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Executive Summary 

In 2005, West Virginia became thŜ ǎŜŎƻƴŘ ǎǘŀǘŜ ƛƴ ǘƘŜ ƴŀǘƛƻƴ ǘƻ Ƨƻƛƴ ǘƘŜ tŀǊǘƴŜǊǎƘƛǇ ŦƻǊ нмǎǘ /ŜƴǘǳǊȅ {ƪƛƭƭǎ όάtнмέύΦ 
P21, an advocacy organization that includes members from the business community, education leaders, and 
ǇƻƭƛŎȅƳŀƪŜǊǎΣ ǿŀǎ ŘŜǾŜƭƻǇŜŘ ǘƻ άŘŜŦƛƴŜ ŀ ǇƻǿŜǊŦǳƭ Ǿƛǎƛƻƴ ŦƻǊ нмǎǘ ŎŜƴǘǳǊȅ ŜŘǳŎŀǘƛƻƴ ǘƻ ŜƴǎǳǊŜ ŜǾŜǊȅ ŎƘƛƭŘΩǎ 
ǎǳŎŎŜǎǎ ŀǎ ŎƛǘƛȊŜƴǎ ŀƴŘ ǿƻǊƪŜǊǎ ƛƴ ǘƘŜ нмǎǘ ŎŜƴǘǳǊȅέ όtнмΣ нллпύΦ IƛƎƘƭƛƎƘǘŜŘ ōȅ ŦƻǳǊ core 21st century student 
learning outcomes, the unified vision of the Partnership is to develop teaching and learning for the 21st century in 
order to strengthen education in America. In joining this Partnership, the West Virginia Department of Education 
(WVDE) collaborated with West Virginia leaders from business, government, and education, who committed 
themselves to systemic change that will prepare the youth of West Virginia to be productive and successful citizens 
globally, both now and in the future.  

The WVDE, with guidance from the visionary work of P21, has instituted a comprehensive framework of policies, 
strategies, and resources to implement 21st century learning and instruction. In support of this undertaking, 
Edvantia, Inc., was contracted to work with the West Virginia Department of Education to create a comprehensive 
ŎƘǊƻƴƛŎƭŜ ƻŦ ²Ŝǎǘ ±ƛǊƎƛƴƛŀΩǎ ŜȄǇŜǊƛŜƴŎŜ ǿƛǘƘ tнм, formerly named the 21st Century Learning Initiative and now 
called the Global21 Initiative.  

The structure of this chronicle, organized into nine major sections, is adapted from the nine steps to build 
momentum and seven strategies for a successful statewide 21st century skills initiative delineated by the 
Partnership for 21st Century Skills in its publications, Learning for the 21st Century: A Report and MILE Guide for 
21st Century Skills (2002) and A State Leaders Action Guide to 21st Century Skills: A New Vision for Education 
(2006). The sections are organized as follows: 

1. 21st Century Vision (Broad Consensus/Shared Vision). State leaders at the highest level made the 
case for 21st century learning by educating stakeholders at all levels to promote the importance of 
21st century skills. They achieved this by establishing and supporting legislation and state and local 
policies, funding the integration of 21st century skills and core subjects, and reviewing existing 
technological infrastructures to determine and provide needed investments. West Virginia developed 
and created a comprehensive communication strategy and sustains an active coalition of businesses, 
educators, organizations, and parents. Enlisting the support of educators, employers, and community 
groups and providing ongoing advice during the planning and implementation of the Global21 
Initiative has resulted in broad consensus on a shared vision. The intent of disseminating a strong 21st 
century vision is to keep everyone focused on the goals of the Global21 Initiative. ¢ƘŜ ǎǘŀǘŜΩǎ ƛƴƛǘƛŀǘƛǾŜ 
is guided by a set of core documents and 39 critical implementation elements addressing all aspects 
and levels of the system. 

2. Data Analysis, Planning, and Process Design. The state engages in comprehensive analyses of data in 
order to strategically plan the implementation of the initiative and design the processes that will move 
ǘƘŜ ǎǘŀǘŜ ŜŘǳŎŀǘƛƻƴŀƭ ǎȅǎǘŜƳ ǘƻǿŀǊŘ ǘƘŜ ƛƴƛǘƛŀǘƛǾŜΩǎ ƎƻŀƭǎΦ 5ŀǘŀ ŀƴŀƭȅǎŜǎ ŀǊŜ ƻƴƎƻƛƴƎ ŀƴŘ ǎŜǊǾŜ ǎŜǾŜǊŀƭ 
purposes, including input for the design of the initiative, feedback on the progress of the initiative, and 
information on the success of the initiative. 

3. Management and Organization. The WVDE reorganizes its divisions and offices to optimally support 
the initiative. The Department reviews the allocation of resources and determines how best to 
ŀƭƭƻŎŀǘŜΣ ƻǊ ǊŜŀƭƭƻŎŀǘŜΣ ǊŜǎƻǳǊŎŜǎ ǘƻ ŦǳǊǘƘŜǊ ǘƘŜ ƛƴƛǘƛŀǘƛǾŜΩǎ ƎƻŀƭǎΦ 

4. Standards and Curriculum Aligned with 21st Century Skills. The West Virginia Department of 
Education ensures that curriculum standards incorporate 21st century skills, have the appropriate 
levels of rigor and relevance, and align with national and international standards. In addition, the 
WVDE applies more rigorous graduation requirements for course completion, technology proficiency, 
and the integration of 21st century learning skills across the curriculum. 

http://www.21stcenturyskills.org/index.php?option=com_content&task=view&id=29&Itemid=42
http://www.21stcenturyskills.org/index.php?option=com_content&task=view&id=29&Itemid=42
http://www.21stcenturyskills.org/index.php?option=com_content&task=view&id=221&Itemid=116
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5. Programmatic Initiatives to Support Rigorous Content and Student Achievement. The WVDE 
ŘŜǾŜƭƻǇǎ ƻǊ ǊŜǇǳǊǇƻǎŜǎ ǇǊƻƎǊŀƳǎ ǘƻ ǎǳǇǇƻǊǘ ǘƘŜ нмǎǘ ŎŜƴǘǳǊȅ ƭŜŀǊƴƛƴƎ ƴŜŜŘǎ ƻŦ ǘƘŜ ǎǘŀǘŜΩǎ ǎǘǳŘŜƴǘǎΣ 
ensuring that a comprehensive array of programs are available to support all aspects of curriculum, 
instruction, assessment, professional development, and the needs of diverse learners. 

6. Technology Integration to Support Rigorous Content and Student Achievement. Given the critical 
importance of technology in the 21st century, the WVDE is modeling the comprehensive and 
innovative uses of technology by embedding technology integration across the entire initiative, 
including professional development, instruction, assessment, and instructional resources.  

7. 21st Century Assessments. The WVDE modernizes student assessments to include summative 
assessment, benchmark assessment, and classroom assessment based on rigorous Content Standards 
and Objectives that integrate learning skills and technology tools. The comprehensive assessment 
program is designed to measure a full range of knowledge and skills, explore multiple approaches to 
student accountability, improve record keeping on crucial learning outcomes, and develop an 
accreditation and accountability process focused on 21st century learning. Assessments are aligned to 
the content, context, and learning tools of the 21st century, as defined by P21. 

8. Ongoing Professional Development in 21st Century Skills. The state has developed a comprehensive 
professional development initiative that focuses on building the capacity of district-level leadership 
teams, principals, and teacher leaders. The state supports administrators and teachers with ongoing 
professional development in 21st century skills, promotes the inclusion of 21st century skills in teacher 
education programs, and includes competency in 21st century skills in the accreditation criteria of 
teacher education programs and the requirements for teacher licensure. 

9. Collaboration with Outside Partners. The state strategically involves a broad array of partners to 
support all aspects of the initiative, drawing on the best and most innovative programs and 
ƻǊƎŀƴƛȊŀǘƛƻƴǎ ǘƻ ŜƴǎǳǊŜ ²Ŝǎǘ ±ƛǊƎƛƴƛŀΩǎ ǎǘǳŘŜƴǘǎ ǊŜŎŜƛǾŜ ǘƘŜ ƘƛƎƘŜǎǘ ǉǳŀƭƛǘȅ нмǎǘ ŎŜƴǘǳǊȅ ŜŘǳŎŀǘƛƻƴΦ 

The remainder of this document, which contains many hyperlinks to additional information, elaborates on West 
±ƛǊƎƛƴƛŀΩǎ ƛƳǇƭŜƳŜƴǘŀǘƛƻƴ ƻŦ ǘƘŜ nine ŎƻǊŜ ǎǘǊǳŎǘǳǊŀƭ ŜƭŜƳŜƴǘǎ ƻŦ ǘƘŜ ǎǘŀǘŜΩǎ Global21 Initiative from 2004 through 
June 2009. The WVDE is committed to continuing to document the process, structures, and resources to support 
the implementation of 21st Century Instruction and Learning. 
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Introduction 

Lƴ bƻǾŜƳōŜǊ нллпΣ 5ǊΦ {ǘŜǾŜƴ tŀƛƴŜΣ ǘƘŜƴ ²Ŝǎǘ ±ƛǊƎƛƴƛŀΩǎ 5ŜǇǳǘȅ {ǘŀǘŜ {ǳǇŜǊƛƴǘŜƴŘŜƴǘ ƻŦ {ŎƘƻƻƭǎΣ ŀǘǘŜƴŘŜŘ ǘƘŜ 
Council of Chief State School Officers (CCSSO) conference at Kiawah Island, South Carolina, where he experienced 
his first substantive contact with the concept of developing 21st century skills. The conference included a session 
on the Partnership for 21st Century Skills (P21), led by P21 President Ken Kay, who highlighted the key aspects of 
the Partnership and its intentions. After officially becoming State Superintendent of Schools on July 1, 2005, Dr. 
Paine realized the value of joining the Partnership.  

Lƴ !ǳƎǳǎǘ нллрΣ ǘƘŜ ²Ŝǎǘ ±ƛǊƎƛƴƛŀ .ƻŀǊŘ ƻŦ 9ŘǳŎŀǘƛƻƴ ǎǘǊŜǎǎŜŘ ǘƘŜ ǳǊƎŜƴŎȅ ŀƴŘ ƴŜŜŘ ŦƻǊ ŎƘŀƴƎŜ ƛƴ ²Ŝǎǘ ±ƛǊƎƛƴƛŀΩǎ 
ǎŎƘƻƻƭ ǎȅǎǘŜƳΦ !ŦǘŜǊ ǘƘŜ ǊŜƭŜŀǎŜ ƻŦ ǘƘŜ ǎǘŀǘŜΩǎ ŘƛǎŀǇǇƻƛƴǘƛƴƎ ǎŎƻǊŜǎ ƻƴ ǘƘŜ bŀǘƛƻƴŀƭ !ǎǎŜǎǎƳŜƴǘ ƻŦ 9ŘǳŎŀǘƛƻƴŀƭ 
Progress (NAEP), the West Virginia Department of Education (WVDE) began to assess the current curriculum and 
determined that although ǘƘŜ ǎǘŀǘŜΩǎ ŎƻƴǘŜƴǘ ǎǘŀƴŘŀǊŘǎ ƳŜǘ ǘƘŜ ƳƛƴƛƳŀƭ ƳŀǎǘŜǊȅ ƭŜǾŜƭ ŘŜŦƛƴŜŘ ƛƴ b/[., more rigor 
was needed to truly prepare students for a global society. Dr. Paineτjoined by the governor, state legislators, 
educators, school systems, and businessesτsigned onto the Partnership in November 2005 at a statewide event.  

West Virginia became the second state in the nation to join the Partnership for 21st Century Skills. An advocacy 
organization that includes members from the business community, education leaders, and policymakers, P21 was 
ŘŜǾŜƭƻǇŜŘ ǘƻ άŘŜŦƛƴŜ ŀ ǇƻǿŜǊŦǳƭ Ǿƛǎƛƻƴ ŦƻǊ нмǎǘ ŎŜƴǘǳǊȅ ŜŘǳŎŀǘƛƻƴ ǘƻ ŜƴǎǳǊŜ ŜǾŜǊȅ ŎƘƛƭŘΩǎ ǎǳŎŎŜǎǎ ŀǎ ŎƛǘƛȊŜƴǎ ŀƴŘ 
workers in the 21st ŎŜƴǘǳǊȅέ όtнмΣ нллпύΦ IƛƎƘƭƛƎƘǘŜŘ ōȅ ŦƻǳǊ core 21st century student learning outcomes1, the 
unified vision of the Partnership is to develop teaching and learning for the 21st century to strengthen education in 
America. In joining this Partnership, the WVDE collaborated with West Virginia leaders from business, government, 
and education, who committed themselves to systemic change that will prepare the youth of West Virginia to be 
productive and successful citizens globally, both now and in the future.  

In 2005, and building on existing innovative initiatives, the WVDE implemented a systematic and systemic plan to 
bring the concept of 21st century instruction and learning to scale. The size and demographic characteristics of the 
ǎǘŀǘŜΩǎ ŜŘǳŎŀǘƛƻƴŀƭ ǎȅǎǘŜƳ Ǉƭŀces the state at an advantage to implement a systemic initiative: just 703 public 
schools (plus 34 institutional schools, 41 vocational schools, and 3 schools for the deaf and blind); 281,711 
students, only 2,109 of whom are English language learners; and a student population that is 93.8 percent White. 
²Ŝǎǘ ±ƛǊƎƛƴƛŀΩǎ small size and demographic homogeneity give the state a certain advantage to pilot test a 
comprehensive initiative to transform a statewide educational system into a strong and rigorous 21st century 
teaching and learning environment. 

²Ŝǎǘ ±ƛǊƎƛƴƛŀΩǎ ǇǊƻŎŜǎǎ ŦƻǊ ƛƳǇƭŜƳŜƴǘƛƴƎ ƛǘǎ Global21 Initiative (previously the 21st Century Learning Initiative) 
includes targeted stakeholders receiving focused professional development to support successful implementation 
through the achievement of the following objectives: 

V The WVDE staff receive comprehensive knowledge of 21st century components through 10 days of 
required professional development. 

V School district superintendents and district leadership staff receive comprehensive knowledge of 21st 
century components through six 3-day leadership conferences. 

V The directors of the regional education service agencies (RESAs) and support staff receive 
comprehensive knowledge of 21st century components through six 3-day leadership conferences. 

V All principals receive comprehensive knowledge of leadership skills necessary to create 21st century 
elementary, middle, and high schools through attendance at a 10-day 21st century leadership 
institute. 

                                                           

1
 P21 delineates the following four student learning outcomes: (1) core subjects and 21st century themes; (2) information, 

media, and technology skills; (3) learning and innovation skills; and (4) life and career skills. 



 

2 

V All teachers receive comprehensive knowledge of 21st century content and pedagogy to create 21st 
century classrooms through the process of establishing 600 master teachers trained to support 
building-level professional development. 

This chronicle document describes the processes, structures, and resources that are targeted at building every 
stakeholderΩs capacity to understand and support the implementation of the Global21 Initiative. The chronicle is 
organized into nine major sections: establishment of vision; data analysis, planning and process design; 
management and organization; standards and curriculum alignment; programmatic initiatives; technology 
integration; 21st century assessment; professional development; and collaboration with outside partners. 
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1. 21st Century Vision 

West Virginia is determined that students will be ready for the world that awaits them. The West Virginia 
Department of Education, along with the Governor, state lawmakers, and key stakeholders, has embraced the four 
key student outcomes of 21st century learning. Through a systemic approach, the WVDE is implementing a 
learning model to assure that West Virginia students will have the knowledge and skills needed to succeed and 
ǇǊƻǎǇŜǊ ǘƻŘŀȅ ŀƴŘ ǘƻƳƻǊǊƻǿΦ ¢ƘŜ ²Ŝǎǘ ±ƛǊƎƛƴƛŀ .ƻŀǊŘ ƻŦ 9ŘǳŎŀǘƛƻƴΩǎ Ǿƛǎƛƻƴ ƻŦ ŘŜǾŜloping a 21st century school 
system aligns with the West Virginia Jobs Cabinet, which was ŜǎǘŀōƭƛǎƘŜŘ ōȅ ǘƘŜ DƻǾŜǊƴƻǊΩǎ 9ȄŜŎǳǘƛǾŜ hǊŘŜǊ and 
works to link educational improvement and economic development in West Virginia. The WVDE recognizes the 
need to ensure that all stakeholders share a common vision for 21st century instruction and learning and a 
commitment to designing and establishing processes, legislation, policies, and structure to support the effective 
implementation of this vision. The process of ensuring this systemic involvement of all stakeholders has included 
the establishment of advisory councils; communication plans; teacher, student, and business forums; conferences; 
and the creation of a multitude of guiding documents (e.g., frameworks, legislation, and policies). 

1.1 21st Century Adviso ry Council  

Central to the vision of creating a 21st century education system is ensuring that the education system is 
connected locally and globally to business, industry, and other key stakeholders. To that end, the WVDE 
established the 21st Century Advisory Council ǘƻ ǇǊƻǾƛŘŜ ƛƴǇǳǘ ŀƴŘ ƎǳƛŘŀƴŎŜ ƻƴ ǘƘŜ ǎǘŀǘŜΩǎ Global21 Initiative. The 
Advisory Council is composed of business and community leaders from all regions of the state. The Council has 
provided input and focus to the Global21 communications plan in an effort to make the public aware of the 
ƛƴƛǘƛŀǘƛǾŜǎ ŀƴŘ ǘƘŜ ōŜƴŜŦƛǘǎ ƛǘ ǿƛƭƭ ōǊƛƴƎ ǘƻ ǘƘŜƛǊ ŎƻƳƳǳƴƛǘȅΩǎ ŜŎƻƴƻƳƛŎ ƎǊƻǿǘƘ.  

1.2 Statewide Communicati on Initiative  

The support and engagement of all stakeholders are crucial to the success of the Global21 Initiative. Immediately 
upon joining the Partnership, the WVDE began building alliances and promoting a sense of collaboration by 
informing educators, business people, and community groups about the potential long-term impact of the 
ƛƴƛǘƛŀǘƛǾŜ ƻƴ ǘƘŜ ǎǘŀǘŜΩǎ ŜŘǳŎŀǘƛƻƴŀƭ ǎȅǎǘŜƳ ŀƴŘ ǎƻƭƛŎƛǘƛƴƎ ǘƘŜƛǊ ŦŜŜŘōŀŎƪΦ ¢ƘŜ ²±59 ŀƭǎƻ ŘŜǾŜƭƻǇŜŘ ŘƻŎǳƳŜƴǘǎ ǘƻ 
communicate a common vision and language for the initiative. 

1.2.1 Teacher Forums  

Voices from the Field was a series of gatherings held around the state in February and March 2006. More than 800 
teachers were asked to provide their insights about 21st century skills. At each gathering, the teachers split into 
small groups and answered two questions:  

1. What knowledge and skills does a West Virginia graduate need to succeed in the 21st century?  
2. What do you, as a teacher, need to educate a 21st century learner?  

Responses are posted online by the county in which each focus group was held (Berkeley, Cabell, Greenbrier, 
Marion, Ohio, Putnam, Raleigh, Wood). 

21st Century Teacher Effectiveness Forums were held in the fall and winter of 2007-08; these were designed to 
solicit information from teachers, administrators, and other key stakeholders and to inform higher education 
about what teachers needed in teacher preparation programs to prepare them to teach in the 21st century 
classroom. A white paper on what a teacher needs to know and be able to do in the 21st century was developed 
and submitted to the West Virginia Commission on Teaching Standards. The Commission is preparing 

http://wvde.state.wv.us/teach21/advisory.pdf
http://wvde.state.wv.us/news/1137
http://wvde.state.wv.us/news/1143
http://wvde.state.wv.us/news/1160
http://wvde.state.wv.us/news/1146
http://wvde.state.wv.us/news/1141
http://wvde.state.wv.us/news/1144
http://wvde.state.wv.us/news/1136
http://wvde.state.wv.us/news/1138
http://wvde.state.wv.us/news/1140
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recommendations for the State Board on what a teacher needs to know and be able to do to be an effective 
teacher. 

1.2.2 Business Leader Forums  

As education and economic development converge, the WVDE values the input of the West Virginia business 
community. To solicit business leaderǎΩ input on the direction of education to ultimately produce viable 
employees, the WVDE contracted with an outside vendor to conduct statewide forums with business leaders in 
late 2006. Eight business forums were held between May 8 and June 2, 2006. Locations for the forums included 
Beckley, Morgantown, Wheeling, Martinsburg, Mineral Wells, Summersville, Charleston, and Huntington. 
Attendees included individuals from the business community, past and present educators, State Board members, 
Chamber of Commerce members, and Workforce Investment Board members from around the state. Information 
about the then-named 21st Century Learning Initiative was provided.  

All forum participants agreed that the direction of the initiative was on track and in line with the needs of their 
organizations. The participants expressed interest in the integration of parent involvement, professional 
development, basic job skills, communication skills, and technology skills for all students in the implementation of 
this effort.  

Attendees were committed to helping the state work toward a change and were happy to have been a part of 
meetings where their concerns could be voiced. 

1.2.3 Student Focus Groups 

In January 2008, student focus groups were held in four locations across the state. Led by State Superintendent of 
Schools Dr. Steven L. Paine, these focus groups asked students their opinions about their school systemτwhat 
they liked, and what they thought should be changedτand what they need to be successful in the 21st century. 
Following the site visits, and in an effort to reach all West Virginia students, an online student survey was launched 
in May 2008. Results for this survey will be utilized to determine needed initiatives, policy changes, or 
communication requirements. 

1.2.4 School System Leadership Team Conference 

¢ƘŜ ǎŎƘƻƻƭ ǎȅǎǘŜƳ ƭŜŀŘŜǊǎƘƛǇ ǘŜŀƳ ŎƻƴŦŜǊŜƴŎŜ ƛǎ ŀ ŦƻǳƴŘŀǘƛƻƴŀƭ ŎƻƳǇƻƴŜƴǘ ƻŦ ²Ŝǎǘ ±ƛǊƎƛƴƛŀΩǎ ǎȅǎǘŜƳƛŎ ŀǇǇǊƻŀŎƘ 
to developing high-performing schools and school systems. Since 2004, the Division of Educator Quality and 
System Support has conducted at least two conferences each year to support school systems as they move to 
address the demands of effectively preparing West Virginia students with the knowledge and skills for work and 
life in a global digital society. The unifying theme for the more than 10 conferences has been to provide school 
systems with research, information, and resources to help them serve as catalysts for systemic change. 

As a key component of West ±ƛǊƎƛƴƛŀΩǎ ǎȅǎǘŜƳƛŎ ŀǇǇǊƻŀŎƘ ǘƻ ŘŜǾŜƭƻǇƛƴƎ ƘƛƎƘ-performing school systems, the West 
Virginia School System Leadership Team Conference is designed to 

V develop knowledgeable, capable, and visionary system leadership 
V build improvement capacity within the school systems  
V build a foundation of understanding and a common language as counties move to develop a 21st 

century system   
V provide support to district leadership 
V implement the West Virginia Framework for High Performing School Systems 
V provide an opportunity for systems to exchange ideas 
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The target audience for the School System Leadership Team Conference is approximately 500 participants who 
make up the School System Leadership Teams from each district in West Virginia and from other educational 
organizations. District teams led by the superintendent include central office administrators, principals, and 
teacher leaders, as well as members of the eight Regional Educational Service Agencies (RESAs). The teams have 
opportunities to learn from national and local ŜȄǇŜǊǘǎ ǿƘƻ ŜȄǇŀƴŘ ǇŀǊǘƛŎƛǇŀƴǘǎΩ ƪƴƻǿƭŜŘƎŜ ŀƴŘ ŎƘŀƭƭŜƴƎŜ ǘƘŜƛǊ 
thinking. The Leadership Conference provides an infusion of new ideas through large-group sessions and in-depth 
clinics. Daily team meetings provide a structure for systems to reflect, self-assess, and extend their learning. For 
each conference, the instructional sequence changes based on the conference theme, system needs, and current 
research. Team meetings are a key support and the most important element in the learning sequence. Time is 
provided for district teams to meet and share their thoughts, conduct self-assessments, and then discuss and plan 
the changes needed to move their school systems forward. A wide array of outstanding educational leaders, such 
as Larry Lezotte, Douglas Reeves, Willard Daggett, Jim Sweeney, Phillip Schlechty, Terrence Deal, Tom Guskey, 
Roland Barth, Thomas Houlihan, Linda Darling-Hammond, and Rick Stiggins, have served as keynote speakers at 
these informative conferences. The Leadership Team Conferences are discussed in more detail in the Professional 
Development section of this document.  

1.2.5 Communication Plan   

In late 2007, the WVDE contracted with a public relations firm to conduct a statewide phone survey exploring the 
current perceptions of education in general and the then-named 21st Century Learning Initiative in particular. The 
report was used to develop the RFP for an integrated marketing communication plan. 

In December 2008, the WVDE began developing a public relations and outreach plan. Since the new CSOs were 
implemented at the start of the school year, the WVDE recognized the importance of creating a real understanding 
of 21st century learning. A key aspect of the public relations plan was to educate parents, students, and the 
community about the WESTEST 2 and the anticipated outcomes of the first administration of the WESTEST 2. 
Brochures, press releases, articles, news media interviews, podcasts, talking points, a Web site, and other well-
proven outreach tactics were developed internally for all of the target audiences. The phases of the public 
relations and outreach initiative addressed (1) why public education is changing, (2) how public education is 
changing and what it looks like, (3) how 21st century learning is measured, and (4) why 21st century learning takes 
everyone.  

In January 2009, the WVDE conducted the Superintendent Forums. A principal and a teacher leader from every 
public school in West Virginia were asked to attend one of the forums. The forums were used as a vehicle to share 
information with educators about 21st century learning, as well as to ask for their assistance in disseminating 
information about 21st century learning. Attendees were asked to serve as touch points with their schools and 
communities and to provide feedback on the draft versions of the soon-to-be released brochures, articles, 
podcasts, and so forth. A listserv of 1200 attendees was developed and utilized as a source for two-way 
communication with every school in the state.  

In February 2009, the WVDE secured a public relations firm to assist in promoting and creating a better 
understanding of 21st century learning. The first task given to the firm was to assist the department in identifying a 
new name for 21st Century LearningΦ ¢ƘŜ ²±59Ωǎ ǊŜǎŜŀǊŎƘ ŎƻƴŘǳŎǘŜŘ ƛƴ ŜŀǊƭȅ нллу had indicated that the name 
21st Century Teaching and Learning was not resonating with target audiences. The new name, άGlobal21: Students 
deserve it. The world demands it,έ and logo were officially launched on April 5, 2009, as part of the kickoff of the 
outreach and public relations plan. The WVDE plans further use of the public relations firm to develop new media, 
advertising, and marketing plans to educate the public about Global21. 

1.3 Guiding Documents  

The West Virginia Global21 Initiative follows several guiding documents. In any major initiative, guiding documents 
allow all stakeholders to share a common vision and guide the work to be achieved. Guiding documents clearly 
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delineate the expectations for all stakeholders (i.e., the best practices, high-yield strategies, and outcomes that 
must be accomplished). Guiding documents must reflect (1) a comprehensive review of the research literature on 
best practice as well as stakeholder expertise and experience in successful processes; (2) legislation that codifies 
into statutory requirements the fundamental aspects that ensure equity of application; and (3) State Board policy 
that provides direction and guidance for implementation of structural, programmatic, and procedural 
requirements. 

The vision of every West Virginia high school is to graduate all students with 21st century knowledge and skills; 
ready to succeed in an appropriate postsecondary education program; and able to responsibly live, learn, and 
thrive in a digital global society. 

1.3.1 Frameworks for High -Performing System s, 
Schools, and Classrooms 

The Framework for High Performing 21st Century School Systems 
and the companionsτFrameworks for High Performing 21st Century 
Schools (Elementary, Middle, and High School versions) and 
Frameworks for High Performing 21st Century Classrooms 
(Elementary, Middle, and High School Classroom versions)τ
represent a major initiative to bring quality, equity, and long-term 
systemic change to West Virginia public schools. The Frameworks 
can be used as a guide for revising policies and a tool for improving 
strategic planning. They focus on wide-scale improvement by 
aligning the efforts of state education agencies, local school 
districts, and principals and teachers toward (1) common 
agreement on the results to be produced by high-performing 
schools and schools systems and (2) the structures and processes 
necessary for achieving those results. All the Frameworks describe 
conclusions reached from research on the practices and processes 
ƻŦ !ƳŜǊƛŎŀΩǎ ōŜǎǘ ǎŎƘƻƻƭ ǎȅǎǘŜƳǎ ŀƴŘ ŦǊƻƳ ǊŜǾƛŜǿƛƴƎ ǊŜŎƻƳƳŜƴŘŀǘƛƻƴǎ ƻŦ ƴŀǘƛƻƴŀƭ ŀƴŘ ǎǘŀǘŜ ǊŜǇƻǊǘǎ ƻƴ ŎǊŜŀǘƛƴƎ 
high-performing schools. 

All versions of the Frameworks are based on the three-component model that describes the following: 

ü The importance of cohesive culture   

The foundation of any highly effective school is the quality of the culture. Generally defined as άthe way we do 
things around here,έ culture is the underground stream of norms, values, beliefs, traditions, and rituals that 
have built up over time as people work together, solve problems, and confront challenges. These expectations 
and values shape how people think, feel, and act in schools. Thus, culture is a powerful determinant of results, 
and the degree to which school leaders ŀǘǘŜƴŘ ǘƻ ǘƘƛǎ ŘŜǘŜǊƳƛƴŀƴǘ ǿƛƭƭ ǳƭǘƛƳŀǘŜƭȅ ǎƘŀǇŜ ǘƘŜ ǎŎƘƻƻƭΩǎ ŀōƛƭƛǘȅ ǘƻ 
improve. 

ü  The practices of the 21st century schools and schools systems 

The practices used to improve classroom, school, and school system effectiveness center around four broad 
areas (described as pillars in the Frameworks): (1) the quality of curriculum, ά²Ƙŀǘ ǿŜ ǘŜŀŎƘέΤ όнύ ǘƘŜ ǉǳŀƭƛǘȅ 
of instruction, άIƻǿ ǿŜ ǘŜŀŎƘέΤ όоύ ǘƘŜ ƻǾŜǊŀƭƭ effectiveness of school, ά²ƘŜǊŜ ǿŜ ǘŜŀŎƘέΤ ŀƴŘ όпύ ǘƘŜ ǳƴƛǉǳŜ 
characteristics and backgrounds of the students and the support of their families, ά²Ƙƻ ǿŜ ǘŜŀŎƘΦέ ¢ƻƎŜǘƘŜǊΣ 
these four variables (pillars) provide a clear organizational model for classroom, school, and school system 
improvement. The Frameworks use these four areas (pillars) as an organizational structure for displaying high-
yield practices common among high performing schools, school systems, and classrooms. Each Framework 
provides a very brief description of each high-yield practice (pillar). 
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ü The critical elements of district continuous improvement 

High-performing schools not only share common strategies for change, but also share common methods for 
bringing about that change. They have a basic commitment to everyone getting better all the time in order to 
improve results for students. They have a defined collaborative improvement process that is embedded into 
the life of the school. They set aside time to study a variety of student data, identify needs, study possible 
ǎǘǊŀǘŜƎƛŜǎΣ ŀƴŘ ǎŜǘ ŦƻǊǘƘ ŀƴ ŀŎǘƛƻƴ Ǉƭŀƴ ōŀǎŜŘ ƻƴ ŀ ŎȅŎƭŜ ƻŦ άǇƭŀƴΣ ŘƻΣ ǎǘǳŘȅΣ ŀŎǘΦέ 

The Frameworks are valuable tools for boards of education, district superintendents, central office administrators, 
principals, and teachers. First, they create a vivid mental picture of how high-performing classrooms, schools, and 
school systems ƻǇŜǊŀǘŜΦ ¢ƘǳǎΣ ǘƘŜȅ Ŏŀƴ ōŜ ŀ ōŀǎƛǎ ŦƻǊ ǎǘŀŦŦ ǘƻ ŀƴŀƭȅȊŜ ǘƘŜƛǊ ƻǊƎŀƴƛȊŀǘƛƻƴΩǎ ŎǳƭǘǳǊŜΣ ǇǊŀŎǘƛŎŜǎΣ ŀƴŘ 
processes and determine relative strengths and weaknesses. Second, they can set the stage for creating powerful 
learning communities through which the staff can implement strategies necessary to produce 21st century 
outcomes for students. Third, they can become the basis for working cooperatively with teachers, school 
administrators, local boards of education, and state and regional agencies to restructure the school and change 
policies and procedures that may be impeding results. Fourth, they are the basis for a common language and a 
common vision of the culture, processes, and practices of a great West Virginia school system. Finally, they can be 
a basis for designing sustained, embedded professional development at the local, regional, and state levels. 

Through the Frameworks, the West Virginia Board of Education and the West Virginia Department of Education 
commit to responding to the varied needs of the 55 school systems. Differing in size, culture, and organizational 
capacity, no two school systems are alike. Nevertheless, all students deserve the same high-quality educational 
experience wherever they attend school. The concepts embedded in the Frameworks not only will unify the state 
ŜŘǳŎŀǘƛƻƴ ǎȅǎǘŜƳΩǎ efforts and direct its actions, but also will allow West Virginia to serve its students in a way that 
ǘƘŜȅ ŘŜǎŜǊǾŜΥ ǇǊŜǇŀǊƛƴƎ ǘƘŜƳ ŦƻǊ ǎǳŎŎŜǎǎ ƛƴ ǘƻŘŀȅΩǎ Ǝƭƻōŀƭ ŘƛƎƛǘŀƭ ǎƻŎƛŜǘȅΦ 

1.3.2 Vision for 21st Centur y Education  

²Ŝǎǘ ±ƛǊƎƛƴƛŀΩǎ ŀŎǘƛƻƴ ǘƻ Ƨƻƛƴ tнм ŜǎǘŀōƭƛǎƘŜŘ ŀ ǎǘŀǘŜǿƛŘŜ initiative, known then as 21st Century Learning in West 
Virginia. The intention of the collaboration with P21 is for West Virginia to transform public education in the state, 
creating a more rigorous and globally competitive educational system. All West Virginia students will meet or 
exceed national education standards and prepare for higher learning and the world of work through the programs, 
services, ŀƴŘ ƻŦŦŜǊƛƴƎǎ ƻŦ ²Ŝǎǘ ±ƛǊƎƛƴƛŀΩǎ ǘƘƻǊƻǳƎƘΣ ŜŦŦƛŎƛŜƴǘΣ ǎŀŦŜ, and nurturing education system. Within the 
appropriate Framework (system or school level) is a concise statement regarding the vision for 21st century 
education at that level. 

The Framework vision for creating a 21st century education at the school level sets forth that by 2014, the WVDE 
and the eight Regional Education Service Agencies will help create systemic conditions, processes, and structures 
within the West Virginia public school system that result in (1) all students mastering the essential curriculum and 
beyond; (2) closing the achievement gap among subgroups of the student population; and (3) developing 
competence in 21st century content, learning skills, and tools. 

The vision of the West Virginia elementary school is to ensure that all students are proficient in literacy and math; 
to help students develop a sense of efficacy and love of learning; to provide a rich foundation in the areas of 
science, social studies, the arts, health, and wellness; and to integrate 21st century content, skills, tools, and 
assessments into the learning environment. 

The vision of the West Virginia middle school is to create an environment dedicated to academic rigor for all 
ǎǘǳŘŜƴǘǎΣ ǿƘŜǊŜ ŜȄǇŜŎǘŀǘƛƻƴǎ ŀǊŜ ƘƛƎƘ ŀƴŘ ǎǳǇǇƻǊǘ ƛǎ ǎǘǊƻƴƎΤ ǘƻ ǇǊƻƳƻǘŜ ǎǘǳŘŜƴǘǎΩ ŜŦŦƛŎŀŎȅ ŀǎ ƭŜŀǊƴŜǊǎΤ ǘƻ ŘŜǾŜƭƻǇ 
their learning skills and responsibility for achievement; to guide them through the personal issues of early 
adolescence; and to build the foundation for high school and postsecondary choices. 

http://www.21stcenturyskills.org/documents/wv_2_pager_for_website.pdf
http://www.21stcenturyskills.org/documents/wv_2_pager_for_website.pdf
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The vision of the West Virginia high school is to ensure that all students graduate with 21st century knowledge and 
skills; are self-directed and proactive about their education and future; are prepared for success in an appropriate 
postsecondary education program; and are able to responsibly live, learn, and thrive in a digital global economy. 
IƛƎƘ ǎŎƘƻƻƭǎ ŀǊŜ άǎǇŜŎƛŀƭƛǎǘǎέ ƛƴ ŀŘƻƭŜǎŎŜƴǘǎΣ ǎŜŜƪƛƴƎ ǿŀȅǎ ǘƻ ƘŜƭǇ ŜǾŜǊȅ ǎǘǳŘŜƴǘ ŦŜŜƭ ŀ ǎŜƴǎŜ ƻŦ ŀffiliation with the 
school, ŀƴŘ ŘŜǾŜƭƻǇƛƴƎ ŀƴŘ ǊŜŦƛƴƛƴƎ ǎǘǳŘŜƴǘǎΩ ŀŎŀŘŜƳƛŎ ŀƴŘ ǇŜǊǎƻƴŀƭ ǘŀƭŜƴǘǎΦ IƛƎƘ ǎŎƘƻƻƭǎ ǳƴŘŜǊǎǘŀƴŘ ǘƘŀǘ ǘƘŜ 
middle-teen years are the time for exploration and preparation for careers; therefore, work-based learning, 
introduction to majors, and community service opportunities must be offered to assist students in making 
decisions about the future. High school students are guided by and directed toward a rigorous academic program 
that prepares them for success in postsecondary education (technical credential, 2- or 4-year degree) and for living 
and learning in a high-technology digital world. 

1.3.3 21st Century Learning For West Virginia Students  

The WVDE created a document called 21st Century Learning for West Virginia Students. This internal document 
provided a context and rationale for 21st century learning, a definition of the key elements of 21st century 
learning, and an overview of a 21st century curriculum and anticipated learning proficiencies as defined in the 
following excerpts: 

V A System Redesign: 21st century learning is a redesign of the educational system that affects how 
district offices, schools, and classrooms are structured and has at its core the mission to develop self-
directed, motivated learners who can demonstrate the skills and knowledge that are foundational for 
the workforce of the future.  

V Focused on Rigorous World-Class Content and 21st Century Skills: 21st century learning is built on 
world-class curriculum standards for both content and skills. It graduates students who have mastered 
core content while also cultivating an understanding of global awareness; financial, economic and 
business literacy; civic literacy; and personal health and wellness. It features the importance of 21st 
century skills, focusing on the development of (1) Information and Communication Processing Skills (2) 
Thinking and Problem-Solving Skills, and (3) Personal and Workplace Productivity Skills.  

V Taught and Assessed Using Engaging, Relevant Processes: 21st century instructional processes 
develop learners who have deep understanding of and the ability to apply knowledge to authentic 
real-world situations. Instruction in a 21st century classroom places emphasis on student self-direction 
and developing the ability, confidence, and curiosity to learn. Foundational to 21st century learning is 
the use of 21st century technology tools and classroom assessments for learning that guide the 
instructional process.  

V Prepares All Students to Succeed in the Globally Competitive Society in Which They Will Live: By 
focusing the educational system on 21st century learning, students will be prepared to embrace the 
challenges of the global society in which they will live. By developing deep understanding of 
knowledge and enduring thinking and learning skills, students will be able to adapt to a rapidly 
changing world and assume productive roles as family members, citizens, workers, and leaders in a 
complex competitive digital age of the 21st century. 

The West Virginia curriculum for 21st century learning is delivered through both schoolwide and classroom 
experiences appropriate to learner needs and characteristics at each programmatic level. These experiences focus 
on world-class rigorous standards taught and assessed through authentic and contextual processes. Instruction is 
relevant to learnersΩ lives and is designed to develop deep understanding of and the ability to apply core concepts 
and skills to real-world situations. ¢ƘŜ ƭŜŀǊƴŜǊΩǎ ǇǊŜ-K through 12 curricula should result in proficiency in three broad 
areas:  

1. 21st Century Skills and Technology Tools: 21st century skills are categorized in three areas that 
integrate the use of technology with the development of specific skills. The areas are (1) Information 
and Communication Processing Skills (information and media literacy; visual literacy; and oral, written, 
and multimedia communication skills); (2) Thinking and Problem-Solving Skills (critical thinking, systems 
thinking, problem solving, and creating and innovating); and (3) Personal and Workplace Productivity 

http://wvleadershipcollaborative.googlepages.com/21stCenturyLearningbestdefinition.pdf
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Skills (interpersonal and collaboration skills, self direction, adaptability, ethical behavior, 
social/personal accountability, leadership and project planning and development). 

2. Core Subjects: The core curriculum for the 21st century is expanded beyond the traditional basics to 
include the following subjects as essential for all students: reading and English/language arts, 
mathematics, science, foreign languages, civics and government, economics, history, geography, and 
the arts. At each programmatic level, specific requirements related to these core subjects are defined in 
policy. Across the curriculum sequence, there must be an overall emphasis on increased rigor and 
higher standards for student performance. 

3. 21st Century Interdisciplinary Content: Within the curriculum sequence, 21st century curriculum 
content themes permeate the life of the school in both classroom and schoolwide activities. These 
themes are global awareness; financial, economic, and business literacy; civic literacy; and personal 
health and wellness. These themes are developed at each programmatic level based on the 
characteristics and needs of the learners; experiences around each theme should result in learners who 
have the knowledge, skills, and dispositions to be personally responsible and act as informed citizens of 
their school and community. The specifics of how each area is integrated into the life of the school are 
determined through a collaborative staff planning process that results in a consistent and pervasive 
focus on 21st century content.  

1.3.4 21st Century Teacher  

The Framework documents describe the expectations for 21st century teachers, who must expect changes in their 
roles and responsibilities. For decades, teachers have played a largely autonomous role, being almost totally 
responsible for making decisions affecting the classroom. However, as Dr. Lawrence Lezotte, noted researcher in 
the area of ŜŦŦŜŎǘƛǾŜ ǎŎƘƻƻƭǎΣ ŜȄǇƭŀƛƴǎΣ ά¢ƻŘŀȅΩǎ ǎŎƘƻƻƭ ǎȅǎǘŜƳǎ ŀǊŜ ƘƛƎƘƭȅ ŎƻƳǇƭŜȄ ƛƴǘŜǊǊŜƭŀǘŜŘ ƻǊƎŀƴƛȊŀǘƛƻƴǎ ƛƴ 
which high levels of ŎƻƭƭŀōƻǊŀǘƛƻƴ ŀƴŘ ŎƻƻǇŜǊŀǘƛƻƴ ŀǊŜ ƴŜŎŜǎǎŀǊȅ ǘƻ ǇǊƻŘǳŎŜ ǎǳŎŎŜǎǎ ŦƻǊ ŀƭƭΦέ ¢ŜŀŎƘŜǊǎ ƴŜŜŘ ǘƻ ǎŜŜ 
themselves as part of a broader school team dedicated to shaping a cohesive schoolwide culture characterized by 
consistent and pervasive core beliefs and practices, and creating a schoolwide learning community that 
collaborates, utilizes technology tools, analyzes data, problem solves, and plans strategically to improve 
schoolwide conditions that lead to student success. Teachers of the 21st century are the master facilitators of 
learning: They help and guide students through well-constructed instructional strategies that build meaning and 
understanding. Teachers must see the design of the instructional process differently in the 21st century classroom, 
where mastery of content, proficiency with 21st century learning skills, relevance to real-world situations, and use 
of 21st century technology tools become the critical components of good instructional design. Teachers also must 
understand student assessment processes differently by understanding the importance of a balanced assessment 
system. In a bell-curve environment, assessments are used primarily to grade students. In a 21st century 
environment, students are asked to perform authentic assessments that truly demonstrate proficiency and enable 
teachers to redirect and reconstruct the instructional process. Finally, teachers need to make a personal 
commitment to grow professionally, all the time learning what will bring greater success to the students they 
serve. Becoming proficient in the instruction of 21st century content, learning skills, technology tools, and 
assessments is part of a natural and ongoing progression in professional growth. 

1.3.5 21st Century Partnership Application  

Lƴ ǘƘŜ Ŧŀƭƭ ƻŦ нллрΣ ²Ŝǎǘ ±ƛǊƎƛƴƛŀΩǎ application for inclusion in the Partnership for 21st Century Skills was submitted 
ŀƴŘ ŀǇǇǊƻǾŜŘΦ ¢ƘŜ ŀǇǇƭƛŎŀǘƛƻƴ ŘŜǎŎǊƛōŜŘ ²Ŝǎǘ ±ƛǊƎƛƴƛŀΩǎ ŀǇǇǊƻŀŎƘ ǘƻ ǘƘŜ ŎƻƳǇǊŜƘŜƴǎƛǾŜΣ ǎȅǎǘŜƳǿƛŘŜ ŎƘŀƴƎŜ ǘƻ 
ensure that students are equipped with the knowledge and skills to be successful citizens in the 21st century. The 
application includes the names of the ƛƴƛǘƛŀƭ ƳŜƳōŜǊǎ ƻŦ ǘƘŜ {ǘŀǘŜ {ǳǇŜǊƛƴǘŜƴŘŜƴǘΩǎ !ŘǾƛǎƻǊȅ /ƻǳƴŎƛƭ ŦƻǊ ǘƘŜ ²Ŝǎǘ 
Virginia Frameworks for 21st Century Learners.  

!ƭǎƻ ƛƴŎƭǳŘŜŘ ƛǎ ǘƘŜ ²±59Ωǎ ǇǊƻŦŜǎǎƛƻƴŀƭ ŘŜǾŜƭƻǇƳŜƴǘ Ǉƭan for implementing the frameworks. To expand teacher 
capacity across West Virginia and to assure that students acquire 21st century skills, both the current teacher 
workforce and the teachers of the future must be provided appropriate professional development. Toward this 

http://wvde.state.wv.us/frameworks/
http://wvde.state.wv.us/techworkplan/21stCenturyApplicationDocument.doc
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end, West Virginia Board of Education (WVBE) Policy 5100 (Approval of Educator Preparation Programs) was 
recently revised to include language that reflects the addition of 21st century learning skills as an expectation 
within the conceptual framework of teaching and learning in West Virginia. The objectives for professional 
development include (1) designing and implementing online professional development that provides an 
orientation for all West Virginia educators to define and provide specific examples of the five content and skills 
areas that represent the essential knowledge for the 21st century; (2) ensuring that all new and ongoing WVDE-, 
WVCPD-, and RESA-sponsored professional development incorporates 21st century skills and reflects relevant 
examples for each content area taught in the public schools; (3) having each teacher complete a 21st century skills 
technology literacy self-assessment to provide information that will form the basis of a technology literacy 
professional developmŜƴǘ Ǉƭŀƴ ǘƻ ōŜ ǳǎŜŘ ŀǎ ǇŀǊǘ ƻǊ ŀƭƭ ƻŦ ŀ ǘŜŀŎƘŜǊΩǎ ŀƴƴǳŀƭ ǇǊƻŦŜǎǎƛƻƴŀƭ ŘŜǾŜƭƻǇƳŜƴǘΤ ŀƴŘ όпύ 
embedding 21st century skills in all core subjects and teacher preparation programs in higher education. 

The application describes how West Virginia would review its educational standards, increase their rigor, and 
include key dimensions of 21st century learning: global awareness; civic engagement; financial, economic, and 
business literacy; learning skills that encompass problem solving, critical thinking, and self-directional skills; and 
information and communication technology literacy. The WVDE set forth a plan to identify in core subject areas 
those 21st century learning skills required for students to be successful, audit current academic content standards 
for the inclusion of 21st century learning skills, and revise current content standards to include 21st century 
learning skills by 2007.  

! ŦƻǳǊǘƘ ƳŀƧƻǊ ŎƻƳǇƻƴŜƴǘ ƻŦ ²Ŝǎǘ ±ƛǊƎƛƴƛŀΩǎ Ǉƭŀƴ ƛǎ ǘƘŜ ŘŜǾŜƭƻǇƳŜƴǘ ƻŦ ŀ ŎƻƳǇǊŜƘŜƴǎƛǾŜ ŀƴŘ ōŀƭŀƴŎŜŘ 
assessment system. The application describes how the WVDE released an RFP to transform the West Virginia 
Measures of Academic Progress, the statewide assessment program, into 21st century assessments that measure 
and are aligned to learning skills, which are embedded in the revised content standards by grade level. The 
objectives of this new assessment program are to create valid and reliable assessments that (1) are aligned to the 
21st century skill descriptors and state Content Standards and Objectives; (2) inform instruction; (3) promote 
school improvement; and (4) produce results that can be used to calculate school, district, and state accountability 
as outlined by the No Child Left Behind Act of 2001. 

Finally, the application described how West Virginia would approach the P21 Leadership State Expectation of being 
communicators of proof of conceptΦ ²Ŝǎǘ ±ƛǊƎƛƴƛŀΩǎ ƳŜǘƘƻŘǎ ŀƴŘ ǎȅǎǘŜƳǎ ǘƻ ŎŀǇǘǳǊŜ ŀƴŘ ƳŜŀǎǳǊŜ ǎǳŎŎŜǎǎ ƻŦ ǘƘŜ 
ǎǘŀǘŜΩǎ ƛƴƛǘƛŀǘƛǾŜǎ ŦƻŎǳǎŜŘ ƻƴ ǘƘŜ ŘŜǾŜƭƻǇƳŜƴǘ ƻŦ ǊǳōǊƛŎǎ ǘƻ ƳŜŀǎǳǊŜ ƛƳǇƭŜƳŜƴǘŀǘƛƻƴ ǇǊƻƎǊŜǎǎ ŀƴŘ ƻǳǘŎƻƳŜǎ ƻŦ 
the 39 critical elements of the initiative, systematically embedding evaluation mechanisms into pre-existing 
information systems, and, ultimately, summative evaluation approaches to assess the success of the initiative. 
These 39 critical elements target areas of the education system (e.g., professional development, assessment) that 
must be addressed, altered, or improved to achieve the vision of the Global21 Initiative.  

The graphic of West VirgiƴƛŀΩǎ ŎƻƭƭŀōƻǊŀǘƛǾŜ ƳƻŘŜƭ ŦƻǊ ŘŜǾŜƭƻǇƛƴƎ нмǎǘ ŎŜƴǘǳǊȅ ƭŜŀǊƴŜǊǎ, which was included in the 
application, is reproduced on the next page. 

http://wvde.state.wv.us/dci/StrategicGoals.htm
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West Virginia Department of Education 
Collaborative Model for Developing 21st Century Learners 

Based on the WV Framework for High Performing School Systems 
 

 
 

 
  
  

 
 
 
 
 
 
 
 
 
 
 
 
 

  
 

  
 
 
 
 
 
 
 
 

  
 
 
 
 
 
 
 
 
 
 

 
 

 
 

 

WEST VIRGINIA SCHOOL DISTRICTS 

Based on the Framework for High Performing School Systems, create the 
organizational culture, develop the improvement processes and implement the 
research-based practices that create conditions for improvement in schools and 

classrooms and that focus on developing 21st Century Learners. 

WV MIDDLE 
SCHOOLS 

 

Based on the Framework for High 
Performing Middle Schools, 
create middle schools that 
effectively transition students 
from elementary to high school, 
continue a strong emphasis on 
core content, assure proficiency 
in basic technology and expand 
student knowledge and abilities 
in 21st century content, skills and 
tools. 

WV HIGH  
SCHOOLS 

 

Based on the Framework for 
High Performing High Schools, 
create high schools that 
effectively prepare all students 
for post-secondary education 
or skilled career opportunities, 
assure a rigorous and relevant 
curriculum taught with 21st 
century content, skills and 
tools, and culminate with a 
21st Century credential. 

WV CLASSROOMS 
Based on the Framework for High Performing Classrooms, create 

classrooms where students are highly engaged in rigorous curriculum  
through the use of high yield instructional practices that develop the 
knowledge, skills and attitudes of  proficient 21st Century Learners. 

WV ELEMENTARY 
SCHOOLS 

 
Based on the Framework 
for High Performing 
Elementary Schools, 
create elementary 
schools that insure 
literacy and numeracy for 
all, develop in students a 
sense of efficacy and love 
of learning and introduce 
students to 21st century 
content, skills and tools. 

21st Century Learners 
Students able to responsibly live, learn and thrive in a digital global society 

 

V Proficient in basic skills including 21st century content in global awareness and  financial, 
economic, civic and business literacy 

V Ability to Use 21st Century Thinking Skills and Technology Tools 
V Personal Accountability for Healthy Living, Learning and Responsible Behavior 

THE GOVERNOR, THE WV BOARD OF EDUCATION, THE WV LEGISLATURE, 
THE BUSINESS COMMUNITY AND EDUCATIONAL LEADERSHIP GROUPS 

 

By committing to a common direction, the Governor, the WV Board of Education and 
the WV Legislature in cooperation with the business community and educational 

leadership groups can enhance West Virginia economic development and improve the 
level of educational quality through strong focused leadership, long-term planning and 
targeted resource allocation dedicated to the development of 21st century learners. 

      21st CENTURY CREDENTIAL 
!ǿŀǊŘ ǘƘŜ DƻǾŜǊƴƻǊΩǎ 5ƛǇƭƻƳŀ ǿƛǘƘ ǎŎƘƻƭŀǊǎƘƛǇ 
incentives based on high levels of performance on 
21st century assessments. 

21st CENTURY COMPONENTS 
-Use up-to-date technology tools to enrich curriculum. 
-Develop units and lessons that focus on deep 
understanding of concepts, ideas and patterns. 
-Use instructional strategies that enhance student 
ability to critically think and problem solve. 
-Connect 21st century content to relevant student 
experiences. 
-Use standards-based performance assessments to 
measure proficiency in ability to apply technology and 
critical thinking skills. 
-Instill a spirit of inquiry, student self-direction and 
personal responsibility for learning. 

21st CENTURY COMPONENTS 
-Create positive context for 21st century learning  
through teacher support, collaborative planning and 
disbursed leadership. 
-Use effective strategic planning, including technology 
planning, to implement the Frameworks. 
-Enrich curriculum through WVLearns e-learning 
platform and WV Virtual School. 
-Use scheduling and staffing patterns that assure 
student access to 21st century content. 
-Create support systems that encourage all students to 
be 21st Century credentialed.  
-Monitor curriculum, instruction and assessment to 
assure alignment with 21st century learning. 

21st CENTURY COMPONENTS 
- Create local stakeholder commitment to graduate 21st 
Century Learners.  
-Use strategic planning, including technology planning to 
implement the Frameworks and integrate 21st century 
content, tools and skills. 
-Implement comprehensive professional development 
programs. 
-Build local business partnerships to support 21st century 
tools and skills. 
-Develop policies/procedures and allocate resources to 
support 21st century learners. 
-Promote 21st century credentialing. 
 

21st CENTURY COMPONENTS 
-Promote 21st century skills Pre K-20 as a vehicle for 
economic development. 
-Collaboratively implement a five-year plan that includes 
support initiatives and policy modifications. 
-LƳǇǊƻǾŜ ŀƴŘ ŜȄǇŀƴŘ ²±Ωǎ ǘŜŎƘƴƻƭƻƎȅ ƛƴŦǊŀǎǘǊǳŎǘǳǊŜ ŀƴŘ 
supports system. 
-Provide content-specific technology tools to teachers.   
-Allocate resources for extensive professional 
development. 
-Revise WVDE curriculum and assessment protocols to 
include content in global awareness, financial, economic, 
civic and business literacy with performance measures for 
21st century skills and technological proficiency. 
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1.4 Legislation/Policies 

In addition to publicizing the initiative and getting all stakeholders on board, state leaders must shape policies that 
support the initiative and provide the funding to carry out those policies. This formidable task requires the state 
department of education to develop overarching policies that support the initiative and requires policymakers to 
enact laws, policies, and programs that align with the goal of preparing all students for the 21st century. 

1.4.1 Legislation  

The following are examples of the legislation passed by the West Virginia State Legislature to support the 
transformation of the state school system as called for in the initiative. §18-5-44. 

V Senate Bill 595 (WV Code §18B-14-9 among others), passed and effective March 8, 2008, outlined 
ά±ƛǎƛƻƴ нлнлΥ !ƴ 9ŘǳŎŀǘƛƻƴ .ƭǳŜǇǊƛƴǘ ŦƻǊ нлнл,έ ǊŜǉǳƛǊŜŘ ǘƘŜ {ǘŀǘŜ .ƻŀǊŘ ƻŦ 9ŘǳŎŀǘƛƻƴ ǘƻ ŜǎǘŀōƭƛǎƘ ŀ 
plan with specific goals, policy-oriented objectives, and performance-oriented objectives for public 
education, consistent with ǘƘŜ ǎǘŀǘŜΩǎ нм /ŜƴǘǳǊȅ ƛƴƛǘƛŀǘƛǾŜΤ ŀƴŘ ŎǊŜŀǘŜŘ ǘƘŜ tǊƻŎŜǎǎ ŦƻǊ LƳǇǊƻǾƛƴƎ 
Education Council, which would consult with, and make recommendations to, the State Board on 
issues related to Vision 2020. This bill also established state goals for higher education; outlined 
elements of accountability for public higher education; and specified postsecondary priorities related 
to economic and workforce development, education access and affordability, student preparation, 
degree completion, college recruitment and retention of working-age adults, emphasis on STEM 
(science, technology, engineering, and mathematics) courses and programs, institutional research 
capacity, and the functional literacy of adults.  

V Senate Bill 603 (WV Code §18-2E-7), passed March 10, 2007, effective July 1, 2007, provided for 21st 
century instruction and learning in all public schools. The bill established a 21st Century Tools for 21st 
Century Schools Technology Initiative. As part of this initiative, WVDE would develop a West Virginia 
21st Century Strategic Technology Learning Plan, and funds would be allocated to school systems to 
provide equitable access to technology services for students in Grades preK-12.  

V Senate Bill 657 (WV Code §18-2E-5), passed March 10, 2007, effective July 1, 2007, required the 
revision of education standards, assessments of student performance, and the system for holding 
schools and school districts accountable for student performance. These revisions would align with the 
ƭŀƴƎǳŀƎŜ ŀƴŘ ƛƴǘŜƴǘ ƻŦ ǘƘŜ ǎǘŀǘŜΩǎ нмǎǘ /ŜƴǘǳǊȅ ƛƴƛǘƛŀǘƛǾŜΦ  

V House Bill 2585 (WV Code §18A-3-11), passed March 10, 2007, effective July 1, 2007, provided for the 
designation of up to 25 professional educators as 21st Century Learner Fellows, to be employed by a 
state institution of higher education or a research corporation without losing the benefits received as 
professional educators. 

V House Bill 4588 (WV Code §18-9A-10), passed March 8, 2008, to be effective July 1, 2008, relates to 
the fiscal support of public schools, including a provision for the funding formula for the foundation 
allowance to improve instructional programs (see the subsection Resources to Support the Initiatives 
in the Management and Organization section of this chronology). Specific components of the provision 
govern the allocation of funds for the purposes of and to meet the objectives set forth by the West 
Virginia 21st Century Strategic Technology Learning Plan (see WV Code §18-2E-7).  

1.4.2 Executive Orders  

In September 2006, the Governor created the 21st Century Jobs Cabinet to promote a seamless P-20 education 
system that encompasses job training and lifelong learning and supports economic development in the state. The 
Cabinet is composed of 25 members, including educators, business leaders, and state legislators, and is cochaired 
ōȅ ǘƘŜ ǎǘŀǘŜΩǎ First Lady and the CEO (a West Virginia native) of the international law firm, Orrick, Herrington, and 

http://www.legis.state.wv.us/Bill_Text_HTML/2008_SESSIONS/RS/BILLS/sb595%20enr.htm
http://wvde.state.wv.us/legislature/2007greenbook.pdf
http://www.legis.state.wv.us/WVCODE/ChapterEntire.cfm?chap=18&art=2E&section=WVC%2018%20%20-%20%202%20E-%20%20%207%20%20.htm
http://wvde.state.wv.us/legislature/2007greenbook.pdf
http://www.legis.state.wv.us/WVCODE/ChapterEntire.cfm?chap=18&art=2E&section=WVC%2018%20%20-%20%202%20E-%20%20%205%20%20.htm
http://wvde.state.wv.us/legislature/2007greenbook.pdf
http://www.legis.state.wv.us/WVCODE/ChapterEntire.cfm?chap=18a&art=3&section=WVC%2018%20A-%20%203%20%20-%20%2011%20%20.htm
http://www.legis.state.wv.us/Bill_Text_HTML/2008_SESSIONS/RS/BILLS/HB4588%20enr%20SUB.htm
http://www.legis.state.wv.us/WVCODE/ChapterEntire.cfm?chap=18&art=2E&section=WVC%2018%20%20-%20%202%20E-%20%20%207%20%20.htm
http://www.wvgov.org/firstlady/default.aspx
http://www.wvgov.org/firstlady/default.aspx
http://www.orrick.com/news_events/releases.asp?action=article&artideid=3868
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Sutcliffe, LLP. The members of the 21st Century Jobs Cabinet meet with schools and businesses to ensure that 
students are prepared for the 21st century workforce. 

ά²Ŝǎǘ ±ƛǊƎƛƴƛŀ /ƻƳǇŜǘŜǎΥ ! Dƭƻōŀƭ ±ƛǎƛƻƴ ŦƻǊ ǘƘŜ нмǎǘ /ŜƴǘǳǊȅέ ōǊƻǳƎƘǘ ǘƻƎŜǘƘŜǊ ƳŜƳōŜǊǎ ƻŦ ǘƘŜ нмǎǘ /ŜƴǘǳǊȅ 
Jobs Cabinet, other educators, business leaders, and state officials, to establish a common mission for educational, 
workforce, and economic development. This forum generated guiding principles for creating a seamless system of 
education in West Virginiaτone that encompasses educational, workforce, and economic development 
strategiesτand developed an action plan for curriculum transformation, communications about educational 
achievement and college access, teacher excellence, strategic partnerships among stakeholders, and leadership.  

During his 2007 State of the State Address, the Governor introduced a 3-year program to strengthen the 
relationship between ǘƘŜ ǎǘŀǘŜΩǎ business and education communities. The Jobs Cabinet and the Education Alliance 
are involved with the Student Educational and Economic Development Success program (SEEDS), which partners a 
seasoned business mentor and master educator with a school principal, who has applied to be part of the 
program. 

1.4.3 West Virginia Board of Education (WVBE) Policies  

In 2007, the West Virginia Board of Education developed a Strategic Plan to operationalize its policies in support of 
the Global21 Initiative. The plan is based on five strategic goals and includes performance criteria for measuring 
progress toward each goal, objectives for addressing the goals, and an overview of activities to accomplish each 
objective (WVDE, 2007). The five goals state that all students shall 

1. master or exceed grade-level educational standards that reflect 21st century skills and learning 
2. receive a seamless preK-20 curriculum designed and delivered with broad stakeholder involvement to 

promote lifelong learning in a global society 
3. develop and promote responsibility, citizenship, strong character, and healthful living 
4. be educated in school systems that operate and deliver services efficiently and effectively 
5. be educated by highly qualified personnel  

These established WVBE goals serve as the foundational structure for the development of WVDE and divisional 
work plans as identified and described in the Alignment of Multiple Planning Documents section of this 
chronology.  

The Board of Education has revised Policy 2510 and its related subpolicies (lisǘŜŘ ōŜƭƻǿύΣ ǿƘƛŎƘ ŘŜǎŎǊƛōŜ ǘƘŜ ǎǘŀǘŜΩǎ 
educational standards, to allow school districts more flexibility in implementing the Global21 Initiative. It has also 
revised many of the Content Standards and Objectives (CSOs) to align with the language and intent of the 
initiative. These policies to increase rigor of the CSOs technically go into effect July 1, 2008, although much work 
has already been accomplished to increase rigor and align standards with 21st century content and skills 
development. 

V Policy 2510: Assuring the Quality of Education: Regulations for Education Programs 
V Policy 2520.1: 21st Century Reading and English Language Arts CSOs  
V Policy 2520.2: 21st Century Mathematics CSOs  
V Policy 2520.3: 21st Century Science K-8 CSOs 
V Policy 2520.35: 21st Century Science 9-12 CSOs 
V Policy 2520.4: 21st Century Social Studies CSOs 
V Policy 2520.5: 21st Century Health Education 5-12 CSOs 
V Policy 2520.55: 21st Century Wellness PreK-4 CSOs 
V Policy 2520.6: 21st Century Physical Education 5-12 CSOs 
V Policy 2520.7: 21st Century Foreign Language CSOs 
V Policy 2520.8: 21st Century Driver Education CSOs 
V Policy 2520.9: 21st Century Dance CSOs 
V Policy 2520.10: 21st Century Music CSOs 

http://www.educationalliance.org/
http://wvde.state.wv.us/strategic-plan
http://wvde.state.wv.us/policies
http://wvde.state.wv.us/policies/p2510.pdf
http://wvde.state.wv.us/policies/p2510.pdf
http://wvde.state.wv.us/policies/p2520.1_ne.pdf
http://wvde.state.wv.us/policies/p2520.2_ne.pdf
http://wvde.state.wv.us/policies/p2520.3_ne.pdf
http://wvde.state.wv.us/policies/p2520.35_ne.pdf
http://wvde.state.wv.us/policies/p2520.4_ne.pdf
http://wvde.state.wv.us/policies/p2520.5_ne.pdf
http://wvde.state.wv.us/policies/p2520.55_ne.pdf
http://wvde.state.wv.us/policies/p2520.6_ne.pdf
http://wvde.state.wv.us/policies/p2520.7.pdf
http://wvde.state.wv.us/policies/p2520.8_ne.pdf
http://wvde.state.wv.us/policies/p2520.9_ne.pdf
http://wvde.state.wv.us/policies/p2520.10_ne.pdf
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V Policy 2520.11: 21st Century Theatre CSOs 
V Policy 2520.12: 21st Century Visual Arts CSOs 
V Policy 2520.14: 21st Century Learning Skills and Technology Tools CSOs 
V Policy 2520.18: 21st Century American Sign Language CSOs 

 
Other policies have also been adopted by the WVBE that support the Global21 Initiative, including the following: 

Policy 2320 : A Process for Improving Education: Performance Based Accreditation System (Effective 
December 17, 2008)  

Policy 2320 puts forth six education goals for the state of West Virginia: 

1. All children entering the first grade will be ready for the first grade. 
2. All students will have equal education opportunity. 
3. Student performance on national measures of student performance will equal or exceed national 

averages, and the performance of students falling in the lowest quartile will improve by 50 percent. 
4. Ninety percent of ninth graders will graduate from high school. 
5. High school graduates will be fully prepared for college, other postsecondary education, or gainful 

employment. The number of high school graduates entering postsecondary education will increase by 
50 percent. 

6. All working-age adults will be functionally literate. 

For relevant state law, see WV Codes §18-1-4 and §18-2E-5. This comprehensive policy also goes into detail about 
state policy on the distribution of responsibility, measures for determining adequate yearly progress for West 
Virginia public schools, annual performance measures for accountability, state annual performance measures for 
school accreditation status and school system approval status, high-quality standards, indicators of efficiency, the 
electronic district and school strategic improvement plan process, school accreditation status, exemplary 
accreditation status, low-performing accreditation status, school system approval, nonapproval status, the appeals 
procedure, on-site reviews, capacity building, and identification of resource needs. 

Policy 2450: Distance Learning and the West Virginia Virtu al School (Effective September 11, 
2002)  

The scope of Policy 2450 establishes requirements for distance, online, and technology-delivered learning 
programsτincluding student needs, course content, teacher/facilitator guidelines, virtual classes, funding, and 
management at the state, district, and school levels. The policy provides a framework for delivering the range of 
courses and opportunities for students, expanding the range of courses and opportunities for students, filling the 
need for qualified teachers, providing low-incidence courses where enrollment numbers do not justify assigning a 
teacher or when scheduling conflicts prevent students from taking a course when it is offered, and providing 
options for credit recovery. For relevant state law, see WV Code §18-2E-9. 

Policy 2419: Regulations for the Education of Students with Exceptionalitie s (Effective 
September 11, 2007)  

The scope of Policy 2419 covers policies and procedures that apply to preschool, early childhood, middle 
childhood, adolescent, and adult students whose educational programs require special education and related 
services. These apply to pre-K 3-year-olds, as of their third birth date, through 5-year-olds with disabilities; 
students with disabilities aged 5 through 21; all exceptional gifted students in Grades 9 through 12; and all gifted 
students in Grades 1 through 8 as specified. Rights under these regulations cease to apply at the end of the school 
year in which the student turns 21 years of age (prior to September 1) or when the student has met graduation 
requirements for a standard high school diploma. The policy defines the Response to Invention model and 
ŘƻŎǳƳŜƴǘŀǘƛƻƴ ƻŦ ŜŀŎƘ ǎǘǳŘŜƴǘΩǎ ǊŜǎǇƻƴǎŜ ǘƻ ƛƴǘŜǊǾŜƴǘƛƻƴΦ CƻǊ ǊŜƭŜǾŀƴǘ ǎǘŀǘŜ ƭŀǿΣ ǎŜŜ WV Code §18-20-1 et seq. 

http://wvde.state.wv.us/policies/p2520.11_ne.pdf
http://wvde.state.wv.us/policies/p2520.12_ne.pdf
http://wvde.state.wv.us/policies/p2520.14_ne.pdf
http://wvde.state.wv.us/policies/p2520.18_ne.pdf
http://wvde.state.wv.us/policies/p2320.pdf
http://wvde.state.wv.us/policies/p2320.pdf
http://www.legis.state.wv.us/WVCODE/ChapterEntire.cfm?chap=18&art=1&section=WVC%2018%20%20-%20%201%20%20-%20%20%204%20%20.htm
http://www.legis.state.wv.us/WVCODE/ChapterEntire.cfm?chap=18&art=2E&section=WVC%2018%20%20-%20%202%20E-%20%20%205%20%20.htm
http://wvde.state.wv.us/policies/p2450.html
http://www.legis.state.wv.us/WVCODE/18/code/WVC%2018%20%20-%20%202%20E-%20%20%209%20%20.htm
http://wvde.state.wv.us/policies/p2419.pdf
http://www.legis.state.wv.us/WVCODE/ChapterEntire.cfm?chap=18&art=20
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0ÏÌÉÃÙ ςυςυȡ 7ÅÓÔ 6ÉÒÇÉÎÉÁȭÓ 5ÎÉÖÅÒÓÁÌ !ÃÃÅÓÓ ÔÏ Á 1ÕÁÌÉÔÙ %ÁÒÌÙ %ÄÕÃÁÔÉÏÎ 3ÙÓÔÅÍ ɉ%ÆÆÅÃÔÉÖÅ 
August 13, 2007)  

The scope of Policy 2525, a procedural rule, establishes the criteria for approving and operating programs for 3- 
and 4-year-ƻƭŘ ŎƘƛƭŘǊŜƴ ƛƴ ²Ŝǎǘ ±ƛǊƎƛƴƛŀΩǎ ǳƴƛǾŜǊǎŀƭ ǇǊŜ-K initiative (for relevant state law, see WV Code §18-5-44).  

Policy 2340: West Virginia Measures of Academic Progress (Effective December 14, 2006)  

Policy 2340 establishes policies and procedures regulating the administration and operation of the West Virginia 
Measures of Academic Progress (WV-a!tύΦ ¢ƘŜ ǇƻƭƛŎȅΩǎ ǇǊƛƳŀǊȅ ǇǳǊǇƻǎŜ ƛǎ ǘƻ ǇǊƻǾƛŘŜ ŀƴ ƻǇŜǊŀǘƛƻƴŀƭ ŦǊŀƳŜǿƻǊƪ 
to allow the statewide WV-MAP assessment program to operate effectively and efficiently, providing, also, for 
procedures to protect the integrity of the assessment data. Further, Policy 2340 outlines procedures to support the 
use of WV-MAP assessment data to improve instruction. For relevant state law, see WV Code §18-2E-1a, §18-2E-5, 
and §18-2E-8(c)(1). 

Policy 2200: Parent, Family, and Community Involvement in Education (Effective July 1 , 
2008)  

Policy 2200 outlines rules and policies for the development of local policies pertaining to parent, family, and 
community involvement in West Virginia schools. The primary purpose of the policy is to provide guidance and 
ƎǳƛŘŜƭƛƴŜǎ ŦƻǊ ǎǘǊŜƴƎǘƘŜƴƛƴƎ ǇŀǊŜƴǘΣ ŦŀƳƛƭȅΣ ŀƴŘ ŎƻƳƳǳƴƛǘȅ ƛƴǾƻƭǾŜƳŜƴǘ ƛƴ ŜŘǳŎŀǘƛƻƴ ƛƴ ŜŀŎƘ ƻŦ ²Ŝǎǘ ±ƛǊƎƛƴƛŀΩǎ рр 
counties. The West Virginia Board of Education believes that such partnerships at every level of education (from 
elementary through secondary) are fundamental to the development and sustenance of a healthy educational 
system. The underlying philosophy of the policy holds that parents, teachers, and community members can 
ǊŜƛƴŦƻǊŎŜ ŀƴŘ ōǳƛƭŘ ƻƴ ŜŀŎƘ ƻǘƘŜǊǎΩ ŜŦŦƻǊǘǎ ǘƻ promote high student achievement at school, at home, and in the 
community. Policy 2200 explicitly states that district policies will encourage cooperative efforts between families, 
communities, and schools to promote 21st century learning (§126-11A-3.1.1). For relevant state law, see WV Code 
§18-2E-5. 

Policy 3233:  Establishment and Operation of Regional Education Service Agencies (RESAs) 
(Effective May 2007)  

The revised Policy 3233 amends West Virginia 126CSR72, Establishment and Operation of Regional Education 
Service Agencies, Policy 3233, filed February 13, 2004, and effective March 15, 2004. This policy focuses on the 
following RESA services and responsibilities: establishment, governance and administration, finances, strategic 
plan, standards for service delivery, accountability and reporting and severability.  

The strategic plan goals of the this policy include providing technical assistance to low-performing schools; 
providing high-quality targeted staff development; facilitating coordination and cooperation among district boards; 
and installing, maintaining, and/or repairing education-related technology equipment and software, with special 
attention to the state-level basic skills and SUCCESS program. 

Policy 5100: Approval of Educational Personnel Preparation Programs (Effective January 14, 
2008)  

Policy 5100 establishes the processes and procedures required for institutions of higher education to receive 
approval from the West Virginia Board of Education to operate educational personnel preparation programs. The 
legislative rule outlines the requisite framework for developing, implementing, and approving such preparation 
programs. Policy 5100 defines, identifies, and prescribes major program components, assessment instruments and 
procedures, minimum proficiency levels, and program approval criteria. The Conceptual Foundation for Teaching 
and Learning in West Virginia, which is Appendix A-1 in the Policy 5100 document, specifically outlines the 
centrality of 21st century content, knowledge, skills, and tools in providing comprehensive, high-quality education 
for West VirginiaΩǎ ŎƘƛƭŘǊŜƴΦ In its recent revision, Policy 5100 was amended to require all teacher and 
administrator preparation programs to include at least 3 semester hours of coursework directly related to 

http://wvde.state.wv.us/policies/p2525.pdf
http://www.legis.state.wv.us/WVCODE/ChapterEntire.cfm?chap=18&art=5&section=WVC%2018%20%20-%20%205%20%20-%20%2044%20%20.htm
http://wvde.state.wv.us/policies/p2340.pdf
http://www.legis.state.wv.us/WVCODE/ChapterEntire.cfm?chap=18&art=2E&section=WVC%2018%20%20-%20%202%20E-%20%20%201%20A.htm
http://www.legis.state.wv.us/WVCODE/ChapterEntire.cfm?chap=18&art=2E&section=WVC%2018%20%20-%20%202%20E-%20%20%205%20%20.htm
http://www.legis.state.wv.us/WVCODE/ChapterEntire.cfm?chap=18&art=2E&section=WVC%2018%20%20-%20%202%20E-%20%20%208%20%20.htm
http://wvde.state.wv.us/policies/p2200.pdf
http://wvde.state.wv.us/policies/p2200.pdf
http://www.legis.state.wv.us/WVCODE/ChapterEntire.cfm?chap=18&art=2E&section=WVC%2018%20%20-%20%202%20E-%20%20%205%20%20.htm
http://www.legis.state.wv.us/WVCODE/ChapterEntire.cfm?chap=18&art=2E&section=WVC%2018%20%20-%20%202%20E-%20%20%205%20%20.htm
http://wvde.state.wv.us/policies/p3233.pdf
http://wvde.state.wv.us/policies/p5100.pdf
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instructional technology. This course must be designed to address all respective ISTE (NETS-T and NETS-A) 
standards. In addition, all preparation programs must address the ISTE standards throughout the program. In the 
fall of 2008, The West Virginia Commission for Professional Teaching Standards will present to the West Virginia 
.ƻŀǊŘ ƻŦ 9ŘǳŎŀǘƛƻƴ ŀ ǊŜǾƛǎŜŘ ǎŜǘ ƻŦ ǎǘŀƴŘŀǊŘǎ ǇŜǊǘƛƴŜƴǘ ǘƻ ǘƘƛǎ ǇƻƭƛŎȅ ŀƴŘ ǘƘŜ ǇǊŜǇŀǊŀǘƛƻƴ ƻŦ ²Ŝǎǘ ±ƛǊƎƛƴƛŀΩǎ ŦǳǘǳǊŜ 
teachers. For relevant state law, see WV Code §§ 18-2E-5, 18A-3-1, and 18A-3-1a. 

Policy 5202: Minimum Requirements for the Licensure of Professional/Paraprofessional 
Personnel and Advanced Salary Classifications (E ffective January 14, 2008)  

Policy 5202 was revised to include an additional category of licensure: The Advanced Credential. The intent of this 
category of licensure is to reward and recognize educators who complete coursework and professional 
development beyond the requirements for the Professional Certificate. Categories of Credentials include Mentor 
Teacher, Advanced Placement Teacher, Technology Integration Specialist, and Educator 21. The Advanced 
Credential endorsed as Educator 21 is designed to recognize educators who completed professional development 
or coursework with an emphasis on moving beyond basic competency in core subjects to promoting an 
understanding of academic content at higher levels by integrating 21st century interdisciplinary themes into core 
subjects. The Technology Integration Specialist Advanced Credential is awarded on completion of the WVDE-
approved program designed to prepare educators to serve as classroom-based instructional support for teachers 
as they integrate educational technologies into their instruction. In addition, Policy 5202 now requires 3 semester 
hours of instructional technology coursework to renew a professional certificate. This coursework must address 
the ISTE standards. 

Policy 6200: Handbook on Planning School Facilities (Pending Board Approval June 2008)  

Policy 6200 is being revised and considered at the June 2008 meeting of the WVBE. A committee was formed in 
January 2008 with superintendents, architects, engineers, regulatory officials, state board of education members, 
the WVDE director of school facilities, the assistant superintendent in charge of the Division of Support Services, 
and a representative from the regional education service agencies. Over the course of five meetings, with 
subgroups working independently between meetings, the committee developed recommendations for how the 
state needs to design future school facilities to meet energy efficiency and green standards and to accommodate a 
curriculum for the 21st century. The revised draft policy pays close attention to the building design requirements 
that will facilitate project-based learning and technology integration. 

1.5 Leadership Development  

Implementation of West Virginia's Global 21 initiative requires a different kind of leader at the school and district 
levels. A Leadership Collaborative made up of representatives from higher education, public education, and 
appropriate policymakers has framed new aligned 21st century standards for teacher leaders, principals, and 
superintendents. These standards will be the basis for major changes in code and policy governing higher 
education preparation programs, succession planning, licensure, induction, professional development, and 
evaluation of leaders. A master plan to implement code and policy changes is currently being drafted by the 
Collaborative under the direction of Dr. Joe Murphy, Vanderbilt University, and staff of the WVDE. 

http://www.legis.state.wv.us/WVCODE/ChapterEntire.cfm?chap=18&art=2E&section=WVC%2018%20%20-%20%202%20E-%20%20%205%20%20.htm
http://www.legis.state.wv.us/WVCODE/ChapterEntire.cfm?chap=18a&art=3&section=WVC%2018%20A-%20%203%20%20-%20%20%201%20%20.htm
http://www.legis.state.wv.us/WVCODE/ChapterEntire.cfm?chap=18a&art=3&section=WVC%2018%20A-%20%203%20%20-%20%20%201%20A.htm
http://wvde.state.wv.us/policies/p5202.pdf
http://wvde.state.wv.us/policies/p6200.pdf
http://wvleadershipcollaborative.googlepages.com/home
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2. Data Analysis, Planning, and Process 

The WVDE is committed to making decisions based on effective, collaborative analysis of available data. To that 
end, the WVDE has consistently convened stakeholder groups to identify concerns, provide guidance and 
recommendations, and address areas of need. Such stakeholder analyses of data have reviewed studies and 
reports on student performance by subgroups, professional development, accountability and accreditation, high-
need students, high school preparation, and technology. 

2.1 Structure for Data Analysis and Closing the Achievement Gap Report  

The 2008 report Closing the Achievement Gap for 21st Century Learners in West Virginia, 2nd edition, is designed 
(1) to establish a structure of comprehensive data analysis and (2) update West Virginia educators on the status 
and improvement of student achievement in West Virginia as a basis for determining future educational decisions. 
To enhance the quality of performance, the following areas focused around the (1) review of the literature and 
research factors that impact student performance, (2) determination of the status and progress of subgroup 
performance, (3) review of programs and strategies being used to close the achievement gap between subgroups 
in West Virginia public schools, (4) generation of findings and conclusions related to student performance, and (5) 
recommendations for consideration as a result of the findings identified. The report is organized into seven areas:  

1. Background provides a historical account of the call for accountability from West Virginia to the federal 

level. It introduces past and current federal and state legislation that drives the initiatives of student 

achievement and school improvement. This section reviews West Virginia Board policy, goals, and 

legislation addressing student performance and discusses the emerging organizational structures that 

address 21st century learners. 

2. Introduction addresses the challenges of closing the achievement gap in student performance at 

different operational levels. This section defines the accountability structures established by the West 

Virginia Board of Education through policy and initiatives, the West Virginia Legislature through code, 

West Virginia Department of Education through the design of the Framework for High Performing 

School Systems, and the plan for implementing 21st century skills.  

3. Identified Achievement Gap Groupings and Performance Factors Impacting the Achievement Gap 
reviews the current literature associated with factors that contribute to poor student achievement 
and/or the achievement gap. This section identifies the subgroups within West Virginia, their 
performance on state and national assessments, their associated achievement gaps, performance 
factors such as school attendance and graduation rates, and other factors affecting performance that 
need to be improved by the collaborative efforts of West Virginia educators and state leaders through 
the Partnership of 21st Century Skills. 

4. State Public School Subgroup Impact Data (Assessment and Additional) provides longitudinal 

assessment data by subgroup for national and state assessments, including WESTEST, NAEP, ACT, ACT 

PLAN, ACT EXPLORE, SAT, CTE ACT WorkKeys, CTE End-of-Course Exams, and HSTW assessments, as 

well as summaries and findings. Additional data also provided by subgroup include Advanced 

Placement, Attendance Rate, Dropout Rate, Graduation Rate, College Going Rate, Retention Rate, 

healthy literacy data, and CTE Placement in Employment or Postsecondary Education. 

5. Closing the Achievement Gap Initiatives in West Virginia describes each program and/or strategy that 

the West Virginia Board of Education and the West Virginia Department of Education have developed 

and implemented to improve student achievement and to close the performance gap for all students. 

A comprehensive listing of systematic, systemic initiatives to promote 21st century instruction, 

learning, and assessment is followed by a summary of specific programmatic initiatives to address 

http://wvde.state.wv.us/data/cag2008.pdf
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closing the achievement gaps of identified subgroups. Numerous structural initiatives and processes to 

restructure public education in West Virginia are presented within the framework of before-school, 

during-school, and after-school programs.   

6. Conclusions from the data have been embedded in the Identified Achievement Gap Groupings section. 

The conclusions drawn are based on State and National Public School Subgroup Impact Assessment 

Data, Additional Impact Data, and the Closing the Achievement Gap Initiatives.  

7. Recommendations are based on the conclusions drawn in this report from each area in which trend 

data have been collected, as well as for the Closing the Achievement Gap Initiatives.  

Other changes to this second edition include the use of original artwork by West Virginia students to enhance 

divider pages within the document. This student artwork reminds all educational stakeholders of the importance 

of integrating coƎƴƛǘƛǾŜΣ ǇƘȅǎƛŎŀƭΣ ŀƴŘ ŜƳƻǘƛƻƴŀƭκŀǊǘƛǎǘƛŎ ƛƴǘŜƭƭƛƎŜƴŎŜǎ ƛƴǘƻ ŀƭƭ ǎǘǳŘŜƴǘǎΩ ŜŘǳŎŀǘƛƻƴŀƭ ŜȄǇŜǊƛŜƴŎŜǎΦ  

This report presents a comprehensive collection of assessment data for analysis and other valuable indicators that 

can be used to analyze and monitor West ±ƛǊƎƛƴƛŀΩǎ ǇǊƻƎǊŜǎǎΦ !ŘŘƛǘƛƻƴŀƭƭȅΣ ǘƘŜ ǳǎŜ ƻŦ ǘƘƛǎ ǊŜǇƻǊǘ ǿƛƭƭ ŀǎǎƛǎǘ ƭƻŎŀƭ 

school district leadership in prioritizing achievement indicators and organizing decision making with regard to 

student achievement. With the July 2008 online publication of the CAG report, it was determined that sections of the 

report would be updated in alternate years. For example, impact assessment data from the WESTEST and other state 

and national assessments would be updated in 2009, and other sections of the report would be updated for public 

release in 2010. 

2.2 Professional Development Stakeholders Report    

In November 2006, the West Virginia Professional Development Stakeholder Group Report was presented to the 
West Virginia Board of Education. The report included a number of recommendations to guide the development of 
a comprehensive professional development program that would further the goals of the Global21 Initiative. The 
following recommendations were made: 

V Develop a comprehensive, results-oriented vision, goal, and plŀƴ ŦƻǊ ǘƘŜ ǎǘŀǘŜΩǎ ǇǊƻŦŜǎǎƛƻƴŀƭ 
development system. 

V 9ƴǎǳǊŜ ŎƻƭƭŀōƻǊŀǘƛƻƴ ŀƳƻƴƎ ǘƘŜ ǎǘŀǘŜΩǎ ǇǊƛƳŀǊȅ ǇǊƻŦŜǎǎƛƻƴŀƭ ŘŜǾŜƭƻǇƳŜƴǘ ǇǊƻǾƛŘŜǊǎτWVDE, West 
Virginia Center for Professional Development (WVCPD), Institutes of Higher Education (IHEs), Regional 
Education Service Agencies (RESAs), and Local Education Agencies (LEAs). Such collaboration might be 
reflected in άŎƻƴǘŜƴǘ ŀŎŀŘŜƳƛŜǎέ ǘƘŀǘ ǿƻǳƭŘ ōŜ collaboratively designed to instruct state leaders in 
ƳŜǘƘƻŘǎ ǘƻ ǘŜŀŎƘ ²Ŝǎǘ ±ƛǊƎƛƴƛŀΩǎ ƴŜǿ ŎǳǊǊƛŎǳƭǳƳ όǊŜǾƛǎŜŘ Content Standards and Objectives, 
technology skills, and learning skills) necessary for the 21st century learner. This design could also 
include subject-based networks for teachers to convene as learning communities as follow-up to the 
content academies. 

V Adopt professional development standards as the foundation of the West Virginia professional 
development system. 

V Adopt a standards-based approach to the development, licensure, and re-licensure of educators, 
including standards for school leaders that promote a vision of district and school administrators as 
educational leaders. 

V Ensure that educators are prepared to effectively use student data and assessment for learning 
strategies to determine professional development priorities. 

V Recommend revisions to the existing funding formula and school calendar to reduce the barriers of 
time and resources for professional development. 

V Make teacher competence in cultural understanding and teaching diverse learners a priority for 
professional development. 
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The report explicateŘ ǘƘŜ ²Ŝǎǘ ±ƛǊƎƛƴƛŀ .ƻŀǊŘ ƻŦ 9ŘǳŎŀǘƛƻƴΩǎ ǊŜǎǇƻƴǎƛōƛƭƛǘȅ ǘƻ ŜƴǎǳǊŜ ǘƘŀǘ ǘƘŜ ǎǘŀǘŜΩǎ ŜŘǳŎŀǘƻǊǎ ŀǊŜ 
ǿŜƭƭ ǇǊŜǇŀǊŜŘ ǘƻ ǘŜŀŎƘ ǘƻŘŀȅΩǎ ǊƛƎƻǊƻǳǎ ŀŎŀŘŜƳƛŎ ŎƻƴǘŜƴǘ ƛƴ ŀ нмǎǘ ŎŜƴǘǳǊȅ ŎƻƴǘŜȄǘΣ ŀƴŘ ǘƻ ǘŜŀŎƘ ǘƘŜ ǘŜŎƘƴƻƭƻƎȅ 
skills and learning skills that are part of Wesǘ ±ƛǊƎƛƴƛŀΩǎ ŎǳǊǊƛŎǳƭǳƳΦ ²ƛǘƘƻǳǘ ŀ ŎƻƻǊŘƛƴŀǘŜŘ ǎǘŀǘŜǿƛŘŜ ǎȅǎǘŜƳ ƻŦ 
professional development, the WVBE would be hampered in achieving its constitutional obligation of providing this 
thorough and efficient education. The WVBE is committed to establishing a comprehensive statewide system of 
ǇǊƻŦŜǎǎƛƻƴŀƭ ŘŜǾŜƭƻǇƳŜƴǘ ŦƻǊ ƛǘǎ ŜŘǳŎŀǘƻǊǎ ǎƻ ǘƘŀǘ ²Ŝǎǘ ±ƛǊƎƛƴƛŀΩǎ ǎǘǳŘŜƴǘǎ ƭŜŀǾŜ ǘƘŜ ǇǳōƭƛŎ ǎŎƘƻƻƭǎ ǊŜŀŘȅ ǘƻ ŜƴǘŜǊ 
the world awaiting them. 

2.3 Office of Education Performance Audits (OEPA) Report  

The Office of Education Performance Audits assists the West Virginia Board of Education, the legislature, the 
governor, and the Process for Improving Education Council in establishing and maintaining a system of education 
performance audits that measures the quality of education and the preparation of students, based on standards 
and measures of student, school, and school system performance and progress and the processes necessary in 
providing a thorough and efficient system of education in West Virginia. In October 2006, a report titled Report on 
the Recommendations of the Education Performance Audit Study Committee was issued. The report described the 
recommendations from each subcommittee involved in the study: (1) Annual Performance Measures, (2) High 
Quality Standards, (3) Accreditation of Schools and Approval of Counties, and (4) Education Performance Audit 
Processes and Procedures. The major recommendations in the report are as follows: 

1. Retain all components of the NCLB adequate yearly progress (AYP), with the exception of (a) moving 
the 10th-grade assessment to the 11th grade, and (b) developing a modified assessment on modified 
standards. 

2. Include revised high-quality standards in the following six areas to be used as self-assessment by 
schools and districts to replace OEPA checklist and measured through an online rubric: 
a. Implement a rigorous standards-based 21st century curriculum for all students that is aligned with 

content standards. 
b. Use 21st century instructional processes that are research based, learner focused, relevant to 

students, and engage learners in quality meaningful work. 
c. Develop a strong learning-centered cohesive culture built on a set of core beliefs and characterized 

by the correlates of effective schools. 
d. Meet the academic, physical, and social/emotional needs of all students and develop positive 

relationships with families and the community. 
e. Utilize principles of continuous improvement and effective strategic planning to meet the needs of 

all learners. 
f. Implement management practices that assure an efficient and effective operation conducive to 

21st century learning. 
3. Develop a new accreditation and school recognition system that incorporates 21st century 

expectations and includes an index of assessment measures and other indicators. The NCLB 
requirements would remain, but not be central in the accreditation of schools. 

4. Design an on-site review process that is triggered by performance data that can verify strengths and 
deficiencies and is based on the six components of high-quality standards. 

2.3.1 Creation of County Index System for Determining School Accreditation  

As a result of the 2006 recommendations listed above, the Office of Education Performance Audits and a group of 
stakeholders collaborated to create an indexing system to be used for school accreditation in the state of West 
Virginia. This system takes advantage of more than 20 indicators of school performance to determine a rating for 
each school, which is then used in conjunction with the federally mandated AYP program. The indicators used by 
the index include school scores on various required state tests, attendance rate, percentage of highly qualified 
teachers, availability of Advanced Placement courses, graduation rate, and more. After a score has been 

http://oepa.state.wv.us/
http://oepa.state.wv.us/resources.htm
http://oepa.state.wv.us/resources.htm
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determined for each school, the schools are placed in groups by programmatic levelτprimary, middle, and 
secondary. Each of these groups is then ordered from highest to lowest by score, and the score range is broken 
into quartiles. The quartiles are used to determine school performance for that year. For more information, see 
West Virginia Board of Education Policy 2320. 

2.4 Task Force to Improve Results for Students in High -Need Populations  Report  

During the summer of 2006 the Division of Curriculum and Instructional Services led a cross-office effort to 
investigate the issues surrounding the achievement gap among subgroups and between subgroups and all 
students. The Task Force to Improve Results for Students in High-Need Populations focused its inquiry and 
subsequent recommendations on students who are economically disadvantaged, students with disabilities, and 
students in minority populations. In mid-August the recommendations and strategic plan of the Task Force were 
presented to the Task Force at large. The Improving Results for Students in High Need Populations: A Strategic Plan, 
which addresses these achievement gaps through 16 Priority Recommendations that emerged from five Action 
Work Groups, centered the discussion for groups across the state to gain feedback on effective implementation. 
Each of the 16 recommendations is reviewed on a semiannual basis to determine progress toward the goals 
inherent in the recommendations. 

Bringing each goal to completion so that improved results for these populations can be ensured is a multiyear 
effort across WVDE, RESAs, local school districts, and community organizations. The collective goal is to establish a 
structure through which the WVDE can further the evolving work and establish the foundation for new efforts. As 
a result, the Strategic Plan will remain a dynamic and flexible document that accommodates insights and new 
research as the work continues.  

2.5 High School Task Force Report  

¢ƘŜ IƛƎƘ {ŎƘƻƻƭǎ ŦƻǊ ²Ŝǎǘ ±ƛǊƎƛƴƛŀΩǎ CǳǘǳǊŜ ¢ŀǎƪ CƻǊŎŜ ǿŀǎ ŎƻƴǾŜƴŜŘ ƛƴ CŜōǊǳŀǊȅ нллр ǳƴŘŜǊ ǘƘŜ ƭŜŀŘŜrship of 
then-State Superintendent of Schools David Stewart. The purposes of the task force were to review the status of 
West Virginia high schools in the context of the available performance data and research-based practices; make 
recommendations to the State Board of Education in reference to policies, statutes, and practices that will result in 
ALL students achieving success in high school and postsecondary pursuits; and propose a plan of action that will 
put the agreed-upon recommendations into practice at the high school level. The task force released its report, 
titled ! ±ƛǎƛƻƴ ŦƻǊ {ǘǳŘŜƴǘ {ǳŎŎŜǎǎΥ IƛƎƘ {ŎƘƻƻƭǎ ŦƻǊ ²Ŝǎǘ ±ƛǊƎƛƴƛŀΩǎ CǳǘǳǊŜ, in August 2005. ¢ƘŜ ¢ŀǎƪ CƻǊŎŜΩǎ Ǿƛǎƛƻƴ 
is clear: all West Virginia high school students will graduate with the knowledge and skills needed for success in 
postsecondary education, the workplace, and life. The Task Force made five sets of recommendations, organized 
ŀŎŎƻǊŘƛƴƎ ǘƻ ǘƘŜ bŀǘƛƻƴŀƭ DƻǾŜǊƴƻǊǎ !ǎǎƻŎƛŀǘƛƻƴΩǎ Acǘƛƻƴ !ƎŜƴŘŀ ŦƻǊ LƳǇǊƻǾƛƴƎ !ƳŜǊƛŎŀΩǎ IƛƎƘ {ŎƘƻƻƭǎΦ Included 
were suggested action steps and strategies for each recommendation. Below are the recommended action steps 
organized by the Action Agenda. 

V Increase the value of the high school diploma. 
o Assure currƛŎǳƭŀ ŀǊŜ ŀƭƛƎƴŜŘ ǘƻ ǇǊƻǾƛŘŜ ǊŜƭŜǾŀƴŎŜ ŀƴŘ ǊƛƎƻǊ ŦƻǊ ǎǘǳŘŜƴǘǎΩ ǇƻǎǘǎŜŎƻƴŘŀǊȅ ŀƴŘ ŎŀǊŜŜǊ 

success. 
o Make the senior year more challenging and meaningful for all students. 
o Provide college and work readiness credentials for all students. 

V Redesign the high school experience to reflect rigor and relevance for all students. 
o Increase learning opportunities for all students. 
o Engage students in relevant and rigorous curricula and instruction. 
o Provide guidance and advisement activities to assist all students in making informed decisions. 
o Improve student transitions from middle grades to high school. 

V Support student success with excellent teachers and principals. 

http://wvde.state.wv.us/policies/p2320.pdf
http://wvde.state.wv.us/highneeds/Special%20Ed%20Executive%20Summary%20on%20A%20Strategic%20Plan%20Mini%20Booklet.pdf
http://wvde.state.wv.us/hstw/vision.pdf
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o Provide teachers and principals with instructional resources, time, and ongoing professional 
development for implementing new curricula and research-based instructional methods. 

o Recruit, employ, and retain effective teachers and principals. 
V Set meaningful benchmarks and hold high schools accountable for student success. 

o Create a state accountability system that expects high-performing high schools for all students. 
o Build an integrated data system across K-12, postsecondary, and employment security. 
o Provide targeted and aggressive technical assistance to low-performing high schools. 

V Ensure a seamless system of education, pre-K through adulthood. 
o Create a sustainable and effective P-20 council. 
o 9ƴƎŀƎŜ ŦŀƳƛƭƛŜǎ ŀƴŘ ŎƻƳƳǳƴƛǘƛŜǎ ŀǎ ǇŀǊǘƴŜǊǎ ƛƴ ǎǳǇǇƻǊǘƛƴƎ ǎǘǳŘŜƴǘǎΩ ǎƻŎƛŀƭΣ ŜƳƻǘƛƻƴŀƭΣ ŀƴŘ 

academic needs. 
o Use technology as an avenue to maintain open communication between home and school. 
o Re-engage adults and out-of-school youth without diplomas or GEDs in the educational system. 
o Create a directory and clearinghouse of career and education resources/information accessible to 

all students and families. 
o Emphasize nutrition and lifelong wellness across the high school curriculum. 

The West Virginia Board of Education received a grant from the National Association of State Boards of Education 
(NASBE) in 2009 to convene stakeholders to re-examine progress made in implementing the recommendations 
from the 2005 report A Vision for Student Success. Whereas the 2005 report focused primarily on what systems 
ŀƴŘ ǎŎƘƻƻƭǎ ǎƘƻǳƭŘ ŘƻΣ ǘƘŜ нллф ǎǘŀƪŜƘƻƭŘŜǊǎΩ ƳŜŜǘƛƴƎ ǿƛƭƭ focus on student outcomes.  

2.6 Technology Report  and the State Education al Technology Plan  

In June 2006, the WVDE released the document ¢ŜŎƘƴƻƭƻƎȅ ŦƻǊ нмǎǘ /ŜƴǘǳǊȅ [ŜŀǊƴŜǊǎΥ ²Ŝǎǘ ±ƛǊƎƛƴƛŀΩǎ 
Comprehensive Report of Findings and Recommendations, which was developed by a statewide advisory 
committee of educational technology experts and other stakeholders. This report, known as the CRFR, was 
presented to the West Virginia Board of Education, West Virginia LegislatureΣ ǘƘŜ DƻǾŜǊƴƻǊΩǎ hŦŦƛŎŜ ƻŦ ¢ŜŎƘƴƻƭƻƎȅ, 
and other educational entities. The 96 recommendations were incorporated into the completion/revision of the 
State Educational Technology Plan, which was formatted consistently with the online 5-year strategic plans 
dŜǾŜƭƻǇŜŘ ōȅ ²Ŝǎǘ ±ƛǊƎƛƴƛŀΩǎ ǎŎƘƻƻƭ ǎȅǎǘŜƳǎ ŀƴŘ ǎŎƘƻƻƭǎΦ The Technology Plan incorporated recommendations 
from federally funded Evaluating State Educational Technology Projects (ESETP) conducted on two West Virginia 
programs. The Enhancing Education Through Technology (EETT) evaluation showed positive impacts on student 
achievement and instructional utilization of computers by teachers and students. In addition, the West Virginia 
Virtual School courses were found to be equal to face-to-face instruction and to provide equitable access to 
courses. The CRFR for educational technology for 21st century learners incorporated the following: 

V Commitment to work with all stakeholders and partners to maximize efficiency of effort and resources 
V Integration of 21st Century Learning key elements, learning skills, and technology tools 
V Summary of current status of access to equipment, infrastructure, software, professional 

development, and technical assistance 
V Identification of defined areas of need 
V Determination of interventions to address needs 
V Flexibility to adjust the plan based on developing technology, federal and state requirements, and 

changing local school and district needs 
V Commitment to implement the recommendations fƻǊ ²Ŝǎǘ ±ƛǊƎƛƴƛŀΩǎ ŦǳǘǳǊŜ 

The resulting State Educational Technology Plan for 2007-2010 includes the following goals and objectives:  

1. Goal 1 (Integration/Instruction): To continue to advance comprehensive, standards-based technology 
resources and online opportunities 
1.01. To focus on using 21st century digital resources to improve achievement of all students 

http://wvde.state.wv.us/highneeds/WV%20Technology%20Comprehensive%20Report%20-%20Final%20-%20Full.pdf
http://wvde.state.wv.us/highneeds/WV%20Technology%20Comprehensive%20Report%20-%20Final%20-%20Full.pdf
http://wvde.state.wv.us/evaluation
http://access.k12.wv.us/techplan/WV%20State%20Tech%20Plan.pdf
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1.02. To provide students with equitable access to virtual courses for a more complete, rigorous 
curriculum that otherwise would not be available 

1.03. To promote collaboration with various partners for improved collaboration and use of 21st 
century resources 

1.04. To ensure districts and schools are completing strategic plans that address all federal 
technology compliances and plan for standards-based instruction for improved 21st century 
instruction 

2. Goal 2 (Infrastructure): To advance a comprehensive, standards-based technology infrastructure 
(computers/presentation stations/bandwidth/Internet access/Student Information System) 
2.01. To increase the percentage of West Virginia schools with industry-supported operating 

systems to provide students with equitable access 
2.02. To increase the number of instructional presentation tools (e.g., data projectors, interactive 

whiteboards, handheld digital devices) to provide 21st century instructional environment 
2.03. To purchase and allocate sufficient bandwidth to support 21st century instruction 
2.04. To purchase and allocate sufficient Internet access to support 21st century instruction 
2.05. To establish and maintain up-to-date contracts to support a standards-based infrastructure for 

purchasing technology that allows for standardization and cost benefits 
2.06. To maintain a current and comprehensive statewide management and information system 

with a high degree of availability 
3. Dƻŀƭ о όtǊƻŦŜǎǎƛƻƴŀƭ 5ŜǾŜƭƻǇƳŜƴǘύΥ ¢ƻ ǘǊŀƴǎŦƻǊƳ ǘŜŀŎƘŜǊǎΩ ƛƴǎǘǊǳŎǘƛƻƴ ǿƛǘƘ ƻƴƭƛƴŜ ŀƴŘ ƻƴ-site 

collaborative support/technology integration professional development 
3.01. To increase use of online professional development by West Virginia teachers 
3.02. To provide sustained, job-embedded professional development (both online and on-site 

collaborative support) that prepares teachers to transform instruction by integrating 
technology into the curriculum 

3.03. To promote and support (based on annual funding) West Virginia teachers receiving 
technology integration training so they may act as instructional support personnel in the 
school setting 

4. Goal 4 (Assessment/Evaluation): To enhance 21st century instruction based on best practices learned 
from research-based evaluations and 21st century classroom assessments 
4.01. To design a technology literacy skills self-assessment available for all educators to support 21st 

century classroom assessments 
4.02. To design and implement an eighth-grade assessment of information, communications, and 

technology (ICT) literacy 
4.03. To comply with the OEPA regulations and guidelines regarding school and district 

improvement audits that include the use of technology 

2.6.1 Broadband Access 

High-speed broadband Internet access for all students is vital to prepare them for a future of global 
competitiveness. The following are four critical areas of use in WV schools: 

V Access to online rigorous courses (AP, foreign language, advanced math and science, etc.) that would 
not be available in the regular school curriculum. The West Virginia Department of Education's 
Education Technology for 21st Century Learners Strategic Work Plan recommends that all students 
complete at least one comprehensive structured online instructional learning experience. These online 
learning opportunities prepare students for real-world and lifelong learning. 

V Access to comprehensive online assessment. Online assessments provide timely and critical data for 
assessing student learning, thus allowing for effective data-driven decision making by teachers and 
administrators. West Virginia now conducts online writing assessments and plans to conduct 21st 
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Century Skills assessments in the near future, as recommended in the Education Technology for 21st 
Century Learners. 

V Access to engaging online multimedia resources that provide opportunities for students to engage in 
real-world problem solving, communication/collaboration, and development of creative solutions to 
problems. 

V Access for WV educators to online professional development courses providing anytime, anywhere 
learning opportunities. The need for professional development is high. To address this need, the West 
Virginia Department of Education has entered into a collaborative effort to build local e-Learning for 
Educators that will serve the teacher quality and professional development needs of each state. 

 

To address the critical need areas above, West Virginia schools must look beyond the next few years to the 5- to 7-
year recommendations of the national broadband report from the State Education Technology Directors 
Association (SETDA). In June 2008, SETDA released High-Speed Broadband Access for All Kids: Breaking through the 
Barriers to address the growing concern and critical need for high-speed Internet access among ǘƘŜ ǎǘŀǘŜΩǎ districts 
and schools. In a technology-rich learning environment for the next 2 to 3 years, SETDA recommends an external 
Internet connection to the Internet service provider of 10 Mbps per 1,000 students/staff and internal wide-area 
network connections (WAN) from the district to each school and among schools of at least 100 Mbps per 1,000 
students/staff. In a technology-rich learning environment for the next 5 to 7 years, SETDA recommends an external 
Internet connection to the Internet service provider of 100 Mbps per 1,000 students/staff and internal wide-area 
network connections from the district to each school and among schools of at least 1 Gbps per 1,000 
students/staff. 

Governor Manchin convened the West Virginia Education Broadband Subcommittee to evaluate schools and 
classrooms in the state and submit recommendations for connecting all of West Virginia's children to broadband. 
The subcommittee made the following recommendations: 

V High schools or any facility with a student population of over 500 will have a minimum committed 
information rate (CIR) of 10 megabits per second (Mbps) access into the school by 2011. 

V Middle and junior high schools, or any facility with a student population between 200 and 500, will 
have a minimum CIR of 4.5 Mbps access into the school by 2011. 

V Elementary schools will have a minimum CIR of 1 Mbps access into the school by 2011. 

V All high schools will have campuswide wireless access by 2011. 

During FY2009, the WVDE has doubled Internet access bandwidth at each of the two Points of Presence (POP) 
from 225 Mbps to 450 Mbps for a total of 900 Mbps. Future plans are to double Internet Access at each POP to 1 
Gbps during FY2010, based on E-rate funding approval. 

http://wvde.state.wv.us/highneeds/WV%20Technology%20Comprehensive%20Report%20-%20Final%20-%20Full.pdf
http://wvde.state.wv.us/highneeds/WV%20Technology%20Comprehensive%20Report%20-%20Final%20-%20Full.pdf
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3. Management and Organization 

In taking on the major challenge of embedding 21st century skills instruction into ²Ŝǎǘ ±ƛǊƎƛƴƛŀΩǎ ŜŘǳŎŀǘƛƻƴ ǎȅǎǘŜƳΣ 
it was essential that WVDE make some changes in its organization and structure. This reorganization, directed by 
the State Superintendent of Schools, included changes at all levels. In addition to reorganization efforts, WVDE, 
along with the Governor of West Virginia, established additional support to assist with the planning and 
procedures involved in incorporating 21st Century Skills in the state.  

The newly developed initiatives also created the need for planning documents and additional resources to support 
the implementation of the Global21 Initiative in the state. WVDE developed planning documents, or frameworks, 
that aligned to the goals of the initiative and identified 39 critical elements to be addressed through the 
development of division, office, school, and district work plans and implementation of those work plans. 

In its budget requests to the state legislature, WVDE has included improvement requests that support programs 
associated with these new initiatives. They also recently revised the formula for state-aided funding to align it with 
the goals of the Global21 Initiative.  

3.1 Reorganization of WVDE  

In February 2006, WVDE began to reorganize to achieve greater focus on 21st Century Learning. Changes included 
combining offices as well as moving some offices to new divisions. Also, changes in management personnel within 
WVDE improved the management and expertise of each unit. The focus of the reorganization was to increase 
efficiency and capacity of the WVDE to support 21st century instruction and learning in all classrooms. 

3.1.1 Current Organization of WVDE  

The current structure of WVDE consists of five divisions: Superintendent, Curriculum and Instructional Services, 
Educator Quality and System Support, Student Support Services, and Technical and Adult Education Services.  

Office of the Superintendent  

The Office of the Superintendent includes the State Superintendent of Schools and his executive staff. The office is 
led by the Deputy Superintendent, who oversees the work of seven offices: Legal Services, Internal Operations, 
School Finance, Communications, Human Resources, Information Systems, and the Executive Assistant to the State 
Superintendent.  

The Office of Legal Services provides legal counsel to the Department of Education and to the State Board of 
Education, along with providing state educators and the general public with day-to-day information about 
ŀǇǇƭƛŎŀōƭŜ ƭŀǿ ǊŜŦŜǊŜƴŎŜǎ ŀƴŘ ǎǳǇŜǊƛƴǘŜƴŘŜƴǘΩǎ ƛƴǘŜǊǇǊŜǘŀǘƛƻƴǎΦ ¢ƘŜ ƻŦŦƛŎŜΩǎ ǘǿƻ ŀǘǘƻǊƴŜȅǎ ŀƴŘ ƻƴŜ ƛƴǾŜǎǘƛƎŀǘƻǊ 
also assist in teacher termination hearings and license revocation cases, formal grievances, court cases, and 
Freedom of Information Act requests.  

The Office of Internal Operations provides fiscal services for the following entities: the West Virginia Board of 
Education, the West Virginia Department of Education (WVDE), the Cedar Lakes Conference Center, more than 20 
Institutional Education facilities throughout the state, the {ǘŀǘŜ .ƻŀǊŘΩs Office of Educational Performance Audits, 
and the West Virginia Schools for the Deaf and BliƴŘΦ ¢ƘŜ ƻŦŦƛŎŜΩǎ ŎǳǎǘƻƳŜǊǎ ŀƭǎƻ ƛƴŎƭǳŘŜ ǾŜƴŘƻǊǎ ǿƘƻ ŎƻƴŘǳct 
business with any of these entities. Areas of service include cash management, grants management, subrecipient 
disbursements, purchasing, payment of claims for programs administered by the Office of Child Nutrition, travel 
reimbursements with or travel reimbursements without stipends paid to consultants, accounts payable, accounts 
receivable, and payroll.  

http://wvde.state.wv.us/org-chart.pdf
http://wvde.state.wv.us/superintendent.html
http://wvde.state.wv.us/directory/more/McClanahan/Jack/
http://wvde.state.wv.us/internaloperations/
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The Office of School Finance collects, organizes, and summarizes finance information and data about school 
districts in West Virginia. Data include salaries, enrollment, state aid funding formula, revenues and expenditures, 
and property tax and levies. 

The Office of Communications is in charge of all internal and external communications, including public relations, 
marketing, news media, and Web site development. The office also oversees publications, internal printing 
services, and graphic design, and conducts and/or cosponsors various events for the WVDE. A review of the 
²±59Ωǎ Web page emphasizes the large volume of information provided to state educators, parents, students, and 
the school community. This office also heads up a department-wide technology team charged with discussing 
ǘŜŎƘƴƻƭƻƎȅ ƛǎǎǳŜǎΣ ǇƭŀƴƴƛƴƎ ŦƻǊ ŦǳǘǳǊŜ ǘŜŎƘƴƻƭƻƎȅ ǳǎŜΣ ŀƴŘ ōǳƛƭŘƛƴƎ ŀǾŜƴǳŜǎ ƻŦ ŎƻƳƳǳƴƛŎŀǘƛƻƴ ŀƳƻƴƎ ǘƘŜ ²±59Ωǎ 
various offices and their initiatives.  

The Office of Human Resources assists WVDE employees by providing a central source of employment-related 
information and services. CǊƻƳ ǘƘƛǎ ƻŦŦƛŎŜΩǎ home page employees can access job postings, assistance documents 
for interviewing/hiring/evaluating/terminating employees, the current agency handbook, the agency 
organizational structure, and employee evaluation and plan of assistance forms. This office oversees the Associate 
Staff Tuition Reimbursement Program, the Leave Donation Program, the New Employee Mentor Program, the 
Teacher of the Year Program, the Schools of Excellence for 21st Century Learning Program, and agency parking, in 
ŀŘŘƛǘƛƻƴ ǘƻ ōŜƛƴƎ ǘƘŜ Ǉƻƛƴǘ ƻŦ ŎƻƴǘŀŎǘ ŦƻǊ 9ǉǳŀƭ 9ƳǇƭƻȅƳŜƴǘ hǇǇƻǊǘǳƴƛǘȅ ƛǎǎǳŜǎΣ ²ƻǊƪŜǊǎΩ /ƻƳǇŜƴǎŀǘƛƻƴΣ ŀƴŘ 
other personnel matters.  

The Office of Information Systems oversees the West Virginia Education Information System (WVEIS), which was 
created in 1990 to ensure standardized data collection and reporting to the West Virginia Department of 
Education. By consolidating individual district computer systems into several larger Regional Education Service 
Agency (RESA)-based systems for reporting, processes were streamlined and individual district expenses were 
reduced. The WVEIS project has grown to include every district Board of Education office and school in West 
Virginia and has formed a Wide Area Network (WAN) with links to each of the eight RESA offices and the State 
Department of Education. Student applications on the WVEIS network include student scheduling, student 
attendance, student grading, and several custom programs. Financial and employee applications include payroll 
processing, human resources, fixed asset inventory, warehousing, and purchasing. The WVEIS is the West Virginia 
ǇǳōƭƛŎ ǎŎƘƻƻƭ ǎȅǎǘŜƳΩǎ Řŀǘŀ ǿŀǊŜƘƻǳǎŜΦ  

The Executive Assistant to the Superintendent is responsible for special projects assigned by the Superintendent 
and for a variety of organizational matters: provides information/responds to inquiries about policy and education 
laws, including graduation requirements, waivers to State Board policies, veteran diplomas, nonpublic and home 
schools, and summer school approval; frequently serves as a liaison to the State Board of Education and performs 
tasks as requested by the Board; and represents the State Superintendent of Schools when he is unable to attend 
functions and assists with his correspondence.  

Division of Curriculum and Instruction  

The Division of Curriculum and Instruction, led by a division Assistant Superintendent, was reorganized to give 
leadership and technical support to assist districts and schools provide classroom instruction that integrates 
rigorous content skills with learning skills and technology tools within relevant context and through engaging 
learning experiences. To maximize efficiency and coordinate efforts, Executive Directors of all four major offices 
and the Assistant Superintendent form a team to guide and support all activities and functions for each office. The 
Division consists of the following offices: Instruction, Assessment and Accountability, Instructional Technology and 
Special Programs, and Extended and Early Learning. The Division has been constituted with offices whose functions 
are interrelated, and the effectiveness of any one office is interdependent on the work of the other offices. This 
alignment of function within one division allows for major initiatives to be supported in a cohesive, unified 
approach to ensure common focus and purpose.  

http://wvde.state.wv.us/finance/
http://wvde.state.wv.us/
http://wvde.state.wv.us/hr
http://wveis.k12.wv.us/
http://wvde.state.wv.us/dci/
http://wvde.state.wv.us/directory/more/Marple/Jorea/
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The Office of Assessment and Accountability is divided into four components: assessment, research, special 
education monitoring, and Title I. The assessment staff design, develop, and administer state tests and provide 
training to local school districts on administration and use of results. The research staff provide technical data in 
the assessment development process and interact with the vendor psychometricians to assure technical quality. In 
2008 WVDE created a Research and Evaluation group within the Office of Assessment and Accountability. The 
Research group provides WVDE with expertise in literature reviews, research studies, internal program 
evaluations, joint external evaluations, data analysis, and the framework to conduct ongoing systematic evaluation 
activities. ¢ƘŜ ƎǊƻǳǇΩǎ Web site provides proposals, selected projects, external research reviews, and research 
studies completed by Research and Evaluation. Research and Evaluation will assist WVDE in evaluating 
ŘŜǇŀǊǘƳŜƴǘŀƭ ŜŦŦƻǊǘǎ ǘƻ ǊŜǎǘǊǳŎǘǳǊŜ ǘƘŜ ǎǘŀǘŜΩǎ ŜŘǳŎŀǘƛƻƴŀƭ ǎȅǎǘŜƳ ŦƻǊ нмǎǘ ŎŜƴǘǳǊȅ ƛƴǎǘǊǳŎǘƛƻƴΣ ǘŜŀŎƘƛƴƎΣ ƭŜŀǊƴƛƴƎΣ 
assessment, monitoring, and reporting. The special education monitoring staff monitor local school districts with 
regard to implementing federal regulations and guidelines, and provide technical assistance to district special 
education directors. The Title I staff work with local Title I directors throughout the school year to implement the 
federal regulations and guidelines and to provide technical assistance.  

The Office of Instruction is headed by an Executive Director. There are two Assistant Directors. One works with the 
English, Arts, Social Studies, and Instructional Materials coordinators, and the other works with the Math, Science, 
Math/Science Partnership, and Professional Development coordinators. The work of this office centers around 
developing teacher leaders who understand quality lesson design and effective instructional strategies. This is 
done through professional development such as the Teacher Leadership Institute, the Model Classroom initiative, 
the Social Studies Institute, Elementary Mathematics Model Lessons, and the new kit-based science initiative for 
elementary teachers. Teachers who work in this office have become skilled practitioners through participation in 
the development of curricular materials such as standards-based units, Instructional Guides, model lessons, and 
Power Standards, all of which can be found on Teach 21, an online comprehensive resource for educators.  

The Office of Instructional Technology concentrates on the instructional implementation of 21st century tools and 
resources into the classrooms and curriculum areas. Instructional technology integration is based on the national 
International Society for Technology in Education (ISTE) standards and the 21st Century Skills Partnership 
frameworks. The office oversees and implements several statewide initiatives, including distance learning through 
the West Virginia Virtual School, Internet and intranet infrastructure and filtering, e-mail accounts for educators 
and K-12 students, WVLearns e-learning platform, district and school online technology plans, and the Technology 
Tools for Schools program at both the elementary and secondary levels. Also housed with the Office of 
Instructional Technology are the federal and partnership initiatives, including Title IID Ed Tech (EETT), two U.S. 
Department of Education Scientifically Based Research Grants, Technology Integration Specialists, E-rate, Intel, 
Thinkfinity, SAS inSchool, Oracle Think.com, Southern Regional Education Board (SREB), State Educational 
Technology Directors Association (SETDA), Consortium of School Networks (COSN), and Web 2.0 professional 
development for educators. 

During the reorganization, the Office of Special Education was reconfigured to be the Office of Special Programs: 
Extended & Early LearningΦ ¢Ƙƛǎ ǊŜƻǊƎŀƴƛȊŀǘƛƻƴ ŜȄǇŀƴŘŜŘ ǘƘŜ ƻŦŦƛŎŜΩǎ ǎŎƻǇŜ ƻŦ ǿƻǊƪ ǘƻ ƛƴŎƭǳŘŜ ŀƭƭ ǇǊŜ-K 
programming, the Reading First grant, statewide pre-K to 12 literacy effort, administration of IDEA, and programs 
to improve results for all students not achieving mastery in reading and math on the state assessment. Essentially, 
the work of this office looks at the subgroups of NCLB as well as the implementation of IDEA and pre-K, including 
targeted K-12 instructional interventions for low-achieving students. Its student scope includes universal pre-K to 
students with special needs, who are served to age 21. This office works closely with the Assessment and 
Accountability Office because of the special-needs populations and their rights, ensuring that assessments are 
accessible and accommodations are appropriate. The office works with the technology office to ensure that all 
special education and other teachers are using all available instructional technology resources to provide alternate 
resources for instruction that meet different learning styles. 

http://wvde.state.wv.us/oaa/
http://wvde.state.wv.us/oaa/research_projectsproposals.html
http://wvde.state.wv.us/instruction/
http://wvde.state.wv.us/teach21/
http://access.k12.wv.us/
http://www.cosn.org/
http://wvde.state.wv.us/ose/
http://wvde.state.wv.us/ose/
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Division of Educator Quality and System Support  

Led by the Special Assistant to the Superintendent, the Division of Educator Quality and System Support oversees 
two offices, two professional development initiatives, the e-Learning initiative, and two grant-funded programsτ
the Office of Professional Preparation (Certification) and the Office of School and School System Improvement; 
leadership development and classroom assessments for learning; and the 21st Century Community Learning 
Centers and the Closing the Achievement Gap programs. 

In addition to processing applications for educator licensure and reimbursement, the Office of Professional 
Preparation όhttύ ŎƻƻǊŘƛƴŀǘŜǎ ǘƘŜ ǎǘŀǘŜΩǎ ŜŘǳŎŀǘƻǊ ǊŜŎǊǳƛǘƳŜƴǘ ŀƴŘ ǊŜǘŜƴǘƛƻƴ ŜŦŦƻǊǘǎΣ ŀǎ ǿŜƭƭ ŀǎ ǘƘŜ ǎǘŀǘŜΩǎ ƘƛƎƘŜǊ 
education educator preparation programs. htt ŎƻƻǊŘƛƴŀǘŜǎ ǘƘŜ ǎǘŀǘŜΩǎ mentoring Web site, the National Board for 
Professional Teaching Standards program, the Transition to Teaching program, and the Troops to Teachers 
program. 

The Office of School/School System Improvement coordinates the state Title II programs and conducts the 
monitoring of those programs, in addition to overseeing the Closing the Achievement Gap, the 21st Century 
Community Learning Centers, and the e-Learning programs. 

School system and leadership development includes professional development for principals, superintendents, and 
district leadership teams. An 11-Řŀȅ ǇǊƻŦŜǎǎƛƻƴŀƭ ŘŜǾŜƭƻǇƳŜƴǘ ŜȄǇŜǊƛŜƴŎŜΣ ǘƘŜ нмǎǘ /ŜƴǘǳǊȅ tǊƛƴŎƛǇŀƭΩǎ [ŜŀŘŜǊǎƘƛǇ 
Institute provides 200 principals annually with high-quality leadership training. In addition, the 21st Century 
District Leadership Team Conference provides teams ŦǊƻƳ ŜŀŎƘ ƻŦ ǘƘŜ ǎǘŀǘŜΩǎ ŘƛǎǘǊƛŎǘǎ with high-quality 
professional development (6 days annually for 500 participants per 3-day conference). The office also oversees the 
state takeover of districts and low-performing schools identified as needing assistance; office staff members lead 
teams to work in each identified district. 

Leadership Development provides professional development and support to school districts. The 3-day West 
Virginia School System Leadership Team Conference provides learning experiences through large-group sessions, 
in-depth clinics, and team meetings for more than 500 participants biannually. Leadership Development also 
directs the Classroom Assessment Network, statewide cohorts of high-performing collaborative teams whose 
purpose is to support the growth of formative classroom assessment practices through Professional Learning 
Communities. The Classroom Assessment Network combines the power of 21st century balanced assessment 
practices and collaborative team processes to improve both student learning and teacher practice. This division 
also oversees the Classroom Assessments for Learning initiative. More information can be found in the 21st 
Century Balanced Assessment section of this document.  

Division of Student Support Services  

The Division of Student Support Services is composed of six offices: Child Nutrition, ESL-International Schools, 
Healthy Schools, Institutional Education Programs, School Facilities, and Transportation. Headed by a division 
Assistant Superintendent, the Division of Student Support Services provides services to school districts to assure 
that all students have the appropriate educational support services needed to successfully participate in the 
ƭŜŀǊƴƛƴƎ ǇǊƻŎŜǎǎΦ ¢ƘŜ 5ƛǾƛǎƛƻƴ ŀƭǎƻ ƻǾŜǊǎŜŜǎ ǘƘŜ 5ŜǇŀǊǘƳŜƴǘΩǎ ƛƴƛǘƛŀǘƛǾŜ ǘƻ ƘŜƭǇ ŘƛǎǘǊƛŎǘǎ ƛƴŎǊŜŀǎŜ ǇŀǊŜƴǘ ŀƴŘ 
community involvement in the educational process.  

The Office of Child Nutrition oversees the national school lunch program, the school breakfast program, the child 
and adult care food program, the summer food service program, and the family day care home program. The 
ƻŦŦƛŎŜΩǎ ǇǳǊǇƻǎŜ ƛǎ ǘƻ ŀŘƳƛƴƛǎǘŜǊ ŦŜŘŜǊŀƭ ƴǳǘǊƛǘƛƻƴ ǇǊƻƎǊŀƳǎ ǘƻ ŜƴǎǳǊŜ ŎƘƛƭŘǊŜƴ ǊŜŎŜƛǾŜ ƴǳǘǊƛǘƛƻǳǎ ƳŜŀƭǎ ŀƴŘ ǘƻ 
provide federal reimbursement to sponsors (e.g., schools, child care centers, Head Start facilities, residential 
centers). The office ensures program integrity through monitoring for compliance and adherence to federal 
regulations. 

The Office of ESL-International Schools, through its West Virginia Connections site, provides leadership, technical 
assistance, and support for schools that serve linguistically and culturally diverse students and assists all schools in 
providing appropriate international and multicultural education. This office oversees the implementation of 

http://wvde.state.wv.us/directory/more/Huffman/Karen/
http://wvde.state.wv.us/directory/office/Division+of+Educator+Quality+and+System+Support/
http://wvde.state.wv.us/certification
http://wvde.state.wv.us/certification
http://wvde.state.wv.us/mentorship
http://wvde.state.wv.us/nationalboard/
http://wvde.state.wv.us/nationalboard/
http://wvde.state.wv.us/transitiontoteaching
http://wvde.state.wv.us/troopstoteachers
http://21stcclc.k12.wv.us/
http://21stcclc.k12.wv.us/
http://wvde.state.wv.us/pd/elearning/catalog.php
http://classroomassessmentforlearning.googlepages.com/21CenturyAssessmentBrochureRevisedAp.pdf
http://wvde.state.wv.us/directory/office/Division+of+Student+Support+Services/
http://wvde.state.wv.us/directory/more/Cain/Pamela/
http://wvde.state.wv.us/directory/office/Office+of+Child+Nutrition/
http://wvde.state.wv.us/directory/office/Office+of+ESL+-+International+Schools/
http://wvconnections.k12.wv.us/
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federal Title III programs that serve students with limited English proficiency, World Language programs that 
increase student proficiency in world languages, the Chinese Guest Teacher program that brings native Chinese-
speaking teachers to West Virginia schools, and the West Virginia International School, which enables international 
students to successfully maintain their native language and culture.  

The Office of Healthy Schools is committed to helping students develop the health literacy and wellness skills that 
are included in the 21st Century Content. The Office does this by providing leadership and coordination for the 
instructional programs of health education, physical education, and driver education; health services, including 
school nursing care, and  linkages to mental health and oral health services; and environmental health initiatives, 
including positive school climate, tobacco control, Safe and Drug Free Schools, and local school wellness councils.  

The Office of Institutional Education Programs is responsible for the administration of education programs for 
institutionalized juveniles and adults in state pre-dispositional juvenile detention centers, correctional institutions, 
and regional jails. The office provides direct services in 43 institutions statewide. 

The Office of School Facilities ƻǾŜǊǎŜŜǎ ǘƘŜ ǎǘŀǘŜΩǎ тнт ŜŘǳŎŀǘƛƻƴ ōǳƛƭŘƛƴƎǎ ƛƴ ǊŜƎŀǊŘ ǘƻ ƛƴŘƻƻǊ ŀƛǊ ǉǳŀƭƛǘȅ ŀƴŘ 
compliance with health and safety standards, provides technical assistance and training to school district 
maintenance directors, conducts professional development for energy awareness and conservation through 
efficiency studies to counties, and reviews all plans for new construction for compliance and approval. The office 
also writes the guidelines for and approves ŜǾŜǊȅ ŘƛǎǘǊƛŎǘΩǎ мл-year comprehensive educational facilities plan 
(CEFP).  

The Office of Transportation annually certifies every bus driver in the state and ensures the Web-based training of 
all bus drivers. The office provides bus inspections in all school systems to ensure compliance and safety for the 
students. The major objective is to ensure that students get to and from school safely every day and are 
transported by certified and qualified bus drivers. The office oversees the funding of transportation needs in the 
state. 

Division of Technical and Adult Education Services  

Led by a division Assistant Superintendent, the Division of Technical and Adult Education Services is designed to 
prepare adults and secondary students for employment and lifelong learning. This division offers education 
programs and training through career and technical sites at more than 300 schools across the state. It is composed 
of four offices: Adult Education and Workforce Development; Career and Technical Instruction; Planning, 
Evaluation, Special Programs, and Support Services; and Technical and Secondary Program Improvement.  

The Office of Adult Education and Workforce Development oversees adult basic education, GED preparation, and 
DHHR grants for the retraining of adults, providing services for underemployed and unemployed workers. The 
office works directly with other agencies for workforce development in the state and is in charge of training for 
public service workers, such as firefighters, EMTs, waste water management employees, hazardous materials 
workers, and first responders. 

The Office of Career and Technical Instruction provides instructional supervision for all secondary and adult career 
and technical programs in the public schools and correctional institutions. The office administers and supervises all 
eight career/technical student organizations (e.g., FFA, FBLA). It is both a technical assistance and professional 
development provider, working with schools and career and technical teachers and administrators. The office 
revised all career and technical education content standards to reflect 21st century skills, increase rigor, and align 
with national industry standards. Subsequently, the office revised courses to enhance rigor and alignment. The 
office develops programs of study for career concentrations and administers online, end-of-course assessments in 
more than 120 courses.  

The Office of Planning, Evaluation, Special Programs, and Support Services ƻǾŜǊǎŜŜǎ ǘƘŜ ǎǘŀǘŜΩǎ ƛƳǇƭŜƳŜƴǘŀǘƛƻƴ ƻŦ 
the Carl Perkins legislation and maintains the accountability system for career and technical education. The office 
also is in charge of the school counselor program, including the LINKS program, an advisor/advisee program that 
will assign all high school students an advisor for their 4-year high school experience.  

http://wvde.state.wv.us/directory/office/Office+of+Healthy+Schools/
http://wvde.state.wv.us/directory/office/Office+of+Institutional+Education+Programs/
http://wvde.state.wv.us/directory/office/Office+of+School+Facilities/
http://wvde.state.wv.us/directory/office/Office+of+Transportation/
http://wvde.state.wv.us/directory/more/Hopkins/Stan/
http://wvde.state.wv.us/directory/office/Division+of+Technical+and+Adult+Education+Services/
http://wvde.state.wv.us/directory/office/Office+of+Adult+Education+and+Workforce+Development/
http://wvde.state.wv.us/directory/office/Office+of+Career+and+Technical+Instruction/
http://careertech.k12.wv.us/ProgramsofStudy.htm
http://wvde.state.wv.us/directory/office/Office+of+Planning%2C+Evaluation%2C+Special+Programs+%26+Support+Services/
http://wvde.state.wv.us/counselors/links/
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The Office of Technical and Secondary Program Improvement serves as the liaison between academic and career 
and technical education at the secondary level. The office provides direction and technical assistance to schools, 
and office staff keep abreast of and disseminate research on high school reform, graduation requirements, 
experiential learning, and programs of study. 

3.2 Alignment of Multiple Planning Documents  

The West Virginia Global21 Initiative is guided by a set of dynamic, interdependent, cohesive, and comprehensive 
planning documents. The planning documents are supported by the P21 partnership application and the 
delineation of 39 critical elements of Weǎǘ ±ƛǊƎƛƴƛŀΩǎ ƛƴƛǘƛŀǘƛǾŜΦ  

The West Virginia frameworks for high-performing school systems, schools, and classrooms serve as key planning 
documents that guide all levels of the educational system toward providing a 21st century education. The WVBE 
{ǘǊŀǘŜƎƛŎ tƭŀƴ ŀƴŘ Ǝƻŀƭǎ ƘŀǾŜ ōŜŜƴ ŘŜǾŜƭƻǇŜŘ ǘƻ ŀƭƛƎƴ ǿƛǘƘ ǘƘŜ ŦǊŀƳŜǿƻǊƪǎΣ ²Ŝǎǘ ±ƛǊƎƛƴƛŀΩǎ tнм ŀǇǇƭƛŎŀǘƛƻƴΣ ŀƴŘ 
the 39 critical elements. The WVDE Work Plan ƛǎ ŘŜǾŜƭƻǇŜŘ ŘƛǊŜŎǘƭȅ ŦǊƻƳ ǘƘŜ .ƻŀǊŘΩǎ {ǘǊŀǘŜƎƛŎ tƭŀƴΦ 9ŀŎƘ ŘƛǾƛǎƛƻƴ 
within the WVDE must align its work plan and strategies with the WVDE Strategic Plan. The offices within each 
division contribute their work plans to the creation of the division strategic plan. The division work plans include 
specific strategies and activities, responsible parties, and timelines intended to meet objectives that are aligned 
with the goals of the WVDE Strategic Plan. Also included are rubrics for evaluation and intended impacts on 
instruction and student achievement. The online structured district and school strategic plans must describe how 
the systems and schools will address the 21st century goals of the initiative using a structure similar to the work 
plans.  

These aligned planning documents influence one another in a cyclical processτŀǎ ǘƘŜ ǎǘŀǘŜΩǎ ƛƴƛǘƛŀǘƛǾŜ ōŜŎƻƳŜǎ 
more mature, initial improvements are institutionalized, and the next phase of the improvement process begins.  

West Virginia Department of Education 
Cyclical Process for Planning 

 

 

 

 

 

 

 

 

 

 

3.2.1 WVDE and Division Work  Plans  

The West Virginia Board of Education and the WVDE are committed to improving the educational proficiency of all 
students in West Virginia. To this aim, the West Virginia State Board of Education developed a set of five strategic 
goals. These goals have been translated into the WVDE and Division strategic plans, which include objectives for 
achieving the goals; timelines, activities, and responsibilities to implement the plan; and evidence to measure 
progress toward achieving each goal. 

39 Critical Elements         P21 Partnership Application 
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http://wvde.state.wv.us/directory/office/Office+of+Technical+and+Secondary+Program+Improvement/
http://wvde.state.wv.us/frameworks
http://wvde.state.wv.us/dci/StrategicGoals.htm
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3.2.2 District  and School Strategic Plans 

Every year, the districts and schools of West Virginia engage in creating strategic plans for their major 
improvement goals and funding for federal programs. Each year, school systems are required to submit revisions 
and additions to their existing Five-Year Online Strategic Plans due on September 15. The district plan serves as the 
basis for the school Five-Year Online Strategic Plan due October 15. The components of both the district and school 
plans include plan committee, core beliefs and mission, data analysis, goals/objectives/actions, compliances, 
budget, utilities, and resources. District strategic plans are reviewed by appropriate WVDE staff utilizing a rubric, 
while school strategic plans are evaluated by district personnel.  

¢ƘŜ ²±59Ωǎ CƛǾŜ-Year Online Strategic Planning Tool was recently revised in spring 2008 to streamline the 
requirements and enable a more strategic and less operational process. Strategic Planning Tool Professional 
Development  related to the revised planning tool used in both districts and schools is currently being offered by 
the WVDE Office of School and School System Improvement.  

3.3 Resources to Support the Initiatives  

WVDE has moved to request additional resources to support newly developed initiatives aligned with 21st Century 
{ƪƛƭƭǎΦ ²±59Ωǎ нллф ōǳdget request, presented by the Deputy Superintendent to the state legislature, prioritized 
the budgetary needs of the department. Six of the top 10 improvement requests supply funding to programs 
associated with the Global21 Initiative. These allocation requests were to support the improvement of Virtual 
Schools, Technology Tools for 21st Century Schools, the World Language Program, Entrepreneurship Career 
Technical Academies, High Schools of Business, and Model 21st Century High Schools That Work.  

In addition, WVDE has recently revised the formula for state-aided funding as outlined in the Public School Support 
Program (PSSP), a foundation allowance program that provides funding to local school districts for personnel 
salaries, employee benefit costs, transportation operation costs, administrative costs, general operating costs and 
allowances for faculty senates, and improvement of instruction programs. Prior to the recent changes, the PSSP 
provided districts funding based on an adjusted enrollment count, which included the net enrollment plus twice 
the number of students enrolled in special education. The Executive Director of School Finance for WVDE proposed 
and had passed a formula change in March 2008 that phases in changes over a 5-year period; this includes funding 
all West Virginia counties by net enrollment, eliminating adjusted enrollment. This change to net enrollment was 
driven by efforts toward earlier intervention for special education students as well as efforts to reduce the number 
of students identified as special needsτhighlighted by Response to Intervention (RTI) practices resulting from 
recent revisions to federal special education regulations.  

http://dpeduto.googlepages.com/strategicplanning
http://dpeduto.googlepages.com/strategicplanning
http://wvde.state.wv.us/directory/more/McClanahan/Jack/
http://wvde.state.wv.us/directory/more/Panetta/Joe/
http://www.legis.state.wv.us/Bill_Text_HTML/2008_SESSIONS/RS/BILLS/HB4588%20intr.htm
http://www.legis.state.wv.us/Bill_Text_HTML/2008_SESSIONS/RS/BILLS/HB4588%20intr.htm
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4. Curriculum and Resources  

The Partnership for 21st Century Skills incorporates rigorous and relevant content as an essential component of a 
comprehensive educational system designed to prepare students to be productive 21st century citizens. To ensure 
a strong 21st century curriculum for all students, West Virginia embarked on a comprehensive revision of its 
Content Standards and Objectives (CSOs) in 2007. The revised standards were subjected to a rigorous review by 
outside experts, revised, and adopted by the West Virginia State Board of Education in 2008 (see policies under 
21st Century Vision section). The number of standards was reduced from the previous CSOs and aligned with 21st 
century content and skills, with increased cognitive demand. The adoption of rigorous standards is not enough, 
however, to develop high-ƭŜǾŜƭ ǎƪƛƭƭǎ ŀƳƻƴƎ ǘƘŜ ǎǘŀǘŜΩǎ ǎǘǳŘŜƴǘ ǇƻǇǳƭŀǘƛƻƴΦ ²ith rigorous standards must come 
ǘŜŀŎƘŜǊ ǊŜǎƻǳǊŎŜǎ ŀƴŘ ǎǳǇǇƻǊǘǎΦ ¢Ƙƛǎ ǎŜŎǘƛƻƴ ŘŜǎŎǊƛōŜǎ ²Ŝǎǘ ±ƛǊƎƛƴƛŀΩǎ ŜȄǇŜǊƛŜƴŎŜ ǿƛǘƘ ŜƴŀŎǘƛƴƎ ƳƻǊŜ ǊƛƎƻǊƻǳǎ 
standards aligned with 21st century learning goals and the resources that the West Virginia Department of 
Education is providing to ensure that a rigorous and relevant curriculum is enacted in every classroom. The WVDE 
recently completed a Web site on TEACH 21 that provides detailed Indicators of Quality for WV 21st CSOs, 
Learning Skills, and Technology Tools. 

4.1 Aligning State Standards to the Rigor of National and International 
Standards  

In March 2006, groups of West Virginia teachers, identified as masters of their content, were assembled to begin 
work on creating new, more rigorous CSOs. Before they began work, teachers were trained on the 21st Century 
Initiative and assessing Depth of Knowledge of an objective. The teachers looked at national and international 
assessments and wrote CSOs and Performance Descriptors designed to ensure that West Virginia students would 
have the skills needed to achieve at high levels.  

Upon completion of the CSOs, the Department sought external state and national reviews and comment. The CSOs 
were reviewed by a variety of groups and experts that included local and national content experts and business 
and community members. Members of the Partnership for 21st Century Skills reviewed the CSOs and provided 
feedback to the Department based on 21st century content, rigor, and context. Additionally, Dr. Norman Webb of 
the University of Wisconsin reviewed the standards to determine the Depth of Knowledge for each of the 
objectives and provided comments to the WVDE on how to increase the rigor in the CSOs by grade level. These 
comments were studied and used to improve the quality of the grade-level CSOs. A third review of the standards 
was compiled by Dr. William Schmidt of the University of Michigan; he commented on the standards as they 
aligned to the TIMSS frameworks. The comments from the reviews were studied and adjustments to the CSOs 
were made when deemed appropriate. 

After a number of revisions, the CSOs were placed on further comment to West Virginia educators. All comments 
were collected and studied for final revisions. The CSOs were presented to and adopted by the West Virginia State 
Board. 

The State Board approved Content Standards and Objectives, effective July 1, 2008, to address the rigor and 
relevance requirements of a 21st century curriculum as recommended by the Partnership for 21st Century Skills 
and other reviewers. The comprehensive revisions and improvements to the standards will align education in West 
Virginia with the demands of the 21st century, providing students with the knowledge and skills to compete in a 
global economy. The following list includes some examples of how the CSOs were revised.  

http://wvde.state.wv.us/teach21/thebigpicture/
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Mathematics CSOs  

Former Policy Revised Policy 

Ma.3.16: Solve grade-level appropriate story 
problems using multiple strategies. 

M.O.3.1.14: Create grade-appropriate real-world problems 
involving any of the four operations using multiple strategies, 
explain the reasoning used, and justify the procedures selected 
when presenting solutions. 

MA.8.2.3: Use ratio and proportion to create 
and solve equations. 

M.O.8.2.2: Identify proportional relationships in real-world 
situations, then find and select an appropriate method to 
determine the solution; justify the reasonableness of the solution. 

AL.2.10: Determine the equation of a line 
given a graph of a line, two points on the line, 
the slope and a point, and the slope and y 
intercept. 

AL.2.8: Extrapolate data represented by graphs, tables and 
formulas to make inferences and predictions on rate of change 
(slope) and justify when communicating results within a project-
based investigation. 

Reading and English Language Arts CSOs 

Former Policy Revised Policy 

RLA.4.1.10: Determine a purpose for reading 
across the curriculum. 

RLA.O.4.1.09: DŜǘŜǊƳƛƴŜ ŀǳǘƘƻǊΩǎ ǇǳǊǇƻǎŜ ƛƴ ƭƛǘŜǊary and 
ƛƴŦƻǊƳŀǘƛƻƴŀƭ ǘŜȄǘǎ ŀƴŘ ǳǎŜ ǎǳǇǇƻǊǘƛƴƎ ƳŀǘŜǊƛŀƭ ǘƻ ƧǳǎǘƛŦȅ ŀǳǘƘƻǊΩǎ 
intent: 1) to persuade; 2) to entertain; 3) to inform; 4) to 
determine a specific viewpoint. 

RLA.12.1.7: Analyze and evaluate persuasive 
language and techniques (e.g., advertise-
ments, junk mail, Web sites, news stories) 

RLA.12.1.12: Analyze and evaluate persuasive language and 
techniques (e.g., advertisements, junk mail, Web sites, news 
stories) for intent, purpose, audience, type [inductive or 
deductive], and effectiveness. 

In 2009 the Content Standards and Objectives for English and Mathematics were reviewed by AŎƘƛŜǾŜΣ LƴŎΦΩǎ  
American Diploma Project. West Virginia is now one of 16 states to meet the criteria for alignment with the 
Achieve Mathematics Standards and one of 12 states to meet the criteria for alignment with the Achieve English 
Standards. The Office of Instruction staff is working with teams of content teachers to revise the performance 
descriptors for 21st Century Content Standards and Objectives for Reading, English, Mathematics, Science, and 
Social Studies with two specific goals: (1) to make these descriptors more concise and teacher-friendly, and (2) to 
provide guidance in the clustering of objectives in a manner that will promote deeper student conceptual 
understanding. 

4.2 Developing State Standards for Learning Skills and Technology Tools   

In March 2006, a group of West Virginia teachers, identified for their technology, curriculum, and instruction 
expertise at specific grade levels (elementary, middle, or high), were selected to revise the technology Content 
Standards and ObjectivesΦ !ŦǘŜǊ ǊŜŎŜƛǾƛƴƎ ǇǊƻŦŜǎǎƛƻƴŀƭ ŘŜǾŜƭƻǇƳŜƴǘ ƻƴ ǘƘŜ 5ŜǇŀǊǘƳŜƴǘΩǎ Global21 Initiative and 
the process for determining the Depth of Knowledge of an objective, the teachers reviewed national standards 
endorsed by ISTE (the International Society for Technology in Education) and the Partnership for 21st Century Skills 
(P21). The overarching goal was to build a rigorous, relevant, and challenging learning skills and technology tools 
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curriculum that reflected both the content and the level of rigor of national standards and would prepare students 
for the 21st century. 

Based on the national standards from ISTE and P21, Policy 2520.14 is organized around three standards and 
accompanying program-level objectives. The standards are as follows: Standard I ς Information and 
Communication Skills; Standard 2 ς Thinking and Reasoning Skills; and Standard 3 ς Personal and Workplace Skills. 
The standards and related objectives are organized by program levels, Grades PreK-2, Grades 3-4, Grades 5-8, and 
Grades 9-12. The intent is to provide the school principal and staff the flexibility to collaboratively design a model 
of implementation at each level that will help all students to develop proficiency in the three standards.  

Seen in whole, the West Virginia Standards for 21st Century Learning reflect the belief that quality, engaging 
instruction must be built on a curriculum that triangulates rigorous 21st century content, 21st century learning 
skills, and the use of 21st century technology tools. West Virginia teachers are responsible for integrating the 
learning skills and technology tools objectives appropriately into the learning environment to prepare our youth to 
be successful students today and productive workers tomorrow.  

4.3 Collaborating with Higher Education on College Readiness Standards  

A committee of mathematics and English/reading language arts teachers at the high school and college levels met 
with the West Virginia Department of Education (WVDE) staff in September of 2007 to determine the College 
Readiness Standards. The Higher Education Policy Commission convened a group of representatives from West 
Virginia colleges and universities to define college readiness skills in English and mathematics. These College 
Readiness Standards were compared to the 11th-grade 21st Century Reading and English Language Arts and 
Mathematics Content Standards and Objectives (CSOs) provided by the WVDE. The committee agreed on a set of 
11th-grade consensus standards and objectives in English and mathematics. The Grade 11 WESTEST 
Reading/Language Arts and Mathematics tests will align to the West Virginia College Readiness Standards as 
defined by the committee. 

The Grade 11 WESTEST reading language arts and mathematics results will identify college readiness by a defined 
cut score, which will be determined by the WVDE and the Higher Education Policy Commission. Students who 
perform at or above these cut scores will be deemed ready to enroll and succeed in college-credit-bearing 
freshman-level mathematics and English courses. Students who perform below the mathematics cut score will be 
placed in a college transition course for mathematics as outlined in Policy 2510. They will have the option to retest 
in 12th grade to receive a college readiness endorsement from WVDE in the area of mathematics. 

¢ƘŜ IƛƎƘŜǊ 9ŘǳŎŀǘƛƻƴ tƻƭƛŎȅ /ƻƳƳƛǎǎƛƻƴ ŀƴŘ ǘƘŜ ²±59 ŀƎǊŜŜ ǘƻ ǳǎŜ ǘƘŜ ǎǘǳŘŜƴǘΩǎ ǎŎƻǊŜ ƻƴ ǘƘŜ wŜŀŘƛƴƎκ[ŀƴƎǳŀƎŜ 
Arts and Mathematics WESTEST to determine college readiness. If the student meets the college readiness cut 
score, that information will be used for freshman placement into entry-level courses. The student cut score will not 
be used to determine college admissions. 

Additionally, the West Virginia Board of Education Policy 2510: Assuring the Quality of Education: Regulations for 
Education Programs requires students in the professional pathway and college-bound students in the skilled 
pathway who do not meet the State assessment college readiness benchmark in mathematics, to take the 
appropriate college transition course during their senior year. Schools are required to offer an elective college 
transition course for students who do not meet the State assessment college readiness benchmark in the area of 
mathematics. The Office of Instruction has created college transition units to support the newly created course, 
College Transitions Mathematics. The units align to the college readiness standards selected by a group of K-12 and 
Higher Education mathematics faculty. Successful completion of the units and course will prepare our students to 
succeed in their first credit-bearing mathematics course in college or technical school. These requirements become 
effective for students entering 9th grade in the school year 2008-2009, and the first transition courses will be 
implemented during the 2011-2012 school year. 
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4.4 Teach 21 Web Site  

In November 2007, WVDE launched the Teach 21 Web site, an interactive online tool developed by teachers to 
assist their colleagues in planning and delivering 21st century instruction. Teach 21 allows educators to quickly 
access 21st Century Content Standards, learning skills, research-based instructional strategies, technology tools, 
and other resources. The content on the Teach 21 Web site will grow, with additions and revisions to the content 
expected to be continuous. As of mid 2008, the site contains many resource links for teachers. 

The interactive instructional guide component of the Teach 21 Web site is organized by grade level and the four 
core content areas, as well as dance, theater, music, and visual arts. These guides provide classroom teachers with 
models of quality instructional design that include authentic performance or project-based assessments with 
accompanying rubrics. The instructional guides focus on the knowledge, skills, and understandings inherent in the 
identified power standard and model effective strategies for integration of learning skills, technology tools, and 
content standards. All instructional guides are written by West Virginia teachers. The development of the 
instructional guides is a continuous work in progress, with personal finance guides currently being developed by 
West Virginia ǘŜŀŎƘŜǊǎ ƛƴ ŎƻƴƧǳƴŎǘƛƻƴ ǿƛǘƘ ǘƘŜ ǎǘŀǘŜ ¢ǊŜŀǎǳǊŜǊΩǎ ƻŦŦƛŎŜ ŀƴŘ Ǉƭŀƴǎ ŦƻǊ ŦƻǊŜƛƎƴ ƭŀƴƎǳŀƎŜ ƎǳƛŘŜǎ ǘƻ ōŜ 
developed next fall. 

Also being developed are online instructional units. These standards-based units provide the classroom teacher 
with models of quality instructional design that include both formative and summative assessments with 
accompanying rubrics. The units focus on the knowledge, skills, and understandings inherent in the 21st Century 
Content Standards and Objectives and the learning skills and technology tools. They contain research-based 
strategies that involve students in real-world application. The units, written by West Virginia teachers, are 
uploaded as they are written. There are currently units in reading, English, and language arts in Grades 5-8; 
mathematics units for Algebra 1, geometry, mathematics courses in Grades 6-8, and College Transitions; social 
studies in Grades 5-12; and physical science and biology. Project-based learning units are currently being finalized 
and will be added to existing ones on the site by June 2009.  

Power Standards were developed by West Virginia teachers as a model of one way the curriculum might be 
chunked to support more effective instruction and help students see the connections between what they are 
learning. These standards, soon to be followed by a second set, will assist teachers as they design their own units, 
instructional guides, or project-based learning experiences. A detailed description of the process for chunking 
curriculum is available. 

Strategy Bank was created, based on a request from teachers, as a place they could find good, effective 
instructional strategies for vocabulary, comprehension, and summarization. This section of Teach 21 also contains 
strategies for activating prior knowledge, writing across the curriculum, getting to know students, and using 
technology tools. Graphic organizers, folded books, and other ideas for hands-on teaching and learning are 
included. Teachers have reported using these strategies as part of the curriculum materials they are creating 
during their professional development with WVDE.  

The Interactive CSOs and the searchable Learning Skills and Technology Tools help teachers quickly locate 
information for their content, grade level, and programmatic level. Teachers can quickly access all materials on 
Teach 21 that contain a specific objective by clicking on the magnifying glass next to it. This search will bring up 
related units, instructional guides, and power standards. A new addition to the Interactive CSOs is the Academic 
Vocabulary V button. Objectives that have this button give instructional strategies to help teachers ensure that 
students master the content vocabulary. The Extended Standards for Special Education are also linked to the site. 

The Assessment section of Teach 21 contains sample questions from the new WESTEST 2 so that teachers can get 
an idea of the rigor that is required. As of this year, WESTEST 2 will report Lexile and Quantile measures for each 
student who takes the test. Information on what these measures mean and how teachers can use them to target 
instruction is now available on Teach 21. Sample writing prompts and the ACT/SAT Guides will give teachers a look 
at other assessments commonly used. The Informal Math Assessments for K-3 are currently being added to furnish 
ǘŜŀŎƘŜǊǎ ŀǘ ǘƘƻǎŜ ƎǊŀŘŜ ƭŜǾŜƭǎ ŀ ǿŀȅ ǘƻ ƎŀǳƎŜ ǘƘŜƛǊ ǎǘǳŘŜƴǘǎΩ ǇǊƻƎǊŜǎǎΦ The WV Mathematics Program Review 

http://wvde.state.wv.us/news/1544/
http://wvde.state.wv.us/teach21/
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Documents are available on Teach 21 so that schools can effectively evaluate their mathematics program. The 
Classroom Assessment for Learning document givŜǎ ǘŜŀŎƘŜǊǎ ŀƴ ƻǾŜǊǾƛŜǿ ƻŦ ²Ŝǎǘ ±ƛǊƎƛƴƛŀΩǎ ǎǘŀƴŘ ƻƴ ŦƻǊƳŀǘƛǾŜΣ 
benchmark, and summative assessments. Kindergarten Readiness Standards and an overview of the K-8 techSteps 
program are included here. 

The Professional Development page contains links to the 21st Century Frameworks for elementary, middle, and 
high schools. The Model Classroom link presents an overview of the project and links to the released videos that 
show 21st century instruction and learning in the model classrooms. Fifty elementary mathematics lessons with 
video are currently in production and will be posted by June 2009. Also on this page are links to complete 
professional development modules that can be used by teachers to deliver training in 21st Century Learning, 
Reading Across the Curriculum, and Mathematics Program Improvement Review. Presentations done by the Office 
of Instruction are uploaded to the site so that teacher leaders and district personnel across the state can use them 
for professional development. 

Teach 21 is a dynamic site, with new content being added or released daily. Teachers who create materials for this 
site are deepening their understanding of quality lesson design and effective strategies to reach all learners. The 
site has received national and international recognition, with visitors from 82 countries having viewed it. 

4.5 Distance Learning Standards  

Policy 2450 Distance Learning and the West Virginia Virtual School provides that virtual courses offered for credit 
shall be approved by the West Virginia Department of Education. Distance learning course content will be 
reviewed for correlation with the West Virginia Board of Education Content Standards and Objectives and the SREB 
Standards for Quality Online Courses. 

4.6 Revising Professional Teaching Standards  

The West Virginia Board of Education directed the West Virginia Commission for Professional Teaching Standards 
(WVCPTS) to revise ǘƘŜ ǎǘŀǘŜΩǎ professional teaching standards to assure alignment with the Global21 Initiative. 
The newly developed professional teaching standards are the basis for teacher preparation, assessment of teacher 
practice, and professional development. The professional teaching standards provide a common language that 
describes what a teacher needs to know and be able to do. The curricula for West Virginia higher education 
teacher preparation programs that lead to certification should reflect, and be aligned to, these teaching standards. 
Work is currently underway to assist institutions of higher education in the analysis and revision of teacher 
preparation programs to align with these new standards. 

 

http://wvde.state.wv.us/policies/p2450.pdf
http://wveis.k12.wv.us/Teach21/public/cso/cso.cfm
http://sreb.org/programs/EdTech/pubs/2006Pubs/StandardsQualityOnlineCourses.asp
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5. Programmatic Initiatives 

WVDE designed various programmatic initiatives to implement its strategic plan for 21st century learning. Some of 
these initiatives were in place prior to the DepartmŜƴǘΩǎ Global21 Initiative, while others have been implemented 
directly to support the goals of the initiative. Regardless of the date of implementation, this comprehensive set of 
ƛƴƛǘƛŀǘƛǾŜǎ ōǊƛƴƎǎ ²Ŝǎǘ ±ƛǊƎƛƴƛŀΩǎ ŜŘǳŎŀǘƛƻƴŀƭ ǎȅǎǘŜƳ ŎƭƻǎŜǊ ǘƻ ǘƘŜ Ǝƻŀƭ ƻŦ Ǉreparing all students with 21st century 
knowledge and skills. The Closing the Achievement Gap Report for 21st Century Learners in West Virginia, 2nd 
edition, provides a summary of systematic, systemic initiatives to promote 21st century instruction, learning and 
assessment, followed by a summary of specific programmatic initiatives to address closing the achievement gaps 
of identified subgroups. 

5.1 Universal Pre -K  

The West Virginia Universal Pre-K System promotes oral language and pre-literacy skills and reduces the deficit of 
these skills by early intervention. Currently, 13,861 students are served in all 55 counties from a total estimated 
population of 21,000. West Virginia is one of five states in the nation with a state legislative mandate for a 
universal pre-K system. West Virginia Code requires that all 4-year-olds, as well as 3-year-olds with IEPs, have 
access to a no-cost pre-kindergarten program by 2012. West Virginia believes a strong Pre-K system will improve 
high school graduation rates and reduce the number of special education placements and grade-level retentions. A 
study2 funded by the Benedum Foundation provided evidence that for every dollar invested in high-quality public 
Pre-K education, the state will realize a $5.20 savings because of fewer special education placements, fewer grade 
retentions, and higher graduation rates for students who participate in Pre-K. Another recent study3 found West 
Virginia children improved their language and mathematical abilities through attending a preschool program 
regardless of their ethnic or economic background.  

In West Virginia pre-K classrooms, the number of students is limited to no more than 20. All pre-K classrooms not 
administered by the West Virginia Department of Education (WVDE) or Head Start, but instead contracted with the 
school system, must be licensed through the West Virginia Department of Health and Human Resources 
(WVDHHR) Day Care Licensing.  

The hallmark of the West Virginia Pre-K program is its collaborative framework. County plans are developed by a 
county collaborative team and reviewed by a team that includes three representatives from the WVDE, three from 
WVDHHR, and three from Head Start. This review team evaluates the quality and content of the county plans. All 
students in WV pre-K classrooms are registered with the school district in which the classroom is located and 
generate state funding to the district. 

Counties are making steady progress toward Universal Access. Fourteen counties have 80 percent access or 
greater capacity, of which five have applied for Universal status; 56 percent of classrooms are collaborative with 
community partners. Beginning in July 2008, the WVDE partnered with each RESA to begin developing a statewide, 
regional support system for WV Universal Pre-K.  Professional development offered to support Universal Pre-K is 
described in Section 8.25. 

 

                                                           
2
 Padak, N., & Rasinski, T. (2003, April). Family literacy programs: Who benefits? Ohio: Kent State University. 

3
 Barnett, W. S., Lamy, C., & Jung, K. (2005, December). ¢ƘŜ ŜŦŦŜŎǘǎ ƻŦ ǎǘŀǘŜ ǇǊŜƪƛƴŘŜǊƎŀǊǘŜƴ ǇǊƻƎǊŀƳǎ ƻƴ ȅƻǳƴƎ ŎƘƛƭŘǊŜƴΩǎ 

school readiness in five states. New Jersey: The National Institute for Early Education Research, Rutgers University. 

http://wvde.state.wv.us/data/cag2008.pdf
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5.2 Reading First Expansion  

Reading First  is a federally funded program under No Child Left Behind to improve reading instruction and ensure 
that students are reading at grade level by the end of Grade 3. In 2003, West Virginia received funding to 
administer the program in eligible counties over a 6-year period. Counties designed reading instruction based on 
scientific research. Reading First components include assessment, a core reading instructional program and 
materials, professional development, access to print, management teams, and evaluation. Reading mentor 
teachers are used in Reading First schools to assist with implementation of the program. There are 41 Reading First 
schools in West Virginia. Professional development opportunities related to Reading First are described in Section 
8.26.  

5.3 Phonemic Awareness  

In 2001, the West Virginia Department of Education (WVDE) initiated the Phonemic Awareness Project. This 
research-based early literacy initiative aims to increase the number of students reading at grade level by 
emphasizing the importance of phonemic awareness as an early teachable reading skill. Focusing on early literacy 
skills at the kindergarten and Grade 1 levels, school teams are trained to implement intensive intervention for 
students who exhibit deficits in phonemic awareness and to provide daily phonological awareness instruction to K-
1 students. Data gathered during the pilot project strongly supported the use of this intervention as an effective 
means for enhancing the literacy skills of students at risk for reading problems. Subsequent evaluation information 
continues to validate the success of this intervention. The project has been implemented in approximately 300 
schools in West Virginia, including all Reading First schools and Response to Intervention project schools. Training 
has been conducted in all RESAs, and it is anticipated that the program will be fully implemented by fall 2009. 
Additional information and a technical assistance document are available online. 

5.4 Response to Intervention (RTI)  Model   

The 2004 reauthorization of the Individuals with Disabilities Education Act (IDEA) provided the option for local 
school districts to identify a student as learning disabled based on his or her response to scientifically based 
reading interventions. The WVDE Office of Special Education (now Office of Special Programs) chose to explore the 
viability of this option as a means of addressing the instructional needs of all struggling students and the 
identification rate of students with disabilities, which at that time was the fourth highest in the nation at 16 
percent. The state has moved from an 11-school pilot project in 2005-2006 to a timeline for implementation in all 
schools by July 1, 2011. The Response to Intervention project has spawned professional development related to 
establishing a tiered model of instruction and intervention that includes universal screening of all students in 
reading/literacy, targeted instruction in small groups based on areas of identified need, progress monitoring of 
ǎǘǳŘŜƴǘǎ ƻƴ ŀ н ǘƻ о ǿŜŜƪ ōŀǎƛǎΣ ŀƴŘ Ŏƻƴǘƛƴǳŀƭ ǇǊƻōƭŜƳ ǎƻƭǾƛƴƎ ŀƳƻƴƎ ǘƘƻǎŜ ƛƴǾƻƭǾŜŘ ƛƴ ǘƘŜ ǎǘǳŘŜƴǘΩǎ ƛƴǎtruction 
to determine the continued need for intervention and support. The work of establishing the RTI instructional 
model is being supported through a state personnel development grant awarded to the WVDE in July 2007 for $4.8 
million for 5 years. These funds are provided by the Federal Office of Special Education Programs to support  
literacy from pre-K through Grade 12. 

Because the achievement and acquisition of 21st century knowledge and skills rests on strong literacy skills, the RTI 
process, as it evolves across grades in the next several years, will continue to focus on improving the important 
literacy skills. The RTI process is, though, a framework for organizing all instruction and meeting individual learning 
needs; beginning in August 2008, professional development related to using the model for interventions with 
students struggling with basic math concepts will begin. Within the RTI process, all students receive high-quality 
instruction, and struggling students receive additional and increasingly more supportive reading instruction. For a 
small number of children with specific learning disabilities, the RTI process can lead to earlier identification and 
provision of special education services. To date, data in schools that have implemented the process with fidelity 

http://wvde.state.wv.us/reading/readingfirst.html
http://wvde.state.wv.us/ose/SpeechLanguage.htm
http://wvde.state.wv.us/osp/phonologicawareness.html
http://wvde.state.wv.us/ose/RtI.html
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have shown a substantial reduction in referrals to special education and an increase in the acquisition of the 
building blocks of reading. 

 A variety of activities and resources have been developed by the Office of Special Programs, Extended and Early 
Learning to facilitate statewide implementation of the RTI framework, including the continued support of 34 RTI 
demonstration schools in 27 counties. An RTI specialist was employed in each RESA to provide professional 
development and technical assistance on RTI implementation to administrators and teachers at the school, district, 
and/or RESA level. The specialists coordinate regional RTI Professional Learning Communities (PLCs) attended by 
district and school personnel and act as liaisons to the Office of Special Programs, Extended and Early Learning. 
Training modules on data analysis and Tier II intervention methods have been developed for elementary grades. 
Schools participating in the Alternate Identification and Reporting (AIR) project were trained in RTI for 
Mathematics and procedures for selecting students for special education. Statewide webcasts were held for 
middle school Literacy Leadership Teams and for RTI Mathematics at the elementary level. An RTI blog has been 
established for West Virginia educators. Resources include Characteristics of Tiers (elementary and secondary) 
brochures. A guidance document titled Guidelines for Identifying Students with Specific Learning Disabilities (SLD) 
has been developed, and RESA level trainings on the SLD document were conducted. Additional resources and 
information are available online. 

5.5 WVDE Online Standards-based IEP  

Teachers of students with disabilities must develop, at least annually, an Individualized Education Program (IEP) for 
each student. The IEP is designed to demonstrate compliance with the Individuals with Disabilities Education Act 
(IDEA) as well as to document the progress and goals of the student relative to academics and behavior. The WVDE 
has determined that the IEP can be more effective as an instructional plan if it is easily accessed for viewing and 
planning and includes data from formative and summative assessments. The WVDE is pursuing the development of 
an online IEP through the collaborative effort of staff in offices that address improved results for students with 
disabilities, the statewide student data management system, and the accountability requirements for students 
served by federal programs. The online IEP will be integrated with the West Virginia Education Information System 
(WVEIS) and will be free to all schools. It will allow for assessment data stored on WVEIS to be transferred 
seamlessly to IEPs as they are developed.  
 
The Online IEP initiative was further expanded through the activities of a 3-year General Supervision Enhancement 
Grant (GSEG) received by the Office of Special Programs (OSP), Extended and Early Learning. One component of 
this federal grant is the development of a standards-based IEP that guides instruction and increases the capacity of 
special and general educators to provide more effective instruction for students with disabilities. As a result of the 
activities generated by the GSEG, the OSP has developed the WVDE Online Standards-based IEP, which provides 
professional development and resources to assist educators in the development of standards-based IEPs. In 
collaboration with the Office of Assessment and Accountability (OAA), the OSP has developed the TEACH IEP Web 
site. This new site is designed to offer resources specifically targeted to meet the needs of special educators and to 
serve as a 21st Century communication tool in the development of standards-based IEPs. Teams constructing IEPs 
with this tool will make a series of selections from concepts, skills, and behaviors drawn from research-based 
continuums, aligned to the West Virginia Content Standards and Objectives and provided by the WVDE Online 
Standards-based IEP tool. Through this decision-making process, teams will be able to create a more precise 
ǇƛŎǘǳǊŜ ƻŦ ŀ ǎǘǳŘŜƴǘΩǎ ŎǳǊǊŜƴǘ ǇŜǊŦƻǊƳŀƴŎŜ ƭŜǾŜƭǎ ŀƴŘ ǎŜǘ ŀ ŎƻǳǊǎŜ ǘƻ ƳƻǊŜ ŜŦŦŜŎǘƛǾŜ ƛƴǎǘǊǳŎǘƛƻƴ ŦƻǊ ǎǘǳŘŜƴǘs with 
exceptionalities. In addition, the OSP will conduct regional workshops and webinars presenting professional 
development opportunities for special educators and administrators, as well as provide a reflective blog. The 
WVDE ONLINE SB-IEP will be available for use during the 2009-2010 school year. 

http://wvde.state.wv.us/osp/RtICharacteristicTiersElemLevels.pdf
http://wvde.state.wv.us/osp/RtIOSP.html
http://wvde.state.wv.us/teachiep
http://wvde.state.wv.us/teachiep
http://specialeducators.edublogs.org/
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5.6 No Label Pilot (Alternate Identification and Reporting) Project  

The WVDE, in consultation with the U.S. Department of Education, Office of Special Education Programs, has 
established a 3-year project (July 2008 to June 2011) in 15 schools in seven West Virginia counties to explore and 
evaluate a model of national merit. The WVDE will be exploring the distinction and quality of services for students 
who have received increasingly intensive services in a response to intervention (RTI) process and who have been 
selected through a multidisciplinary evaluation process to receive an entitlement to the services and protection of 
the Individuals with Disabilities Education Act (IDEA) but without a designated disability label. These services will 
be determined by data collected during the RTI process and subsequent to it, as well as within the multidisciplinary 
evaluation, and will be consistent with those characteristics of specially designed instruction as provided for in 
IDEA. 

The goals of the project are as follows: 

V To establish and reinforce the commonality of instructional and behavioral needs for students. 
V To transition parents, administrators, and teachers to a model of support that is based on the 
ǎǘǳŘŜƴǘΩǎ ƛƴǎǘǊǳŎǘƛƻƴŀƭ ŀƴŘ ōŜƘŀǾƛƻǊŀƭ ƴŜŜŘǎ ŀƴŘ ƴƻǘ ŀ ŘŜŦƛƴŜŘ ŀǊŜŀ ƻŦ Řƛǎŀōƛƭƛǘȅ. 

V To diminish the burden that a label appears to place on a student emotionally and the associated low 
expectations. 

V To contribute to the national dialogue associated with research and practice related to early 
intervention, Response to Intervention, and appropriate instruction and support for students who 
demonstrate the need for the protections of IDEA. This research and practice includes the distinction 
between intensive interventions for the unidentified student and the specially designed instruction 
that is the right of an entitled student. 

Principals and special education directors participating in the Alternate Identification and Reporting (AIR) Project 
met regularly throughout the 2008-2009 school year to discuss implementation status and issues. The group 
developed an Eligibility Committee report that serves as a decision-making guide as well as documentation of a 
ǎǘǳŘŜƴǘΩǎ ǎŜƭŜŎǘƛon for special education services. The Office of Special Programs, Extended and Early Learning staff 
provided professional development to AIR teachers and principals throughout the year. Topics included 
establishing schoolwide positive behavior support systems, RTI for mathematics, and designing reading 
intervention for students in need of Tier II services. 

5.7 Closing the Achievement Gap Program  

HB4669 identified 39 schools that had high poverty, high minority, and low achievement. Funding was set aside to 
assign an academic coach to each school as part of a program called Closing the Achievement Gap Professional 
Development Demonstration Schools. Each coach serves approximately three schools. One of the schools won the 
2008 Panasonic School Change Awardτone of only six given nationally. Another school was in the top 21 to win 
the Panasonic award. The academic coaches follow the Do-Study-Act model and have hundreds of hours of 
professional development. The first 5 years of funding for this program will end in 2009. A progress report on this 
program was issued in 2007. 

5.8 Special Education Monitoring System  

In its current format, West VirginiaΩs Continuous Improvement and Focused Monitoring System (CIFMS) has been 
fully operational since 2005. The framework for the Office of Assessment and AccountabilityΩs (OAA) monitoring 
system relies heavily on a district self-assessment process that has been in place for nearly a decade. On many 
levels, this process has been an invaluable tool for districts to evaluate compliance and more importantly, identify 
areas of strength and weakness. The expectation is that districts conduct an in-depth analysis resulting in extensive 
planning and implementation that generates positive outcomes for students with exceptionalities. The OAA placed 

http://wvde.state.wv.us/ose/closingachievementgapreport5-07.pdf
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a high level of confidence in the self-assessment process as an efficient means to monitor each district annually, 
allowing additional time to place concentrated efforts in districts that fell below acceptable targets on specific 
indicators. In 2005, the OAA moved to focused monitoring, which concentrated on dropout rate, least restrictive 
environment (LRE), reading proficiency, and suspension rate. Philosophically, this shift in practice was not only 
supported but also encouraged by many disciplines, both regionally and nationally. A concern existed at the time 
and continued to resonate that the focus was too narrow and placed significant concentration on self-governance 
facilitated by the LEA. The OAA engaged in technical assistance opportunities, explored national practices, and 
conducted an internal review to evaluate the effectiveness of the procedures outlined in the State Performance 
Plan (SPP).  

In February 2009, the OAA revised the monitoring process to ensure West Virginia has in place a level of services 
that serves as a foundation of support for students with exceptionalities in West Virginia. The revised CIFMS 
parallels the principles and components of the focused monitoring system developed by the U.S. Department of 
Education, Office of Special Education Programs (OSEP), and supports a process for systemic continuous 
improvement through the use of focused, results-driven cyclical monitoring, a Comprehensive Self-Assessment 
Desk Audit (CSADA), and an Annual Desk Audit (ADA). The four primary components to the CIFMS are as follows.  

Comprehensive Self-Assessment Desk Audit (CSADA). Each of the school districts, the West Virginia School for the 
Deaf and Blind (WVSD&B), and the Office of Institutional Education Programs (OIEP) establishes a local steering 
committee to assist in the self-assessment desk audit of special education programs. The local steering committee 
members and district personnel review the districtΩs performance and compliance on 34 compliance and 
performance indicators related to the monitoring priorities and indicators of the SPP. The OAA provides a website 
with district data profiles, including child count, race/ethnicity, educational environment, and assessment 
information to be analyzed by district. Additionally, graduation, suspension rates, initial evaluation timelines, 
reevaluation timelines, IEP annual review timelines, dropout rates, and weighted risk ratio analysis of 
race/ethnicity are provided for all districts. When state data are available, the districtΩs status is predetermined 
with regard to meeting the state target. All other indicators require the district to review their own data to make a 
determination of status. Districts are required to review each indicator to identify whether performance is 
satisfactory or noncompliant. The CSADA, CSADA Progress Report, and improvement plans are submitted 
electronically using a WVDE website. Upon receipt, the OAA reviews each districtΩs CSADA submission and issues a 
letter of finding regarding each noncompliance identified, as well as an approval of the proposed improvement 
plan and/or suggestions for revision. Indicators rated as noncompliance require a submission of an improvement 
plan to the OAA for correction within one year.  

Annual Desk Audit (ADA). Each of the school districts, the WVSD&B, and the OIEP establishes a local steering 
committee to assist in the submission of the annual desk audit of special education programs. The local steering 
committee members and district personnel review the districtΩs performance and compliance on 13 compliance 
and performance indicators related to the monitoring priorities and indicators of the SPP. The districtΩs status is 
predetermined with regard to meeting the state target. Districts are required to review each indicatorΩs status and 
when appropriate, submit improvement plans to address any noncompliance.  

Cyclical Monitoring. Every 5 years, each district, WVSD&B, and the OIEP will participate in a 1-day CSADA 
monitoring visit to reestablish a baseline of compliance. Every 4 years, districts and the WVSD&B will participate in 
a full focused monitoring. The focused monitoring indicators were selected for their importance to students with 
disabilities and their potential to serve as a catalyst for district improvement. In addition, the OAA conducts full 
focused monitoring of Institutional Education Programs and Out-of-State Facilities that serve students from West 
Virginia who were placed by the West Virginia Department of Health and Human Resources (WVDHHR) and have 
been deemed eligible for special education services.  

Internal Data Analysis. In addition to the self-assessment and the focused monitoring processes, an internal OAA 
monitoring team conducts an analysis or άdesk audit,έ reviewing performance and compliance data and evidence 
from multiple sources, including other monitoring activities, complaint investigations, and due process hearings. 
This process facilitates investigation and remediation of district systemic noncompliance and/or statewide 
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systemic issues that require the OAAΩs action. Furthermore, the OAA facilitates a Dispute Resolution System that 
encompasses complaint investigations, mediation, and due process. The Education Department General 
Administrative Regulations (EDGAR) requires the OAA to investigate and resolve complaints alleging the WVDE, 
LEA, or participating public agency violated a provision of Part B of the IDEA, the EDGAR (34 CFR Parts 74 and 76), 
or West Virginia Code 18-20 (The Education of Exceptional Children). Procedures for the investigation and 
resolution of complaints adopted by the OAA include opportunities for the district and the parent to resolve 
disputes through the early resolution and mediation process. Mediation is an informal, voluntary, and confidential 
process to assist parents and the district to resolve disputes and reach an agreement on issues regarding the 
proposals or refusals to initiate or change the identification, evaluation, or educational placement of the student 
or the provision of FAPE to the student with an exceptionality. The OAA provides the option of mediation when a 
due process hearing is requested. Mediation may also be requested before a special education complaint is filed or 
after the complaint investigation has begun. Although not required, local school systems may request a meeting to 
encourage parents to use mediation. The OAA administers requests for due process hearings regarding the 
identification, evaluation, and educational placement of the student or the provision of FAPE to a student with an 
exceptionality. A parent or school district may request a due process hearing regarding the districtΩs proposal or 
refusal to initiate or change the identification, evaluation, educational placement, and/or provision of FAPE to a 
student.  

The OAA continues to implement a process required by the IDEA 2004 to make an annual determination of each 
district on its status in implementing the requirements. Districts are rated on both compliance and performance 
indicators and are assigned one of the following determinations:  

V Meets the requirements and purposes of IDEA, Part B 
V Needs assistance in implementing the requirements of Part B 
V Needs intervention in implementing the requirements of Part B 
V Needs substantial intervention in implementing the requirements of Part B 

More information is available online. 

5.9 NCLB Monitoring System 

The WVDE Office of Assessment and Accountability conducts consolidated monitoring of federal programs with 
the purpose of increasing the overall efficiency and effectiveness of the process for improving achievement for all 
students, while ensuring compliance with federal and state regulations.  

The goals established for the WVDE monitoring process include the following: 

V To ensure compliance with the federal monitoring requirements of the NCLB Title I programs 
V To promote student achievement 
V To provide recommendations for professional development, technical assistance, or enforcement of 

corrective actions 

Specific components of the monitoring system include (1) a comprehensive data assessment prepared by the Title I 
coordinators prior to the on-site visit, (2) an on-site monitoring visit conducted in the Title I schools and the district 
office to verify data for ensuring compliance, (3) interviews with selected persons, and (4) the exit conference and 
the monitoring report.  

To complete the comprehensive data assessment, reports of AYP status and the accountability measures for the 
district and schools are reviewed by WVDE staff members prior to each site visit. A summary of the strengths and 
weaknesses is developed, discussed during the entrance conference, and included in the monitoring report. Items 
reviewed in the data analysis include the following areas: 

V Academic performance 
o District AYP status 

http://wvde.state.wv.us/specialeducationcompliance
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o Percentage of schools in the district meeting AYP 
o State/district comparison of WESTEST data 
o Trend Assessment Data (Title I schools) 
o Individual school data for Title I schools  

V Other performance indicators 
o Attendance rate 
o Graduation rate 

Monitoring teams, consisting of WVDE Title I staff, conduct periodic on-site reviews in a 3-year cycle. However, 
monitoring for specific issues and/or programs may be conducted at any time at the discretion of the WVDE. An 
ŜƴǘǊŀƴŎŜ ŎƻƴŦŜǊŜƴŎŜ ƛǎ ŎƻƴŘǳŎǘŜŘ ǿƛǘƘ ǘƘŜ ƎǊŀƴǘŜŜΩǎ ŘŜǎƛƎƴŀǘŜŘ ǇŜǊǎƻƴƴŜƭΦ ¢ƘŜ ǇǳǊǇƻǎŜs of the visit and the 
planned activities are reviewed during the conference. A summary of the district data analysis is led by the 
monitoring team leader (WVDE Title I Coordinator). District administrators are asked to participate in a discussion 
of the district initiatives being implemented for the improvement of student achievement and the coordination of 
federal funding.  

School and/or site visits are conducted as part of the consolidated monitoring process. Verification of the 
implementation of the tied instructional reading model and individual student progress monitoring at the school 
and classroom level are reviewed. Recommendations for professional development or staff utilization are included 
in the monitoring reports. 

Interviews with selected persons are conducted, either individually or as a group, for the purpose of verifying and 
gathering information. Interviews are conducted at the local education agency and/or school and program site. 
Federally funded academic coaches and/or technology integration specialists are asked to participate in the 
interviews. 

The exit conference provides the LEA an opportunity to clarify information gathered in the interviews and/or the 
review of documentation. Members of the monitoring team meet with the superintendent and/or designated 
grantee personnel to discuss the information gathered during the monitoring visit. Preliminary information 
regarding commendations, recommendations, and findings is discussed during the exit conference.  

A written monitoring report is issued to the grantee by the WVDE within 40 business days of the exit conference. 
Each member of the monitoring team submits information pertaining to the programmatic area(s) in which the 
individual conducted the on-site review. The team leader coordinates the preparation of the final report. This 
report identifies programmatic commendations, recommendations, findings, and/or areas in need of further 
professional development and/or technical assistance. Any findings identified in the report include the required 
corrective action and a date by which such correction action shall be implemented. Technical assistance plans may 
be developed to assist districts with compliance. For more information, see the WVDE Title I Web site. 

5.10 Cognitive Tutor  

Thirty-seven counties in West Virginia have been using the Cognitive Tutor Program the past 2 years (17 of these 
counties are new to Cognitive Tutor). It is a total program for Algebra I students. Studies have shown that high-
needs populations have much success with this program. Students in the 17 new counties received pre/post tests 
to evaluate the effectiveness of the program. Counties have received approximately $9,000 per school from the 
Benedum Foundation. The yearlong program is set up for 60 percent of the time in the classroom with teacher 
instruction and 40 percent of the time with the computer program. Teachers deliver the lesson and students then 
have time to practice their skills on the computer, with the cycle recurring approximately weekly. During the 2008-
2009 school year, two districts will be piloting the use of a related product, Bridge to Algebra, for use with 8th 
grade and/or algebra/geometry preparation. Summers County and Wayne County are using the Bridges to Algebra 
this fall. 

http://wvde.state.wv.us/titlei
http://www.carnegielearning.com/products.cfm
http://www.carnegielearning.com/web_docs/Bridge%20to%20Algebra%202007_SWTOC.pdf
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5.11 Math/Science Partnerships   

The Math Science Partnership (MSP) Program was created under the No Child Left Behind Act of 2001 (NCLB), 
which reauthorized the Elementary and Secondary Education Act (ESEA). The MSP Program is intended to increase 
the academic achievement in mathematics and science by enhancing the content knowledge and teaching skills of 
classroom teachers. Partnerships between high-needs school districts and the science, technology, engineering, 
and mathematics (STEM) faculty in institutions of higher education are at the core of these improvement efforts. 
Other partners may include state education agencies; public charter schools; or other public schools, businesses, 
and nonprofit or for-profit organizations concerned with mathematics and science education. 

Currently, the West Virginia Math Science Partnership Program has nine active partnerships located across the 
state. There are approximately 360 teachers from 24 counties participating in the partnerships. Nine higher 
education institutions have partnered with the various projects. 

5.12 State Arts Emphasis and Arts Alive!  

The fine arts are critical to a well-rounded 21st century education. Part of this emphasis includes ensuring that 
teachers are aware of how fine arts relate to 21st century knowledge and skills. During the past three train-the-
trainer events (WV ARTS TEAMS PROJECTS), professional development strands have been included to explain to 
ǘƘŜ ǎǘŀǘŜΩǎ ŀǊǘ ǘŜŀŎƘŜǊǎ ǿƘŀǘ ǘƘŜ нмǎǘ ŎŜƴǘǳǊȅ ǎƪƛƭƭǎ ŀǊŜΣ Ƙƻǿ ǘƘŜȅ ŀǊŜ ǘŀǳƎƘǘ ƛƴ ǘƘŜ ²Ŝǎǘ ±ƛǊƎƛƴƛŀ ŎƭŀǎǎǊƻƻƳǎΣ ŀƴŘ 
how the fine arts support the development of those skills.  

To promote the incorǇƻǊŀǘƛƻƴ ƻŦ ŦƛƴŜ ŀǊǘǎ ƛƴǘƻ ǘƘŜ ǎǘŀǘŜΩǎ ǊƛƎƻǊƻǳǎ нмǎǘ ŎŜƴǘǳǊȅ ŎǳǊǊƛŎǳƭǳƳΣ ǘƘŜ ²±59 Ƙŀǎ 
implemented Arts Alive! The Best of West Virginia program. This program has four major goals, including to (1) 
ǇǊƻǾƛŘŜ ŀ ǎǘŀǘŜǿƛŘŜ ǾŜƴǳŜ ǎƘƻǿŎŀǎƛƴƎ ǘƘŜ άōŜǎǘ ƻŦ ǘƘŜ ōŜǎǘέ in fine arts achievement and exhibitions; (2) support 
developing and emerging fine arts programs in West Virginia public schools; (3) inspire local initiatives to connect 
fine arts experiences for all preK-12 students to 21st century learning goals; and (4) empower the greater West 
Virginia learning community as stakeholders in an arts-based learning experience, development, and celebration.  

In May 2007, student artists and musicians from across the state were featured at the West Virginia Department of 
9ŘǳŎŀǘƛƻƴΩǎ ƛƴŀǳƎǳǊŀƭ !Ǌǘǎ !ƭƛǾŜ! event celebrating the fine arts achievement of public schoolchildren. A second 
annual Arts Alive! showcase was held in April 2008.  

The day after the exhibition, arts teachers were provided the opportunity to expand their knowledge about the 
showcase and learn more about the role the arts play in the 21st century classroom. The session was open to arts 
teachers in all schools, as well as general elementary school teachers and student teachers in the arts studying at 
West Virginia institutions of higher education. 

The third annual Arts Alive! showcase was held at the Clay Center for Arts & Sciences in Charleston on April 27, 
2009, beginning with a pre-mainstage showcase at 6:30 p.m. and main event at 7:00 p.m. The event was free to 
the general public. 

5.13 Financial Literacy Initiatives  

The WVDE is committed to integrating financial literacy expectations throughout K-12 education. The following 
activities have been designed to support this commitment: 

V Weeklong project on entrepreneurship at the 2007 Teacher Leadership Institute (TLI), in which every 
teacher was engaged in the establishment of a business and learned about gain, loss, purchasing, 
sales, income, choice, cost, and opportunity. 

V Heavy emphasis on personal and business finance at the 2006 and 2007 Social Studies Summer 
Institutes, which included many presenters and workshops conducted by national and local speakers 
from business, education, government, and professional organizations. 

http://www.ed-msp.net/
http://wvde.state.wv.us/instruction/math_science.html
http://wvde.state.wv.us/news/1421/
http://wvde.state.wv.us/news/1655/
http://wvde.state.wv.us/news/1870/
http://wvde.state.wv.us/news/1870/
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V State social studies coordinator has conducted several workshops for district teachers in which both 
financial literacy and global awareness were emphasized, especially how closely the two topics are 
connected. 

V State social studies coordinator works with the offices of the auditor and the treasurer to ensure that 
teachers are receiving educational materials and professional development in financial literacy, 
including investment and debt management. 

V Coordinator works closely with the Federal Reserve of Richmond and the National Council on 
Economic Education to bring the newest material and instructional strategies regarding all areas of K-
12 financial education to the teachers.  

V Coordinator is working with a national committee on policies to ensure financial literacy programs in K-
12 education. 

V tǊŜǎŜƴǘŀǘƛƻƴǎκǿƻǊƪǎƘƻǇǎ ǿŜǊŜ ŎƻƴŘǳŎǘŜŘ ŀǘ ōƻǘƘ ǘƘŜ нллт tǊƛƴŎƛǇŀƭΩǎ !ŎŀŘŜƳƛŜǎΦ 
V Instructional Guides in Personal Finance have been created by teachers and posted on the Teach 21 

web site to provide K-12 classroom teachers with models of quality instructional design that include 
authentic performance in financial literacy across the curriculum.  The Instructional Guides for 
Personal Finance integrate social studies, mathematics and language arts CSOs. 

V Project Based Learning Units in Personal Finance have been created by teachers and posted to the 
Teach 21 web site for the 12th-grade civics course in the social studies curriculum. 

5.14 Global Awareness Initiatives  

Social Studies Summer Institutes in 2007 and 2008 had a global awareness focus on the true understanding of 
globalization in the 21st century. Topics of these institutes included the following:  

V Language 
V Culture 
V Economic decisions 
V Citizenship 
V Environmental issues 
V Poverty 
V Political issues 
V Immigration 
V Trade  
V Employment 

In addition, the Teacher Leadership Institute of 2007 held informative presentations during the day sessions, and 
the evening clinics were hands-on workshops that emphasized the true meaning of global awareness and the 
impact that each person, country, and region of the world has on the others in all of the areas listed above. 

Other related activities have included or will include the following: 

V Teacher Leadership Institute of 2008 provided a weeklong project-based learning experience to 
immerse teachers in global awareness and economic literacy. The focus was environmental economics. 

V tǊŜǎŜƴǘŀǘƛƻƴǎκǿƻǊƪǎƘƻǇǎ ǿŜǊŜ ŎƻƴŘǳŎǘŜŘ ŀǘ ōƻǘƘ ǘƘŜ нллт tǊƛƴŎƛǇŀƭΩǎ !ŎŀŘŜƳƛŜǎΦ 
V State social studies coordinator has conducted several workshops for district teachers that emphasized 

both financial literacy and global awareness, especially how closely the two topics are connected. 
V During the spring of 2008, a WVDE task force developed a global awareness school self-assessment 

continuum [2]. The rubric defines global awareness using national and regional research and provides 
schools and classroom teachers with an opportunity to self- assess their current level of competency in 
the areas of international knowledge, skills, and disposition. 

V The WVDE Office of International Schools in collaboration with the West Virginia Center for 
Professional Development presented two Immersion Academies in the summer of 2008. Participants 

http://wvde.state.wv.us/teach21/
http://wvde.state.wv.us/teach21/
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were afforded the opportunity to explore global awareness, multiculturalism, and language immersion 
by participating in either the Passport to Japan or the Passport to Spain Immersion Academies. 
Individuals experienced interactive language immersion sessions while reflecting on the products, 
perspectives, and practices of other cultures.  

V In the summer of 2009, two Go Global Academies will be presented to afford school teams an 
opportunity to integrate an international education project into their existing programs.  

V Teacher Leadership Institute of 2009 will provide clinics to model the integration of globalization in the 
21st century. Teachers will be provided examples of project-based learning projects that integrate 
globalization, and the project-based units designed by the Institute participants will be written in a 
21st century context using 21st century content, learning skills, and technology tools objectives. 

V Coordinator is a member of the Global Competency Workgroup, a CCSSO initiative building a national 
framework to guide and measure global competency among students in the classrooms across the 
United States. 

5.15 West Virginia Model for Positive School Climate  

The West Virginia Model for Positive School Climate is based on the positive behavior model developed from 
IŀȊŜƭŘŜƴΩǎ Respect & Protect: A Practical, Step-by-Step Violence Prevention and Intervention Program for Schools & 
Communities and it is aligned with West Virginia Board of Education Policy 4373ςStudent Code of Conduct. It 
provides strategies and practical guidance to help all schools create a positive school environment that promotes 
academic success. Positive School Climate strategies focus on prevention, early intervention, reporting, parent and 
community involvement, and evaluation. 

In partnership with the West Virginia Center for Professional Development (CPD), the WVDE is offering training 
and support to school teams who wish to implement the West Virginia Model for Positive School Climate. The 
model aligns with the goals of the federal Title IV Safe and Drug Free School Program. 

5.16 Coordinated School Health  

West Virginia implements the Center for Disease ControlΩǎ Coordinated School Health program model. The CSH 
program brings together the resources of families, schools, and communities to help students stay healthy and 
make the most of their educational opportunities. The eight-component model, as described on the CDC Web site, 
includes the following: 

1. Health education: A planned and sequential curriculum addressing multiple dimensions of health. 
2. Physical education: A sequential curriculum that provides cognitive content and learning experiences 

in a variety of activity areas. 
3. Health services: These services are designed to ensure access or referral to primary health care 

services and foster appropriate use of primary health care services. 
4. Nutrition services: Qualified child nutrition professionals offer services that provide students with a 

learning laboratory for classroom nutrition and health education, and serve as a resource for linkages 
with nutrition-related community services. 

5. Counseling, psychological, and social services: Counselors and psychologists provide individual and 
group assessments, interventions, and referrals to improve the health of students and the school 
environment. 

6. Healthy school environment: Schools attend to the physical and aesthetic surroundings and the 
psychosocial climate and culture. 

7. Health promotion for staff: Heath assessments, education, and fitness activities encourage school staff 
to pursue a healthy lifestyle that contributes to improved health status, morale, and commitment to 
ǘƘŜ ǎŎƘƻƻƭΩǎ ƻǾŜǊŀƭƭ ŎƻƻǊŘƛƴŀǘŜŘ ƘŜŀƭǘƘ ǇǊƻƎǊŀƳΦ 

http://www.wvcpd.org/cmswiki.aspx?name=goglobaldetail
http://wvde.state.wv.us/osshp/main/RespectandProtectNew.html
http://www.cdc.gov/HealthyYouth/CSHP/
http://wvde.state.wv.us/osshp/main/CoordinatedSchoolHealth.htm
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8. Family/community involvement: School healthy advisory councils, coalitions, and broadly based 
constituencies for health build support for school health program efforts. Schools activity solicit parent 
involvement and engage community resources and services to respond more effectively to the health-
related needs of students. 

5.17 LINKS Program 

The Learning Individualized Needs, Knowledge, and Skills (LINKS) program is a framework for student advisement 
programs in West Virginia that is being piloted during the 2008-2009 school year. LINKS, which is easily adapted to 
ŜŀŎƘ ǎŎƘƻƻƭΩǎ ŘŜǎƛƎƴΣ ŎǳƭǘǳǊŜΣ ŀƴŘ ƻǘƘŜǊ schoolwide programs, provides a structure for the delivery of specific 
academic, career, and personal/social content standards to every student in West Virginia. LINKS fulfills the 
requirements of WVBE Policy 2510, stipulating that every student should have an adult mentor who takes an 
ƛƴǘŜǊŜǎǘ ƛƴ ǘƘŜ ǎǘǳŘŜƴǘΩǎ ǎǳŎŎŜǎǎ ŀƴŘ Policy 2315, outlining requirements for teacher/advisor training in curriculum 
requirements, mentoring and advocating for students, and developmental guidance.  

The primary purpose of LINKS advisement programs is to use personal relationships between students and adult 
advocates to advance student learning and development and encourage student success in a proactive and 
deliberate manner. The LINKS program specifically seeks to foster relationships between and among students, 
school staff, parents, the community, businesses, and other organizations ǘƻ ŜƴƘŀƴŎŜ ŜŀŎƘ ǎǘǳŘŜƴǘΩǎ ŜŘǳŎŀǘƛƻƴŀƭ 
experience by connecting rigor, relevance, and relationships. LINKS can help students build dreams, give hope for 
the future, and connect students with caring adults. 

In addition to fostering the interconnection of rigor, relevance, and relationships, LINKS promotes the systemic 
change that is required in 21st century schools to prepare students for the global workplace. In the changing world 
of the 21st century, students must be able to solve problems, think critically, communicate effectively, and work in 
teams. LINKS provides a framework for meeting these challenges by outlining strategies for involving schools, 
parents, and the business community in a collaborative effort. LINKS program elementsτparticularly the 
relationship between student and adult advocate/mentorτseek to deliberately, strategically, and broadly foster 
ǎǘǳŘŜƴǘǎΩ ǎŜƴǎŜ ƻŦ ōŜƭƻƴƎƛƴƎ ǘƻ ǎŎƘƻƻƭ ŀƴŘ ŎƻƳƳǳƴƛǘȅΣ ƘŜƭǇ ǎǘǳŘŜƴǘǎ ŘŜǾŜƭƻǇ ŀƴŘ ŜƴƘŀƴŎŜ ƭƛŦŜ ǎƪƛƭƭǎΣ ŀǎǎƛǎǘ ǘƘŜƳ 
with decision making, and provide them with guidance for career planning in the 21st century. LINKS resources are 
available online. 

5.18 Model High Schools That Work Sites  

In August 2006, 16 high schools were chosen as pilot sites for the 21st Century High Schools That Work program. 
The schools are receiving targeted technical assistance as they incorporate 21st century skills into an enhanced 
ƳƻŘŜƭ ƻŦ ǘƘŜ {ƻǳǘƘŜǊƴ wŜƎƛƻƴŀƭ 9ŘǳŎŀǘƛƻƴ .ƻŀǊŘΩǎ school improvement initiative, High Schools That Work. The 
goals of the initiative are for the selected high schools to create, implement, and sustain school structures, policies, 
and practices related to learning culture, structures for supporting student learning, 21st century teaching and 
learning, literacy and numeracy and across the curriculum, and transitions from middle grades to high school and 
high school to postsecondary education and careers. 

The initiative includes 10 key practices: (1) higher expectations, (2) career/technical studies, (3) academic studies, 
(4) program of study, (5) structured experiential learning, (6) teachers working together, (7) students actively 
engaged, (8) guidance, (9) extra help, and (10) keeping score.  

Currently 13 high schools and one career and technical center are actively working toward fully implementing the 
21st Century High Schools That Work model. West Virginia Department of Education staff worked with Edvantia to 
conduct baseline Instruction and Learning Appraisals during the 2006-2007 school year. Ongoing meetings 
between school staff and WVDE liaisons monitor the schools' efforts, and a series of professional development 
sessions has been conducted (project-based learning, effective questioning techniques, comprehensive guidance 
and advisement) to focus on common issues. Technical Appraisals were conducted during the late fall and early 

http://wvde.state.wv.us/counselors/links/
http://wvde.state.wv.us/news/1257/
http://wvde.state.wv.us/hstw/vision.pdf
http://www.sreb.org/programs/hstw/publications/2005Pubs/05V07AllStudentsToStandards.asp
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winter of 2008 to assess implementation progress; Technical Appraisal team members included WVDE staff and 
administrators and teachers from the 21st Century High Schools That Work sites. 

5.19 Project Lead the Way  

The WVDE has implemented a program called Project Lead the Way, which includes a pre-engineering program 
designed to encourage students to enter engineering fields, in 16 high schools and career technical centers across 
the state. The project exposes students to a hands-on, project- and problem-based approach to the development 
of knowledge and skills in engineering, biomechanics, aeronautics, and other applied math and science arenas. The 
goal is to demonstrate the real-ǿƻǊƭŘ ǊŜƭŜǾŀƴŎŜ ƻŦ ƳŀǘƘ ŀƴŘ ǎŎƛŜƴŎŜ ƛƴ ƻǊŘŜǊ ǘƻ ŘŜǾŜƭƻǇ ǎǘǳŘŜƴǘǎΩ ǳƴŘŜǊǎǘŀƴŘƛƴƎ 
of how the skills they are learning in the classroom can be applied to everyday life. The national Project Lead the 
²ŀȅ ²Ŝō ǎƛǘŜ ŘŜǎŎǊƛōŜǎ Ƙƻǿ άǊŜǎŜŀǊŎƘ Ƙŀǎ ǎƘƻǿƴ ǘƘŀǘ ǎŎhools practicing APPB-learning experience an increase in 
student motivation, an increase in cooperative learning skills and higher-order thinking, and an improvement in 
studenǘ ŀŎƘƛŜǾŜƳŜƴǘΦέ hƴŎŜ ǘƘŜ Ǉƛƭƻǘ ǘŜǎǘƛƴƎ ƛǎ ŎƻƳǇƭŜǘŜŘΣ ǘƘƛǎ ǇǊƻƎǊŀƳ ǿƛƭƭ ōŜ ŜȄǇŀƴŘŜŘ ƛƴǘƻ ƻǘƘŜǊ ǎŎƘƻƻƭǎ 
depending on student demand. 

In school year 2009-2010, West Virginia schools will pilot the biomedical sciences and agricultural biotechnology 
programs. 

5.20 High Schools of Business 

In 2006, the WVDE implemented the High Schools of Business program, which prepares students for entry into 
university-level colleges of business. This accelerated, project-based curriculum includes rigorous work that 
encourages student to become involved with real business problems and concepts. HSOB is designed to integrate 
academic concepts into courses that explore wealth management, leadership, and basic principles of economics, 
finance, marketing, management, and business strategies.  

5.21 Careers in Education  

²Ŝǎǘ ±ƛǊƎƛƴƛŀΩǎ /ŀǊŜŜǊǎ ƛƴ 9ŘǳŎŀǘƛƻƴ ǇǊƻƎǊŀƳ ƛǎ an innovative approach designed to attract talented young people 
to the teaching profession through a challenging introduction to 21st century teaching and learning. The program 
seeks to provide high school students with insight into the nature of teaching, 21st century instructional tools and 
learning skills, and the critical issues affecting the quality of eŘǳŎŀǘƛƻƴ ƛƴ !ƳŜǊƛŎŀΩǎ ǎŎƘƻƻƭǎΦ The Careers in 
Education program is proving to be valuable coursework for secondary students who are interested in pursuing 
education as a career choice. Courses provide students with a broad perspective on the history, current issues, 
philosophy, and management skills used by a classroom educator. In addition to the Foundations in Education 
ŎƻǳǊǎŜΣ ²Ŝǎǘ ±ƛǊƎƛƴƛŀΩǎ hŦŦƛŎŜ of Career and Technical Instruction recently added three courses: Human Growth 
and Development, Exceptionalities and Diversity, and Educational Psychology and Learning. Partnerships with 
higher education teacher preparation programs are being developed that will lead to advanced standing and 
college credit for completers of the Careers in Education program. 

5.22 Online Learning Pilot for Secondary Mathematics  

The Online Learning Pilot for Secondary Mathematics is deploying a true online environment in Algebra 1 classes of 
South Charleston, Herbert Hoover, and St. Albans High Schools in Kanawha County. This pilot project will be in 
place for 6 months and will be closely monitored. It includes continued support for the Cognitive Tutor Software, 
Carnegie Learning Algebra 1 Digital Textbooks, Carnegie Learning 24/7 Math Help Tutor, and all necessary 
implementation services. 

http://www.pltw.org/index.cfm
http://www.pltw.org/Engineering/engineering.cfm
http://www.pltw.org/curriculum-philosophy/curriculum-philosphy.cfm
http://www.pltw.org/Biomedical/biomedical.cfm
http://www.mark-ed.org/2.0/Joomla/index.php?option=com_content&task=blogsection&id=18&Itemid=266



































