
Volume 2, Issue 2 March,  2006

Inside This Issue:

Policy, Practice and Procedures 2-3

Adding an Endorsement in Autism 3

Up Coming Events 4

Using Exit Surveys 4

RESA Report 5

Gifted Education and 21st Century Skills 6

Exceptional News 1

addressed in the plan.  The ultimate purpose of the plan
is to improve student achievement through a strategic
planning process.  Policy 2510 specifies that the plan
must delineate how the district will strengthen its
program to increase student achievement through a
strategic planning process that is based on all available
data regarding student achievement and resources.

In accordance with the mission of the No Child
Left Behind Act and WV Achieves to bring all students
to mastery and close the achievement gap among student
sub-groups, long term systemic planning and action are
required. Thus, efforts to address the needs of students
with exceptionalities must be embedded within the
context of each district’s strategic planning process (i.e.,
needs assessment information, improvement goals,
objectives and activities).   Such a coordinated and
focused effort will accelerate the change process and
improve results for all students.  Additional benefits
include decreased paperwork burden, lessened
duplication of data recording and efforts, a focus on long-
term planning and increased opportunities for
maximizing resources, including braiding of funding.

Other required plans have already been included in
the Annual Components of the district Five Year Strategic
Plan, specifically Title I, Title V and Title II, Technology
and Rural and Low Income Schools.  Remaining
Department offices have joined the Superintendent’s
Center for 21st Century Schools’ initiative to ensure that
all required plans will be aligned to accomplish the
district’s mission, goals and objectives for school
improvement.  To ensure continued timely dissemination
of funds, the OSE’s projected completion date for its
integration of the special education components into
the online template is May 1, 2006 with the due date
for local information entry of June 23, 2006, as
previously communicated.  Training will be provided by
OSE and RESA personnel and made available regionally
for special education administrators and finance
personnel in May 2006.  Contact information:  Robin
K. Bolling, Assistant Director, OSE, 304-558-2696 or
rbolling@access.k12.wv.us.

The FY-07 Annual County School District Plan for State
and Federal Funds for the Education of Students with
Exceptionalities-A Digital Makeover and New Look for
the 21st Century

Planning is underway to transform the traditional
paper version of the annual plan for special education
funding to a web-based version that is completed and
submitted online.  The Office of Special Education
(OSE) is partnering with the West Virginia Department
of Education’s Superintendent’s Center for 21st Century
Schools, the WV Education Information System Office
and district personnel to integrate the FY-07 Annual
County School District Plan for State and Federal Funds
for the Education of Students with Exceptionalities into
the County Five Year Strategic Plan.

West Virginia Code 18-2E-5 and West Virginia
Board of Education Policy 2320, Process for Improving
Education: Performance Based Accreditation, and Policy
2510, Assuring the Quality of Education: Regulations for
Education Programs, have established the responsibilities
for completing the plan and the components to be

Annual County School District Plan
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Policy, Practice and Procedures

The  Policy,  Practice  and  Procedures  section  is  a Q & A
format with questions OSE receives from local directors,
teachers, parents and others.  While the question does not
necessarily warrant a Letter of Clarification, the answer may
be helpful to special education leaders and others in the
state.

QUESTION 1:  Can an eligible student be removed
from school for discipline reasons for more than 10
cumulative days?

RESPONSE:  IDEA 2004 does not provide a “limit”
to the number of cumulative days an eligible student
can be removed from school for discipline reasons.  A
student may be removed for more than 10 cumulative
school days without any preliminary special procedures,
unless the removals are administered in a series that
constitutes a pattern, which is a change of placement.
After the first ten school days of cumulative removals in
a school year, each subsequent removal must be
examined in consideration of: 1) the length of each
removal; 2) the total amount of time the student has
been removed; and 3) the proximity of removals to one
another to determine if a pattern exists and a change of
placement has occurred.

In accordance with district policies and procedures,
districts are responsible for determining if a pattern has
developed by monitoring all removals of students with
disabilities through a database of disciplinary actions to
ensure a change of placement does not occur without
following the process of Policy 2419,7.1.2.b.   The
district must adhere to the procedures of 7.1.2.b. if the
removals:

· exceed 10 consecutive school days, or
· exceed 10 cumulative school days and a pattern of

removals is determined.

Specific protections also exist when a student’s removals
accumulate to more than 10 school days in a school
year and are not a change of placement.

1) For   students   who   have   not   had   a   functional
behavioral assessment and a behavior intervention
plan:

· The  IEP  team  must  meet  to  develop  an
assessment   plan   and   then   reconvene   to
develop    interventions    that    address    the
removal   behavior   and   implement   those
interventions.

2) For  students  who  have  already  had  a  behavior
intervention plan:

· the   IEP   team   must   meet   to   review   the
BIP and its implementation and modify the
plan  and  its  implementation  to  address
the removal behavior.

3) When students receive further suspensions for up
to 10 school days at a time, the IEP team members
shall individually review the BIP and its
implementation to determine if modifications are
necessary.  If one or more of the team members
believe that modifications are needed, the team
shall meet to modify the plan and its
implementation, to the extent the team determines
necessary.

4) In   addition,   for   each   of   the   above   scenarios
in  #1-3:   On  the  first  day  of  removal  beyond
10   cumulative   days   in   a   school   year,   school
personnel in consultation with the student’s special
education teacher, determine the extent to which
services  are  necessary  to  enable  the  student  to
appropriately  progress  in  the  general  education
curriculum   and   appropriately   advance   toward
achieving the goals set out in the student’s IEP.

Note:  The aforementioned protections also apply to
students who are suspected of having a disability as
described in IDEA § 615(k)(5)

For additional information regarding the specific actions
to be taken, timelines and person(s) responsible for
implementing the aforementioned requirements, please
refer to your district’s special education policies and
procedures and the IDEA 2004 Interim Guidance
Document.  The latter is available on the OSE homepage
under General Supervision.
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QUESTION  2:
Is a related service linked only to the student’s primary
disability and the specially designed instruction indicated
on the IEP or can a related service be provided to assist
the student in benefiting from special education services
that address other special education needs?

ANSWER
According to the Individuals with Disabilities Education
Act (IDEA), related services are defined as “supportive
services required to assist an eligible (exceptional) student
to benefit from special education”.  The decision to
provide related services is not dependent upon a
particular exceptionality, but whether the related service
is necessary for the student to benefit from the specially
designed instruction indicated on the IEP.  For example,
a student is receiving services for a learning disability
(LD) but also exhibits behavior issues; related services
such as counseling may be indicated to address the
behavior although the student’s primary disability is LD.
In this case, the student’s growth in managing his or her
behavior as a result of the counseling would allow for
better attention to material being presented and a greater
capacity to assimilate and use that material to achieve
IEP goals.

The decision to provide specific related services for any
student with an  exceptionality is dependent on
comprehensive evaluative data.  For example, an IEP
team may consider OT/PT services for a student eligible
under the communication disorder (CD) category.
However, the team would need evaluative data that
support the provision of those related services to assist
the student to benefit from the CD services.   For
instance, related services in OT or PT may be provided
to a student with CD whose goals and objectives are
related to the use of assistive technology and whose
evaluative data support the provision of occupational
or physical therapy to increase the student’s motoric
ability to access the assistive technology. In the instance
where evaluative data do not support the need for OT
or PT as a related service and the IEP team continues to
have concerns regarding the student’s motoric deficits,
the team may request additional evaluations in order to
determine eligibility under another category.

QUESTION 3:
Is it an acceptable procedure to include PT/OT services
on a speech only IEP when a student exits preschool
and is determined eligible for CD services? How do we
address the student’s motoric deficits?  In the past we
have been told that PT/OT cannot be on a speech only
IEP.

ANSWER:
Students transitioning from preschool settings must have
comprehensive evaluative data to support eligibility
decisions and the determination of special education and
related services.  Specifically, if the eligibility/IEP team
determines eligibility for CD based on an articulation
disorder, it would be highly improbable that OT/PT
services would be needed to support the speech therapy
services provided.  However, as demonstrated in the
example above, if evaluative data indicate that OT/PT
are necessary for the child to learn language or
communicate more effectively, the provision of OT/PT
as a related service would be appropriate. In the instance
where evaluative data do not support the need for OT
or PT as a related service and the IEP team continues to
have concerns regarding the student’s motoric deficits,
the team may request additional evaluations in order to
determine eligibility under another category.  The IEP
team determines the special education and related
services to be provided to each student with an
exceptionality based on the individual needs of the
student, not on the category under which eligibility is
determined.

Adding an Endorsement in Autism
Individuals who hold a valid West Virginia professional
teaching certificate endorsed for either Behavior
Disorders or Multi-Categorical Special Education may
receive an additional endorsement in Autism by
completing six semester hours of coursework specific to
autism from a regionally accredited institution of higher
education.  Upon completing the six hours, the
individual must apply to the West Virginia Department
of Education (WVDE) in order for the endorsement to
be added to their valid West Virginia professional
teaching certificate.  Please direct all inquiries to the
WVDE’s    Office    of    Professional    Preparation    by
phone at 1.800.982.2378 or by email at
mfmiller@access.k12.wv.us.
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Using the Exit Surveys to Determine
Post School Outcomes

The Individuals with Disabilities Education
Improvement Act (IDEA) of 2004 emphasizes post
school outcomes through clearly stating that students
be prepared to lead productive and independent adult lives,
to the maximum extent possible (Section 682.c.5.A.ii)
and ensuring that their education prepare them for
further education, employment and independent living
(Section 682.d.1.A). This focus on post school
outcomes guides the thinking for teachers and staff who
provide instruction at the secondary level. Secondary
educators must continually expand their skills to meet
student needs and support those students in reaching
post school outcomes of their choice, while
simultaneously meeting requirements of state policies
regarding graduation. Transition requirements are not
new to IDEA, but IDEA 2004 reinforces them.

Students with disabilities and their parents have the
opportunity to assist the West Virginia Department of
Education to improve the delivery and success of
transition services through survey completion. Each
year the Office of Special Education (OSE) collects
and reports data for students with disabilities who exit
school and one year thereafter. This is done through
surveys: Exit Survey (student), Parent Survey and Exit
Survey-One Year Follow Up. Students with disabilities
who exit for any reason during the designated school
year complete the Exit Survey, including those who
graduate with a standard diploma, a modified diploma
or one who drops out, grades 9 through 12. A Dropout
Supplement Form documents both the reason(s) for
dropout as well as any comments an individual desires
to submit. The survey results provide valuable and
relevant information to the OSE and special education
directors for the Continuous Improvement and
Focused Monitoring Process specific to graduation and
dropout for students with disabilities by informing
successful practices and uncovering areas of needed
change.

The Exit Survey may be completed individually or in
a small group setting. Students who are unable to
complete the survey independently should be provided

Up Coming Events
March 28 - 29
County Test Coordinators Meeting for WESTEST
Embassy Suites, Charleston

April 5-7
Special Education Reading Program (SERP), CADRE Training
Holiday Inn Express Civic Center

May 1
Transition/Exit Survey available at
http://wvde.state.wv.us/ose/Transitionsurveys.html to be
completed and submitted no later than May 1, 2006

June 12 – 15
The First Mountain State Institute, Radisson Hotel, Morgantown

June 30
One Year Follow-up Survey will be available after
April 1, 2006 and is due no later than June 30, 2006.

July 12
Monitors training on CIFMP, Location TBA

July 15-19
Camp Gizmo, WVSDB Romney

August 7-10
WV Technology Conference, Charleston Civic Center 

September 13
New Directors’ Meeting, Stonewall Resort

September 14-15
Fall Special Education Leadership Conference, Stonewall Resort

adequate assistance from staff or parents. The Parent
Survey is provided to the parent of each student with a
disability who exits during the designated school year.
Both the Exit Survey and Parent Survey are due by May
1. Contact information for those who exit must be
maintained at the district level for the Exit Survey-One
Year Follow Up, which is collected between April 1 and
June 30.

Methods for obtaining survey responses (i.e. phone
contacts or mail) are at the discretion of the district.
Surveys and memos may be downloaded from the OSE
web page under Instructional Support, Transition to
Post School Outcomes. New this year will be the online
availability of all surveys for those interested in reducing
paperwork. Visit the OSE website to access and
complete a survey online. If you need further assistance
or have questions regarding this information, please
contact Karen Ruddle, Coordinator, at 558-3075 or
kruddle@access.k12.wv.us.



The RESA Report

Welcome to The RESA Report.  In order to provide
information about quality programming services that
the RESAs are providing across the state, The RESA
Report will be a regular feature in future editions of
Exceptional News.  This initial report focuses on a general
introduction to RESA special education programs and
personnel.  Future articles will detail current programs
and services offered by each Regional Educational Service
Agency in the area of special education.

The primary mission of RESA Special Education Services
is to provide technical assistance to teachers and
administrators in leadership, curriculum and instruction.
This is accomplished through the provision of staff
development, policy development, curriculum
innovation and instructional materials.

In addition, RESA Special Education Directors work
collaboratively with the Office of Special Education on
state-wide initiatives.  Current cooperative projects
include the Response to Intervention and University of
Kansas Writing Strategies pilots, the First Mountain State
Institute, and Policy 2419 revisions. Beginning in March,
RESAs will be collaborating with the Office of Special
Education (OSE) to provide targeted and strategic
technical assistance to selected schools in each RESA to
improve results for students with disabilities and to
schools identified by the Office of Education
Performance Audits as needing this combined assistance
to address deficiencies related to special education
programs and services.  This long range effort seeks to
create synergy across resources determined to be essential
for improvement of student results and to support
schools in the use of these resources.

So, who are the RESA Special Education Directors?
Following is contact information for each regional
agency:

RESA I (Serving McDowell, Mercer, Monroe,
Raleigh, Summers, Wyoming Counties)
Susan Barnes, Special Education Director
sbarnes@access.k12.wv.us
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RESA II (Serving Cabell, Lincoln, Logan, Mason,
Mingo, Wayne Counties)
Terry Smith, Special Education Director
trlsmith@access.k12.wv.us

RESA III (Serving Boone, Clay, Kanawha, Putnam
Counties)
Deborah Brown, Special Education Director
dsbrown@access.k12.wv.us

RESA IV (Serving Braxton, Fayette, Greenbrier,
Nicholas, Pocahontas, Webster Counties)
Kathryn Walker, Special Education Director
kewalker@access.k12.wv.us

RESA V (Serving Calhoun, Jackson, Pleasants,
Ritchie, Roane, Tyler, Wirt, Wood Counties)
Deena Young, Special Education Director
dcyoung@access.k12.wv.us

RESA VI (Serving Hancock, Brooke, Ohio,
Marshall, Wetzel Counties)
Scott Martin, Special Education Director
smartin@access.k12.wv.us

RESA VII (Serving Barbour, Doddridge, Gilmer,
Harrison, Lewis, Marion, Monongalia, Preston,
Randolph, Taylor, Tucker, Upshur Counties)
Jim Smiley, Special Education Director
jsmiley@access.k12.wv.us

RESA VIII (Serving Berkeley, Grant, Hampshire,
Hardy, Jefferson, Mineral, Morgan, Pendleton
Counties and the West Virginia School for the
Deaf and Blind)
Dale Penwell, Special Education Director
dpenwell@access.k12.wv.us

Stay tuned for future RESA Reports to learn what
programs and services are scheduled for your region.



Dr. Steven L. Paine
State Superintendent of Schools

West Virginia Department of Education

Office of Special Education
Building 6, Room 304
1900 Kanawha Boulevard, East
Charleston, WV 25305-0330

Phone: 304-558-2696
Fax: 304-558-3741
Http://wvde.state.wv.us/ose/

 
Exceptional News will be published bi-monthly beginning January 2006.  The Office of Special Education anticipates that it will
include updates on state initiatives, a calendar of events, timelines for submission of reports and other materials, and answers to
questions related to the implementation of IDEA 2004.  Exceptional News will be available online at http://wvde.state.wv.us/ose/
and distributed to agencies and interested persons throughout the state and nation.  Suggestions for topics to be included are
always welcome at lboyer@access.k12.wv.us
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Gifted Education and 21st Century
Skills

     The goal of the No Child Left Behind (NCLB) Act to increase
every child’s performance to grade-level mastery in reading/
language arts and mathematics as measured by standardized tests
is an admirable and worthy one.  However, parents and teachers
of students who are gifted are concerned that, as educators focus
their attention on increasing the achievement of low-achieving
students to mastery, the needs of students who already demonstrate
advanced academic abilities, such as gifted students, will be
overlooked or ignored.

     To provide equitable instruction, educators must consider the
strengths and needs of students who demonstrate advanced
academic abilities and who have the potential to work at advanced
levels and provide these students the educational experiences they
need to learn at higher levels too. Teachers of students identified
as gifted in West Virginia, as well as teachers of other advanced
learners, should expect above mastery and distinguished levels of
performance and provide the instructional opportunities necessary
for these students to achieve at these higher levels of performance.
Teachers should provide instruction designed to go beyond simple
mastery of fundamental knowledge and skills for all students. This
is especially critical for students who are more advanced learners
as teacher satisfaction with performance at the mastery level will
not sufficiently challenge and maintain the advanced learner’s
academic interest.

     While the mastery of fundamental knowledge and skills is
essential, citizens also need higher-level thinking skills to cope
with the demands of the 21st century.  They need to know how to
use their knowledge and skills by thinking critically, applying
knowledge to new situations, analyzing information, solving
problems, and making and evaluating decisions.  Teachers will
soon be required to teach 21st century skills across content areas
to all students; however, teachers of advanced learners need to be
teaching the relevant content standard objectives in ways that
challenge their students to think, organize, synthesize, evaluate
and communicate what they are learning at the highest levels
possible now.

     Accordingly, as Individualized Education Program (IEP)
meetings are conducted for students identified as gifted in West
Virginia, teachers and other IEP Team members must consider
the need for goals that address higher levels of performance on
fundamental knowledge and must address the need for instruction
that develops higher-level thinking skills.  This is crucial in striving
not only to meet the particular strengths and needs of students
identified as gifted, but also to prepare them for the ever-changing
challenges of the 21st century.

     For more on higher-level thinking skills, visit WVDE’s website
at http://wvde.state.wv.us/ose/Giftedresources.htm  and   http://
wvde.state.wv.us/forums/.

For information about providing instruction for students who are
gifted, contact Vickie Mohnacky, Coordinator, at 558-2696.


