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To Whom It May Concern: 
 
This clarification is in response to questions posed by speech-language pathologists (SLPs) regarding 
implementation of the Individualized Education Program (IEP) and service delivery to their students. 
 
QUESTION:  In the IEP Part X: Placement section, how should SLPs indicate the extent students will not 
participate with peers in the general education setting? Specifically, are SLPs required to list the specific 
classes from which the student will be removed to receive speech therapy? 
 
RESPONSE: SLPs are not required to list specific classes.  Scheduling considerations at the school level should 
avoid removing the child from critical academic core English/language arts and math classes. Creating a 
schedule that meets the needs of all the students on their caseload, accommodating the school schedule and the 
schedules of other itinerants is a challenge for SLPs; therefore, coordination with administrators, classroom 
teachers and other service providers at each school is essential.   
 
WVDE Policy 2419:  Regulations for the Education of Students with Exceptionalities states, “The IEP must 
explain the extent, if any, to which the student will not participate in the general education classroom, the general 
education curriculum, or extracurricular or other nonacademic activities and indicate the percentage or time in 
general and special education.”   It is not necessary to amend current IEPs. However, when completing IEPs in 
future meetings, IEP Teams may consider using the following examples:  
 

 The student will be removed from general education non-core academics for the time indicated on the 
IEP to receive speech therapy services.   

 The student will participate in English language arts and math content classes. The student will be 
removed from other classes for the time indicated on the IEP to receive speech therapy services.  

 The preschool student will participate in the regular early childhood program and will be removed from 
the program for the time indicated on the IEP for speech therapy services.  
 

QUESTION:  Special education directors are reluctant to remove preschool students from the general 
education environment for speech services because of child data reporting procedures which jeopardize 
the county profile.  How should this issue be addressed by SLPs?    
 
RESPONSE: The IEP Team must determine the appropriate service delivery model  based on the needs of the 
child in order to comply with Policy 2419 and the Individuals with Disabilities Education Improvement Act of 2004 
(IDEA). The nature and severity of the speech-language impairment may necessitate service delivery in a Special 
Education Environment (SEE) and require removing the student from the classroom for speech services 
especially for severe articulation or phonological issues. When a preschool student has multiple special education 
service needs, all service providers and the IEP Team must discuss the full impact for the student if each is 
considering removal from the Early Childhood Program for services. The IEP Team can then make the best 
decision for the location where each special education service should occur based on the total needs of the child.  

The following should be considered when making preschool placements: 

 Students who have not been exposed to a rich language environment are often identified and receive 
direct speech services because they lack the language experiences needed to develop age-appropriate 
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skills. Providing language groups in the classroom and/or implementation of strong language based 
interventions for the entire class provides an opportunity for students with delayed language skills to 
acquire these skills, and for the SLP and teacher to observe and monitor the student’s progress to 
determine if a referral for more intense intervention is needed. 

 Prior to removal from the preschool classroom for speech services, careful consideration must be given to 
the preschool environment and the extent that the student’s communication needs will be met in that 
environment with support.  

 Working with the student’s teacher and parents to model language development strategies that are 
implemented daily may be more beneficial to the student than individual therapy sessions provided 
sporadically. 
 

QUESTION: What factors should be considered when developing Present Levels of Academic 
Achievement and Functional Performance (PLEP) for students with speech disorders? 
 
RESPONSE: The PLEP serves as the foundation for the IEP. There should be a direct relationship between the 
information in this section and the goals, objectives and the accommodations/modifications in the rest of the IEP. 
When developing PLEPs, the following should be considered:  strengths/weaknesses; impact of the speech-
language impairment on involvement and opportunity to progress in the general curriculum; performance in 
academic/functional areas; formal/informal assessment results, observations, anecdotal reports, interviews, 
checklists and articulation of the gap between a typically developing peer’s speech/language and the student’s 
speech/language.  The information should be presented in a manner understandable for all participants. 
 
EXAMPLE:  Ginger is an 8-year old, 2nd grade student whose academic performance is above grade level. The 
student was initially enrolled in articulation therapy as a preschooler with a severe articulation disorder 
characterized by multiple errors. She has corrected all phonemes with the exception of /r/. Ginger can correctly 
produce /r/ in isolation but is unable to correctly produce the sound in words, sentences or conversation. Scores 
on articulation tests indicate a moderate articulation disorder when compared to expected norms for her age. 
Although Ginger is an excellent student, her teacher reports that the student is very self-conscious about 
participating in classroom activities requiring oral language because of her speech issues.  Ginger is highly 
motivated to correct her articulation disorder.  
 
This example of a PLEP clearly describes the strengths and weaknesses of the student, addresses achievement 
and the gap between age appropriate developmental norms and her speech production as well as the impact of 
the speech problem in the classroom. Statements, such as, “Continued articulation therapy is needed to improve 
oral communication in the classroom,” should not be included and could be considered a predetermining 
placement statement. This statement should only be included in the speech therapy report completed by the 
SLP.     
 
QUESTION:  How do SLPs reflect innovative schedules on the IEP? 
 
RESPONSE: Scheduling the same frequency and duration for each student violates the IDEA requirement of 
individualized services and leaves little room for flexibility and creativity to fully meet the needs of the student.  
SLPs can increase the effectiveness of their program and have greater control over their schedules if a flexible 
approach to service delivery is implemented. SLPs and their special education directors should work together to 
discuss new scheduling formats prior to implementation. 
 
The type of scheduling option selected should be clearly documented in the student’s IEP and include initiation 
and completion dates, frequency and duration statements. Speech-language services must begin on the first day 
of school for students.  Minutes of therapy may be reflected per month, rather than per week. SLPs must always 
provide the total amount of service written on the IEP. A range of time is not acceptable because the service 
provider and the parents may view the expected time requirements differently. Verification of therapy must be 
clearly documented on individual therapy schedules and daily therapy logs.   
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