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West Virginia Board of Education Professional Development Goals

Through sustained, continuous, and school-embedded professional development models, local school districts will be provided professional development support and technical assistance in the following areas: 

GOAL 1: All county school systems will implement the components of a standards-based curriculum model built on the WV Content Standards and Objectives.  The model includes, but is not limited to, the following components:

· Mapping the curriculum

· Development of instructional units and standards-based lessons

· Identification of critical questions and enduring ideas

· Alignment of instructional strategies, materials and resources

· Use of performance descriptors, performance assessments, and rubrics in the evaluation of student mastery

· Establishment of benchmarks to determine student progress and reteaching.

GOAL 2: All county school systems will improve student achievement in reading and writing by implementing a research-based approach to the teaching of the West Virginia Reading and Language Arts Content Standards and Objectives.

· All teachers will teach comprehension, vocabulary development, and writing in their content areas.

· Teachers with the primary responsibility of teaching reading and writing will use research-based instructional strategies and consistent approaches to literacy development.

· Special educators will utilize research-based instructional design appropriate to the exceptionality of the students served.

GOAL 3: All county school systems will improve student achievement in mathematics by implementing a research-based approach to the teaching the West Virginia Mathematics Content Standards and Objectives.

· School systems will give priority to addressing weaknesses in middle level student performance.

GOAL 4: All county school systems will ensure all educators have the technological skills necessary to effectively perform their professional responsibilities and enhance student learning.

· Teachers will use appropriate technology applications for teaching the West Virginia Content Standards and Objectives.

· Teachers will implement the Technology Content Standards and Objectives.

· School and district personnel will use technology-based data systems to improve the instructional program and the teaching learning process.

· All personnel, as appropriate, will use technology management applications to increase efficiency and effectiveness of district, school, and classroom operations.
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SECTION 1

School Level Professional Development Guide

Introduction

Professional development is a form of adult learning.  Yet, districts too often forget that professional development must be concerned primarily with student learning.  Professional development in schools has traditionally consisted of activities such as attending conferences or working on curriculum during teacher workshop days. Dynamic speakers and interesting workshops may have some value, but schools and counties must help educators translate their learning into instructional practices and student achievement.  Professional development is not about what teachers want to know.  Consider, for example, a teacher who might want to expand his/her knowledge of cooperative learning techniques.  While the goal is valid, it becomes relevant only when it is seen in a larger context, one that is focused on student learning, driven by data, and nested within school level and county level goals (Kelleher).  

Professional development is the primary vehicle in efforts to bring about needed change in student achievement.  Professional development must include organizational development as well as individual development (Sparks). It must be job embedded and programmatic, and must be not only for teachers, but for everyone who affects student learning. Perhaps most importantly, professional developers are looking at the research on professional development in education.  They are examining what is known about the various forms of professional development, not only for teachers, but for all those involved in the educational process (Guskey). Since the goal of most modern professional development efforts is improved performance by the organization, staff, and ultimately students, (Sparks), information on the measurement of student learning is an essential component of planning professional development. 

In defining student performance, it is imperative that educators are introduced to the WHAT and HOW of instruction occurring in the classroom.  In order to understand this, the professional development must focus first on pedagogy and methodology.  For example, it would first be logical to present professional development on the stages of student writing development and the five step writing process before professional development on interactive writing as a curriculum tool.  Therefore, professional development planners must determine if the WHAT has solidly been introduced before planning the HOW of professional development sessions.

The National Staff Development Council (NSDC) has called for a shift in the way we approach professional development.  Its recommendations include devoting 10% of the school budget and 25% of teacher time to professional development.  Thomas Guskey suggests that cost-benefit analyses can be helpful in comparing the costs and relative effectiveness of various professional development endeavors (Guskey, 2000). Such analyses will permit counties and schools to make the best selection when considering different professional development programs with similar goals.

Staff development standards provide direction for designing a professional development experience that ensures educators will acquire the necessary knowledge and skills.  Professional development must be data-driven, standards based, and job embedded.  The National Staff Development Council revised the standards for professional development in 2001.  These revised standards reflect what NSDC has learned about professional learning since the creation of the original standards in 1995.

National Staff Development Council Standards for Staff Development

Context Standards

Staff development that improves the learning of all students:

· Organizes adults into learning communities whose goals are aligned with those of the school and district.  (Learning Communities)

· Requires skillful school and district leaders who guide continuous instructional improvement.  (Leadership)

· Requires resources to support adult learning and collaboration.  (Resources)

Process Standards

Staff development that improves the learning of all students:

· Uses disaggregated student data to determine adult learning priorities, monitor progress, and help sustain continuous improvement.  (Data-Driven)

· Uses multiple sources of information to guide improvement and demonstrate its impact.  (Evaluation)

· Prepares educators to apply research to decision making.  (Research-Based)

· Uses learning strategies appropriate to the intended goal.  (Design)

· Applies knowledge about human learning and change.  (Learning)

· Provides educators with the knowledge and skills to collaborate.  (Collaboration)

Content Standards

Staff development that improves the learning of all students:
· Prepares educators to understand and appreciate all students, create safe, orderly, and supportive learning environments, and hold high expectations for their academic achievement.  (Equity)

· Deepens educators’ content knowledge, provides them with research-based instructional strategies to assist students in meeting rigorous academic standards, and prepares them to use various types of classroom assessments appropriately.  (Quality Teaching)

· Provides educators with knowledge and skills to involve families and other stakeholders appropriately.  (Family Involvement)

“Professional development standards that make clear what high quality professional development is, how to implement it, and how it should be evaluated to help us design effective and powerful experiences that will result in improved student achievement.  …  Standards provide the foundation for building individual, school, and district professional development plans that will stand the test of accountability.”  - Agnes Crawford, Association for the Supervision of Curriculum Development (ASCD)

High Quality Professional Development

According to Title IX of No Child Left Behind (NCLB), professional development includes activities that:

· Improve and increase teachers’ academic knowledge;

· Are an integral part of broad school wide and district wide educational improvement plans;

· Give teachers, principals and administrators the knowledge and skills to provide students with the opportunity to meet challenging state academic content standards and student academic achievement standards;

· Improve classroom management skills;

· Are high quality, sustained, intensive and classroom-focused in order to have a positive and lasting impact on classroom instruction and the teacher’s performance in the classroom; and are not one-day or short-term workshops or conferences;

· Support the recruiting, hiring and training of highly qualified teachers, including teachers who became highly qualified through state and local alternative routes to certification;

· Advance teacher understanding of effective instructional strategies that 

1. are based on scientifically-based research and strategies for improving student academic achievement or substantially increasing the knowledge and teaching skills of teachers; and

2. are aligned with and directly related to state academic content standards, student academic achievement standards and assessments, and the curricula and programs tied to the standards;

· Are developed with extensive participation of teachers, principals, parents and administrators of schools to be served under NCLB;

· Are designed to give teachers of limited English proficient children, and other teachers and instructional staff, the knowledge and skills to provide instruction and appropriate language and academic support services to those children, including the appropriate use of curricula and assessments;

· To the extent appropriate, provide training for teachers and principals in how to use technology in the classroom to improve teaching;

· As a whole, are regularly evaluated for their impact on increased teacher effectiveness and improved student academic achievement, with the finds used to improve the quality of professional development;

· Provide instruction in methods of teaching special needs children;

· Include instruction in the use of data and assessments to inform and instruct classroom practice; and

· Include instruction in how school staff can work more effectively with parents.

Other activities that might be included are partnerships with institutions of higher education to establish school-based teacher training programs; career ladder programs to help Title I paraprofessionals become certified; and follow-up training to ensure that teachers are able to implement what they have learned in the classroom.

Scientifically Based Research

As prescribed in NCLB the term “scientifically based research:”

1. Means research that involves the application of rigorous, systematic, and objective procedures to obtain reliable and valid knowledge relevant to education activities and programs; and

2. Includes research that--

· Employs systematic, empirical methods that draw on observation or experiment;

· Involves rigorous data analyses that are adequate to test the stated hypotheses and justify the general conclusions drawn;

· Relies on measurements or observational methods that provide reliable and valid data across evaluators and observers, across multiple measurements and observations, and across studies by the same or different investigators;

· Is evaluated using experimental or quasi-experimental designs in which individuals, entities, programs, or activities are assigned to different conditions and with appropriate controls to evaluate the effects of the condition of interest, with a preference for random-assignment experiments, or other designs to the extent that those designs contain within-condition or across-condition controls;

· Ensures that experimental studies are presented in sufficient detail and clarity to allow for replication or, at a minimum, offer the opportunity to build systematically on their findings; and

· Has been accepted by a peer-reviewed journal or approved by a panel of independent experts through a comparably rigorous, objective, and scientific review [Title IX, Part A, Section 9101(37)].
Tips for Using This Guide

Here are some tips to best ensure a successful professional development planning process:

1.  Develop a planning team:  Begin by developing a planning team that includes a representation of the school’s grade configurations and specialists (such as special education and music teachers).  This team could be derived from already established teams within the school such as the local school improvement council (LSIC), the school curriculum team, or committees formed through faculty senate.

2.  Review this Planning Guide:  The planning team should review the School Level Professional Development Guide and discuss its use in the process of planning professional development for the instructional staff of the school.  The team should determine which sections of the plan would require entire staff participation, committee participation, or individual participation.

3.  Summarize the planning guide for the entire staff:  This Professional Development Guide should be used as a scheduled professional development session.  Within that session the planning team should summarize the entire professional development guide with the instructional staff and leadership of the school.  The process that the team will use in developing the professional development plan should be a school collaborative effort.

4.  Strategically plan time to work through the planning process:  Ensure that there is an appropriate amount of time for the team and the staff to develop and review the school’s professional development plan.  Some approaches to creating planning time as suggested by Watts and Castle (1993) are:

· Using one morning or afternoon a week for teacher development and other improvement activities by using substitutes or releasing students;

· Purchasing teacher time by contracting substitutes or giving compensation for weekends and summer work;

· Providing common planning time for teachers working on the same project;

· Restructuring time by altering teacher schedules, teacher responsibilities or the school day;

· Making better use of available time and staff.

An introduction is provided at the beginning of each section of the guide.

SECTION 2

Comprehensive Data Driven Needs Assessment

Introduction

The purpose of the needs assessment for professional development is to determine the needs of the school’s teaching force in order to enable all students to meet challenging state content and academic achievement standards.  This needs assessment does not stand alone.  It is the basis of comprehensive school planning and should guide the development of school goals and direct professional development to meet these goals.  Gathering and analyzing school data from several sources is the best way to identify trends and patterns in student achievement and thus clarify school and student needs.  For the greatest impact in school improvement, professional development must be based on the identified needs.

Four main categories of data should be included in the needs assessment.

1. Student achievement data – In analyzing student achievement, teachers need to determine specific deficiencies within content areas.   For example, if reading comprehension scores are low, the staff must subset the data to determine the specific comprehension skill in which the students are deficient.  Teachers must also view three to five years of data to be able to clearly identify trends.

2. Demographic data – The purpose of collecting demographic data is to gain a thorough understanding of the school’s population.  The goal is not to explain the demographics, but to examine how these characteristics may affect opportunities for students to learn.

3. Program data – The goal of reviewing program data is to examine what is being taught and to whom.  This should include curriculum sequence, course enrollment information, pupil teacher ratios, teacher certifications for the areas they are assigned to teach, the usage of parent/community volunteers, graduation rates, post graduation follow-ups, etc.

4. Perception data – A review of this type of data will reveal how teachers, students, and the community view the school and/or district.  The stakeholder’s view of the school’s services affects all levels of planning.  Perception data includes surveys on school climate, student and teacher’s absenteeism and tardiness, parent/teacher/student satisfaction surveys, and a review of media coverage among others.  The Professional Development IQ survey provided in this section provides a good introductory activity for using this guide.

In conclusion, examining and analyzing school data is a powerful form of professional development.  Results of disaggregated data should identify students’ needs, as well as teachers’ learning needs.

THE PLANNING PROCESS
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           High Schools That Work

Target Professional Development Through Questioning & Examining Data

Questions to be answered in pre-planning:

· Has the school met Adequate Yearly Progress (AYP)?

· Has the school been identified for improvement?

· Which indicators were not met?

· Achievement

· Participation rate

· Attendance

· Graduation rate

· If all above indicators were met, identify other indicators that support a need in this school.

· Are all the school’s teachers highly qualified (certified in all assigned teaching areas)?

· What percentage of staff received high quality professional development (see definition in the Introduction, Section 1) the previous year?

The following data sources may be utilized to determine school level professional development:

· Student demographics (e.g. attendance, socio economic status, graduation / drop out rate)

· Student achievement (e.g. retention, grade distribution)

· Instructional programs and curriculum

· Assessment results

· WESTEST

· ACT

· ACT PLAN

· ACT EXPLORE

· Scholastic Aptitude Test (SAT)

· NAEP

· Informal assessments  (e.g. reading, math, Compass Learning)

· Writing Assessment

· Making Middle Grades Work Assessment

· High Schools That Work Assessment
· Percentage of teachers receiving quality professional development.

· School & classroom management procedures

· Discipline reports

· Technology access & usage

· Parent & community involvement

· Parent/teacher/student satisfaction surveys

· Classroom walk through results

· Continuous Improvement Monitoring Process (CIMP) results (From Special Education)

· Other applicable school documents

What is Your Professional Development IQ?
1. According to the public, what is the most important characteristic for teachers to possess?

a. Ability to communicate with parents

b. Thoroughly educate students in subject area

c. Understanding how people learn

d. Well-trained and knowledgeable about how to teach effectively

2. Which strategy does the public believe has the greatest potential for improving schools?

a. Reduce class size

b. Recruit and retain better teachers

c. Require standardized tests for promotion

d. Give greater control to the local level

3. What percentage of the public supports school-financed professional development opportunities as a means of attracting and retaining public school teachers?

a. 90%

b. 85%

c. 70%

d. 55%

4. According to research, what school investment yields the greatest increase in student achievement?

a. Lowering class size

b. Increasing teacher salaries

c. Increasing teacher experience

d. Increasing teacher education

5. According to the National Credibility Index, which of the following people is the most believable when speaking out on public issues?

a. Member of the Armed Forces

b. Teacher

c. Community Activist

d. National Expert

6. According to research by Ron Ferguson, which factor constitutes 44% of the impact on student learning?

a. Class size

b. Qualifications of teacher

c. Family involvement and support

d. Socio-economic status of family

7. What percentage of the public believes we should increase funding for programs to keep teachers up to date?

a. 35%

b. 50%

c. 66%

d. 70%

8. What percentage of teachers believe that professional development programs “generally waste their time?”

a. 10.5%

b. 27.4%

c. 41.7%

d. 64.7%

9. Which of the following strategies did superintendents and principals identify as the most effective for improving teacher quality?

a. Reducing class size

b. Increasing teacher salaries

c. Increasing professional development opportunities for teachers

d. Requiring secondary level teachers to major in the subjects they are teaching

10. According to the September 2000 Gallup Poll, what percentage of the public feels that the strategy with the most promise for improving achievement is ensuring that there is a qualified and competent teacher in every classroom?

a. 10%

b. 17%

c. 39%

d. 52%

11. Of the following, which aspect of teaching is most important to students?

a. Caring about students

b. Believing all children can learn

c. Knowing the subject areas

d. Maintaining discipline in the classroom

12. According to teachers, what is the number one reason for professional growth?

a. To improve student achievement

b. To improve teaching skills

c. To network

d. To advance one’s career

13. What percentage of teachers believe that weekly scheduled collaboration with other teachers improves their classroom teaching?

a. 62%

b. 72%

c. 82%

d. 92%

14. What do principals believe is the most important role of a principal?

a. Maintaining discipline and safety

b. Creating a supportive environment for teaching and learning

c. Supporting parents’ involvement in their children’s education

d. Managing the school’s budget and obtaining additional funds

15. Which strategy do principals believe is most effective for recruiting and retaining teachers?

a. Providing financial incentives

b. Providing mentoring and on-going support for new teachers

c. Involving teachers in the creation of policies that they will be implementing

d. Providing career growth opportunities

16. Which professional development activity do most teachers feel improves their teaching?

a. New methods of teaching

b. Integration of education technology in their grade or subject

c. In-depth study in the subject area of their main teaching assignment

d. Student performance assessment

17. Which of the following professional development activities did the most teachers participate in during the last twelve months?

a. Regularly scheduled collaboration with other teachers

b. Networking with teachers outside their school

c. Individual or collaborative research

d. Common planning period for team teachers

18. What percentage of public school teachers believe that being mentored formally by another teacher at least once a week improves their classroom teaching moderately or better?

a. 58%

b. 68%

c. 78%

d. 88%

19. According to the 2001 National Board of Certified Teachers Leadership Survey, what percentage agrees that they are satisfied with the quantity and quality of on-going professional development opportunities in their schools?

a. 70%

b. 60%

c. 50%

d. 40%

20. According to the Educational Testing Service’s 2000 Report, How Teaching Matters, all of the following increase student outcomes in science except:

a. Major/minor in science/science education

b. Professional development in laboratory skills

c. Professional development in classroom management

d. Using frequent tests

e. Hands-on learning

NATIONAL STAFF DEVELOPMENT COUNCIL

PO Box 240, Oxford, OH  45056

What is Your Professional Development IQ--Answers

The correct answers are highlighted below in bold; links to related information are also provided.

1. To the public, what is the most important characteristic for teachers to possess?

a. Ability to communicate with parents

b. Thoroughly educate students in subject area

c. Understanding how people learn

d. Well-trained and knowledgeable about how to teach effectively



Source:

The Essential Profession:  A National Survey of Public Attitudes Toward Teaching Educational Opportunity and School Reform, David Hasselkorn and Louis Harris, 1998.  Recruiting New Teachers, Inc. (RNT) 617-489-6000

See more information about and ordering information for this survey:

http://www.rnt.org/publications/essential.html 

2.  Which strategy does the public believe has the greatest potential for improving schools?

a. Reduce class size

b. Recruit and retain better teachers

c. Require standardized tests for promotion

d. Give greater control to the local level



Source:

Teacher Quality:  A Review of Existing Data, Belden Russonelio and Stewart, Research and Communications, August 1999.

3. What percentage of the public supports school-financed professional development opportunities as a means of attracting and retaining public school teachers?

a. 90%

b. 85%

c. 70%

d. 55%



Source:
31st Annual Phi Delta Kappa/Gallup Poll of the Public’s Attitudes Toward the Public Schools as reported in Teacher Education Reports newsletter, Vol. 21, No. 16, August 23, 1999, Washington DC:  Feistritzer Publications.

See information about this annual poll at http://www.pdkintl.org/kappan/kpollpdf.htm 

4. According to research, what school investment yields the greatest increase in student achievement?

a. Lowering class size

b. Increasing teacher salaries

c. Increasing teacher experience

d. Increasing teacher education

Source:

31st Annual Phi Delta Kappa/Gallup Poll of the Public’s Attitudes Toward the Public Schools as reported in Teacher Education Reports newsletter, Vol. 21, No. 16, August 23, 1999, Washington DC:  Feistritzer Publications.

See information about this annual poll at http://www.pdkintl.org/kappan/kpollpdf.htm
5. According to the National Credibility Index, which of the following people is the most believable when speaking out on public issues?

a. Member of the Armed Forces

b. Teacher

c. Community Activist

d. National expert



Source:

Teacher Quality:  A Review of Existing Data, Belden Russonelio and Stewart, Research and Communications, August 1999.

See information about the National Credibility Index at http://www.stonypoint-pr.com/credibility_index.htm 

6. According to research by Ron Ferguson, which factor constitutes 44% of the impact on student learning?

a. Class size

b. Qualifications of teacher

c. Family involvement and support

d. Socio-economic status of family



Source:

“Paying for public education:  New evidence of how and why money matters,” by Ronald Ferguson, Harvard Journal on Legislation, Vol. 28.

7. What percentage of the public believes we should increase funding for programs to keep teachers up to date?

a. 35%

b. 50%

c. 66%

d. 70%



Source:

Bennet, Petts & Blumenthal, conducted for the National Parent Teachers Association, 1998, N=800 parents of children in public schools.

8. What percentage of teachers believe that professional development programs “generally waste their time?”

a. 10.5%

b. 27.4%

c. 41.7%

d. 64.7%

Source:

U.S. Department of Education, National Center for Education Statistics, Schools and Staffing Survey:  1993-94, N=approximately 65,800 teachers who had participated in professional development programs on various topics.

See information about the Schools and Staffing Survey at http://nces.ed.gov/surveys/sass/ 

9. Which of the following strategies did superintendents and principals identify as the most effective for improving teacher quality?

a. Reducing class size

b. Increasing teacher salaries

c. Increasing professional development opportunities for teachers

d. Requiring secondary level teachers to major in the subjects they are teaching



Source:  Public Agenda, 2000

10. According to the September 2000 Gallup Poll, what percentage of the public feels that the strategy with the most promise for improving achievement is ensuring that there is a qualified and competent teacher in every classroom?

a. 10%

b. 17%

c. 39%

d. 52%



Source:  32nd Annual Phi Delta Kappa/Gallup Poll (Sept. 2000).



See information about this annual poll at http://www.pdkintl.org/kappan/kpollpdf.htm
11. Of the following, which aspect of teaching is most important to students?

a. Caring about students

b. Believing all children can learn

c. Knowing the subject areas

d. Maintaining discipline in the classroom



Source:
The MetLife Survey of the American Teacher:  Key Elements of Quality Schools; A Survey of Teachers, Students, and Principals.  Dana Markow, Sarah Fauth, and Diana Gravitch, 2001.



See information about the MetLife Survey at


      http://www.metlife.com/Applications/Corporate/WPS/CDA/PageGenerator/0,1674,P2315,00.html 

12. According to teachers, what is the number one reason for professional growth?

a. To improve student achievement

b. To improve teaching skills

c. To network

d. To advance one’s career

Source:
A National Survey of Teachers was conducted for NFIE by Washington-based Greenberg Research, Inc. and the Feldman Groups with support from the NEA Research Department and NFIE.



See information about this survey in the NFIE report Teachers Take Charge of Their Learning:



http://nfie.org/publications/takecharge_exec.htm 

13. What percentage of teachers believe that weekly scheduled collaboration with other teachers improves their classroom teaching?

a. 62%

b. 72%

c. 82%

d. 92%



Source:
U.S. Department of Education, National Center for Education Statistics, Fast Response Survey System, Teacher Survey on Professional Development and Training, 1998.



See information and reports from the Fast Response Survey System:



http://nces.ed.gov/surveys/frss/ 

14. What do principals believe is the most important role of a principal?

a. Maintaining discipline and safety

b. Creating a supportive environment for teaching and learning

c. Supporting parents’ involvement in their children’s education

d. Managing the school’s budget and obtaining additional funds

Source:  The MetLife Survey of the American Teacher:  Key Elements of Quality Schools; A Survey of Teachers, Students, and Principals.  Dana Markow, Sarah Fauth, and Diana Gravitch, 2001.



See information about the MetLife Survey at


      http://www.metlife.com/Applications/Corporate/WPS/CDA/PageGenerator/0,1674,P2315,00.html
15. Which strategy do principals believe is most effective for recruiting and retaining teachers?

a. Providing financial incentives

b. Providing mentoring and on-going support for new teachers

c. Involving teachers in the creation of policies that they will be implementing

d. Providing career growth opportunities

Source:  The MetLife Survey of the American Teacher:  Key Elements of Quality Schools; A Survey of Teachers, Students, and Principals.  Dana Markow, Sarah Fauth, and Diana Gravitch, 2001.



See information about the MetLife Survey at


      http://www.metlife.com/Applications/Corporate/WPS/CDA/PageGenerator/0,1674,P2315,00.html
   16.  Which professional development activity do most teachers feel improves their teaching?

a.
New methods of teaching

b.
Integration of education technology in their grade or subject

c.
In-depth study in the subject area of their main teaching assignment
d.
Student performance assessment



Source:
U.S. Department of Education, National Center for Education Statistics, Fast Response Survey System, Teacher Survey on Professional Development and Training, 1998.



See information and reports from the Fast Response Survey System:



http://nces.ed.gov/surveys/frss/ 

17. Which of the following professional development activities did the most teachers participate in during the last twelve months?

a. Regularly scheduled collaboration with other teachers

b. Networking with teachers outside their school

c. Individual or collaborative research

d. Common planning period for team teachers



Source:
U.S. Department of Education, National Center for Education Statistics, Fast Response Survey System, Teacher Survey on Professional Development and Training, 1998.



See information and reports from the Fast Response Survey System:



http://nces.ed.gov/surveys/frss/ 

18. What percentage of public school teachers believe that being mentored formally by another teacher at least once a week improves their classroom teaching moderately or better?

a. 58%

b. 68%

c. 78%

d. 88%



Source:
U.S. Department of Education, National Center for Education Statistics, Fast Response Survey System, Teacher Survey on Professional Development and Training, 1998.



See information and reports from the Fast Response Survey System:



http://nces.ed.gov/surveys/frss/ 

19. According to the 2001 National Board of Certified Teachers Leadership Survey, what percentage agrees that they are satisfied with the quantity and quality of on-going professional development opportunities in their schools?

a. 70%

b. 60%

c. 50%

d. 40%



Source:
Leadership Survey. (2001). National Board for Professional Teaching Standards.  Conducted for the National Board of Certified Teachers.  Southfield, Michigan.



See highlights from the Leadership Survey:



http://new.nbpts.org/Press/leading_from_the_classroom.pdf 

20. According to the Educational Testing Service’s 2000 Report, How Teaching Matters, all of the following increase student outcomes in science except:

a. Major/minor in science/science education

b. Professional development in laboratory skills

c. Professional development in classroom management

d. Using frequent tests

e. Hands-on learning



Source:
Educational Testing Service:  How Teaching Matters, 2000.

Download this publication from the Milken Family Foundation:



http://www.mff.org/publications/publications.taf?page=295 



Additional Source:



Investing in Teaching Databook.  (2000).  National Alliance of Business, Shannon Dunphy.

NATIONAL STAFF DEVELOPMENT COUNCIL

PO Box 240, Oxford, OH  45056

Phone:  513.523.6029
   Email: nsdcoffice@aol.com
SECTION 3

Long Range Planning for Professional Development

Introduction

Planning long-range professional development challenges educators because there must be a balance created between systemic approaches and permitting flexibility to meet individual professional needs.  The main purpose of long range planning for professional development is to align staff learning to student achievement goals and objectives.  It is essential that the professional development plan be monitored and adjusted until a critical mass of the staff learns and implements the new practices to effectively impact student achievement.  According to research, developing a critical mass is the key.  The majority of teachers in a school, 50% to 75%, must understand, believe in, and execute the desired approaches in order to effectively impact student achievement.  One must recognize that achieving critical mass may take several years of focused efforts.

Robby Champion, President of Champion Training and Consulting, recommends planning professional development in a three to four year period.  This permits professional development to be differentiated and delivered in four levels:
1. Level 1 – Awareness   Participants become aware of why change is needed and the direction the organization will be taking.
2. Level 2 – Developmental   Participants understand the content sufficiently to practice and partially use the new knowledge and skills in their job assignments.
3. Level 3 – Transfer   Participants fully implement the knowledge and skills in their job assignments on a regular basis.
4. Level 4 – Institutionalization   Participants are maintaining and updating their skills by teaching others and implementing strategies to sustain change.
The chart on page 43 offers suggested professional development for each level.  Differentiating opportunities for staff to learn and build skills is a must.

Once a draft of the professional development plan is completed, the planning team must review the plan based on this essential question: Will this plan permit us to achieve our desired results?  The draft should be evaluated based on the following items:

· National Staff Development Council Standards

· State initiatives

· Content standards and objectives

· Research based practices

· Student learning goals

· Staff needs and preferences

· District calendar

· School calendar and master schedule

Finally, remember that monitoring is the key to successful implementation of any plan.  Therefore, it is recommended that the comprehensive professional development plan be reviewed quarterly.  To ensure that the review occurs, it should be scheduled within the comprehensive plan.

Before the Planning

1. Personnel: Who will participate?

Determine which groups must be represented on the planning team.  Planning teams should include about 6 – 10 persons.

2. Schedule:  How long do we have?

Serious long-range planning takes three months or more.  If you have less time, scale back what you hope to accomplish.  Then begin the long-range planning for subsequent years.

3. Incentives: What can we offer?

Why would anyone want to serve on the planning committee?  The biggest incentive is the opportunity to influence programs that help students.  Stipends, release time, recognition, site visits to model programs, meals, media coverage, and occasional prizes can help.

4. Measurement criteria: How will we measure success?

Before setting training objectives, learn the expectations of key leaders such as the superintendent and school board members.

5. Facilitation: Who will lead the process?

Will you use an external facilitator?  Does someone in the district have the necessary skill and knowledge?  Using an outside facilitator need not be expensive.  Lead teachers or trainers from other nearby districts may be able to serve.

6. Budget:  Do you have funds to support the plan?

There are really two questions here.  Do you have funds to support the planning process – facilitator, retreat, substitutes, long-distance phone calls?  Do you have funds to implement the completed plan?  If funds will have to be redirected, clarify that early in the process.

7. Retreat:  Do you have funds for a retreat setting?

What other low-cost options exist for providing a suitable, non-school location for professional learning?

8. Approval: Who can veto the plan?

It is critical that those who participate in planning know who holds the final power for decisions.

9. Commitment: Who will ensure the success of the process?

Identify and cultivate key cheerleaders.  Long-range planning cannot rely on the commitment and energy of one individual.

10. Trust: Do we have an organizational context that supports the process?

Do team members trust each other?  Do people within the system have confidence in the process?  If not, time must be given to building that trust.  Open forums can be used to develop awareness of learning goals and enable all the stakeholders to ask questions and express concerns.

11. Knowledge: Do planning team members have the necessary knowledge to develop a quality plan?

They must have a working knowledge of the key concepts of change and staff development.

Suggestions for Professional Development Plans
· Keep teachers reading current research with professional journals, books, and conference materials.

· Focus on one or two topics for professional development per year.

· Provide follow up sessions.

· Connect all sessions to these topics.

· Start with the area of greatest need as derived from the needs assessment data.

· Provide a variety of activities for teachers.

· Decide the number of professional development hours necessary for effective goal attainment.  Individually record the professional development hours.  Space the hours over the course of the school year.

· Consider hours of training based on time of day or time of year.

· Conduct no more than one-hour sessions after school.

· Plan no more than one week during summer.

· Deliver all scheduled school trainings to all staff.

· Offer all staff equal opportunity to participate in professional development activities.

· Plan for ample classroom – based practice with feedback and reflection.

· Scaffold instruction for teachers.

Developed by WV Reading Cadre (2003)

Guidelines for Effective Staff Development

(Guidelines adapted from Hawley & Valli, 1999)*

Janice A. Dole

University of Utah

The following is part of a chapter I wrote for effective staff development in reading comprehension instruction.  The guidelines below, however, relate to any staff development, not just in reading.


Guideline 1:  Focus on Students and Student Performance.  A student-centered focus, rather than teacher-centered focus, is critical to effective professional development.  In other words, the focus of staff development should be on improving student learning through an understanding of what students need to know and be able to do (Darling-Hammond & McLaughlin, 1999, Sykes, 1999).


Researchers point out that often times students are not the focus of the learning.  Sometimes, teachers are presented with new teaching strategies and techniques that are learned for their own sake.  For example, the focus of a workshop might be on “shared reading” and how to conduct it, without any information about how this teaching strategy assists students in learning how to comprehend text.  Another workshop might focus on “Comprehension Strategy Activities” where teachers are provided with page after page of handouts of activities to complete with their students.  However, teachers never learn how the strategies relate to the comprehension process or to student comprehension of text.


Effective professional development needs to focus squarely on learners.  Teachers can analyze standards and curriculum frameworks, research-based knowledge about student learning, or other frameworks for understanding learning.  One such framework for reading comprehension would be that outlined by the National Reading Panel (NRP, 2000) where teachers can learn about the important relationships between fluency, vocabulary, and comprehension.


Guideline 2:  Teachers Need to be Involved.  Teachers’ active involvement in the learning process has been shown time and again to be critical to effective professional development.  Engagement by teachers increases their motivation and commitment to learn (Hodges, 1996).  Hawley and Valli (1999) point to the crucial leadership of the principal in leading teachers to be involved in ways that help them develop a need and desire to learn.  They note the importance of developing a learning community within the school building.  Such a community appears to be necessary for successful school reform.

*Hawley, W. D., & Valli, L. (1999).  The Essentials of Effective Professional Development.  In L. Darling-Hammond & G. Sykes (Eds.), Teaching as a learning profession (pp. 127-150).  San Francisco:  Jossey-Bass.


This is not to say that teachers should determine everything.  Borko and Putnam (1995) noted that teachers often do not see themselves as needing more content knowledge or knowledge about instructional practices.  For example, many elementary teachers might not identify their need for specific help in teaching reading comprehension.  They may think that they teach comprehension just fine.  But the point is that teachers need to feel involved in their learning at some level.  Study groups, joint planning, grade team analyses of informal assessments, and peer coaching are a few ways to directly involve teachers in their own learning.


Guideline 3:  Professional Development Needs to be School-Based.  Several researchers have noted the importance of making professional development job-embedded and integral to the school community.  This does not mean that teachers cannot go outside the school building to be involved in professional development.  It does mean that learning about teaching must come out of and feed back into teachers’ daily lives in their classrooms (Smylie, 1995).  Further, it means that teachers need to see learning about teaching as a part of their daily work rather than something done outside of the school day and their daily work (Little, 1992; Smylie, 1995).  This can be accomplished through coaching and mentoring models of professional development where master teachers work with and collaborate with other teachers.  It can also involve teachers observing each other in classrooms.


Guideline 4:  Teachers Need to Solve Problems Collaboratively.  One common observation made about traditional schools and classrooms is that teachers are isolated and view teaching as an individual and often lonely activity.  Research has shown that teaming, study groups, and other forms of collaboration among teachers reduce the isolation that teachers feel and foster community and professional respect (Guskey, 1995; Little, 1992).


Guideline 5:  Professional Development Needs to be Ongoing and Supported.  This guideline is perhaps the single, most important one for assisting teachers in changing their instructional practice.  Teachers need ongoing support and assistance, including specific and timely follow up in their classrooms and schools.  Hodges (1996) noted that, “significant change in educational practice does not occur quickly, but is the result of a staff development program designed with a 3-5 year time frame” (p. 239-240).  Joyce and Showers (1995) describe a program where teachers acquire theoretical knowledge, conduct micro-teaching with their peers, and practice teaching small groups of students in their classrooms.  These researchers argued that teachers require many repetitions of a teaching strategy before they can effectively incorporate it into their teaching repertoire.  This will not happen if there is not specific follow-up in their classrooms.


Guideline 6:  Teachers Need Theoretical Understanding.  Without a theoretical understanding about learning and instruction, teachers are unlikely to retain or use what they learn in professional development (Little, 1993; Joyce & Showers, 1995).  Teachers often cite a lack of understanding as one reason why they do not put theory into practice.  The problem arises at two levels.  Teachers may not understand the theory.  Or, alternatively or perhaps additionally, they may not understand how the theory is applied to practice.  Either way, if teachers only learn instructional strategies apart from theoretical underpinnings, they will not retain them nor use them effectively or reliably.


Guideline 7:  Professional Development Must Be Part of a Comprehensive Change Process.  Effective professional development that leads to change in teachers’ instructional practice is a difficult process.  Unless the staff development is embedded in a clear system of reform that supports change and eliminates barriers to success, they are unlikely to be effective (Guskey, 1995).  District-level support is essential along a number of dimensions - central office support and follow-through, avoidance of band-aids to fix problems, adequate time to learn, plan and implement new practices, and sufficient resources (Hawley & Valli, 1999).  Because change is so difficult, it is unlikely to be effective if sufficient support is not in place.


Guideline 8:  Avoid fads.  Spending school, district and state monies on new fads and gimmicks with no demonstrated research value is a waste of everyone’s money and time.  Stick to individual presenters who are well known and respected, methods and materials that are known and proven, and topics that relate directly to student learning of subject matter related to the standards and curriculum frameworks in your state.  Avoid such topics as “learning styles,” (no research support), stress management (nice, but unrelated to student learning), brain research (insufficient research support for education), student self-esteem and efficacy.  Focus instead on student learning of academic content.
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Why the increased emphasis on professional development?

Increased federal funding levels, increased flexibility in using funds, impact on student achievement, and providing a scientific base for the pedagogy and methodology teachers must possess to be effective instructional leaders in the classroom
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	Watered down topics produce good professional development evaluations but do not generally produce good student achievement results.
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	Traditional forms, if not research based, generally do not equate to direct classroom impact.

The real evaluation of professional development is measured not on a form at the end of a session but in the classroom.
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	This provides a solid framework for effective professional development.

We get better ONLY when we concentrate on what students need to learn.

Professional development must focus on the what (content and pedagogy) and the how (strategies and methodology) of classroom learning.
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	A guide and/or model for conducting study groups must be provided to schools for effectiveness – how to get started, conducting the session, role of the facilitator, materials needed, schedule, and role of participants.

Study groups should serve two purposes:

· Create a community of learners.

· Broaden content knowledge.
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	Classroom observation is obsolete without appropriate feedback.

Reading coach/mentor sole responsibility should not be to demonstrate and model in classrooms.
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	The same presenter over time is crucial for comprehensive and consistent professional development delivery.
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	Theoretical knowledge base will promote metacognitive teaching (thinking about thinking and thinking about teaching).

The theoretical base provides the teacher the opportunity to explain, “Why I do what I do in the classroom?”
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	Comprehensive means a systematic, sequential approach to the change process.
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	The only tried and true way to avoid fads is to clearly and closely follow the scientific research.  Following the research absolutely does not remove teacher creativity.  Reading must be an art (approach) and a science (content).




Action Plan for Professional Development

School or District ____________________________

Date ___________

	Guidelines
	Current Plans
	Meets

Guideline?

Y          N
	If Not, Then Action Plan
	Comments

	1.Focus on Students

And Student

Performance

What are you going to

do to ensure that workshops focus on student learning of content?

     (   Topics of workshops

     (   Activities

     (   Standards

     (   Informal Assessments

     (   Evaluation of

          students’ work


	
	
	
	
	

	2. Teachers Need to

     be Involved

What are you going to do to ensure that teachers feel involved in their own learning?
     (   Study groups

     (   Needs assessments

     (   Informal analyses of

          data

     (   Grade-level teams


	
	
	
	
	


	Guidelines
	Current Plans
	Meets

Guideline?

Y          N
	If Not, Then Action Plan
	Comments

	3. Professional

     Development

     Needs to Be

     School-Based

What are you going to

do to ensure that some professional development occurs at the classroom level?

     (   In-school coaches

     (   Class observations

     (   Class feedback

     (   Demonstrations and

          model teaching


	
	
	
	
	

	4. Teachers Need to

     Solve Problems

     Collaboratively

What are you going to do to ensure that teachers learn to work together as a team?
     (   Grade-level teams
     (   Analysis of student

          work and data

     (   Collaborative

           decision-making

           about content


	
	
	
	
	


	Guidelines
	Current Plans
	Meets

Guideline?

Y          N
	If Not, Then Action Plan
	Comments

	5. Professional

 Development

 Needs to Be

 Ongoing and

 Supported

What are you going to

do to ensure that the staff development is ONGOING and SUPPORTED?

     (   Same presenter over a

          period of time

     (   Follow-up meetings

          with presenter in

          classrooms

     (   Micro-teaching with

          peers

     (   Practice teaching with

          feedback

     (   Coaches working

          directly with teachers

     (   Ongoing support from

          principal

     (   Release time to learn

     (   Financial

          remuneration for

          extra time


	
	
	
	
	


	Guidelines
	Current Plans
	Meets

Guideline?

Y          N
	If Not, Then Action Plan
	Comments

	6. Teachers Need

  Theoretical

  Understanding

What are you going to

do to ensure that teachers receive the theoretical understanding they need to change their instructional practices?

     (   Competent presenters

          with theoretical

          knowledge

     (   Books, articles to read

     (   Topics for workshops

     (   Topics for study

           groups

     (   Learning spaced out

          over time

     (   Follow-up in the

           classroom

     (   Coaches provide

          connection between

          theory and practice


	
	
	
	
	


	Guidelines
	Current Plans
	Meets

Guideline?

Y          N
	If Not, Then Action Plan
	Comments

	7. Professional

 Development

 Must Be Part of a

 Comprehensive

 Change Process

What are you going to

do to ensure that the professional development is supported and that barriers will be eliminated?

     (   District-level support

     (   Addressing barriers to

          implementation

     (   Administrator support

     (   Financial officer

          support

     (   Adequate resources

     (   Sufficient time to

          learn, plan and

          implement new

          instructional

          practices

     (   Teacher support


	
	
	
	
	


	Guidelines
	Current Plans
	Meets

Guideline?

Y          N
	If Not, Then Action Plan
	Comments

	8. Avoid fads.

What are you going to

do to ensure that districts and/or schools avoid fads in professional development or in content?

     (   Materials are

          appropriate and

          relevant to instruction

     (   Topics of workshops,

          study groups are

          related to student

          learning

     (   Readings relate to

          coursework,

          workshop, and study

          group learning

     (   FOCUS on reading and

          instruction

     (   Stay focused for 3-5

          years

     (   Avoid presenters with

          pre-packaged

          presentations


	
	
	
	
	


SECTION 4

Formats and Models for Sustaining Professional Development

Introduction

Once a county or school has identified its need and explored the structure and design of professional development, the next logical step is selecting the appropriate format and model for the delivery of professional development.  The old “sit and get” model is obsolete and serves no purpose in effective professional development.  The format and model chosen should match the current knowledge level of the participants, the expected outcomes of the professional development, and the intended use for information gained from the professional development.  

The professional development planning team should consider the following (which are detailed in this section) when deciding on a model to be implemented.  

· Training – logistics (large group, workshop, role play, follow-up sessions, etc.)

· Observation/Assessment – If this is a part of the professional development, when will it occur, how, who?

· Development/Improvement Process – Review of information/curriculum, collaborative work, acquiring knowledge individually and collectively

· Study Groups – FOCUS, FOCUS, FOCUS

Consider the following if using this approach – size of groups, focus of the group, procedure for sharing

· Inquiry/Action – Initiate the philosophy of teachers as researchers

· Individually guided activities – Establishing personal professional development plans

· Mentoring/Coaching – Who, what, when will this occur?  What are the provisions for collaboration?

The charts provided on the next page and on page 43 will guide the professional development team in planning the model to be used.  As an example, if a staff has reviewed the needs assessment, had necessary content knowledge professional development, and observed modeling in the classroom, only then would the staff would be ready for stage 3 transfer for peer coaching/feedback.

An additional consideration is viewing professional development as an ongoing, sustained process and not a “decide as we go” issue.  Again, the needs should be revisited and the ensuing professional development planned accordingly.  Three models are provided (elementary, middle, high school) as examples of how to design a sustained professional development plan.  At a minimum, professional development plans should be yearly plans and not a hodgepodge of ideas.  It is suggested for maximum effectiveness that the plan be a three or four year plan. 

A Research-Based

Staff Development Model

Ensuring Implementation

	Staff

Development
	Knowledge &

Understanding
	Ability to Use New Skill
	Transfer to Classroom Repertoire

	Theory


	90%
	25%
	5%

	Demonstration


	90%
	50%
	5%

	Practice & Feedback


	90%
	90-95%
	5%

	Coaching or

Collegial

Support

Meetings


	95-100%
	95-100%
	90%


Bruce Joyce & Beverly Showers (1987,1988)

Some Avenues for Professional Development

Attend professional conferences

Attend workshops & institutes

Be coached by an expert

Be mentored

Collect & analyze student data

Conduct action research

Consult an expert

Critical friends

Cross grade level meetings

Develop curriculum

Do an independent study

Do lesson study

E-mail correspondence with presenter

Examine student work

Grade level meetings

Invite colleague(s) to observe & debrief a lesson in your class

Join a professional organization or network

Keep a reflection journal

Listen to audiotaped presentations

Mentor another

Adapted from the works of Leslie J. Kernman, ASCD, D.L. Howell (2003), Rick Wormeli (2003)

Present mini-workshops to colleagues

Observe other teachers teaching

Participate in a book discussion group

Participate in a research study

Participate in on-line professional development

Participate on a school improvement team

Participate on a school or district level staff development committee

Peer coach

Peer observation & analysis

Plan lessons with colleague(s)

Present at conference(s)

Read professional journals & books

Review professional literature for effective practices

Shadow another educator

Summer retreats

Take university courses

Videotape and assess your own lesson(s)

Visit school(s) with model programs

Write articles

.

Professional Development Models

The major models of professional development are described in the research of Sparks and Loucks-Horsley (1989) and Drago-Severson (1994).  

The major models include the following:

1.
Training

· Large group presentations and discussions

· Workshops; seminars; demonstrations

· Role playing; simulations and micro-teaching

· Most cost-effective model for sharing ideas with large groups

· Follow-up sessions and/or activities needed for successful implementation of new ideas

2.
Observation / Assessment

· Observing other colleagues

· Being observed and receiving specific feedback from that observation;

· Analyzing and reflecting on the feedback for valuable professional growth

· Peer coaching; clinical supervision

· Observations focusing on lesson design, instructional practices, or classroom management

· Breaking down the isolation of teachers by having colleagues work together on shared improvement goals

· Requires a time commitment from the observer and the one being observed

· Observation process must be separate from the evaluation process

3.
Involvement in a Development/Improvement Process

· Review of curriculum; design a new program; strategies to improve instruction; solve an identified problem

· Generally requires participants to acquire knowledge through reading, research, discussion and observation

· Participants increase specific knowledge and skills and enhance ability to work collaboratively and share decision making


· School-university partnerships are useful for these purposes

4.
Study Groups

· Involves the entire staff (divided into groups of 4-6)

· Groups focus on the same issues but each group selects a different aspect of the problem

Example:

Focus: Improvement of students’ written work

Group 1:
investigates use of technology in teaching writing

Group 2:
investigates means of evaluating student writing and providing feedback

Group 3:
investigates ways of incorporating writing in math, science, and social studies

· Groups share findings and recommendations with other staff members

· Main functions are to study research and facilitate implementation of instructional strategies

· Study groups bring focus to improvement efforts

· Reinforce the idea that schools are learning communities for students and educators

5.
Inquiry / Action Research

· Based on belief that educators have the ability to formulate valid questions about their own practice and pursue objective answers to those questions

· Assists educators in becoming reflective practitioners, systematic problem solvers, and better decision makers

Five Step Process for Inquiry / Action Research

1. Select problem or question of collective interest

2. Collect, organize, and interpret information related to the problem

3. Study relevant professional literature and research

4. Determine actions to achieve goals

5. Take action and document results

6.
Individually Guided Activities

· Individuals determine their own professional development goals and activities

· Requires self-initiated learning and individual motivation

· Flexibility and individualization are advantages

· Video/audio analysis of teaching; self assessment; journal reflection writing; coaching; role plays

· Portfolios used to document results

Four Steps to Individually Guided Activities

1. Identification of a need or interest

2. Development of a plan to meet the need 

3. Learning activities

4. Assessment to determine if the learning meets the need

7.
Mentoring/Coaching

· Pairing of an experienced, successful educator with a less experienced colleague

· Discussion of professional goals, sharing of ideas and strategies; reflection of current methods, on-the-job observations and tactics for improvement

· Mentoring relationships work best when both the mentor and colleague have similar professional responsibilities

· Individualized approach to professional development

· Provides an opportunity for life-long professional relationships

The models of professional development offer a variety of perspectives on improvement and the steady advancement of professional skills.  A school professional development plan based on a combination of models can offer the advantages of several models (Guskey, 1996).  For example, the use of study groups might lead to a training program.  Or involvement in a development/improvement process might be followed by observation/ assessment or mentoring.  Combining models is a highly effective means of providing professional growth that is ongoing and systemic. 

Steps to Building a Sustained Professional Development Plan
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Adapted from the work of Robby Champion

PROFESSIONAL DEVELOPMENT SAMPLE MODEL

K-3 Elementary Reading

Developed by Beverly Kingery

Preliminary Considerations:

· Number of students to be effected

· Number of staff (principals, teachers) to be effected

· Student achievement to be considered – by grade, by essential reading component, by No Child Left Behind subgroup

· Review needs assessment and define measurable goals

Scenario:


Utopia Elementary School has 200 students with one principal and a staff of 20.  The needs assessment defined reading as the basic curriculum need of the school.  Phonemic awareness at grades K-1 and comprehension at grades K-3 were the two greatest reading needs identified for the current school year.  These became the measurable goals for a three-year professional development plan.

Three Year Plan:

	Year One
	Year Two
	Year Three

	a) increase phonemic awareness in grades K-1

b) increase phonemic awareness instruction from 3 to 5 days per week at grades K-1

c) teach  levels of comprehension
	a) increase blending, segmenting

skills performance level

b) increase comprehension performance level

c) revise professional development plan based on year one student achievement
	a) increase all student’s phonemic awareness level to mastery

b) increase all student’s comprehension level to mastery

c) revise professional development plan based on year  two student achievement


Year One Outline:

August-July:  phonemic awareness and comprehension

August

18hrs. – 3 days

Inservice - provide overview of five essential reading components and their connectivity K-3, explore in depth phonemic awareness components, select phonemic awareness strategies and activities for the classroom – practice

strategies with colleagues 


September

6 hrs.

Each staff member will read and review two phonemic awareness articles (Stahl, Yopp) (4 hrs.)

Study group – share key concepts from the two articles, define classroom implications, assign each staff member a specific area of phonemic awareness to explore (e.g. rhyming, blending, initial sounds, etc.) (2 hrs.)

October

4 hrs.

Each staff member reads and reviews a scientifically based article on the assigned phonemic awareness area (2 hrs.)

Study group – share key concepts of article review (assigned areas form Sept.), impact for classroom, staff members practice the WVDE K-3 Informal Reading Assessment phonemic awareness subtests with colleagues

 (2 hrs.)

November

2 hrs.

Study group – peer practice of strategies and classroom implications studied to date

December

2 hrs.

Study group – Introduction of Phonemic Awareness in Young Children (Adams and Foorman) curriculum book, assign initial chapter(s) for classroom implementation

January

5 hrs.

Each staff member reviews the assigned section of the book and plans an activity to share at study group (1 hrs.)

Study group – each staff member provide a brief overview of the phonemic awareness book section, conduct an activity with the entire staff (1 hrs.)

Graduate course – review syllabus, assign articles to read pertinent to following areas of comprehension – definition, three levels, concepts of print, and correlation to Policy 2520.1 (1 hrs.) 

Staff members practice the WVDE K-3 Informal Reading Assessment comprehension subtest with colleagues (1 hrs.)

Read assigned article (1 hrs.)

February

3 hrs. 

Course meeting – each staff member share summary of critiqued article/information, review Bloom’s taxonomy with group, assignment – design two questions at each comprehension level for the grade level taught and practice these in the classroom

March

4 hrs.

Course meeting – group reflection (analyze questions generated and instructional effectiveness) (1 hr.)

Assigned reading – Block and Pressley comprehension book, assign specific chapters to specific individuals (3 hrs.)

April

2 hrs.

Course meeting – oral summary by chapter (1 hr.) 

Reading coach/facilitator – model three levels of questions in classroom and collaborate with teacher for further implementation (1 hr.)

May

2 hrs.

Course meeting – verbal analysis of the comprehension book and individual written analysis of the application to classroom instruction (2 hr.)

June-July

3 hrs.

Utilizing the WVDE K-3 Informal Reading Assessment to determine areas of comprehension weakness (predicting, retelling, levels of comprehension) in guiding classroom instruction   (use current results for the review)

Total annual professional development hours – 51 hours

Sample Timeline for Sustained Professional Development

Differentiated Instruction in the Middle Grades

Developed by Carla Williamson

August, 2004 - Two Days:

· Training for the whole faculty (1.5 days) – This training provides an introduction to differentiated instruction as a way of thinking about teaching and learning, a response to the learner’s needs-- a way to meet children where they are and help them to achieve maximum growth as learners. Participants learn that differentiated instruction is a journey toward teacher expertise. Thoughts on differentiating content, process and products are shared. Related research is cited during the training.

· Parent Meeting (1.5 hours) - Because the learning environment will change, schools often provide parents with explanations of changes taking place within the school.

November, 2004 - Two Days:

· Observing and Coaching with a reflection component - During the observations and coaching sessions, the trainer is observing a variety of differentiated lessons based on content standards. The trainer observes and coaches in classrooms of volunteers for this first round. The trainer encourages the teachers to reflect upon various components of the lesson. 

· In the faculty meeting, the trainer highlights the classrooms observed and involves the observed teachers in this important opportunity for further growth. The trainer also provides additional support by responding to the needs identified by the faculty prior to his/her arrival.

February, 2005 - Two Days: 

· Observing and Coaching with a reflection component - Trainer observes and coaches in another set of classrooms; these may be additional teachers who volunteer.

· During the faculty meeting the trainer again highlights the differentiated instruction observed and provides additional support that may be requested by the staff.

August, 2005 -Three Days:

· In this three-day training session, the staff engages in a closer study of differentiated instruction in terms of quality instruction focused on what students should know, understand, and be able to do. Teachers will select topics for closer, more in-depth study and begin to work in groups based on their selections.

October, 2005 - Two Days:

· Observing and coaching with a reflection component/whole faculty meeting - At this stage the teachers are working in interest-based groups, but the trainer follows the same format used previously.

February, 2006 -Two Days:

· Observing and coaching with a reflection component/whole faculty meeting - Teachers continue to work in interest-based groups, and the trainer follows the established format.

Continuous Improvement and Job-Embedded Professional Development

In addition to the professional development sessions led by the facilitator trained in differentiation, these middle level teachers use their team structure to collaborate, support and coach one another as they translate their learning into instructional practices and improved student learning. A collaborative focus on what students need to know and be able to do removes the isolation of teaching and leads to the formation of study groups, joint planning, team analyses of student work and peer coaching—examples of job-embedded professional development opportunities—targeting the differentiation of content, process and/or product to improve the learning of all students. As a critical participant in the professional development process, the principal participates in study groups and coaches teachers during formal and informal observations of differentiated classroom instruction. 

Planning for Change in High School Mathematics

Developed by Murrel Hoover

Needs assessment:

· ACT PLAN; ACT scores; WESTEST scores at grade 10

· Number of students taking math more than three years (more than required)

· Grades in math courses vs. grades in other courses

· Assess the needs of special education students and teachers

· Vertical alignment – how/what are students in middle schools taught?

· Mind set and experience of the faculty (through a needs survey)
· Assess level of administrator understanding and support for standards-based mathematics
Planning meetings: Core group consisting of administrators, parents, teachers meet at the onset to plan for professional development events, celebrations (‘kick-off’ dinner and other celebrations), out-of-state, county or school travel, parent events and funding sources. This group should meet regularly throughout the four years.

YEAR ONE: AWARENESS

Change mindset; set stage for the need to change; collect data

Lenses on Learning for Administrators and Counselors 

“For nearly a decade, many federal, state, and local policy initiatives, together with the efforts of several professional associations to promote discipline-based education reform, have concentrated on the content and quality of instruction, student performance, and how to improve them. These initiatives represent extraordinary efforts to fundamentally reform the quality of instruction in America's schools. They challenge deeply held beliefs about who can do intellectually demanding work in school and question popular conceptions of teaching, learning, and subject matter. A critical aspect of a district’s capacity to make the kind of changes in curriculum, instruction, and assessment required by the discipline-based reform movements are the views and inclinations of building and district administrators. How leaders understand the reforms and how they think they might act to support them are essential elements of contemporary instructional leadership.”

The Lenses on Learning seminars are 7 full day sessions (3 summer, 4 monthly during school year; or 7 monthly during school year). This program provides administrators with a background in standards-based mathematics and the professional development needs of teachers making the change from traditional to standards-based instruction. The second part of the program assists administrators with the supervision and evaluation of teachers using standards-based instruction.

Celebration dinner: Dinner is to ‘kick-off’ the plan and is attended by all who will be involved in the professional development including teachers, administrators at the school and county level; parent representatives and student leaders; include a motivational speaker from an agency that clearly shows this initiative is part of a bigger movement toward standards-based instruction. Dinners to be held at the opening of each new school year to assess progress and prepare for the coming year.

Awareness Institute: one-day on school time event. Institute answers the questions: What is standards-based mathematics? Why is it important for us to change the way mathematics is taught in high school? How is standards-based different? How can change occur? Agenda includes looking at the research on how children learn mathematics, TIMSS study, etc.; video of a standards-based classroom; an investigation in which teachers do the mathematics together, present solutions and analyze student work; Analyzing Mathematical Tasks activity demonstrating levels of cognitive demand in traditional and standards-based mathematics. 

Study Group: (meet every other week with one week focusing on general readings and other week focusing on Algebraic Thinking Toolkit Investigations)
“Making the deeper, more substantial changes in the fabric of one’s teaching practice is a complex and time-consuming process. It’s more like deciding to redo your wardrobe and create a whole ‘new look.’ This requires developing some image of what the new look should be… careful considerations of all the elements of your wardrobe, decisions about which parts of the old wardrobe will still serve and which need to go, and expeditions to shops, boutiques, and yard sales to begin looking for pieces and outfits to build a new one. Changing your socks may be part of the necessary change, but rarely will new socks alone carry off a new style. Developing a new form of mathematics practice involves more than acquiring some new instructional techniques. Teachers need the time and opportunity to reflect on their beliefs about teaching and learning mathematics to examine their own teaching practice and to carefully observe and try to understand students’ thinking.” (Cohen & Ball, 1990, p. 163)

Book Study – Reading and sharing ideas about the need for change. Suggestions for books include:

· Teaching Gap

· Sensible Mathematics

· Making Sense

· Implementing Standards-Based Mathematics Instruction: A Casebook for Professional Development

Studies based in research:

· The Glenn Report

· Adding It Up  (Summary: Helping Children Learn Mathematics)

· TIMSS-R

· Teaching Elementary Mathematics: Teachers' Understanding of Fundamental Mathematics in China and the United States (Studies in Mathematical Thinking and Learning) 

Algebraic Thinking Toolkit: This toolkit consists of four modules each with four sessions, an introductory session and a closing session. Teachers meet once a month; do the mathematics; and discuss the ideas around the development of algebraic thinking sometimes through the use of video and/or student work samples. They then try the tasks in their classrooms and bring samples of student work to the next session. 

Visit Classrooms: Arrange to go in pairs to visit classrooms where standards-based curricula are being used. Use observation tools; hold discussions prior to going; observe the students; discuss with the teacher; bring information back to other members of the study group; specific observations and evaluations.

Video studies: Find and observe videos of standards-based classrooms. “A picture is worth a thousand words” – teacher’s need to see images of what a standards-based classroom is like. Annenberg videos or the MMM series are rich sources of videos that come with a facilitator guide.  

Summer School: Provides an opportunity to observe and collaborate with other teachers and to observe students as they work with these materials. Arrange for summer sessions to be taught by those teachers who are appropriately implementing standards-based materials and then make use of this time for professional development for other teachers. 

CHART OF YEAR ONE ACTIVITIES

	
	Needs Assessment; Planning Meeting

	Month 1
	Celebration dinner; Awareness Institute

Study Group (book study #1)

Lenses on Learning Module 1 and 2 Session #1

Study Group (Algebraic Thinking Toolkit Introductory Session)

	Month 2
	Study Group (book study #2)

Lenses on Learning Module 1 and 2 Session #2

Study Group (Algebraic Thinking Toolkit/Analyzing Student Work Session #1)

	Month 3
	Study Group (book study #3)

Lenses on Learning Module 1 and 2 Session #3

Study Group (Algebraic Thinking Toolkit/Analyzing Student Work Session #2)

	Month 4
	Study Group (book study #4)

Planning Meeting

Study Group (Algebraic Thinking Toolkit/Analyzing Student Work Session #3)

	Month 5
	Study Group (book study #5)

Lenses on Learning Module 3 Session #1

Study Group (Algebraic Thinking Toolkit/Analyzing Student Work Session #4)

	Month 6
	Study Group (plan for classroom visits/video study #6)

Lenses on Learning Module 3 Session #2

Study Group (Algebraic Thinking Toolkit/Listening to Students Session #1)

	Month 7
	Study Group (classroom visits/video study #7)

Lenses on Learning Module 3 Session #3

Study Group (Algebraic Thinking Toolkit/Listening to Students Session #2)

	Month 8
	Study Group (classroom visits/sharing information from classroom visits #8)

Lenses on Learning Session #8

Study Group (Algebraic Thinking Toolkit/Listening to Students Session #3)

	Month 9
	Study Group (sharing information from classroom visits #9)

Study Group (Algebraic Thinking Toolkit/Listening to Students Session #4)

	
	Planning meeting

	Summer
	Arrange for standards-based instruction to be modeled during summer school sessions; teachers observe and team teach


YEAR TWO: CHOOSING A STANDARDS-BASED CURRICULUM

This year is used to study and pilot units from each of the standards-based curricula in order to choose one to implement

Curricula Studies: Attend as a team a standards-based curriculum seminar to compare and get information on the NSF curricula:

· Contemporary Mathematics in Context (Core-Plus)
· IMP (Interactive Mathematics Program)
· MATH Connections: A Secondary Mathematics Core Curriculum
· Mathematics: Modeling Our World
· SIMMS Integrated Mathematics
Read Choosing a Standards Based Curriculum together; use the DVD from the K-12 Mathematics Curriculum Center to study standards-based curricula; write to publishers for samples of each curriculum; together choose a strand or unit and try lessons from that unit to get a feel for the curriculum (planning together); bring back student work to the next meeting; continue until teachers have some sense of each curriculum; together choose one curriculum to implement. During the summer, between year two and year three, a team of teachers attends professional development on implementing year one of the curriculum chosen. That team then provides professional development to the rest of the faculty. 

Continue study group: (meet 1 time month to study each of the standards-based curricula and 1 time month to continue the Algebraic Thinking Toolkit)

Using the third and fourth modules of Algebraic Thinking Toolkit continue with the focus on documenting patterns of student thinking and asking questions of students. Teachers try the problems in both the standards-based class and non-standards-based class; bring student work back for analysis. During module three, teachers will need to observe in colleagues classrooms – one model for this is to compensate teachers for using their planning period; research and try standards-based, nonintegrated materials for traditional class structures (Algebra I, Geometry, etc).

Summer School: Summer school is taught using standards-based materials. Use the summer school as professional development for other teachers. This type professional development provides an opportunity to observe and collaborate with other teachers and to observe students as they work with these materials.

CHART OF YEAR TWO ACTIVITIES

	
	Planning Meeting to review data from previous year and make adjustments to plan

	Month 1
	Study Group (Curriculum Study #1)

Study Group (Algebraic Thinking Toolkit/Documenting Patterns of Student Thinking Session #1)

	Month 2
	Study Group (Curriculum Study #1 continued/ Begin curriculum #2)

Study Group (Algebraic Thinking Toolkit/Documenting Patterns of Student Thinking Session #2)

	Month 3
	Study Group (Curriculum Study #2 continued)

Study Group (Algebraic Thinking Toolkit/Documenting Patterns of Student Thinking Session #3)

	Month 4
	Study Group (Curriculum Study #3)

Study Group (Algebraic Thinking Toolkit/Documenting Patterns of Student Thinking Session #4)

	Month 5
	Study Group (Curriculum Study #3 continued/ Begin curriculum #4)

Meeting with Counselors and Administrators to Plan Scheduling

Study Group (Algebraic Thinking Toolkit/Asking Questions of Students Session #1)

	Month 6
	Study Group (Curriculum Study #4 continued)

Meeting with Parents regarding New Curricula

Study Group (Algebraic Thinking Toolkit/Asking Questions of Students Session #2)

	Month 7
	Study Group (Curriculum Study #5)

Scheduling of Students for New Curricula Classes

Study Group (Algebraic Thinking Toolkit/Asking Questions of Students Session #3)

	Month 8
	Study Group (Curriculum Study #5 continued/ Begin to summarize)

Study Group (Algebraic Thinking Toolkit/Asking Questions of Students Session #4)

	Month 9
	Study Group (Curriculum Study Session – Choose Curriculum)

Study Group (Algebraic Thinking Toolkit/Closing Session)

	Summer
	Team attends Professional Development for Year One Implementation & Provides Professional Development for Year One to rest of faculty. Use summer school as an opportunity to use the standards-based materials and for teachers to observe other teachers and students using these materials.


YEAR THREE: EARLY IMPLEMENTATION

Concern with logistics of implementation; need for specific strategies

Curriculum implementation: (1-2 weeks in summer)

Attend professional development to teach the first year of the standards-based curriculum (Integrated Math I). This might be a pair of teachers who attend a national implementation session and then bring the information back to others or all attend. Phase in one class per teacher (if feasible)– work with counselors to schedule a mix of students into the classes; students must stay in the program for at least two years. Plan and conduct regular parent nights to get their commitment and explain the classes. 

Continued study group: (meet 2 times a month- once for implementation issues and once focused on learning specific strategies needed for successful implementation)

Continue to use student work to determine student-learning goals for the group. Identify additional professional development on specific strategies as they relate to the particular curriculum and best practices. Examples include: writing in mathematics, teaching reading in mathematics, collaborative learning, technology integration (i.e. graphing calculators, computer tools such as Geometer’s Sketchpad, Excel, Fathom, etc.), and assessment. Topics in the chart are suggestions only; actual choices should depend on the needs of the teachers. Most topics will need to be addressed for at least one-half the year, but the teachers should decide upon the duration of the focus. In some instances, the focus could be the center of an action plan that would last up to a full school year. (Avoid trying to address all needs the first year; ask teachers to prioritize, identify one or two areas, and provide in-depth professional development.) 

CHART OF YEAR THREE ACTIVITIES

	Summer
	Planning Meeting to review data from previous year and make adjustments to plan

Summer Professional Development at Curriculum Implementation Center

Summer Professional Development for all teachers for implementation and planning.

	Month 1
	Study Group # 1: Implementation Issues; Sharing Student Work

Meeting with Parents

Study Group for PD Suggestion #1: Using Assessment to Inform Instruction

	Month 2
	Study Group # 2: Implementation Issues; Sharing Student Work

Study Group for PD Suggestion #1: Using Assessment to Inform Instruction (cont’d)

	Month 3
	Study Group # 3: Implementation Issues; Sharing Student Work

Meeting with Parents

Study Group for PD Suggestion #1: Using Assessment to Inform Instruction (cont’d)

	Month 4
	Study Group # 4: Implementation Issues; Sharing Student Work

Study Group for PD Suggestion #1: Using Assessment to Inform Instruction (cont’d)

	Month 5
	Study Group # 5: Implementation Issues; Sharing Student Work

Meeting with Parents

Study Group for PD Suggestion #2: Writing in Mathematics

	Month 6
	Study Group # 6: Implementation Issues; Sharing Student Work

Study Group for PD Suggestion #2: Writing in Mathematics (cont’d)

	Month 7
	Study Group # 7: Implementation Issues; Sharing Student Work

Scheduling of Students for next year

Study Group for PD Suggestion #2: Writing in Mathematics (cont’d)

	Month 8
	Study Group # 8: Implementation Issues; Sharing Student Work

Meeting with Parents

Study Group for PD Suggestion #2: Writing in Mathematics (cont’d)

	Month 9
	Study Group # 9: Implementation Issues; Sharing Student Work

Study Group for PD: Bring closure to new ideas for year 1 and prepare for year 2

	Summer
	Team attends professional development at Curriculum Implementation Center to teach year 2

Team provides PD for other members of the department – all should attend even though some may not be teaching year 2

	
	Continue to use summer school sessions as opportunities to showcase best practices and provide collegial support and observations


YEAR FOUR: IN-DEPTH PROFESSIONAL DEVELOPMENT

Focus for professional development shifts toward more in-depth concerns about student learning and deepening content knowledge

Implementation: Attend professional development to teach year two of the curriculum. Teachers ‘loop’ with their students so that they will teach one class of year one and one class of year two. All teachers of mathematics on the faculty should be provided the professional development to teach the new curriculum year two even though they may not all have a class for year two. This allows for more collegiality as well as prepares all staff members to understand the sequencing of units and the mathematics embedded in the units. 

Continued study group: (meet 2 times a month- once focused on learning specific strategies needed for successful implementation and once for continued professional development using case studies)

Case study topics include use of content-focused professional development materials such as: Videocases for Mathematics Professional Development or Cases of Mathematics Instruction to Enhance Teaching (series of three volumes focusing on Rational Numbers and Proportionality, Algebra in the Study of Patterns and Functions, and Geometry and Measurement). These materials help teachers learn not only the pedagogy needed to improve their teaching, but also enhance the new content knowledge needed to teach from a standards-based curriculum. Teachers should choose one of these programs for use in year four; either program might also be continued in year five, or the staff may switch to the other format for year five professional development. Both programs are described below: 

The Videocases (VCMPD) materials require more preparation on the part of the facilitator than for example, Algebraic Thinking Toolkit; therefore, it might be appropriate to plan for an outside facilitator or choose one of the team members to attend a facilitator’s institute. These video-based mathematics professional development resources were created to help teachers’ address some of the ‘problem of practice’ associated with the issues and challenges specific to teaching linear functions. The videocases are videos of real classroom teaching designed to better equip teachers to prepare and enact lessons that will help students develop conceptual understanding of linear functions. It is intended that teachers’ own understanding of linear functions be deepened while focusing on teaching. The materials consist of one foundation module consisting of eight three-hour sessions, and four extension modules, each consisting of two or three three-hour sessions. Each case consists of mathematics tasks, one or two short 3-8 minute video clips with discussion tasks, readings, and tasks designed as a bridge to teachers’ practice. 

Depending on the level of expertise of the team members, attendance at a facilitator’s institute might be appropriate for use of the Cases of Mathematics Instruction to Enhance Teaching series. 

CHART OF YEAR FOUR ACTIVITIES

	
	Team of teachers attend national implementation center professional development for year two of the curriculum; provide PD for other members of the mathematics department

	Month 1
	Study Group # 1: Case Study

Meeting with Parents

Study Group for PD Suggestion #3: Collaborative Groups in Mathematics

	Month 2
	Study Group # 2: Case Study

Study Group for PD Suggestion #3: Collaborative Groups in Mathematics

	Month 3
	Study Group # 3: Case Study

Meeting with Parents

Study Group for PD Suggestion #3: Collaborative Groups in Mathematics

	Month 4
	Study Group # 4: Case Study

Study Group for PD Suggestion #3: Collaborative Groups in Mathematics

	Month 5
	Study Group # 5: Case Study

Meeting with Parents

Study Group for PD Suggestion #4: Teaching Reading in Mathematics

	Month 6
	

	Month 7
	

	Month 8
	

	Month 9
	

	
	

	
	


YEAR FIVE: CONTINUED IN-DEPTH PROFESSIONAL DEVELOPMENT

The focus this year is continued in-depth professional development especially centered on the content and teacher reflection

Videotaping: Teachers videotape their own classroom and do a self-analysis of who is talking, and levels of questions being asked in both classes. Videotape and then have a group analysis – always watching and listening to students rather than focusing on the teacher
SECTION 5

Monitoring And Evaluation 

Introduction

Previous professional development attempts have frequently focused in terms of what a teacher will do instead of what the teacher wants the students to learn and achieve.  No Child Left Behind legislation (U.S. Congress, 2001) places new emphasis on the design, delivery, and evaluation of professional development to focus on student learning.   

Evaluation comes in many forms and is targeted at five levels.  Five Levels of Professional Development Evaluation, based on the work of Tom Guskey, is an attempt to guide organizations in evaluation of staff development to determine whether it is successful first as it impacts participants and the organization, and ultimately as it increases student learning.  A summary of the five levels is included on the following page.  This section also includes Guiding Principles for Evaluating Staff Development developed by the National Staff Development Council showing that evaluation is an ongoing activity as well as an end product (NCTM, 1991).

As student assessment serves the purpose of guiding instruction, evaluation of professional development serves the purpose to guide further study. One has to determine who or what is to be evaluated in order to design effective evaluation.  For example, is the evaluation variable the teachers, the school and system, the professional development program, or the students?  Once the evaluation variable has been determined, this leads to what questions are to be addressed. How will information be gathered? What is measured or assessed? How will information be used?  Summative evaluation measures student-learning changes that are a result of the staff development.  Formative evaluation is the ongoing process of gathering information from instructional staff and the school organization to provide redirection to attain the expected result.  This ongoing process of gathering information is how the professional development effort is monitored.

Monitoring involves, first, understanding what is to be evaluated and then assuming incremental steps to observe, record, and discuss the process as it progresses.  An example of one monitoring process is “classroom walkthroughs”, as defined by Learning 24/7, Inc.  This process provides for a quick monitoring that is focused on student learning, not teacher practice, in the classroom setting.  After a four-minute session the observer asks open-ended questions to help the teacher reflect on his or her practice in improving student learning.    This process also helps the principal and leadership team determine if and how research based effective classroom practices are being implemented in the classroom.  This monitoring is not to be confused with teacher evaluation.  It is a formative process used to gather data that will guide further professional development efforts.

Five Levels of Professional Development Evaluation 

	Evaluation Level
	What Questions Are Addressed?
	How Will Information be Gathered?
	What is Measured or Assessed?
	How Will Information Be Used?

	1. Participants’ Reactions
	· Did they like it?

· Was their time well spent?

· Did the material make sense?

· Will it be useful?

· Was the leader knowledgeable and helpful?

· Were the refreshments fresh and tasty?

· Was the room the right temperature?

· Were the chairs comfortable?
	· Questionnaires administered at the end of the session
	· Initial satisfaction with the experience
	· To improve program design and delivery

	2. Participants’ Learning
	· Did participants acquire the intended knowledge and skills?
	· Paper and pencil 

· Simulations

· Demonstrations

· Participant reflections 

· Participant portfolios
	· New knowledge and skills of participants
	· To improve program content, format, and organization

	3. Organization Support & Change
	· What was the impact on the organization?

· Did it affect organizational climate /procedures?

· Was implementation advocated, facilitated, and supported?

· Was the support public and overt?

· Were problems addressed quickly and efficiently?

· Were sufficient resources made available?

· Were successes recognized and shared?
	· District and school records

· Minutes from follow-up meetings

· Questionnaires

· Structured interviews with participants and district or school administrators

· Participant portfolios
	· The organization’s advocacy, support, accommodation, facilitation, and recognition
	· To document and improve organizational support

· To inform future change efforts

	4. Participants’ Use of New Knowledge & Skills
	· Did participants effectively apply the new knowledge and skills?

· How are participants using what they learned?

· What challenges are participants encountering?
	· Questionnaires

· Structured interviews with participants and their supervisors

· Participant reflections 

· Participant portfolios

· Direct observations

· Video or audio tapes
	· Degree and quality of implementation
	· To document and improve the implementation of program content

	5. Student Learning Outcomes
	· What was the impact on students?

· Did it affect performance or achievement?

· Did it influence physical or emotional health?

· Are students more confident as learners?

· Is attendance improving?

· Are dropouts decreasing?

· How does the new learning affect other aspects of the organization?
	· Student records

· School records

· Questionnaires

· Structured interviews with students, parents, teachers, and/or administrators

· Participant portfolios
	· Student learning outcomes:

· Cognitive – Performance & Achievement 

· Affective – Attitudes & Dispositions

· Psychomotor – Skills & Behaviors

· Student work samples

· Performance assessments
	· To focus and improve all aspects of program design, implementation, and follow-up

· To demonstrate the overall impact of professional development


Monitoring

Begin with the end in mind.

· What will be monitored?
(goals and objectives)

· How is it monitored? 
(monitoring strategies)

· When is it monitored?
(before, during, after objective completion)

· Why is it monitored?
(formative to guide summative evaluation process)

Monitoring occurs to assist and provide reflective feedback for the stated professional development goals and objectives.  Monitoring provides the ongoing review that culminates with the evaluation.  Steps of the professional development plan are generally monitored at the time individual objectives of the goal are culminated.  For example, a book study may be an objective in the overall goal of increasing comprehension.  Recording a particular book studied and the dialogue for implementing the information in the classroom would be a monitoring segment.  Another example would be the process utilized in the quick classroom walkthrough produced by Learning 24/7, Inc.  This provides a quick snapshot that focuses on the student learning in the classroom and implementation of prior professional development concepts.  For further information regarding classroom walkthrough, contact the WVDE Office of School Improvement.

Following are some effective monitoring strategies that will lead to a valid and reliable summative evaluation of professional development:

· Journaling

· Mapping

· Teacher narratives

· Oral reflective feedback

· Teaching portfolios

· Reflective reading

· Structured oral dialogue

· Action research

· Weekly group reviews

· Observational learning opportunities

· Teacher support groups

· Teacher book clubs

· Reflection roundtables

These strategies may be used individually, or in combination, to observe and monitor the process of completing objectives (formative) leading to the completion of professional development goals (summative).

Evaluation

Before an evaluation system, approach, or procedure is implemented, the following question should be asked:  What is the focus of the evaluation?  Linda Darling-Hammond defines the structure of evaluation as falling into three distinct categories:  Behavior, Instruction, and/or Institution (Guskey, 2000)


Domain


Goals

Behavior


psychomotor, affective, cognitive


Instruction


organization, content, method, facilities, cost

Institution
student, teacher, administrator, educational specialist, community

The thrust of evaluation should be what domain is to be evaluated and upon which goals.

Once the evaluation domain has been determined, the following questions should be asked.

· How do we begin the evaluation process?

· What scale of evaluation should be considered?

· Who is responsible for the evaluation?

· How is evaluation information best presented?

· How should evaluation reports be organized?

· What additional aspects of evaluation need to be considered?

· Should cost-benefit analyses be conducted?

· What evaluation elements are essential?

· Where do we go from here? (Using the results)

Once these questions have been decided, Guskey (2000) suggests a blueprint for evaluating professional development.

· Clarify the intended goals.

· Assess the value of the goals.

· Analyze the content.

· Estimate the program’s potential to meet the goals.

· Determine how the goals can be assessed.

· Outline strategies for gathering evidence.

· Gather and analyze evidence of participant’s reactions.

· Gather and analyze evidence of participant’s learning.

· Gather and analyze evidence of organizational support and change.

· Gather and analyze evidence of participant’s use of new knowledge and skills.

· Gather and analyze evidence of student learning outcomes.

· Prepare and present evaluation reports.

No one person can or should be responsible for all aspects of evaluation.  The above guidelines and questions should be reviewed and specific responsibilities assigned for implementation and review leading to an effective and reliable evaluation.

Guiding Principles for Evaluating Staff Development

The NSDC, a non-profit professional association devoted to staff development and school improvement, created a set of standards and guidelines for staff development that schools and districts could use to evaluate professional development.  NSDC recommends that school systems:

· Set clear and high standards for the learning of all students and then focus on the changes in practice required to achieve student-learning goals.

· Hold superintendents and principals, as well as teachers, accountable for student achievement and the provision of high quality staff development in their annual performance reviews.

· Invest in teacher learning, ideally allocating at least ten (10) percent of their budgets to staff development.

· Review school improvement plans to ascertain that they focus on student learning and specify effective methods for reaching these goals.

· Involve all teachers in the continuous, intellectually rigorous study of the content they teach and the ways they teach it.

· Embed opportunities for professional learning and collaborating with colleagues in the daily schedule of teachers.  NSDC advocates that at least twenty-five (25) percent of teachers’ time be devoted to their own learning.  Schools should schedule more time collaborating with colleagues.

· Provide teachers with classroom assessment and other action research skills that allow them to determine on a regular basis if student learning has been improved because of their new knowledge and skills.

· Recognize the importance of skillful leaders in schools and at the district level who have a deep understanding of instruction, curriculum, assessment, and the organizational factors that affect student learning.

Source:  http://www.nsdc.org/library/NSDCPlan.html
SECTION 6

Leadership

A Major Element of Professional Development Success

Introduction

Leadership at the school level is crucial to the success of professional development to guide and impact student learning.  There are two leadership roles at the school level – the principal and the teacher.  These two roles are viewed both individually and collectively given the magnitude of the intent of the professional development.  The following questions will assist in determining who assumes a leadership role and at what point in the process.

· Who will be responsible for delivering the professional development?

· What format will be used to deliver the professional development?

· What is the initial intent of the professional development?

· Who will monitor the effect of the professional development?

· What is the purpose of the professional development?

It is not necessary, and probably not healthy, for the principal to assume the responsibility of each of the above questions.  The principal’s role is to serve as the leader where appropriate and to build the capacity of teachers to assume a leadership role when appropriate.  For example, the principal would be the leader in facilitating the planning committee’s decision regarding the viability of study groups as a viable professional development opportunity.  The teacher leader would be the facilitator of the actual study group.  However, it is imperative that the principal be an active participant and role model in professional development activities.  Research states that a school’s effective participation and subsequent classroom impact of professional development equates to the principal’s participation (Joyce and Showers, 1995).

Sweeney (2003) and Lyons and Pinnell (2001) emphasize understanding these roles to assure that the purpose and effect of professional development are accomplished.  Whether the principal or teacher assumes the leadership role, it is important to create an environment to encourage and sustain initial professional development opportunities.

Professional Development Roles

Principal – serve primarily as a Socratic leader being the facilitator and nurturer of the process
· Facilitate the development, articulation, implementation for a shared vision
· Nurture and sustain instructional programs and staff professional growth conducive to student learning 

· Manage the organization to promote an effective learning environment
· Collaborate with staff to mobilize necessary professional development resources
· Practice integrity and fairness with each staff member
· Active participation in staff professional development activities
· Focus participants on one “big idea” at a time
· Serve as the primary mentor for the teacher
· Visit classrooms regularly
· Support teachers as facilitators
Teacher – serve as a facilitator of the process

· Define the “big ideas” with other teachers

· Read with colleagues

· Reflect with colleagues on a regular basis

· Observe colleagues and discuss constructive feedback

· Plan collaboratively

· Differentiate learning opportunities for adults

· Emphasize content, context, people, and the process in planning professional development

· Serve as a member of a leadership team

Teachers as leaders should keep in mind the following framework for professional development.

· Getting started
Set norms, frame the task, and outline the process.

· During the professional development
Maintain focus, listen to what participants say, direct and manage energy levels, invite participation, manage time and transition, direct the process, legitimize all perspectives, determine recording and documentation.

· Wrapping up
Summarize the professional development, determine next steps, and ask for group evaluation.

National Staff Development Council, 2002

Learning Along The Way (Sweeney, 2003)

SECTION 7

Funding

Introduction

The purpose of staff development is to change teachers’ instructional behavior in order to increase student learning.  This change is a very complex process that is explained in this guide.  A school staff can have a vision for where the school should be in terms of student achievement in one year, or in three years. They may have identified the skills they need to achieve their vision. There may be incentives identified to motivate staff to be willing to change what they are doing to what needs to be done to improve student achievement. The school may have an action plan that describes the steps that need to be accomplished to make the necessary changes that will result in increased student achievement.  However, if the resources are not in place to be able to accomplish the action plan, the staff will be frustrated (Adaptation of Ambrose, 1987 – see chart on page 70.)

The National Staff Development Council recommends that school systems invest in teacher learning by ideally allocating at least 10 percent of their budgets to staff development.  The No Child Left Behind Act of 2001 also places emphasis on the importance of staff development.  The act does this by indicating that five percent of a Local Education Agency’s allocation must be spent for staff development to insure that all teachers meet the definition of “highly qualified teacher”.  Additionally, Title I of NCLB indicates that ten percent of the allocation a Title I school identified for school improvement must be spent for professional development.  The act also designates a significant portion of funding from NCLB to staff development in the Title II, Part A, Preparing, Training and Recruiting High-Quality Teachers and Principals program.  In fact in West Virginia Title II, Part A amounts to approximately $23,000,000.00 that is allocated directly to counties.

There are other considerable NCLB funds that are to be used for staff development.  Each LEA also receives funding through state funds for professional development.  A portion of every teacher’s salary is actually allocated for staff development in that they must spend eighteen required hours of staff development as a member of the instructional staff in West Virginia.  The West Virginia Basic Skills/Computer Education and WVSUCCESS programs also require that funding be used for staff development.

Some sources of funding are not eligible to all counties or schools.  The most common example is Title I.  Other examples are the Rural & Low Income Schools and Reading First programs available to eligible counties.

Any staff development program costs money.  Presenters must be paid.  Staff time costs money, either in terms of released time resulting in substitute costs, extra time paid in terms of stipends, or lost time, paid in terms of negative student achievement.  Materials and space for staff development and subsequent classroom implementation are two items that have to be considered.

Every element of staff development must be supported with budgetary resources.  How is that accomplished?  After the staff development plan is drafted, the items that need budgetary support have been identified.  At this time the plan should have identified:

· how much time in hours or days are needed for various parts of the staff development;

· how many staff members will participate;

· when will they participate (determines whether stipends or substitutes are used);

· who the presenter/facilitator will be;

· where the staff development will be held;

· what materials will be needed by all of the participants;

· what classroom materials will be needed to implement the change in the classroom;

· how the new knowledge and skills will be supported; and

· what materials, time, or contracted services will be needed to evaluate the professional development and whether it achieved its intended result.

Blending Funds

Once these items are identified, a cost can be attached to each item.  Only at this time can you effectively search for funding.  While a preliminary commitment should have been reached with some funding source prior to beginning the planning for staff development, the actual budget can only now be submitted for support.  Even better, as the staff development plan is developed and a course of action is chosen then collaboration should be started with the particular person in charge of the funding that is a likely source for your plan.  Some significant officials to consider asking for funds as you develop the plan are the coordinators of Title I, Title II, Title V, IDEA - Part B, Rural & Low Income Schools, technology, and professional development.

It would be rare if all of the resources for a three-year (or even one year) staff development plan came from one funding source.  Funds from many sources could be blended to pay for the entire plan.  If the school is a Title I school then the first place to look for funding for staff development is the school’s Title I allocation.  If a school is not a Title I school, then a good first place to seek funding is from Title II.

Examples of Creative Alternatives to Funding Issues

Following are several examples of how funding might be blended to accomplish a staff development plan.

· One simple example of blending funding is to use Title II funds to provide the cost for the presenter, stipends for participants, and materials needed for the necessary learning for one piece of the staff development plan; and then use Title V to purchase the full classroom sets of materials needed to implement the plan in the classroom.

· Another example is for a Title I schoolwide program to use Title I funds to pay stipends for a reading academy during the summer; and then use Title II funds to pay the cost for the presenters, and Title V funds to pay for the materials that are needed for the staff development and the subsequent classroom implementation.

· A third example could be a county that is eligible for Reading First funds.  The Reading First program could pay for reading professional development as stipulated in the federal and state guidelines. However, if a non-eligible Reading First school chose to participate, then funds such as Title II could be used.

· An example of incorporating technology into the curriculum would be Basic Skills/Computer Education program (elementary school) or WV SUCCESS program (secondary school) paying for the contract of the presenter, and the Title II program paying for the substitutes or stipends for the participants.

· An example of blending Title I funding and special education IDEA funding might be to implement the WVDE Phonemic Awareness Project. Title I and special education funds could be used to share the training costs and purchase of materials for school teams consisting of Title I teachers, speech-language pathologists, regular educators and special education teachers.     

There are many ways to blend funding to pay for a total staff development plan.  The key is to align program requirements, professional development plans, and appropriate funds.

Sources of Funding

Following are possible sources of funding for professional development at the school level:

Federal Resources

Title I – Education of the Disadvantaged

Title I - School Improvement Funds

Title I - Reading First

Title I - Early Reading First

Title I - Comprehensive School Reform

Title II, Part A – Teacher Quality

Title II, Part B – Math & Science Partnership Program

Title II, Part D – Enhancing Education Through Technology

Title III - English as a Second Language

Title IV, Part D – Safe & Drug Free Schools

Title V – Innovative Education 

Title VI, Part B, Subpart 2, Rural & Low Income Schools

E-Rate funds

IDEA, Part B

Perkins funds

WV State Resources

Professional Development Set Aside

Step 7 funds

Teacher salary within the 200-day contract mandated for 18 hours of staff development

Faculty Senate Funding

Instructional Enhancement Day

Competitive grants from state and regional foundations, other non-profit organizations, and businesses

Governor’s Basic Skills Program

State funding for Students with Disabilities

Local Resources

PTA/PTO funds

School general fund

Locally generated Faculty Senate funds

Competitive grants from foundations and businesses 

Gifts

Donations

Community, business partnership funding

Medicaid reimbursement


Managing


Complex Change


Adaptation of Ambrose (1987)
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“Coming together is a beginning, keeping together is progress, working together is success.” 








- - Henry Ford
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Source:  York-Barr, Sommers, Ghere, Montie (2001).  Reflective Practice to Improve Schools:  An Action Guide for Educators (p. 128). Thousand Oaks, CA: Corwin Press





Institutionalization


(Maintenance)


Giving presentations / professional development


Job exchanges


National Board certification	    


Portfolios


Self-assessment


Writing for publication 





Transfer


(Full implementation)


Collaborative planning and teaching	Peer coaching/feedback


Leading school committees		Reflection logs


Networks by electronics


Newsletters











Developmental


(Partial implementation)


Academy		        Demonstration lessons             Reflection logs


Analyzing student work	        Developmental workshops      Shadowing experiences


Cadre of in house trainers	        Mentors


Consultant		        National conferences


Coaching from outside expert    Observation and feedback from principal














Awareness


(Beginning stage)


Action research (review and sharing)    Materials display                             University class


Awareness level seminars		      Portable job aides                            View videos


Book studies			      Reading professional materials       Visit model programs


Informal conversations		      State/LEA conferences


Internet research 			      Study groups
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Research-Based Guidelines

For Professional

Development 



		 Guideline 2:  Teachers Need to be



  involved.

	- Study groups

	- Needs assessments

	- Informal data analysis

	- Grade level teams



A guide and/or model for conducting study groups must be provided to schools for effectiveness – how to get started, conducting the session, role of the facilitator, materials need, schedule, and role of participants.

Study groups should serve two purposes:

		create a community of learners, and

		broaden content knowledge.
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Defining An Effective

Professional Development

Plan



Janice A. Dole, Ph.D.

University of Utah











Why the increased emphasis on professional development?

		Increased federal funding levels

		Increased flexibility in using funds

		Impact on student achievement

		Providing a scientific base for the pedagogy and methodology teachers must possess to be effective instructional leaders in the classroom
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Traditional Forms of

Professional

Development



		  What has research found? It is . . .



	- Fragmented

	- Piecemeal

	- Simplistic

 	- Too many topics

	- Lacking focus



Watered down topics produce good professional development evaluations but do not generally produce good student achievement results.
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Traditional Forms of

Professional

Development



		 What has research found?



	- Lack of school-related learning

	-  Doesn’t measure change in instructional

	   practice

	-  Lack of integration with classroom

	   practice

	-  Passive role of teachers

	-  Lack of financial support 







Traditional forms, if not research based, generally do not equate to direct classroom impact.

The real evaluation of professional development is measured not on a form at the end of a session but in the classroom.
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Research-Based Guidelines

For Professional Development 



		 Guideline 6:  Teachers Need



  Theoretical Understanding

	- Competent presenters

	- Books, articles to read

	- Topics for workshops, study groups

	- Learning spaced out over time

	- Follow-up in the classroom

	- Coaches with theoretical knowledge



Theoretical knowledge base will promote metacognitive teaching (thinking about thinking and thinking about teaching).

The theoretical base provides the teacher the opportunity to explain, “Why I do what I do in the classroom.”
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Research-Based Guidelines

For Professional Development 



		 Guideline 1:  Focus on students



  and student performance.

	- Topics of workshops

	- Activities

	- Standards

	- Informal assessments

	- Evaluation of students’ work



This provides a solid framework for effective professional development.

We get better ONLY when we concentrate on what students need to learn.

Professional development must focus on the what (content and pedagogy) and the how (strategies and methodology) of classroom learning.
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Research-Based Guidelines

For Professional Development 



		 Guideline 4:  Teachers Need to



  Solve Problems Collaboratively

	- Grade-level teams

	- Analysis of student work and data

	- Collaborative decision-making about

	  content
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Research-Based Guidelines

For Professional Development 



		 Guideline 3:  Professional Development 



   Needs to be School-Based

	- In-school coaches

	- Class observations

	- Class feedback

	- Demonstrations and model teaching



Classroom observation is obsolete without appropriate feedback.

Reading coach/mentor sole responsibility should not be to demonstrate and model in classrooms.
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Research-Based Guidelines

For Professional Development 



		 Guideline 7:  Professional



  Development Must Be Part of a 

  Comprehensive Change Process

	- District-level support

	- Addressing barrier to implementation

	- Adequate resources

	- Sufficient time to learn, plan, and

	  implement new practices



Comprehensive means a systematic, sequential approach to the change process.
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Research-Based Guidelines

For Professional Development 



		 Guideline 5:  Professional



  Development Needs  to  be Ongoing and

  Supported

	- Same presenter over time

	- Coaches working directly with 

	  teachers     Follow-up meetings

	- Micro-teaching with peers

	- Practice teaching with feedback

	- Ongoing support from principal



The same presenter over time is  crucial  for comprehensive and consistent professional development delivery.
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Research-Based Guidelines

For Professional Development 



		 Guideline 8:  Avoid fads by focusing on . . .



	- Appropriate and relevant materials

	- Topics related to student learning

	- Readings related to coursework, 

	   workshop, and study group learning

	- On reading instruction

	- Stay focused for 3-5 years

	- Avoid presenters with

	  pre-packaged presentations



The only tried and true way to avoid fads is to clearly and closely follow the scientific research.  Following the research absolutely does not remove teacher creativity.  Reading must be an art (approach) and a science (content).






















