the district‘s review is insufficient.   

 

FFY Measurable and Rigorous Target 

 
FFY 2012 
2012-2013 

 

0% of districts with disproportionate representation of racial and ethnic groups in specific 
disability categories that is the result of inappropriate identification. 

 

 

Actual Target Data for 2012-2013 (FFY 2012): 

 

Districts with Disproportionate Representation of Racial and Ethnic Groups in Specific Disability 
categories that was the Result of Inappropriate Identification 

FFY Total 
Number of 
Districts 

Number of 
Districts with 
Disproportionate 
Representation 

Number of Districts with 
Disproportionate 
Representation of Racial and 
Ethnic Groups in Specific 
Disability Categories that was 
the Result of Inappropriate 
Identification 

Percent of 
Districts with 
Disproportionate 
Representation 
as a result of 
inappropriate 
identification 

FFY 2012 
(2012 -
2013) 

 

57 

 

12 

 

3  
 5.3% 

 

Three districts had disproportionate representation for White students in specific disability categories as a 
result of inappropriate identification.  One district was identified for the intellectual disability category, while 
two were identified for the speech language impairment category.  

 
Minimum Cell Requirement:  All districts were included in the data analyses for each disability category.   
Fifty-six of 57 districts met the minimum cell requirement of 20 for at least one disability category (see table 
below).  The one LEA not meeting the minimum cell requirement for overrepresentation was the WV 
Schools for the Deaf and Blind, which predominantly enrolls children with low incident sensory impairments.  
Data include seven race/ethnicities categories.   
 
To meet the minimum cell requirement for overrepresentation, a district must have at least 20 students 
with disabilities in a given disability category and in the given racial/ethnicity category.     
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Indicator 10 
Number of Districts Meeting Minimum Cell Requirement* 

Total 
Number 

of 
Districts 
Meeting 
Cell Size 

for at 
least 
One 

Disability 
Area 

Autism Communication 
Disorders 

Emotional 
Behavioral 
Disorders 

Other 
Health 
Impairments 

Intellectual 
Disabilities 

Specific 
Learning 
Disabilities 

(Cell Size = 20) 

IDEA Child Count 
by race/ethnicity 
categories 

28 54 23 48 54 56 56 

 
 

Overrepresentation 
WWR ≥ 2.0, Cell Size ≥ 20 and significant chi-square/z test 

Based on December 1, 2012 Child Count Data 

Disability Category District Weighted 
Risk Ratio 

Number of 
Students 

Race/Ethnicity 
 

Compliance 
Status 

Intellectual 
Disabilities  

District 10 11.0 81 White Noncompliant 

District 12 2.60 335 White Compliant 
District 57 2.06 79 White Compliant 
District 62 2.40 89 White Compliant 

Speech Language 
Impairment  

District 20 2.31 247 White Noncompliant 

District 26 4.75 184 White Compliant 
District 24 3.22 51 White Compliant 
District 41 2.29 63 White Noncompliant 

District 45 5.85 229 White Compliant 
District 62 2.13 125 White Compliant 
District 64 2.12 233 White Compliant 

Autism District 57 2.18 20 White Compliant 

Emotional 
Behavioral Disorder 

District 39 2.13 28 Black Compliant 

Specific Learning 
Disability 

District 79 2.79 78 White Compliant 

 

In FFY 2012, a total of twelve districts were identified with disproportionate overrepresentation. One district 
was found to have disproportionate overrepresentation in the Black race/ethnicity category for emotional 
behavioral disorders.  Eleven of the twelve districts emerged with overrepresentation in the White 
race/ethnicity category.  Half of the LEAs (6) were identified with overrepresentation in the speech language 
impairment category.  Two other districts were found to have overrepresentation in the intellectual 
disabilities category while one district was overrepresented in the area of specific learning disabilities.  As 
illustrated in the chart above, the two remaining districts were found to have overrepresentation in two 
different eligibility categories.  All districts conducted the required review and nine of the twelve reported 
they were Compliant as a result of the process.    
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State’s Review of Districts’ Procedures  

To verify the districts are appropriately conducting the reviews for overrepresentation and subsequently, 
determining compliance status, the WVDE conducted desk audit reviews of the twelve districts. The results 
of the state‘s reviews confirm three of the twelve districts overrepresentation were in part due to a result of 
inappropriate policies, practices or procedures.    

 

Discussion of Improvement Activities Completed and Explanation of Progress or Slippage that 
occurred for FFY 2012:  (Indicator 9 and 10 Improvement Activities Are Clustered) 

In FFY 2012, twelve LEAs were identified with disproportionate overrepresentation, as compared to seven 
districts in FFY 2011. Following the review, three districts (5.3%) were found to have disproportionate 
overrepresentation attributed to the inappropriate implementation of policies, procedures or practices.  This 
constitutes slippage from FFY 2011 wherein 0% of LEAs were identified based upon inappropriate 
identification. It should be noted, the noncompliance was found in the White race/ethnicity group rather than 
for a minority group.  Because the population is not very diverse in the state, and in two of the three districts 
identified, this indicates general over identification rather than a race-influenced issue.  Nevertheless, 
noncompliance found regarding identification procedures will require correction. Noncompliances included 
pre-referral procedures, written evaluation reports and Eligibility Committee membership. 

 

Year Number of Districts Identified 
with Disproportionate 
Representation 
(Overrepresentation only per 
revised OSEP definition) 

Number of Districts with Disproportionate 
Representation by Race/Ethnicity due to 
inappropriate implementation of policy, 
procedures or practices 

FFY 2012 12  3 

FFY 2011 7  0 

 

For a discussion of the improvement activities implemented during 2012-2013 school year to 
address disproportionality and promote appropriate identification, please refer to Indicator 9.  
Improvement activities for Indicators 9 and 10 are clustered. 

 
Correction of FFY 2011 Findings of Noncompliance (if State did not report 0%): 

Zero percent of districts were found to have disproportionate representation as a result of inappropriate 
identification in FFY 2011, as reported in the APR submitted on February 1, 2013.    

 

Revisions, with Justification, to Proposed Targets / Improvement Activities / Timelines / Resources 
for FFY 2013: 

Improvement activities were reviewed and no revisions are proposed at this time.  
 
 
 
 
 
 
 
 
 
 



APR Template – Part B (4) West Virginia 

 State 

Part B State Annual Performance Report for FFY 2012 Page 92__ 

 

Part B State Annual Performance Report (APR) for FFY 2012 

Overview of the Annual Performance Report Development: 

See Indicator 1.  

Monitoring Priority: Effective General Supervision Part B / Child Find 

Indicator 11:  Percent of children who were evaluated within 60 days of receiving parental consent for 
initial evaluation or, if the State establishes a timeframe within which the evaluation must be conducted, 
within that timeframe. 

(20 U.S.C. 1416(a)(3)(B)) 

Measurement:  
a. # of children for whom parental consent to evaluate was received. 
b. # of children whose evaluations were completed within 60 days (or State-established timeline). 

Account for children included in a but not included in b.  Indicate the range of days beyond the 
timeline when the evaluation was completed and any reasons for the delays. 

Percent = [(b) divided by (a)] times 100. 

 
 

FFY Measurable and Rigorous Target 

FFY 2012 100% of students with parent consent for initial evaluations have evaluations completed 
within the 80-day timeframe established by West Virginia Policy 2419. 

 
Actual Target Data for FFY 2012 
 

a. 7,095 = children for whom parental consent to evaluate was received. 
b. 6,961 = children whose evaluations were completed within 60 days (or State-established 

timeline) or included State accepted reasons 4 and 8 
 
 
 

Target Data for FFY 2012:  6,961 / 7,095 = 98.1% 
 
 

The 100% target was not met.  A total of 134 individual findings of noncompliance across 33 districts were 
found.  Another 190 findings were beyond the 80 day timeline due to the State accepted reason codes 4 
and 8 and are included in both the denominator of the calculation above (a) as well as the numerator (b).   

 
Describe the method used to collect data 
The West Virginia Education Information System special education record provides a screen for entering 
individual referral and evaluation information, including dates for tracking timelines for referral, consent, 
eligibility and individualized education program (IEP) development.  Data entry is mandatory and is typically 
completed by the LEA special education office.  Data were extracted from the records four times during the 
year and a file was provided to the Office of Special Programs (OSP).  Upon receipt, the files were then 
analyzed to determine possible data entry errors.  The OSP sent a formal letter to each district identifying 
specific students with missing and/or error data to be corrected.  The periodic data collection serves to 
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promote accurate data entry throughout the year and is used to verify subsequent correction of 
noncompliance identified based on the prior year‘s final data collection. The final pull of the school year in 
July 2013 was used for determination of compliance and reporting Indicator 11.    Final target data include 
all children receiving parental consent with those students removed who were never evaluated under the 
acceptable reason codes for initial evaluation in FFY 2012. 
 
After error data were corrected by the districts and the final file of data for July 1, 2012 through July 1, 2013 
was obtained by WVDE, the data were filtered to remove the following: 1) duplicate entries; 2) entries 
outside the FFY 2012; 3) entries containing documented parental refusal to evaluate; 4) entries with no 
parental consent; and 5) students evaluated for the gifted program and 6) students never evaluated due to 
acceptable Reason Codes 4 and 8 (defined below).. The data were then sorted based on the total number 
of days from parental consent to eligibility committee meeting.  Those evaluations exceeding 80 days were 
sorted based on the reason entered by the district.  Students who were never evaluated due to Reason 
Codes 4 and 8  were removed because they are acceptable reasons for exceeding the 80-day timeframe.  
Students who were evaluated beyond the 80-day timeline under Reason Codes 4 and 8 were included. 
Results are summarized in the table below. 
 
 
 

 
Evaluation Timeline Trend Data 

 
Indicator 11 
Measurement 

FFY 2005 
Baseline  

FFY 2006 FFY 2007 FFY 2008 FFY 2009 FFY 2010 FFY 2011 FFY 2012 

 # % # % # % # % # % # % # % # % 

a. Students with consent 
for initial evaluation 

8563  7868  9777  6969  6338  6735  7555  7095  

b. Total with 
determinations within 
timelines Percent= b 
divided by a times 100 

7067 82.5 7080 90.0 8965 91.7 6595 94.6 6015 94.9 6422 95.4 7433 98.4 6771 
 

95.4 

Total with determinations 
within timelines or provided 
acceptable reason for 
exceeding timelines. 
Percent=(b+#4+#8 below/  
a) X 100 

    9065 92.7 6676 95.8 6099 96.2 6535 97.0 7405 98.0 6961 98.1 

                 

Students not in b:                

Students not in b due to 
missing data in student 
records 

465 5.4 240 3.1 55 < 1 14 0.2 0 0 0 0 0 0 0 

Students not in b due to 
exceeding timelines 

1031 12.0 548 7.0 792 8.1 354 5.1 323  313 4.6 272 3.6 324 

Students not in b due to 
error data 

      6 0.1 2 <0.1 0 0 0 0 0 

Range of Days Timelines 
were Exceeded 

1-99  1-176  1-302  1-386  1-303  1-445  1-342  1-241 
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Reasons for Exceeding Timelines 
 

Indicator 11 Measurement FFY 2005 
Baseline 

FFY 
2006 

FFY 2007 FFY 2008 FFY 2009 FFY 2010 FFY 2011 FFY 2012 

  

Acceptable reasons  ** 
(#4+#8) 

  100 81 84 113 122 190 

1. Extenuating 
circumstances-disaster 
or inclement weather 

resulting in school 
closure1 

10 35 128 53 83 45 9 10 

2. Excessive student 
absences 

43 16 21 14 4 6 1 8 

3. Student medical 
condition delayed 

evaluation 

4 6 15 7 1 2 3 4 

4. ** Parent failure to 
produce the student 
for evaluation during 
vacation or otherwise 

interrupting evaluation 
process 

91 30 66 50 45 71 66 133 

5. Eligibility committee 
meeting exceeded 

timelines due to 
documented parent 

request for rescheduling 

96 56 100 41 30 14 22 14 

6. Eligibility committee 
reconvened at parent 
request to consider 

additional evaluations 

 24 18 3 1 3 4 3 

7. Student transferred into 
district during the 

evaluation process 

39 2 5 3 3 2 2 2 

8. **Student transferred 
out of district 

17 2 34 31 39 42 56 57 

9. WV BTT failed to 
provide notification 90 
days or more before 

third birthday 

 1 1 0 0 1 1 0 

10. WV BTT 90 day face-to-
face meeting exceeded 
timeline or did not occur 

 3 1 1 1 0 1 0 

11. 90 day face-to-face 
meeting exceeded 

timeline due to 
documented parent 

request to reschedule 

 3 0 1 0 0 1 0 

12. IEP meeting exceeded 
timeline due to 

documented parent 
request to reschedule 

 6 10 2 1 2 1 3 
 
 

13. District Error  99 272 128 84 82 105 49 

Other (provide justification) 
No longer an acceptable 

reason 

15  

No reason specified 716 265 121 20 31 31 0 41 

 

TOTAL  1031 
(12.0%) 

548 
(7.0%) 

792 
(8.1%) 

354 
(5.1%) 

323 
(5.1%) 

313 
(4.6%) 

272 
(3.6%) 

324 
(4.6%) 
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Discussion of Improvement Activities Completed and Explanation of Progress or Slippage that 
occurred for FFY 2012: 
 
During 2012-2013, 98.1% of students with parent consent for initial evaluations received them within the 80 
day timeline established by state policy compared to 98.0% of students in 2011-12.  Therefore, slight 
improvement occurred, but the target was not met. Half of the past due initial evaluations occurred between 
November and February; the months where more substantial snowfall typically occurs in West Virginia.  It is 
also important to note that one district accounted for 26% of all evaluations beyond the timeline and 
reported loss of key staff to be a critical issue during school year 2012-2013.  The largest district in the state 
accounted for another twelve late evaluations or 9% of the 134 total.   Each of the remaining 31 LEAs had 
10 or fewer initial evaluations beyond the 80 days with the majority of these districts only generating 1-2 
beyond timelines.  As a result of the improvement activities combined with improved efforts on the part of 
district personnel, the WVDE has demonstrated a substantially high level of compliance during the past four 
years (95 percent or higher).   
 

Special education monitoring and data management staff completed the following professional development 
improvement activities to increase and maintain compliance with data entry and timelines requirements:   

 Training was provided regarding the Request for Evaluation/Reevaluation form, highlighting the 
date parent consent was received by any district personnel, thus initiating the 80-day timeline. 

 New district directors were provided training on Indicator 11 requirements and the WVEIS reports 
available to monitor initial evaluation timelines within the student record system.  

 WVDE staff addressed the subject of Indicator 11 at each statewide training in order to keep the 
importance of this indicator at the forefront of each district director‘s and coordinator‘s work tasks. 

 Monthly phone calls with directors helped to review each SPP Indicator and the importance of 
compliance. 

The OSP issues an official letter of findings to each district below 100% compliance on Indicator 11 as a 
result of the Annual Desk Audit (ADA) submission each April, requiring an improvement plan to include the 
use of the WVEIS data system for the purposes of self-monitoring.  Therefore, letters based on the above 
data analyzed for this report have not yet been issued.  LEAs submit their improvement plans through the 
online ADA system, which are reviewed and approved with revisions as necessary by the OSP monitor 
assigned to the district.  Additionally, the OSP will determine implementation of regulatory requirements by 
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reviewing a subsequent data pull of all initial evaluation data for a two-month period.  Correct 
implementation of regulatory requirements is verified when the LEA demonstrates 100% of initial 
evaluations within timelines within the two-month period 
 
Correction of FFY 2012 Findings of Noncompliance (if State reported less than 100% compliance): 
Level of compliance (actual target data) State reported for FFY 2011 for this indicator:   98.0%  

1.  Number of findings of noncompliance the State made during FFY 2012 (the 
period from July 1, 2012 through June 30, 2013) based upon 2011-2012 data   

27 

2. Number of FFY 2012 findings the State verified as timely corrected (corrected 
from the date of notification to the LEA of the finding) based upon 2011-2012 
data    

25 

3. Number of FFY 2012 findings not verified as corrected to date which will be 
required to correct by May 30, 2014 to show timely correction.  [(1) minus (2)] 

2 

Twenty-five of 27 findings identified in FFY 2012 (i.e., May 30, 2013) based upon 2011-2012 data were 
verified as corrected by January 31, 2014.  The two districts with continuing noncompliance are required to 
correct no later than May 30, 2014 
 
Verification of Correction: 
Twenty-seven LEAs received findings of noncompliance for one or more instances of individual student 
noncompliance based on data reported for 2011-2012 as reported in the FFY 2011 APR.  A total of 150 
individual instances of noncompliance were identified.  The written findings of noncompliance were issued 
to districts in May 2013.     
 
Through the ADA process, districts submitted an improvement plan, which was reviewed and approved, or 
revised as necessary, by the special education monitor assigned to the district.  Subsequent data pulled 
from individual student special education records within WVEIS were used to verify the districts: (1) had 
completed the evaluation, although late, for any child whose initial evaluation was not timely, unless the 
child is no longer within the jurisdiction of the LEA; and (2) were correctly implementing specific regulatory 
requirements, (i.e., achieved 100% compliance) based on updated data subsequently collected through the 
state data system.   
  
Subsequent data reviewed for 27 LEAs verified all students whose initial evaluation had been out of 
timelines during 2011-2012 had received their evaluation, eligibility determination and IEPs as appropriate, 
although late, or the student was verified by WVDE as no longer within the jurisdiction of the LEA.  
Therefore, all instances of individual noncompliance were corrected.  Furthermore, 25 of the 27 LEAs 
demonstrated correct implementation of regulatory compliance (100% compliance) by completing all initial 
evaluations within timelines for a two-month period, upon WVDE review of subsequent data pulled from 
WVEIS individual student records.  The remaining two LEAs have until May 30, 2014 to demonstrate 
correct implementation of the regulatory requirements.   
 
Correction of FFY 2011 Findings of Noncompliance (if State reported less than 100% compliance): 
Level of compliance (actual target data) State reported for FFY 2010 for this indicator:   97.0%  

1.  Number of findings of noncompliance the State made during FFY 2011 (the 
period from July 1, 2011 through June 30, 2012) based upon 2010-2011 data   

40 

2. Number of FFY 2011 findings the State verified as timely corrected (corrected 
within one year from the date of notification to the LEA of the finding) based upon 
2010-2011 data    

40 

3. Number of FFY 2011 findings not verified as corrected within one year [(1) minus 
(2)] 

0 
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All 40 findings identified in FFY 2011 (i.e., May 30, 2012) based upon 2010-2011 data were verified as 
timely corrected by May 30, 2013.   These data were reported as FY 2010 data last year based on the data 
year rather than the year in which notification was issued to the LEAs.  These also are the findings of 
noncompliance reported in Indicator 15 this year as having been identified in FFY2011 and corrected July 1, 
2012 through June 30, 2013. 
 
Revisions, with Justification, to Proposed Targets / Improvement Activities / Timelines / Resources 
for FFY 2013: 
 
WVDE reviewed the existing improvement activities.  However, there are no revisions proposed to the SPP 
targets, improvement activities or timelines at this time.    
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Part B State Annual Performance Report (APR) for FFY 2012 

Overview of the Annual Performance Report Development: 

 

 

 

Indicator 12:  Percent of children referred by Part C prior to age 3, who are found eligible for Part B, and 
who have an IEP developed and implemented by their third birthdays. 

(20 U.S.C. 1416(a)(3)(B)) 

Measurement:  

a. # of children who have been served in Part C and referred to Part B for Part B eligibility 
determination. 

b. # of those referred determined to be NOT eligible and whose eligibilities were determined prior 
to their third birthdays. 

c. # of those found eligible who have an IEP developed and implemented by their third birthdays. 
d. # of children for whom parent refusal to provide consent caused delays in evaluation or initial 

services or to whom exceptions under 34 CFR §300.301(d) applied. 
e. # of children who determined to be eligible for early intervention services under Part C less than 

90 days before their third birthdays. 

Account for children included in a but not included in b, c, d, or e.  Indicate the range of days beyond 
the third birthday when eligibility was determined and the IEP developed and the reasons for the 
delays. 

Percent = [(c) divided by (a – b – d – e)] times 100. 

 
 

FFY Measurable and Rigorous Target 

FFY 2012 100% 

 

Actual Target Data for FFY 2012: 

 99.84%  
(see calculation below) 

 
 
 
 
 
 
 
 

 

Monitoring Priority: Effective General Supervision Part B / Effective Transition 
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Actual State Data (Numbers) 

a. # of children who have been served in Part C and referred to Part B for 
Part B eligibility determination. 

946 

b. # of those referred determined to be NOT eligible and whose eligibility 
was determined prior to third birthday 

122 

c. # of those found eligible who have an IEP developed and implemented 
by their third birthdays 

642 

d. # for whom parent refusals to provide consent caused delays in 
evaluation or initial services or to whom exceptions under 34 CFR 
§300.301(d) applied. 

69 

e. # of children who were referred to Part C less than 90 days before their 
third birthdays. 

 
 

112 

# in a but not in b, c, d, or e. 1 

Percent of children referred by Part C prior to age 3 who are found eligible 
for Part B, and who have an IEP developed and implemented by their 
third birthdays 

Percent = [(c) / (a-b-d-e)] * 100 

100% 

 

 Trend Data and Target Data for Children Referred Prior to Age Three  

from WV Birth to Three to Public School Districts  

Percent = [(c) divided by (a - b - d - e)] times 100. 

  

(a) (b) ( c) (d) (e) 
% 

compliance 

Number 
referred  

Determined not 
eligible by third 
birthday 

Determined 
eligible with IEPs 
prior to third 
birthday  

Parents 
refused/declined 
evaluation or 
initial services 

Referred to 
Part C less 
90 days 
prior to 
third 
birthday 

c/(a-b-d-
e)*100 

2004-2005 535 6 256 4  48.8% 

2005-2006 526 77 338 75  90.4% 

2006-2007 645 82 449 111  99.3% 

 

Number 
referred  

Determined not 
eligible by third 
birthday 

Determined 
eligible with IEPs 
prior to third 

Parents 
refused/declined 
evaluation or 

Referred to 
Part C less 
90 days 

c/(a-b-d-
e)*100 
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birthday  initial services prior to 
third 
birthday 

 

2007-2008 670 83 501 73 

 

97.3% 

2008-2009 774 107 567 70 0 95.0% 

 

2009-2010 

 719 108 516 77 0 96.6% 

2010 -2011 678 87 537 50 0 99.26% 

2011-2012 678 91 541 43 0 99.45% 

2012-2013 946 122 642 69 112 99.84% 

 

Referrals Not in Compliance for 2012 - 2013 

IEPs developed and implemented after third birthday 

 1 student in District #70 – 4 days late 

 

Reasons for Delays:   

 IEPs developed and implemented after third birthday: 

Due to extreme weather conditions 

 

In 2012-2013, 99.84% of students referred by West Virginia Birth to Three (WV BTT) to Part B public school 
districts who were found eligible had IEPs developed and implemented by the third birthday. This is a slight 
increase from 99.45% in 2011-2012.  Of the 946 students referred, 642 were found eligible and received 
IEPs.  The compliance target of 100 percent was not reached but remains at a very high level.  The overall 
number of referrals did increase this year by 39.52% or 268 additional referrals.  The number of parents 
declining evaluation showed an increase this year.  There were 112 children referred to WV Birth to Three 
less than 90 days before their third birthday. 

Data provided credible documentation for the completion of eligibility and IEP for the one referral, for which 
eligibility and IEP, as applicable, were completed and implemented, but not by the third birthday. Therefore, 
the individual noncompliance has been corrected within 2012-2013, and OSP will follow-up to ensure 
specific regulatory requirements are being implemented via an updated sample within one year of district 
notification of noncompliance.  The one referral not completed by the third birthday was due to weather that 
hindered the process.  The IEP developed after the third birthday was four days late.  
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Discussion of Improvement Activities Completed and Explanation of Progress or Slippage that 
occurred for FFY 2012:  

The slight increase and consistently high level of compliance can be attributed to the strong collaborative 
partnerships between Part C and Part B at the county, regional and state levels, as well as the ongoing 
procedures for collecting and monitoring transition; professional development; and technical assistance as 
reported in the following section.      

Procedures for Collecting and Monitoring Transition  

The lead agency for Part C, WV Birth to Three (WVBTT), is the Department of Health and Human 
Resources.  As a result, the data system for each organization is distinct and separate.  During 2012-2013, 
the effective data collection plan continued to be implemented by WVBTT, WVDE and local districts. WVDE 
continues to require districts to maintain referral dates, referral sources, eligibility status, exceptionality, 
eligibility dates and IEP dates for all students within the WVEIS electronic student record system.  Districts 
are contacted individually to verify and complete missing information as needed. Data are extracted at least 
annually and examined to verify compliance with transition requirements. 

Additionally, Child Notification Forms, containing the allowable demographic information, were sent to each 
school district six months prior to the child turning three.  Procedures require the LEA representative to 
contact the family to discuss potential services.  The LEA representative then completed the individual child 
forms and returned them to the WVDE for data entry, verification and follow-up. WV BTT and WVDE 
collaborated in data comparison and tracking to ensure all students referred by WVBTT were followed, and 
districts were in compliance with timelines.  

Also, to assist in meeting the new Part C regulations for transition timelines, the WVDE in conjunction with 
WV BTT developed an online e-mail portal that allows for the Child Notification form to be uploaded and 
sent directly to the state and local education agency by the Regional Administrative Unit (RAU) providers.  
The RAUs are responsible for sending the Child Notification for those children whose initial eligibility occurs 
150 days or closer to the third birthday.  The form indicates if the notification is less than 45 days prior to the 
child‘s third birthday. An additional new form was added for children transferring and  families moving out of 
the district  to better assist LEAs in keeping track of families and children that may potentially eligible for 
transition from Part C.  

The Revised Transition Procedures from C to B were implemented and are reviewed annually.  The 
procedures are posted on the WV Birth to Three Web site.  The Question and Answer document was 
revised and distributed regarding the Child Find Notification process.  The document was distributed to WV 
Birth Three and county special education directors to clarify responsibilities regarding this process.  The 
Question and Answer document regarding the requirements and procedures for preschool children was 
distributed to all special education directors via the list serve in the fall.  Districts were contacted to 
investigate the reasons why timelines are not being met and to ascertain whether systemic issues were 
causing delays in timelines and if technical assistance is needed 

 

Professional Development and Technical Assistance.  

During FFY 2012, training continued to be offered in partnership with WV Birth to Three regarding transition 
from Part C to B. Three webinar sessions were offered through WV BTT pertaining to the transition 
procedures. Transition training was provided for district collaborative teams when requested and/or 
identified as part of technical assistance. Individual county technical assistance was provided in five 
counties.  The training required core partners to participate.  The core partners are local education 
agencies, WV Birth to Three, Head Start and a parent if available. 

In collaboration with the WVDE Office of Early Learning, transition practices continued to be reviewed as 
part the WV Universal Prek continuous improvement audits.  The audits review all areas of the Universal 
Pre-k policy to ensure implementation is being met.  The audit report provides all suggestions and concerns 
that need to be addressed by a county.  
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As statewide interest in and focus on early childhood and developmentally appropriate education has 
increased, the scope of early childhood collaboration has continued to expand.  The WVDE Office of Early 
Learning has expended to include Prek through grade 5, although special education preschool coordinator 
remains within the WVDE Office of Special Programs.  The former Continuous Quality Improvement (CQI) 
Council, which included various agencies addressing transition issues, has been rolled into a new Pre-k to 5 
Council.  The new council formed to address all issues for early childhood Prek through fifth grade in the 
state, including  transition into and out of preschool. The Council continues  to support seamless transition 
through the Ready Set Go!  WV Comprehensive Framework for School Readiness initiative for the early 
childhood community. This initiative has four components:   Ready Schools, Ready Communities, Ready 
Families and Ready Children. Another area of concentration is the transition out of preschool into 
kindergarten.   A Transition Tool Kit has been developed to assist with transition out of Kindergarten.  This 
tool was developed to assist collaborative teams and classroom teachers in supporting children and families 
as they transition from a variety of settings into and out of kindergarten. The tool identifies key activities for 
transitions which reflect successful transitions for all children.  Effective practices for successful transitions 
are outlined in this tool, which serves as a guidance document.  The experiences address ready children, 
ready families, ready schools and ready communities. 
  

WV Training Connections and Resources continues to assist with implementing the early childhood 
statewide collaborative conference; maintains a Web site; coordinates local interagency collaborative 
teams; agreements and processes to use at the local level; and published materials for parents, teachers 
and service providers, such as the Early Childhood Provider Quarterly, the twelve-month calendar with pull-
out milestone chart and the web-based interagency agreement template.  The resources and products 
developed and implemented by the WV Steering Transition Committee continue to be used by higher 
education in courses, trainings and other providers in the early childhood community.   Their previous work 
provided the framework for the Transition Tool Kit. 

Two sessions attended by 90 participants at the Celebrating Connections Early Childhood Conference 
addressed transition process and resources available to local providers. A resource booth for early 
childhood information was also available at the conference for participants. Information regarding the 
resources was also included in the Provider Quarterly magazine, which is now offered electronically. The 
transition documents are still accessible on several websites. 

As part of the partnership with Institutes of Higher Education, representatives participate on the Prek- 5 
Council and continue to use transition guidance documents in the early childhood courses. The curriculum 
includes information for counties to address transition into and out of preschool services.   

WVDE will continue to work collaboratively with early childhood partners, including WV Birth Three, to 
identify any potential systemic issues around transition and to assure supports and activities relating to 
transition practices are promoting positive transition outcomes for children and families. 

 

Correction of Findings of Noncompliance (if State reported less than 100% compliance in its FFY 
2011 APR): 
Level of compliance (actual target data) State reported for FFY 2011 APR for this indicator:   99.45%  
  

1. Number of findings of noncompliance the State made during FFY 2012 (the 
period from July 1, 2012 through June 30, 2013 based upon data from school 
year 2011-2012 and reported in the FFY 2011 APR)    

 
3 

2. Number of FFY 2012 findings the State verified as timely corrected (corrected 
within one year from the date of notification to the LEA of the finding)    

 
3 

3. Number of FFY 2012 findings not verified as corrected within one year [(1) minus 
(2)] 

0 
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In accordance with WVDE monitoring procedures, all three findings identified in FFY 2012 (i.e., letters of 
findings issued May 30, 2013) based upon 2011-2012 data were verified as corrected by January 31, 
2014, within less than one year.   
 
Correction of Findings of Noncompliance Not Timely Corrected (corrected more than one year 
from identification of the noncompliance):  
 

4. Number of FFY 2012 findings not timely corrected (same as the number from (3) 
above)   

0 

5. Number of FFY 2012 findings the State has verified as corrected beyond the one-
year timeline (―subsequent correction‖)   

 
0 

6. Number of FFY 2012 findings not verified as corrected [(4) minus (5)] 
0 

 
Verification of Correction  
 
Correction of every instance of identified noncompliance.  Individual findings of noncompliance based 
on 2011-2012 data for which letters of findings were issued May 30, 2013 were corrected within a few days 
after the missed timeline, with one student receiving an IEP, albeit five days later, and two students being 
determined not eligible  4-16 days after their third birthday.  Documentation of the IEP completion date was 
submitted by districts to the OSP for verification.    
 

Correct Implementation of specific regulatory requirements.  Implementation of specific regulatory 
requirements was verified by the OSP through subsequent reviews of referral, initial evaluation and IEP 
data extracted from LEA‘s individual student records. The three districts completed each of their Part C to B 
transitions within the required timelines 100% of the time for school year 2012-2013, and were thereby 
verified as correctly implementing the regulatory requirements for early childhood transition within one year 
based on the updated sample.   

 
Correction of Findings of Noncompliance (if State reported less than 100% compliance in its FFY 
2010 APR): 
  

1. Number of remaining FFY 2011 findings noted in OSEP’s July 1, 2012 FFY 
2010 APR response table for this indicator based upon data from 2010-2011   

 
2 

2. Number of remaining FFY 2011 findings the State has verified as corrected 
within one year.  

 
2 

3. Number of remaining FFY 2011 findings the State has NOT verified as corrected 
[(1) minus (2)] 

0 

 

WVDE monitoring procedures provided that letters of findings for noncompliance identified through both 
APR and the district self-assessment, submitted April 1, were issued May 1, 2012 The two remaining 
findings reported in the FFY 2010 APR and identified in writing to districts on May 1, 2012 based upon data 
from school year 2010-2011 were verified as corrected prior to the May 1, 2013 timeline for one year 
correction.  
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Verification of Correction. 

 
Correction of every instance of identified noncompliance.  As was reported previously, all four children 
whose IEPs were not completed by their third birthday received IEPs, albeit late.  . Documentation of the 
IEP completion date was submitted by districts to the OSP for verification.    
 
Correct Implementation of specific regulatory requirements.  Implementation of specific regulatory 
requirements was verified by the OSP through subsequent reviews of referral, initial evaluation and IEP 
data extracted from LEA‘s individual student records. The districts completed each of their Part C to B 
transitions within the required timelines 100% of the time for school year 2012-2013, and were thereby 
verified as correctly implementing the regulatory requirements for early childhood transition within one year 
based on the updated sample.   
 
Additional Information Required by the OSEP APR Response Table for this Indicator (if applicable):   
 
No additional information required.  

Revisions, with Justification, to Proposed Targets / Improvement Activities / Timelines / Resources 
for FFY 2013 (if applicable): 

Activities were reviewed and no revisions are proposed at this time. 
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Part B State Annual Performance Report (APR) for FFY 2012 (2012-2013) 

Overview of the Annual Performance Report Development: 

See Indicator 1.  

Monitoring Priority: Effective General Supervision Part B / Effective Transition 

Indicator 13:  Percent of youth with IEPs aged 16 and above with an IEP that includes appropriate 
measurable postsecondary goals that are annually updated and based upon an age appropriate transition 
assessment, transition services, including courses of study, that will reasonably enable the student to meet 
those postsecondary goals, and annual IEP goals related to the student‘s transition services needs. There 
also must be evidence that the student was invited to the IEP Team meeting where transition services are 
to be discussed and evidence that, if appropriate, a representative of any participating agency was invited 
to the IEP Team meeting with the prior consent of the parent or student who has reached the age of 
majority. 

(20 U.S.C. 1416(a)(3)(B)) 

Measurement: Percent = [(# of youth with IEPs aged 16 and above with an IEP that includes 
appropriate measurable postsecondary goals that are annually updated and based upon an age 
appropriate transition assessment, transition services, including courses of study, that will 
reasonably enable the student to meet those postsecondary goals, and annual IEP goals related to 
the student‘s transition services needs. There also must be evidence that the student was invited to 
the IEP Team meeting where transition services are to be discussed and evidence that, if 
appropriate, a representative of any participating agency was invited to the IEP Team meeting with 
the prior consent of the parent or student who has reached the age of majority) divided by the (# of 
youth with an IEP age 16 and above)] times 100. 

 

 
 

FFY Measurable and Rigorous Target 

2012 

(2012-2013) 

100% of IEPs reviewed in the sample will include appropriate measurable postsecondary 
goals that are annually updated and based upon an age appropriate transition 
assessment, transition services, including courses of study, that will reasonably enable 
the student to meet those postsecondary goals, and annual IEP goals related to the 
student‘s transition services needs. There also must be evidence that the student was 
invited to the IEP Team meeting where transition services are to be discussed and 
evidence that, if appropriate, a representative of any participating agency was invited to 
the IEP Team meeting with the prior consent of the parent or student who has reached 
the age of majority. 
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Actual Target Data for FFY 2012:  

FFY 
Compliant 
IEPs 

Noncompliant 
IEPs 

Total IEPs 
Reviewed 

Percent of youth aged 16 and 
above with an IEP that meets 
the requirements 

2009 

(2009-2010) 766 41 807 

 

= 766/807*100 

 

95.0% 

2010 

(2010-2011) 769 15 784 

 

= 769/784*100 

 

98.1% 

2011 

(2011-2012) 80 33 113 

 

= 80/113*100 

 

70.8% 

2012 

(2012-2013) 532 56 588 

 

= 532/588*100 

 

90.5% 

 
Although substantial improvement in the percentage of compliance was shown, the target of 100% was 
not met. 
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Transition IEP Checklist Results 

 

2012-2013 

 
Yes, 

Compliant 

 
No, 

Noncompliant 

Are there appropriate measurable postsecondary goals that address 
education or training, employment, and (as needed) independent 
living? 

570 18 

Are the post secondary goals updated annually? 583 5 

Is there evidence that the measurable postsecondary goals were 
based on age-appropriate transition assessment(s)? 

576 12 

Are there transition services in the IEP that will reasonably enable the 
student to meet his or her postsecondary goals? 

583 5 

Do the transition services include courses of study that will reasonably 
enable the student reach his/her postsecondary goals? 

579 9 

Is/are there annual IEP goals related to the student‘s transition service 
needs? 

582 6 

Is there evidence that the student was invited to the IEP Team 
meeting where transition services were discussed? 

579 9 

Is there evidence that a representative of any participating agency(s) 
was invited to the IEP Team meeting with the prior consent of the 
parent or adult student (has reached the age of majority)? 

570 18 

Does the IEP meet the transition services requirements 
(i.e., meet each of the 8 components)?  

 

532 
(90.5%) 

56 
(9.5%) 
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Discussion of Improvement Activities Completed and Explanation of Progress or Slippage that 
occurred for FFY 2012 

For the 2012-2013 school year. OSP collected Indicator 13 data through a blended approach.  File review 
data from the IEPs of transition age students were obtained during cyclical monitoring by OSP staff for 14 
LEAs.  Additionally, Indicator 13 data for the remaining 43 LEAS were obtained through the Annual Desk 
Audit (ADA) self-assessment desk audit process, wherein OSP randomly selects a sample of transition age 
student‘s IEPs for review by the LEA.         

While the target of 100% was not met, the percentage of IEPs in compliance improved by 19.7 percentage 
points.  The number of IEPs reviewed in FFY 2012 was 588 compared to 113 in FFY 2011 due to the 
inclusion of the ADA self-assessment desk audit process. Therefore, in calculating the statistic, the impact 
of individual noncompliance on the percentage is reduced from the prior year.  Obtaining parent consent 
and inviting an agency representative to the IEP meeting, when appropriate, and the failure to develop 
appropriate measurable postsecondary goals that address education or training, employment, and (as 
needed) independent living  accounted for the majority of the findings of noncompliance.  The data also 
illustrate that basing postsecondary goals on age-appropriate transition assessments continues to be a 
weakness for some counties.  Nine or fewer noncompliant IEPs were identified for each of the other five 
components of the transition file review checklist as indicated in the chart above.   
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Improvement Activities for FFY 2012 (2012-2013) 

Graduation, Dropout, Secondary Transition and Post School Outcomes Improvement Activities 
(Indicators 1,2,13 and 14) are clustered, discussed in general and reported in Indicator 1, with the 
exception of indicator specific discussions added in this section.  
 
 
Additional Indicator 13-specific activities are reported below.  
 

On-Site Monitoring Activities Related to Transition 

IEP Checklist. The Transition Checklist first implemented in 2011-2012 within the electronic General File 
Review protocol, which is used during all on-site compliance monitoring visits, continued to be available to 
all districts for use as a component of self-assessment.  The integration of the checklist weaves the content 
and requirements of transition with the measurement of compliance by assessing the required components 
within the natural flow of the IEP.   When a district has a comprehensive on-site monitoring visit, the 
protocol generates a report, including notification of noncompliance and required actions to support 
systemic and individual correction.  

Focus Groups.  The compliance on-site monitoring currently includes focus groups as a component to 
provide OSP monitors the parent and student perspectives on the district‘s special education program 
procedures and practices. The focus group is a discussion (using guided questions) involving parents and 
adolescent students. Part of the focus group discussion includes the district‘s transition procedures and 
practices. These results can be critical to each district‘s improvement planning.  

Correction of Noncompliance.  The lead monitor for each LEA in collaboration with the RESA special 
education administrator, the OSP transition coordinator and the district special education administrator 
facilitate systemic correction of noncompliance focusing on the strengths and weaknesses of the transition 
process in each district.      

 
Professional Development and Guidance Materials 
 
The OSP coordinator for secondary transition services provided LEA access to multi-faceted professional 
development opportunities that support implementation of quality transition services for all students with 
disabilities for the transition indicators (1, 2, 13 and 14). IEP components for Indicator 13 are the core for 
documenting transition in the IEP and the basis for all training for secondary transition. The TCCoP annual 
meeting, Transition Discussion teleconferences, guidance documents, transition web pages and district 
specific PD are all examples of methods utilized to develop LEA skills to provide and implement appropriate 
transition services for SWD and contribute to achieving the 100% requirement for this indicator. The 
monitoring and self-assessment processes contribute to identification of problem areas for improvement 
and pinpoint district specific needs, as do requests for general PD. For additional information regarding 
these activities, please refer to Indicator 1.  

Correction of FFY 2011 Findings of Noncompliance: 

Level of compliance (actual target data) State reported for FFY 2011 for this indicator: 70.8% 

1. Number of findings of noncompliance the State made during FFY 2011 (the 
period from July 1, 2011 through June 30, 2012)    

33 

2. Number of FFY 2011 findings the State verified as timely corrected (corrected 
within one year from the date of notification to the LEA of the finding)    

25 

3. Number of FFY 2011 findings not verified as corrected within one year [(1) minus 
(2)] 

8 
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Correction of FFY 2011 Findings of Noncompliance Not Timely Corrected (corrected more than one 
year from identification of the noncompliance):  

 

4. Number of FFY 2011 findings not timely corrected (same as the number from (3) 
above)   

8 

5. Number of FFY 2011 findings the State has verified as corrected beyond the 
one-year timeline (―subsequent correction‖)   

8 

6. Number of FFY 2011 findings not yet verified as corrected [(4) minus (5)] 0 

 

Verification of Correction for FFY 2011:  

Eight districts with a total of 33 noncompliant IEPs were reported in the FFY 2011 APR, as identified 
through onsite monitoring.  Districts formally notified of the findings of noncompliance between July 1, 2011 
and June 30, 2012 were directed to submit corrected IEPs to the OSP to verify correction of the 
individual noncompliance in accordance with the OSEP Memorandum 09-02.  Noncompliant transition 
IEPs were to be corrected through a new IEP Team meeting or an IEP amendment.  OSP monitors 
reviewed the documentation submitted through a desk audit or onsite follow-up, as needed, to verify 
correction of the 33 noncompliant IEPs.      
 
In addition to verifying correction of individual, student-specific noncompliance, OSP assessed whether the 
districts were correctly implementing the regulatory requirements for Indicator 13.  This verification 
was accomplished through a review of an additional random sample of transition IEPs from each identified 
LEA.  Reviews were conducted by one or more monitoring team members through onsite reviews and/or 
submission of documentation by the district.  Districts were determined to be meeting requirements when 
the sample demonstrated compliant IEPs.  OSP verified seven districts corrected their original 25 findings of 
noncompliance (i.e., each IEP was in compliance), and that the districts were correctly implementing 
specific regulatory requirements (i.e., IEPs in the additional random sample were in compliance) within one 
year of the issuance of the LOF.  Another district was verified as corrected beyond the one year timeline, 
albeit late, accounting for an additional 8 findings.     
 

 

Revisions, with Justification, to Proposed Targets / Improvement Activities / Timelines / Resources 
for FFY 2013 

Activities were reviewed and no revisions are proposed at this time. 
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Part B State Annual Performance Report (APR) for FFY 2012  

Overview of the Annual Performance Report Development: 
See Indicator 1 
 

Monitoring Priority: Effective General Supervision Part B / Effective Transition 

 
Indicator 14:  Percent of youth who are no longer in secondary school, had IEPs in effect at the time they 

left school, and were: 
A.  Enrolled in higher education within one year of leaving high school. 
B.  Enrolled in higher education or competitively employed within one year of leaving high school. 
C.  Enrolled in higher education or in some other postsecondary education or training program; or 
competitively employed or in some other employment within one year of leaving high school. 

(20 U.S.C. 1416(a)(3)(B)) 

Measurement:  
A.  Percent enrolled in higher education = [(# of youth who are no longer in secondary school, had 
IEPs in effect at the time they left school and were enrolled in higher education within one year of 
leaving high school) divided by the (# of respondent youth who are no longer in secondary school 
and had IEPs in effect at the time they left school)] times 100. 
B.   Percent enrolled in higher education or competitively employed within one year of leaving high 
school = [(# of youth who are no longer in secondary school, had IEPs in effect at the time they left 
school and were enrolled in higher education or competitively employed within one year of leaving 
high school) divided by the (# of respondent youth who are no longer in secondary school and had 
IEPs in effect at the time they left school)] times 100. 

C.  Percent enrolled in higher education, or in some other postsecondary education or training 
program; or competitively employed or in some other employment = [(# of youth who are no longer 
in secondary school, had IEPs in effect at the time they left school and were enrolled in higher 
education, or in some other postsecondary education or training program; or competitively employed 
or in some other employment) divided by the (# of respondent youth who are no longer in secondary 
school and had IEPs in effect at the time they left school)] times 100. 

 

FFY Measurable and Rigorous Target 

 
 

2012 
(2012-2013) 

A. Percent of youth who 
are no longer in 
secondary school, had 
IEPs in effect at the 
time they left school, 
and were enrolled in 
higher education 
within one year of 
leaving high school 
will increase to:  

B. Percent of youth who are 
no longer in secondary 
school, had IEPs in effect at 
the time they left school, 
and were enrolled in higher 
education or competitively 
employed within one year 
of leaving high school will 
increase to: 

 

C. Percent of youth who 
are no longer in 
secondary school, had 
IEPs in effect at the 
time they left school, 
and were enrolled in 
higher education or in 
some other 
postsecondary 
education or training 
program; or 
competitively employed 
or in some other 
employment within one 
year of leaving high 
school will increase to:  

 
24.0% 

 
53.3% 

 
68.1% 
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Actual Target Data for FFY 2012: 

 
 
 
 
 
 
 
 
 
 
 

2012 
(2012-2013) 

A. Percent of youth who 
are no longer in 
secondary school, had 
IEPs in effect at the 
time they left school, 
and were enrolled in 
higher education 
within one year of 
leaving high school 
will increase to: 

 

B. Percent of youth who are 
no longer in secondary 
school, had IEPs in effect at 
the time they left school, 
and were enrolled in higher 
education or competitively 
employed within one year 
of leaving high school will 
increase to: 

 

C. Percent of youth who 
are no longer in 
secondary school, had 
IEPs in effect at the 
time they left school, 
and were enrolled in 
higher education or in 
some other 
postsecondary 
education or training 
program; or 
competitively employed 
or in some other 
employment within one 
year of leaving high 
school will increase to:  

15.0% 
 

198 /1319 = 15.0% 
 
 

 
(-9.0% below target) 

49.3% 
  

(198 + 452)/1319 = 49.3% 
 

 
 

(-4.0% below target) 
 

64.7% 
 

(198 + 452 + 90 + 113)/1319 
= 64.7% 

 

 
(-3.4% below target) 
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 Students Exiting in  

2008-2009 
One-Year Follow-Up 
Surveys Conducted 
May-September 2010 

Students Exiting in  
2009-2010 

One-Year Follow-
Up Surveys 

Conducted May-
September 2011 

Students Exiting in  
2010-2011 

One-Year Follow-
Up Surveys 

Conducted May-
September 2012 

Students Exiting in  
2011-2012 

One-Year Follow-
Up Surveys 

Conducted May-
September 2013 

A.  Percent enrolled in 
higher education 

19.5% 12.2% 11.8% 15.0% 

B. Percent enrolled in 
higher education or 
competitively 
employed within one 
year of leaving high 
school 

48.8% 
 

44.6% 43.9% 49.3% 

C.  Percent enrolled in 
higher education, or 
in some other 
postsecondary 
education or training 
program; or 
competitively 
employed or in some 
other employment 

63.6% 64.4% 59.0% 64.7% 

Number of students 
returning surveys:   

862 1,060 1,296 
1,319* 

Number students 
exiting 

3,208 2,829 2,904 
2,663 

Response rate 
(Number of students 
returning surveys / 
Number students 
exiting *100) 

26.9% 37.5% 44.6% 

 
49.5% 

 
*2013 Survey: 

There were 1319 total respondents. 
1 = 198 respondent leavers were enrolled in ―higher education‖. 
2 = 452 respondent leavers were engaged in ―competitive employment‖ (and not counted in 1 above). 
3 = 90 of respondent leavers were enrolled in ―some other postsecondary education or training‖ (and not counted in 1 or 
2 above). 
4 = 113 of respondent leavers were engaged in ―some other employment‖ (and not counted in 1, 2, or 3 above). 
 
Thus,  

A = 198 (#1) divided by 1319 (total respondents) = 15.0% 
B = 198 (#1) + 452 (#2) divided by 1319 (total respondents) = 49.3% 
C = 198 (#1) + 452 (#2) + 90 (#3) + 113 (#4) divided by 1319 (total respondents) = 64.7% 
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Students with Disabilities Exiting by Basis of Exit 

 

2009-2010 

 
 

2010-2011 

 
 

2011-2012 

Reason for 
Exit 

Exiting 
Students 

Surveys 
Received 

Exiting Students 
Surveys 
Received 

Exiting 
Students 

Surveys 
Received 

Graduated 
with regular 
high school 
diploma 

1,893 66.91% 881 83.11% 1,987 68.42% 1,028 79.32% 1,867 70.11% 1051 79.68% 

Received a 
certificate 

235 8.31% 86 8.11% 284 9.78% 127 9.80% 310 11.64% 171 12.96% 

Reached 
maximum 
age 

4 0.14% 0 0.00% 10 0.34% 0 0.00% 1 0.04% 0 0.00% 

Dropped out 697 24.64% 93 8.77% 623 21.45% 141 10.88% 485 18.21% 97 7.35% 

Total  2,829 100% 1,060 99.99% 2,904 100% 1,296 100% 2,663 100% 1,319 100% 

 
Response Rate:  Of those surveyed, 49.5% responded, which was a substantial increase over last year.  
The return of 1319 with a population of 2,663 yields a confidence level of 95 percent plus or minus 1.92 
percent using the Sample Size Calculator at http://www.surveysystem.com/sscalc.htm.    
 
Race/Ethnicity:  Of those surveyed, 4.6% and 94.0% were Black/African American and White, respectively.  
Survey participants of all other race/ethnicities represented 1.4% of respondents collectively.  
Comparatively, students who were Black/African American were slightly underrepresented in the survey, 
while students in the White race/ethnicity category were slightly overrepresented.  Approximately, 6 % of all 
exiters in West Virginia reported in the school year 2011-2012 618 Exit Report were Black/African American 
and 92% were White.     
 
Other Areas of Representativeness: Youth previously eligible with Specific Learning Disabilities and 
Autism were slightly overrepresented while youth previously eligible with Emotional/Behavior Disorders and 
Other Health Impairments were slightly underrepresented.  As in previous years, graduates were 
overrepresented and dropouts were underrepresented.   
 
Additional Data:  In addition to the federally required questions, LEAs also obtain other vital statistics that 
help gauge post school outcomes and the needs for former students with IEPs.  Additionally, LEAs collect 
exit information from students annually to identify anticipated post school plans and other information about 
school experiences, This collective information is integrated with graduation, dropout and documented 
transition services in the IEP to assist the SEA and LEA in making decisions about indicators for transition 
(1, 2, 13 and 14). WV survey responses can be disaggregated based on desired data, such as reflections 
from SWD that dropped out of school, by disability area or other. Selected Exit Survey responses regarding 
student plans for post school settings paired with One Year Follow-Up responses about actual outcomes 
one year later provide valuable information to educators from the student perspective. Other information 
collected as part of the surveys allows for reflection about effectiveness of transition services. When this 
data is combined with data from other transition indicators, the SEA and LEAs have sufficient information to 
make decisions about improvement activities. As was noted in Indicator 1 for the Exit Surveys, the One 
Year Follow-Up Survey results are also available in cumulative format.. 
The following is a sample of key findings and observations from the cumulative post-school data obtained 
from the 2009-2012 exiters one year after graduation, including areas of significant discrepancy within 
specific eligibility subgroups.   

 General observations of All SWDs: 
o Identified Post School Work or School settings as 4 year college (33%) and 2 year college 

(26%) most frequently 
o Indicated SWDS are Not working or going to school because they were Unable to find work 

(23%) and Undecided (21%) most frequently 
o Selected education or training programs of two years in length most frequently (36%) 
o Were attending school or training Full-time (63%) 

http://www.surveysystem.com/sscalc.htm
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o All groups reported working 20 or more hours per week and working at the current job for 3 or 
more months 

o Of the small percentage in the military, 40% identified the Branch as Army 
o All groups reported Working wages of $7.25 or more 
o Most plan to continue living at home 
o Reported receiving ―just enough‖ skills development support for basic academics, CTE training, 

money management, living skills, job seeking skills, specific work experiences, social skills and 
technology skills (53% and higher) 

 Young adults that were eligible as Emotional/Behavior Disorder  
o Identified Post School Work or School settings as 4 year college (33%) and 2 year college 

(33%) most frequently 
o Selected education or training programs of two years in length most frequently (33%) 
o Were attending school or training Full-time (67%) 
o Were less likely (5%) to identify that they currently receive supports under the Americans with 

Disabilities Act or 504 eligible nor receiving support through Rehabilitation Services (16%) than 
other groups 

o were less likely (55%) to agree that school prepared them for daily living when compared to the 
All SWD (68%) group; 

o were half as likely (12%) as All SWD (24%) to identify Church as a chosen Leisure Activity 
o report participation in school or On-the-job training less often (14%) than All SWD (25%) 
o report they are Undecided  much more frequently (21%) than All SWD (14%) 
o Indicated they were Not working or going to school because they were Unable to work due to a 

disability (26%) and Undecided (21%) most frequently 
o Reported they received ―just enough‖ skills development support for basic academics, CTE 

training, money management, living skills, job seeking skills, specific work experiences, social 
skills and technology skills (38% to 55%) 

 Young adults that were eligible as Intellectually Disabled 
o Identified Post School Work or School settings as Career Technical Education (36%) and 

Sheltered Workshop (25%) most frequently 
o Selected education or training programs of less than one year in length most frequently (33%) 
o Were half as likely (12%) as All SWD (25%) to report participation in School or On-the-job 

training 
o Were attending school or training Part-time (29%) 
o Indicated they were Not working or going to school because they were Unable to work due to a 

disability (28%) and Unable to find work (27%) most frequently 
o Reported they received ―just enough‖ skills development support for basic academics, living 

skills, social skills and technology skills (31% to 47%) 
o Reported they ―needed more‖ skills development support for CTE training, money 

management, job seeking skills and specific work experiences (36% to 39%) 

 Young adults in the Autism eligibility group 
o Indicated they ―needed more‖ skills development support for CTE training, money 

management, living skills, job seeking skills, specific work experiences, social skills and 
technology skills (50% to 58%) 

  

Discussion of Improvement Activities Completed and Explanation of Progress or Slippage that 
occurred for FFY 2012 (2012-2013): 
Although targets were not met, significant improvement was observed in the rate of return for surveys one 
year after graduation and in all three measures of Indicator 14.  Three, five and five percentage point 
increases were evidenced for parts A, B and C of Indicator 14, respectively.  Thus, more students were 
attending institutions of higher education, competitively employed and participating in other forms of 
education/training and employment.   
 
Improvement Activities Completed in FFY 2012 (2012-2013): 
See Indicator 1.  Improvement Activities for Indicator 1, 2 and 14 are clustered and are identical.     
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Revisions, with Justification, to Proposed Targets / Improvement Activities / Timelines / Resources 
for FFY 2013 
 

Activities were reviewed and no revisions are proposed at this time. 
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Part B State Annual Performance Report (APR) for FFY 2012 

Overview of the Annual Performance Report Development: 

 

Monitoring Priority: Effective General Supervision Part B / General Supervision 

Indicator 15: General supervision system (including monitoring, complaints, hearings, etc.) identifies and 
corrects noncompliance as soon as possible but in no case later than one year from identification. 

(20 U.S.C. 1416 (a)(3)(B)) 

Measurement:  

Percent of noncompliance corrected within one year of identification: 

a. # of findings of noncompliance.  
b. # of corrections completed as soon as possible but in no case later than one year from 

identification. 

Percent = [(b) divided by (a)] times 100. 

States are required to use the “Indicator 15 Worksheet” to report data for this indicator (see 
Attachment 1). 

 
 

FFY Measurable and Rigorous Target 

FFY 2012 100% 

 

Actual Target Data for FFY 2012:   

 

 

 

Describe the process for selecting LEAs for Monitoring: 

Indicator 15 addresses findings of noncompliance for which LEAs were issued written notification of the 
noncompliance during 2011-2012 through all monitoring and compliance processes that were to be 
corrected within one year of identification, that is, during 2012-2013.   

The special education compliance unit has the responsibility to monitor the 55 local educational agencies 
(LEAs), School for the Deaf and the Blind, and the Office of Institutional Education Programs (OIEP) 
(institutional programs) for compliance with requirements of IDEA 2004 and Policy 2419: Regulations for the 
Education of Students with Exceptionalities on a four-year cycle.  The process for selecting LEAs for 
monitoring falls within the authority of WVDE general supervision and the West Virginia State Code §18-20-
7, Exceptional Children Program Compliance Review Teams, which requires on-site reviews at least every 
four years for LEAs.    

The West Virginia monitoring system includes four (4) types of formal monitoring processes: 

Percent – [(b) /(a) times 100 

282 / 319 = 88.4%  
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 Compliance On-Site Monitoring 

 Annual Desk Audit (ADA) 

 Focused Monitoring 

 Dispute Resolution Process 

LEA findings of noncompliance were identified in 2011-2012 used all of the above processes.   

Compliance On-Site Monitoring is a comprehensive monitoring occurring on a four-year cycle. Each LEA 
receives an on-site monitoring no less than every four years and engages in pre-monitoring activities, on-
site monitoring activities and the corrective improvement process.  

Fourteen (14) LEAs received a comprehensive on-site review during 2011-2012.  The process for selecting 
LEAs for a monitoring visit in 2011-2012 (or any given year) included consideration of:  1) performance 
levels and distance from SPP targets; 2) graduation and dropout rates; 3) demographics of district; 4) 
determinations (rubrics); 5) complaints and due process hearing decisions; 6) least restrictive environment 
(LRE) and 7) student enrollment/special education enrollment.   

The Annual Desk Audit (ADA) is submitted electronically each year and is a review of both compliance and 
results SPP indicators.  Districts with less than 100% on compliance indicators received written notice of 
noncompliance. Each ADA indicator determined ―Not Met‖ requires completion of an improvement plan to 
be reviewed and accepted by the OSP.  All districts were required to submit the ADA.  

The Focused Monitoring is an on-site monitoring process where an LEA may receive a visit based on an 
identified need or other data source (i.e., an LEA receiving a large number of complaints on a specific 
issue) brought to the attention of the OSP.  This process may occur concurrently with a Compliance On-Site 
Monitoring or independently. A Focused Monitoring will drill down within the LEA‘s data to identify root 
causes and solutions to an on-going issue of noncompliance, performance or both. Each Focused 
Monitoring is individualized to the district and the solution.  

The Dispute Resolution Process includes processes available when a concern arises about a student‘s 
education. Many issues are resolved through informal conferences or IEP Team meetings, however, when 
these steps do not resolve the issue, a parent or other interested party may consider a state complaint, 
mediation or a due process hearing.  

 

Discussion of Improvement Activities Completed and Explanation of Progress or Slippage that 
Occurred for FFY 2012 

The percentage of FFY 2011 findings corrected in 2012-2013 was 88.4% compared to 99.4% of FFY 2010  
findings corrected in 2011- 2012,  representing a decrease of 11 percentage points.   The target of 100% 
was not met. Slippage was the result of noncompliance involving indicators 4, 13 and on-site 
comprehensive monitoring findings, as well as the implementation of the OSEP Memorandum 09-02 to 
100%.  Each district is assigned a compliance monitor who is placing a strong focus on compliance and the 
implementation of the two-pronged correction requirement set forth in the OSEP Memorandum 09-02. The 
monitors and other OSP staff support the LEAs in implementing corrective actions through professional 
development and onsite technical assistance as appropriate.  The OSP has the expectation to correct all 
identified findings of noncompliance to 100%.  

Improvement Activities 

The OSP monitoring team includes as part of the team, local special education directors, specialists, 
principals and other staff as appropriate when districts have an on-site monitoring visit. This process 
increased the capacity of districts to improve their compliance requirements. The OSP provided 
professional development and other forms of technical assistance to LEAs who received an on-site visit to 
address systemic and student specific issues to ensure improved results for students with exceptionalities.    

In addition, ongoing professional development was offered in a variety of ways, including, but not limited to: 

 Sponsoring quarterly New Special Education Directors‘ Conferences; 
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 Sponsoring the Annual Special Education Administrators‘ Conference; 

 Supporting other major conferences such as PATHS, Celebrating Connections  and West Virginia 
Council of Exceptional Children; 

 Accessing the national technical assistance centers, such as National Secondary Transition 
Technical Assistance Center (NSTTAC) and Consortium for Appropriate Dispute Resolution in 
Special Education (CADRE);  

 Participating in Office of Special Education Programs (OSEP) monthly technical assistance calls; 

 Providing training to districts to ensure  access to the necessary monitoring tools and knowledge to 
monitor compliance; 

 Providing annual monitoring training to districts selected for a Compliance On-Site Review, 
including professionals who serve as guest monitors; 

 Providing monthly technical assistant calls for LEAs which include compliance topics; 

 Presenting at the annual West Virginia Educational Information System Conference;  

 Utilizing the Department website to post special education information, policy clarifications, 
presentations and workshops with corresponding training materials and the State IEP form;  

 Including compliance check within the State IEP form; 

 Collaborating with the Regional Educational Service Agencies to provide support to LEAs for 
correction of noncompliance.  

 Implementing transition activities to address indicators #1, #2, #13, and #14; and 

 Collaborating with the Office of Informational Systems to improve the capacity of districts to access 
data in an accurate and timely manner. 

 

This indicator reports data on the correction of findings of noncompliance the State identified in FFY 2011 
(July 1, 2011 through June 30, 2012) and verified as corrected as soon as possible and in no case later 
than one year from identification. 
  
Timely Correction of FFY 2011 Findings of Noncompliance (corrected within one year from 
identification of the noncompliance): 

 

1. Number of findings of noncompliance the State identified in FFY 2011 (the 
period from July 1, 2011 through June 30, 2012)   (Sum of Column a on the 
Indicator B15 Worksheet) 

319 

2. Number of findings the State verified as timely corrected (corrected within one 
year from the date of notification to the LEA of the finding)   (Sum of Column b 
on the Indicator B15 Worksheet) 

282 

3. Number of findings not verified as corrected within one year [(1) minus (2)] 
37 
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FFY 2011 Findings of Noncompliance Not Timely Corrected (corrected more than one year from 
identification of the noncompliance and/or Not Corrected):  
 

4. Number of FFY 2011 findings not timely corrected (same as the number from (3) 
above)   

37 

5. Number of FFY 2011 findings the State has verified as corrected beyond the 
one-year timeline (―subsequent correction‖)   

13 

6. Number of FFY 2011 findings not yet verified as corrected [(4) minus (5)] 
24 

* 
 
 
Verification of Correction for findings of noncompliance identified in FFY 2011 
 (either timely or subsequent):   
 
Of 319 findings of noncompliance identified in 2011-2012, 282 were corrected within one year of district 
notification of noncompliance.  Findings of noncompliance identified during 2011-2012 Compliance On-Site 
Reviews, Annual Desk Audit (ADA), Focused Monitoring and the dispute resolution processes were verified 
as corrected by the special education compliance unit staff. The special education compliance unit utilizes 
various methods (i.e., desk audit, on-site follow-up visits, review of state database) with updated data 
samples to verify correction of individual noncompliance and implementation of specific regulatory 
requirements.  
  
In addition, an annual component of the monitoring system requires all districts to submit the ADA. For 
performance and compliance indicators status as ―not met‖ requires an improvement plan to be submitted 
electronically each May. Monitoring staff review the plans and districts are notified within 30 days of 
submission whether the improvement plans are accepted. If needed, the district will be given additional 
technical assistance prior to acceptance of the plan.  
 
Correction of noncompliance was verified utilizing multiple measures.  To verify correction of each instance 
of individual case of noncompliance, districts submitted documentation to demonstrate completion of the 
approved corrective activities by the district, which was reviewed by monitoring staff.  To verify the district 
was correctly implementing the specific regulatory requirements, subsequent data pulls and collection of 
updated data samples (i.e., initial evaluation timelines, corrected individual student sample of IEPs) were 
reviewed.  As appropriate, on-site visits were conducted to validate both correction of individual cases of 
noncompliance and to verify correct implementation of specific regulatory requirements through additional 
or up-dated file reviews, interviews and SEA review of districts‘ policies, practices and procedures. For 
Indicators 4, 9, 10 and 13, correction of noncompliance was verified by a state level review of updated 
district data through on-site reviews and desk audits of documentation submitted by the district.  For 
Indicators 11 and 12, a subsequent pull of data from the state database was utilized to verify correct 
implementation of regulatory requirements.   
 
Typically reviews of documentation or follow-up verification visits were scheduled 90 days prior to the 
anniversary date of notification of all monitoring reports to verify correction of noncompliance. When 
noncompliance was verified as corrected, both individual and regulatory, districts were notified of 
verification of correction in writing.  
 
 
Actions Taken if Noncompliance Not Corrected 
 

As stated above, typically reviews of documentation or follow-up verification visits were scheduled 90 days 
prior to the anniversary date of notification of all monitoring reports to verify correction of noncompliance.  
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The 24 remaining findings of noncompliance not corrected within one year of notification occurred within 
two (2) districts.  The following actions have been taken to achieve compliance. 

 In the first district, the OSP assigned monitor and a state team provided required IEP training to all 
the district‘s special education teachers and the special education director in November 2013.  
Additionally, the state OSP provided one-on-one technical assistance to the special education 
director throughout the correction process and more intensive technical assistance training to 
county level staff, principals and select teachers in March 2014.  OSP verified correction of all 
findings on March 25, 2014.  At this time, all student specific findings were corrected and the district 
was able to demonstrate appropriate implementation of specific regulatory requirements as 
required by OSEP Memorandum 09-02.    

 In the second district, attempted corrections of individual noncompliance regarding IEP 
development were not satisfactory. The district‘s assigned monitor has provided intensive one-on-
one technical assistance and training on multiple occasions to correct the compliance issues, 
however the district‘s level of compliance did not reach 100%.  Most recently, the district special 
education director and middle/high school principals participated in a one day technical assistance 
training targeting certification, scheduling, service verification, continuum of services and LRE.  The 
district‘s superintendent will receive a Level One Enforcement Sanction letter with a required 
corrective action plan.  

Revisions, with Justification, to Proposed Targets / Improvement Activities / Timelines / Resources 
for FFY 2013 (if applicable): 

Improvement activities were reviewed and no changes are proposed at this time.   
 
 

 

Indicator/Indicator 
Clusters 

General 
Supervision 
System 
Components 

# of LEAs 
Issued 
Findings in 
FFY 2011 
(7/1/11 to 
6/30/12)  

(a) # of Findings of 
noncompliance 
identified in FFY 2011 
(7/1/11 to 6/30/12) 

(b)  #  of Findings of 
noncompliance from (a) for 
which correction was 
verified no later than one 
year from identification 

1.  Percent of youth 
with IEPs graduating 
from high school with a 
regular diploma. 

Monitoring 
Activities:  Self-
Assessment/ 
Local APR, Data 
Review, Desk 
Audit, On-Site 
Visits, or Other 

      
  

2.  Percent of youth 
with IEPs dropping out 
of high school. 
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14.  Percent of youth 
who had IEPs, are no 
longer in secondary 
school and who have 
been competitively 
employed, enrolled in 
some type of 
postsecondary school 
or training program, or 
both, within one year of 
leaving high school. 

Dispute 
Resolution: 
Complaints, 
Hearings 

      

3.  Participation and 
performance of children 
with disabilities on 
statewide assessments. Monitoring 

Activities:  Self-
Assessment/ 
Local APR, Data 
Review, Desk 
Audit, On-Site 
Visits, or Other 

        

7.       Percent of 
preschool children with 
IEPs who demonstrated 
improved outcomes. 

  

Dispute 
Resolution: 
Complaints, 
Hearings 
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4A. Percent of districts 
identified as having a 
significant discrepancy 
in the rates of 
suspensions and 
expulsions of children 
with disabilities for 
greater than 10 days in 
a school year. 

Monitoring 
Activities:  Self-
Assessment/ 
Local APR, Data 
Review, Desk 
Audit, On-Site 
Visits, or Other 

11 11 6 

  

4B. Percent of districts 
that have:  (a) a 
significant discrepancy, 
by race or ethnicity, in 
the rate of suspensions 
and expulsions of 
greater than 10 days in 
a school year for 
children with IEPs; and 
(b) policies, procedures 
or practices that 
contribute to the 
significant discrepancy 
and do not comply with 
requirements relating to 
the development and 
implementation of IEPs, 
the use of positive 
behavioral interventions 
and supports, and 
procedural safeguards. 

Dispute 
Resolution: 
Complaints, 
Hearings 
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5.  Percent of children 
with IEPs aged 6 
through 21 -educational 
placements. 

Monitoring 
Activities:  Self-
Assessment/ 
Local APR, Data 
Review, Desk 
Audit, On-Site 
Visits, or Other 

      

  

6.  Percent of preschool 
children aged 3 through 
5 – early childhood 
placement. 

Dispute 
Resolution: 
Complaints, 
Hearings 

      

8.       Percent of parents 
with a child receiving 
special education 
services who report that 
schools facilitated 
parent involvement as a 
means of improving 
services and results for 
children with 
disabilities. 

Monitoring 
Activities:  Self-
Assessment/ 
Local APR, Data 
Review, Desk 
Audit, On-Site 
Visits, or Other 
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Dispute 
Resolution: 
Complaints, 
Hearings 

      

9.  Percent of districts 
with disproportionate 
representation of racial 
and ethnic groups in 
special education that 
is the result of 
inappropriate 
identification. 

Monitoring 
Activities:  Self-
Assessment/ 
Local APR, Data 
Review, Desk 
Audit, On-Site 
Visits, or Other 

1 1 1 

  

10.  Percent of districts 
with disproportionate 
representation of racial 
and ethnic groups in 
specific disability 
categories that is the 
result of inappropriate 
identification. 

  

  

Dispute 
Resolution: 
Complaints, 
Hearings 

      



APR Template – Part B (4) West Virginia 

 State 

Part B State Annual Performance Report for FFY 2012 Page 126__ 

 

11. Percent of children 
who were evaluated 
within 60 days of 
receiving parental 
consent for initial 
evaluation or, if the 
State establishes a 
timeframe within which 
the evaluation must be 
conducted, within that 
timeframe. 

Monitoring 
Activities:  Self-
Assessment/ 
Local APR, Data 
Review, Desk 
Audit, On-Site 
Visits, or Other 

40 40 40 

Dispute 
Resolution: 
Complaints, 
Hearings 

2 2 2 

12.  Percent of children 
referred by Part C prior 
to age 3, who are found 
eligible for Part B, and 
who have an IEP 
developed and 
implemented by their 
third birthdays. 

Monitoring 
Activities:  Self-
Assessment/ 
Local APR, Data 
Review, Desk 
Audit, On-Site 
Visits, or Other 

4 4 4 

Dispute 
Resolution: 
Complaints, 
Hearings 
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13. Percent of youth 
aged 16 and above with 
IEP that includes 
appropriate measurable 
postsecondary goals 
that are annually 
updated and based 
upon an age 
appropriate transition 
assessment, transition 
services, including 
courses of study, that 
will reasonably enable 
the student to meet 
those postsecondary 
goals, and annual IEP 
goals related to the 
student’s transition 
service needs. 

Monitoring 
Activities:  Self-
Assessment/ 
Local APR, Data 
Review, Desk 
Audit, On-Site 
Visits, or Other 

8 33 25 

Dispute 
Resolution: 
Complaints, 
Hearings 

      

Other areas of 
noncompliance: 

Monitoring 
Activities:  Self-
Assessment/ 
Local APR, Data 
Review, Desk 
Audit, On-Site 
Visits, or Other 

1 1 1 
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Finance 
Dispute 
Resolution: 
Complaints, 
Hearings 

      

  

Other areas of 
noncompliance: 

Monitoring 
Activities:  Self-
Assessment/ 
Local APR, Data 
Review, Desk 
Audit, On-Site 
Visits, or Other 

4 4 3 

Instructional Groupings 

Dispute 
Resolution: 
Complaints, 
Hearings 

      

Other areas of 
noncompliance: 

 Monitoring 
Activities:  Self-
Assessment/ 
Local APR, Data 
Review, Desk 
Audit, On-Site 
Visits, or Other 

7 7 6 

Certification/Caseloads 

Dispute 
Resolution: 
Complaints, 
Hearings 

1 1 1 

Other areas of 
noncompliance: 

 Monitoring 
Activities:  Self-
Assessment/ 
Local APR, Data 
Review, Desk 
Audit, On-Site 
Visits, or Other 

      

Full Instructional Day 

Dispute 
Resolution: 
Complaints, 
Hearings 
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Other areas of 
noncompliance: 

 Monitoring 
Activities:  Self-
Assessment/ 
Local APR, Data 
Review, Desk 
Audit, On-Site 
Visits, or Other 

8 8 7 

Continuum of Services  

Dispute 
Resolution: 
Complaints, 
Hearings 

1 1 1 

Other areas of 
noncompliance: 

 Monitoring 
Activities:  Self-
Assessment/ 
Local APR, Data 
Review, Desk 
Audit, On-Site 
Visits, or Other 

5 5 5 

Room Location and 
Size 

Dispute 
Resolution:  

1 1 1 
  Complaints, 

Hearings 

Other areas of 
noncompliance: 

 Monitoring 
Activities:  Self-
Assessment/ 
Local APR, Data 
Review, Desk 
Audit, On-Site 
Visits, or Other 

      

Dispute 
Resolution: 
Complaints, 
Hearings 

      

Other areas of 
noncompliance: 

 Monitoring 
Activities:  Self-
Assessment/ 
Local APR, Data 
Review, Desk 
Audit, On-Site 
Visits, or Other 

13 20 19 
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General Supervision 

Dispute 
Resolution: 
Complaints, 
Hearings 

      

Other areas of 
noncompliance: 

 Monitoring 
Activities:  Self-
Assessment/ 
Local APR, Data 
Review, Desk 
Audit, On-Site 
Visits, or Other 

4 54 46 

IEP Participation and 
Development 

Dispute 
Resolution: 
Complaints, 
Hearings 

5 6 6 

Other areas of 
noncompliance: 

 Monitoring 
Activities:  Self-
Assessment/ 
Local APR, Data 
Review, Desk 
Audit, On-Site 
Visits, or Other 

14 42 36 

IEP Services  

Dispute 
Resolution: 
Complaints, 
Hearings 

      

Other areas of 
noncompliance: 

 Monitoring 
Activities:  Self-
Assessment/ 
Local APR, Data 
Review, Desk 
Audit, On-Site 
Visits, or Other 

9 12 11 

Assessment 

Dispute 
Resolution: 
Complaints, 
Hearings 

3 4 4 
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Other areas of 
noncompliance: 

 Monitoring 
Activities:  Self-
Assessment/ 
Local APR, Data 
Review, Desk 
Audit, On-Site 
Visits, or Other 

14 14 12 

Least Restrictive 
Environment/Placement 

Dispute 
Resolution: 
Complaints, 
Hearings 

      

Other areas of 
noncompliance: 

 Monitoring 
Activities:  Self-
Assessment/ 
Local APR, Data 
Review, Desk 
Audit, On-Site 
Visits, or Other 

11 13 12 

Eligibility 

Dispute 
Resolution: 
Complaints, 
Hearings 

1 2 2 

Other areas of 
noncompliance: 

 Monitoring 
Activities:  Self-
Assessment/ 
Local APR, Data 
Review, Desk 
Audit, On-Site 
Visits, or Other 

1 1 1 

Discipline 

Dispute 
Resolution: 
Complaints, 
Hearings 

2 2 2 

Other areas of 
noncompliance: 

 Monitoring 
Activities:  Self-
Assessment/ 
Local APR, Data 
Review, Desk 
Audit, On-Site 
Visits, or Other 

8 9 7 
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Service Verification  

Dispute 
Resolution: 
Complaints, 
Hearings 

2 2 2 

Other areas of 
noncompliance: 

 Monitoring 
Activities:  Self-
Assessment/ 
Local APR, Data 
Review, Desk 
Audit, On-Site 
Visits, or Other 

9 10 10 

IEP Implementation  

Dispute 
Resolution: 
Complaints, 
Hearings 

      

Other areas of 
noncompliance: 

 Monitoring 
Activities:  Self-
Assessment/ 
Local APR, Data 
Review, Desk 
Audit, On-Site 
Visits, or Other 

      

IEP Team Membership  

Dispute 
Resolution: 
Complaints, 
Hearings 

1 1 1 

Other areas of 
noncompliance: 

 Monitoring 
Activities:  Self-
Assessment/ 
Local APR, Data 
Review, Desk 
Audit, On-Site 
Visits, or Other 

      

Annual Review 

Dispute 
Resolution: 
Complaints, 
Hearings 
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Other areas of 
noncompliance: 

 Monitoring 
Activities:  Self-
Assessment/ 
Local APR, Data 
Review, Desk 
Audit, On-Site 
Visits, or Other 

      

Confidentiality  

Dispute 
Resolution: 
Complaints, 
Hearings 

1 1 1 

Other areas of 
noncompliance: 

 Monitoring 
Activities:  Self-
Assessment/ 
Local APR, Data 
Review, Desk 
Audit, On-Site 
Visits, or Other 

      

Annual Review 

Dispute 
Resolution: 
Complaints, 
Hearings 

1 1 1 

Other areas of 
noncompliance: 

 Monitoring 
Activities:  Self-
Assessment/ 
Local APR, Data 
Review, Desk 
Audit, On-Site 
Visits, or Other 

      

PWN 

Dispute 
Resolution: 
Complaints, 
Hearings 

3 3 3 

Other areas of 
noncompliance: 

 Monitoring 
Activities:  Self-
Assessment/ 
Local APR, Data 
Review, Desk 
Audit, On-Site 
Visits, or Other 
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IEP at Parent Request   

Dispute 
Resolution: 
Complaints, 
Hearings 

2 2 2 

Other areas of 
noncompliance: 

 Monitoring 
Activities:  Self-
Assessment/ 
Local APR, Data 
Review, Desk 
Audit, On-Site 
Visits, or Other 

      

Child Find 

Dispute 
Resolution: 
Complaints, 
Hearings 

1 1 1 

    199 319 282 

          

  

319 282 
Sum the numbers down Column a and Column b 

Percent of noncompliance corrected within one year of 
identification =  

(b) / (a) X 100 = 88.40% 

(column (b) sum divided by column (a) sum) times 100. 
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Part B State Annual Performance Report (APR) for FFY 2012 (2012-2013) 

Overview of the Annual Performance Report Development: 

See Indicator 1. 

Monitoring Priority: Effective General Supervision Part B / General Supervision 

Indicator 18:  Percent of hearing requests that went to resolution sessions that were resolved through 
resolution session settlement agreements. 

(20 U.S.C. 1416(a)(3)(B)) 

Measurement: Percent = (3.1(a) divided by 3.1) times 100. 

 

 
 

FFY Measurable and Rigorous Target 

2012 

(2012-2013) 

 

Seventy-five percent of hearing requests that went to resolution sessions will be resolved 
through resolution session settlement agreements, if West Virginia has 10 or more 

resolution sessions. 

 
Actual Target Data for FFY 2012 (2012-2013) 

 

Resolution Session Data for 2005-2013 

FFY 
Resolution Sessions Held 

3.1 

Settlement 

Agreements 

3.1(a) 

% Sessions with 

Resolution 

(3.1(a) divided by 3.1) 

times 100. 

2006 

(2006-2007) 
2 2 100% 

2007 

(2007-2008)  
7  7  100% 

2008 

(2008-2009) 
4 4 100% 

2009 

(2009-2010) 
8 8 100% 

2010 

(2010-2011) 
3 3 100% 

2011 

(2011-2012) 
14 13 92.9% 

2012 

(2012-2013) 
14 14 100% 
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A review of the resolution session data collected during the 2012-2013 reveals 18 due process complaints 
received and fourteen resolution sessions held resulting in fourteen (14) settlement agreements, or 100%.  
The target of 75% was exceeded.  One (1) hearing was fully adjudicated, after the submission of the West 
Virginia‘s dispute resolution data on October 25, 2013.   Parents and districts in West Virginia have 
demonstrated a willingness to use alternatives to due process hearings to resolve complaints in an efficient 
and effective manner.  
 
Discussion of Improvement Activities Completed and Explanation of Progress or Slippage that 
occurred for 2012-2013 (FFY 2012) 
 
Because the target of 75% was exceeded for FFY 2012, no additional improvement activities are needed.  
The current dispute resolution process and online training will continue to be implemented.   
 
 
  REPORT OF DISPUTE RESOLUTION UNDER PART B, OF THE 

INDIVIDUALS WITH DISABILITIES EDUCATION ACT 
2012-2013 

 

SECTION C:  DUE PROCESS COMPLAINTS 

(3) Total number of due process complaints filed 18 

        (3.1) Resolution meetings 14 

                (a) Written Settlement agreements reached through 

resolution meetings 14 

        (3.2) Hearings fully adjudicated 0 

                (a) Decisions within timeline (include expedited) 0 

                (b) Decisions within extended timeline 0 

        (3.3) Due process complaints pending 1 

        (3.4) Due process complaints withdrawn or dismissed 

(including resolved without a hearing) 17 

 
Revisions, with Justification, to Proposed Targets / Improvement Activities / Timelines / Resources 
for FFY 2013 
 
No revisions are proposed at this time.  
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Part B State Annual Performance Report (APR) for FFY 2012 (2012-2013) 

Overview of the Annual Performance Report Development: 

See Indicator 1.  

Monitoring Priority: Effective General Supervision Part B / General Supervision 

Indicator 19:  Percent of mediations held that resulted in mediation agreements. 

(20 U.S.C. 1416(a)(3)(B)) 

Measurement: 

Percent = [(2.1(a)(i) + 2.1(b)(i)) divided by 2.1] times 100. 

 
 

FFY Measurable and Rigorous Target 

2012 

(2012-2013) 

75% of mediations held result in mediation agreements.   

 
Actual Target Data for FFY 2012 (2012-2013) 
 

Percent mediations resulting in agreements  
 

[(1 + 10) / 11*100] = 100.0% 
 

 

All Mediations 2004-2013 

 

 

 

 

2004-

2005 

 

2005-

2006 

 

2006-

2007 

 

2007-

2008 

 

2008-

2009 

 

2009-

2010 

 

2010-

2011 

 

2011-

2012 

 

2012-

1013 

 

Mediation 

Requests 

28 9 6 9 17 10 

 

18 

 

23 12 

 

2.1  

Mediations 

Conducted 

(Total) 

24 6 4 9 16 7 

 

 

17 

 

 

 

18 11 

Mediations 

Resulting in 

Agreements 

17 

(71%) 

4 

(66.7%) 

2 

(50%) 

6 

(67%) 

10 

(62.5%) 

6 

(85.7%) 

10 

(58.8%) 

  15 
(83.3%) 

 

11 

(100.0%) 
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Hearing-Related Mediations 

 

 

 

2004-

2005 

 

2005-

2006 

 

2006-

2007 

 

2007-

2008 

 

2008-

2009 

 

2009-

2010 

 

2010-

2011 

 

2011-

2012 

2012-

2013 

 

Mediations 

Conducted 

4 4 2 3 3 1 

 

4 1 1 

 

2.1.(a)(i)  Mediations 

Resulting in 

Agreements 

2 

(50%) 

3 

(75%) 
0 

2 

(67%) 

1 

(33%) 

 

0 

 

3 

(75%) 

0 1 

 

Mediations Not Related to Hearing Requests 

 

 

 

 

2004-

2005 

 

2005-

2006 

 

2006-

2007 

 

2007-

2008 

 

2008-

2009 

 

2009-

2010 

 

2010-

2011 

 

2011-

2012 

2012-

2013 

 

Mediations Conducted 
20 2 2 6 14 6 13 17 10 

 

2.1.(b)(i) Mediations 

Resulting in 

Agreements 

 

15 

 

1 2 4 

 

9 

 

6 7 15 10 

 

2.3 Mediations Not 

Held (Withdrawn or 

Pending) 

4 3 2 0 1 3 1 5 1 

 

Percentage Resulting 

in Agreement 

71% 67% 50% 46% 63% 100% 

 

53.8% 

 

88.2% 100% 

 

Discussion of Improvement Activities Completed and Explanation of Progress or Slippage that 
Occurred for FFY 2012: 
 
The West Virginia Department of Education (WVDE) received a total of twelve (12) mediation requests 
during the FFY 2012-2013. One mediation request was withdrawn before the mediation was held.  Eleven 
(11) mediations were conducted, and all 11 mediations resulted in mediation agreements.  Therefore, the 
target of 75% was exceeded.  Of the 11 mediations conducted, one (1) was related to a due process 
complaint and the remaining 10 were not related to due process hearings.  West Virginia historically has a 
low number due process hearings and mediation requests. The improvement activities and the districts 
commitment to students with disabilities have resulted in the majority of disagreements being resolved 
through IEP process.   West Virginia will continue to work with districts to resolve disagreements through 
mediation process.  
 
The proposed activities in the SPP for 2012-2013 have been implemented as stated. The mediation 
brochure is disseminated to the districts and the public and is included with each mediation request. The 
toll-free number for parents‘ access to technical assistance remains in operation, and the due 
process/mediation data base is being maintained.  
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REPORT OF DISPUTE RESOLUTION UNDER PART B, OF THE 
INDIVIDUALS WITH DISABILITIES EDUCATION ACT 

2012-13 
 

SECTION B:  MEDIATION REQUESTS 

(2) Total number of mediation requests received through all dispute resolution 

processes 12 

        (2.1) Mediations held 11 

                (a) Mediations held related to due process complaints 1 

                       (i) Mediation agreements related to due process complaints 1 

                (b) Mediations held not related to due process complaints 10 

                       (i) Mediation agreements not related to due process complaints 10 

        (2.2) Mediations pending 0 

        (2.3) Mediations withdrawn or not held 1 

  Revisions, with Justification, to Proposed Targets / Improvement Activities / Timelines / Resources 
for FFY 2013: 

 
No revisions are proposed at this time. 
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Part B State Annual Performance Report (APR) for FFY 2012 (2012-2013) 

Overview of the Annual Performance Report Development: 

See Indicator 1.  

Monitoring Priority: Effective General Supervision Part B / General Supervision 

Indicator 20: State reported data (618 and State Performance Plan and Annual Performance Report) are 
timely and accurate. 

(20 U.S.C. 1416(a)(3)(B)) 

Measurement:  

State reported data, including 618 data, State Performance Plan, and Annual Performance Reports, 
are: 

a. Submitted on or before due dates (first Wednesday in February for child count, including 
race and ethnicity; and educational environments; first Wednesday in November for exiting, 
discipline, personnel and dispute resolution; December 15 for assessment; May 1 for 
Maintenance of Effort & Coordinated Early Intervening Services; and February 1 for Annual 
Performance Reports).  

b. Accurate, including covering the correct year and following the correct measurement.  

As stated in the Indicator Measurement Table, States may, but are not required, to report data for 
this indicator.  OSEP will use the Indicator 20 Rubric to calculate the State‘s data for this indicator.  
States will have an opportunity to review and respond to OSEP‘s calculation of the State‘s data.    

 
 

FFY Measurable and Rigorous Target 

 
2012 

2012-2013 

 

100% of reports submitted accurately and by the established due date. 

 

Actual Target Data for FFY 2012 (2012-2013):  

Indicator #20 Calculation 

A. APR Grand Total 43.00 

B. 618 Grand Total 43.00 

C. APR Grand Total (A) + 618 Grand Total (B) = 86.00 

Total N/A in APR 
Total N/A in 618 

0 

0 

Base 86.00 

D. Subtotal (C divided by Base*) = 1.000 

E. Indicator Score (Subtotal D x 100) = 100.00 
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Part B Indicator 20 Data Rubric 
 

 

Part B Indicator 20 - SPP/APR Data  
 

APR Indicator 
 

Valid and reliable Correct 
calculation 

Total 

1 1  1 

2 1  1 

3A 1 1 2 

3B 1 1 2 

3C 1 1 2 

4A 1 1 2 

4B 1 1 2 

5 1 1 2 

6 1 1  

7 1 1 2 

8 1 1 2 

9 1 1 2 

10 1 1 2 

11 1 1 2 

12 1 1 2 

13 1 1 2 

14 1 1 2 

15 1 1 2 

18 1 1 2 

19 1 1 2 

  Subtotal 38 

APR Score 
Calculation 

Timely Submission Points - If the 
FFY 2012 APR was submitted on-time, 
place the number 5 in the cell on the 
right. 

5 

Grand Total – (Sum of the subtotal 
and Timely Submission Points) = 

43.00 
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Part B Indicator 20 - 618 Data  
 

Table Timely Complete 
Data 

Passed 
Edit Check 

Responded to 
Date Note 
Requests 

Total 

Table 1 – Child Count 
Due Date: 2/6/13 

 
1 

 
1 

 
1 
 

 
1 

 
4 

Table 2 – Personnel 
Due Date: 11/6/13 

 
1 

 
1 

 
1 

 
N/A 

 
3 

Table 3 – Ed. 
Environments 
Due Date:2/6/13 

 
1 

 
1 

 
1 
 

 
1 

 
4 

Table 4 – Exiting 
Due Date: 11/6/13 

 
1 

 
1 

 
1 

 
N/A 

 
3 

Table 5 – Discipline 
Due Date: 11/6/13 

 
1 

 
1 

 
1 

 
N/A 

 

 
3 

Table 6 – State 
Assessment 
Due Date: 12/19/13 

 
1 

 
NA 

 
NA 

 
N/A 

 
1 

Table 7 – Dispute 
Resolution 
Due Date: 11/6/13 

 
1 

 
1 

 
1 

 
N/A 

 
3 

Table 8 0 MOE/CEIS 
Due Date:  5/1/13 

1 N/A N/A N/A 1 

    Subtotal 22 

618 Score Calculation Grand Total  
(Subtotal X 1.8695)= 

43 

 

 
 The target of 100% was met.  

 
Discussion of Improvement Activities Completed and Explanation of Progress or Slippage that 
occurred for 2012-2013 (FFY 2012): 
 
The timeliness and accuracy of data measured using the Indicator 20 rubric provided by OSEP is 100 
percent for 2012-2013.  All Section 618 reports were similarly submitted by their due dates in a timely, 
complete and accurate measure as indicated in the chart above.  All data for the FFY 2012 State 
Performance Plan and Annual Performance Report indicators due February 3, 2014 are valid and reliable, 
that is, all data are for the correct time period, consistent with the measurement required by the 
measurement table and consistent with data submitted for Section 618 reports where applicable.  
Calculations are correct and completed following the instructions for each indicator. 
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State Improvement Plan activities completed during 2012-2013 included the following: 

 

 The WV SPP/APR submitted in February 2013 was made publicly available at the following 

links: http://wvde.state.wv.us/osp/SPP-APRJuly2012.pdf  and 

http://wvde.state.wv.us/osp/wvspp2012b.pdf  
 

 District performance on state targets for the required Annual Performance Report indicators 
were reported publicly:  

http://wveis.k12.wv.us/nclb/OSEcf/Data/replistAP.cfm?cn=002&rp=RPTCARD12&pg

=1 . 

 The WVEIS support link provides detailed information (i.e., definitions, codes for data entry, and 
report instructions) for LEAs use and is regularly updated to assist in WVDE and LEA level 
trainings.   

 WVDE staff attended the EIMAC fall and spring meetings and the OSEP Leadership 
Conference during the 2012-2013 school year.  Additional technical assistance on APR 
calculations and reporting requirements was accessed via communications with OSEP‘s WV 
state contact, as well as monthly SPP/TA Conference Calls.  

 Data audits and verification were conducted for all reports.   

 A data collection schedule was developed and disseminated to LEAs for the 2012-2013 school 
year.  The schedule included preliminary collections of the initial timeline file which documents 
district adherence to child find timelines.  The preliminary collections were planned to increase 
data accuracy and WVDE feedback to districts regarding timeline adherence. 

 OSP in collaboration with other WVDE office released a third edition of the Four-Year Adjusted 
Cohort Graduation Rate Information guide in June 2013 for the 2013-2014 school year with 
updated information State‘s ESEA Waiver Request which was approved by USED in May 
2014..   

 A regional Special Education WVEIS training was held in August 2012 at RESA 7 in 
Clarksburg, West Virginia.  Agenda items included an overview to WVEIS special education 
student records, reports, and the data calendar, as well as a specific training on the October 
Child Count procedures, December Child Count procedures and Educational Environments 
definitions.  All federal requirements for the reports were reviewed, as well as specific 
instructions to submit the collections. 

 OSP held monthly teleconferences with district special education administrators throughout the 
2012-2013 school year.  Ongoing professional development and reminders are provided during 
the monthly calls regarding 618 collections and SPP/APR Indicators.       

Revisions, with Justification, to Proposed Targets / Improvement Activities / Timelines / Resources 
for FFY 2013:  

No revisions are necessary at this time. 

 

 
 

 

 

http://wvde.state.wv.us/osp/SPP-APRJuly2012.pdf
http://wvde.state.wv.us/osp/wvspp2012b.pdf
http://wveis.k12.wv.us/nclb/OSEcf/Data/replistAP.cfm?cn=002&rp=RPTCARD12&pg=1
http://wveis.k12.wv.us/nclb/OSEcf/Data/replistAP.cfm?cn=002&rp=RPTCARD12&pg=1







