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Introduction

Recognizing the need for strong guidance in Transition implementation, WVDE has adapted an integrity tool to 
improve outcomes for students in West Virginia.  This tool will support a scaling up of effective practice across the 
state.

The Transition Practice Profile is a tool designed to assist schools and educators with the implementation of 
Transition. The profile provides the means to reflect on policies and practices from the classroom level, to the school, 
district, regional and state level in order to continually improve outcomes for students. This tool is intended to be used 
statewide and provide needed support in a continuous improvement cycle. The profile can also assist districts in their 
work toward accomplishing their goal of systemic change for increased student achievement.

The Components of Transition:
The Profile was developed based on the five components of Transition as defined by West Virginia to assist 
educators with implementation and to provide a framework of reference for implementation that is contextually 
relevant.  The five components of Transition in West Virginia are:
• Student-Focused Planning
• Student Development
• Family Involvement
• Program Structure
• Interagency Collaboration

The Practice Profile can be used as:
1. An informational resource

The Practice Profile outline what Transition looks like across classrooms, schools, districts and RESAs. 
Educators can use the Practice Profile as a resource to learn about Transition.

2. A way to measure implementation
The Practice Profile can be used by sites to identify how close they are in relation to the Full Implementation 
stage of Transition implementation.

3. Tools to assist with planning and school improvement
Because the Practice Profile outline what Transition looks like across four growth stages, sites can use the 
profile to identify goals for school planning or Transition Action Plan.

Introduction
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Structure of Practice Profile

In this section the structure of the Practice Profile and how to use it is discussed.

Description of the Structure of the Practice Profile
The profile has been written for the school level. The profile discusses the five Transition components across each of 
the implementation stages. The profile has four implementation stages across four columns (see arrow labeled “1”) 
and essential components in the far left column (see arrows labeled “2” and “3”); thus, a matrix is created (see arrow 
labeled “4”). The profile is written in a descriptive fashion, with the intention that it is applicable for grades six through 
twelve.

Figure 1: Snapshot view of School-Level Profile for Student-Focused Planning

The essential components define best practices within the Transition framework and provide a seamless flow 
between the components.  How each component is implemented will differ depending on the learners and other 
site specific variables (see Figure 1, arrow labeled “3”). The essential components should facilitate discussion and 
focus educators in their implementation efforts. The common components allow educators to compare their progress 
between components.

Structure of Practice Profile

TRANSITION PRACTICES AND PREDICTORS 
OF POST SCHOOL SUCCESS

Student-Focused Planning refers to an individualized set of courses, experiences, and curriculum designed to develop students’ academic and functional 
achievement to support the attainment of students’ desired post-school goals:

• Involve students in transition IEPs
• Teach transition planning skills
• Include a comprehensive and relevant program of study in IEP
• Include appropriate and measurable transition goals in IEP
• Include systematic age-appropriate transition assessment

Components
1. Student-Focused Planning

Exploration:
Identifying Need

Installation:
Establishing Resources

Initial Implementation:
Make Adjustments

Full Implementation:
Well-Integrated

1.1 Involving students in transition IEP. School leadership and staff 
identify the need for change, 
learning about possible 
interventions that may be 
solutions, creating readiness 
for change, learning about 
what it takes to implement the 
innovation effectively.

School leadership and staff 
commits to Transition by:

• Collaborating with 
general education 
teachers to embed 
choices into the general 
curriculum and daily 
lessons and provide 
opportunities for 
students to practice self-
determination skills

• Utilize a student driven 
IEP process to allow 
students to demonstrate 
self-awareness, goal 
setting, problem solving, 
and self-advocacy

• Provide opportunities 
for students to develop 
self-awareness by 
engaging in honest and 
respectful discussions with 
students about their self-
determination assessment 
responses

• Provide direct instruction 
in self-determination 
using a structured 
curriculum or evidence-
based instructional 
strategy, with guided 
practice in natural school 
and community-based 
settings

• Expect and support 
students to make many 
routine choices for 
themselves through the 
course of a school day

• Work collaboratively 
with students to facilitate 
achievement of their 
goals by informing them 
of their options and the 
potential consequences of 
their choices

Using curricula and EBPs to promote 
student involvement in transition IEP

Self-Advocacy Strategy

Self-Directed IEP

1.2 Teaching transition planning skills 
(practice and predictors).

School leadership and staff 
identify the need for change 
aligning transition planning 
skills to goals to implement 
the innovation effectively.

School leadership and staff 
commits to Transition by:

• provide systems level 
infrastructure to monitor 
and guide students to 
obtain post-school goals

• use interagency 
collaboration with 
clearly defined roles and 
responsibilities to provide 
coordinated transition 
services

• Provide integrated 
instruction in all areas of 
independent living for all 
students with disabilities

• Provide instruction 
and training in natural 
environments supported 
by classroom instruction

• Monitor and assess 
students’ progress in the 
domains of academics, 
daily living, personal and 
social and occupational

• Use multiple strength-
based assessments across 
multiple domains at 
different points in time 
to assist student and IEP 
teams in post-school 
planning

Knowledge of transition planning

Skills to set and attain goals

1

2

3

4



3Transition Practice Profile  |  Guidance for West Virginia Schools and Districts

Structure of Practice Profile

The profile describes what Transition looks like as implementation evolves across the four implementation stages: 
Exploration, Installation, Initial Implementation and Full Implementation.  The implementation stages show how 
practices strengthen, deepen and synergize with commitment to continuous improvement over time. Each stage 
incorporates the previous stage, building on this foundation and extending it. The phases of implementation used to 
frame Transition implementation are presented in the chart below.

Implementation of Growth Stages

Growth Stages Definition

Exploration:

“Identifying Need”

Identifying the need for change, learning about possible interventions that may be solutions, 
creating readiness for change, learning about what it takes to implement the innovation effectively, 
developing stakeholders and champions, deciding to proceed (or not).

Installation:

“Establishing Resources”

Establishing the resources needed to use an innovation and resources required to implement the 
innovation with fidelity resulting in good outcomes for students.

Initial 
Implementation:

“Make Adjustments””

The first use of an innovation by educators and others working in a school and district 
environment that is just learning how to support the new ways of work (sometimes referred to as 
the “awkward stage”).

Full 
Implementation:

“Well-Integrated”

The skillful use of an innovation well-integrated into the repertoire of educators and routinely 
supported by roles, functions and structures supported by building and district administrations.

As one might expect, Full Implementation may be reached more quickly for some innovations 
while others take longer.  However, 2 to 5 years is a typical time frame to achieve Full 
Implementation for many science-based interventions and other innovations.
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Use of Practice Profile

Using the profile is a self-reflective process in which educators can (1) gauge their current practice in relation to the 
Full Implementation stage of Transition implementation and (2) plan for next steps in implementation.

Using the Practice Profile to Measure Integrity
The Practice Profile can be used by sites to identify how close that site is to the Full Implementation stage of 
Transition implementation. Schools and districts may require other information or tools to get a sense of where they 
are with implementation. For example, a school may need to reconsider their use of certain assessment tools or 
perhaps their current documentation procedures. With this information, a school can then better gauge their school’s 
relation to the Full Implementation stage on the Practice Profile.

Using the Profile to Assist with Planning & School Improvement
The Practice Profile is written as blueprints or roadmaps of Transition. The profile outlines what Transition looks 
like across four implementation stages. Because of this, the Practice Profile can be used to identify goals for action 
planning or the Transition Action Plan. Schools can prioritize next steps for implementation and then create an action 
plan to accomplish those next steps.

A piece worth mentioning is that the Practice Profile is written from a descriptive standpoint and not a prescriptive 
one. For example, Program Structure is a component of Transition, so each site that implements Transition will 
promote inclusion as a feature of their implementation. However, like snowflakes, no two Transition models will be 
identical because of situational factors (e.g., resources, personnel, size of student population, etc.).  Therefore, the 
Practice Profile states that inclusion should be encouraged, but do not specify how to do this. The Practice Profile 
outlines what the components of Transition look like without describing the model in such detail that it sacrifices the 
flexible nature of Transition.

Directions for Use of the Practice Profile to Measure Integrity:
1. Decide if you are going to focus on a subset of components, or the entire profile.
2. Read the rows and columns for a particular component to gain a sense of the scope of it.
3. Using existing data (e.g., permanent products, school processes data, attendance data in trainings, 

achievement and growth trends, perception data, etc.), determine which cell within a component’s matrix best 
describes your school or district. Circle or highlight that cell. (Note: circle/highlight the cell you are currently in, 
not the one you are working toward. If you do not have all of the items completed in a cell, that is the one you 
are working within). Work your way through the profile, highlighting or circling cells that describe your current 
level of implementation.

4. When you have completed a component or profile, indicate the implementation stage that best fits your school 
or district on the Scoring Summary sheet.

 

Use of Practice Profile
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Directions for Using the Practice Profile to Determine Stage of 
Implementation:

• Determine focus: one 
component or entire 
profile

• Read rows and columns 
of component to get a 
sense of the scope

• Use existing data
• Highlight or circle the cells 

that describe your site

• Once completed, indicate 
growth stage on Summary 
Sheet

Directions for Use of Practice Profile to Assist with Planning & 
School Improvement:

5. Identify the next level of implementation of Transition for your site.
6. Compare the gap between the current level of implementation and the next level of implementation identified in 

step 5.
7. Create a Transition Action Plan with timelines to close the gap between the next and current level of 

implementation.
8. Check on the progress of the Transition Action Plan throughout the year to ensure the site is completing the 

steps on the plan.

Directions for Using the Practice Profile to Assist with Planning & 
School Improvement:

• Identify next level of 
implementation

• Compare gap between 
next level and current 
level

• Create action plan for next 
steps

• Check progress 
throughout year

Use of Practice Profile
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Use of Practice Profile

Next are some important key points to keep in mind as you use this profile.

• The Practice Profile can be read horizontally or vertically. Educators and schools can read the profile horizontally 
to get a sense of how a particular anchor or item looks across the four implementation stages (e.g., How does 
the development of Family Involvement and culture look over the four stages?). The Practice Profile can also be 
read vertically to get a sense of how a particular component looks within a particular implementation stage (e.g., 
what does Student Development look like during the “Installation” stage?).

• You do not have to read each component each time you use the profile: Pieces of the profile can be used to 
guide implementation or to reveal growth. It is not necessary to read each piece of the profile every time they are 
used. Educators can opt to focus on one component, a subset or all of the components simultaneously.

• If you feel that two growth stages in one row describe your school, pick the cell to the left. Each cell assumes the 
cell to the left of it is fully in place. It is essential that foundational pieces of the framework are in place before 
moving forward. If there is any confusion or doubt about which cell best fits your school, then your school or 
district is in the further left growth stage.

• It is possible to be in two different growth stages across components. It is quite normal to be in one growth stage 
for one component compared to another one (e.g., in Installation for Student-Focused Planning component and 
in Exploration for Student Development).

• It is possible to be in two different growth stages within one component. It is quite normal that one part of a 
component is further along or further behind relative to another. For example, a school could be in the Initial 
Implementation stage for one row within the Interagency Collaboration component, but in the Installation stage 
for another row. 

• Discussing the information in the profile requires collaboration and input from several departments/ stakeholders/
colleagues. In order to have an accurate sense of implementation, schools must work together to have all 
information available when discussing their implementation process.

• The profile is not intended to be a direct guide and does not describe how exactly to move forward. The profile 
only tells you what Transition looks like, not how to build your model within your specific school for your specific 
population. Schools/districts will have to plan how to move forward after using the profile.
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Review Process

When schools use the Practice Profile to self-assess and plan for next steps, they are engaging in the Review 
Process. This section describes how to use the profile with suggested timelines and discusses the Review Process.

The Transition Practice Profile Review Process
The Review Process is a dynamic and iterative process in which districts, schools and/or teachers use the 
Practice Profile to reflect on their present level of Transition implementation in order to plan what is needed 
for improvement. This process is a formative review (i.e. information and insights gained are used in planning) that 
may lead to periodic summative transition points (i.e. information helps make determinations as to specific policy and 
program outcomes).

The figure below shows the dynamic nature of the self-reflection process across each level (e.g., classroom, building 
and district) of implementation. The process involves formal reviews that are coordinated across all levels (district, 
building, and classroom). Aside from these formal reviews, however, additional reviews should be initiated at any 
point that self-reflection on implementation would be useful. This fluid use of self-reflection keeps the process 
dynamic, meaningful and proactive.

Review Process
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Review Process

As a self-reflective process, the review relies on the integrity of those involved.  An honest refection on current 
practice is the only way to lay the foundation for helping you get to where you want to be.  The Review Process 
should not be an isolated event; it should connect with other initiatives and needs. For example, information gleaned 
from the reviews should help to shape district strategic planning, school improvement planning and individual 
professional growth plans.  Information from other processes and initiatives should likewise inform the review 
process. Decision-making throughout the process should be based on the best evidence (data) available.

Data sources used as the basis for decision making during the review process will most often be those that are 
readily available because they are already collected. These may include things like your documentation of Positive 
Behavioral Interventions and Supports implementation as part of your evidence-base for determining implementation 
within the Program Structure component, or the district’s assessment plans can support decisions within the Program 
Structure component.  The data used to help you determine where you are in the implementation stage can include 
evidence of process (did we do what we said we would do?) and evidence of impact (what effect did it have?).

Below is an example of how you might document the evidence used during the Review Process for the component. 
The school in this table is determining what growth stage they are in for the Student-Focused Planning component.

Example of Evidence Used to Document Decision-Making

Student-Focused 
Planning

Exploration:
Identifying Need

Installation:
Establishing 
Resources

Initial 
Implementation:

Make Adjustments

Full 
Implementation:
Well-Integrated

1.3 
Including a 
comprehensive and 
relevant program 
of study in IEP 
(predictor).

• Identify the need 
for change

• Develop 
stakeholders

• Design multiple 
pathways in 
the general 
curriculum 
for satisfying 
standard diploma 
requirements

•  Ensure program 
of study is 
inclusive, 
academically 
rigorous and 
supported

•  Establish 
planning process 
to assist students 
in developing their 
program of study

• Provide specific 
instruction to 
support students 
with disabilities

• Use diverse 
instructional 
strategies to 
meet the learning 
needs for all 
students

• Provide 
clearly defined 
graduation 
requirements 
leading to a state 
sanctioned exit 
document

• Provide multiple 
opportunities 
for students to 
acquire needed 
credits to achieve 
standard diploma 
and ensure 
a seamless 
transition to 
postsecondary 
education and 
employment 
settings
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Review Process

Suggested Timeline for Use 
It is suggested that the Practice Profile be used within the Review Process at least twice per year. However, value is 
acknowledged in sites deciding to use the Practice Profile periodically to check on their implementation and in using 
the Practice Profile as a resource when implementing Transition throughout the year.

A sample timeline of when and how this review might be implemented is shown in the Suggested Timeline Review.  It 
displays an example of a district and its schools using the profile twice per year: in the fall and in the spring. Within 
this example, a district level team determines the supports that can be provided to schools to help them with this 
process.  Because the district is using the Practice Profile along with its schools, the implementation process can be 
integrated across sites and Transition components.

Suggested Timeline Review
Year 1 - Fall Review Year 1 - Spring Review

District/RESA develops a School Leadership Team to 
identify school implementation based on the stages 
for each component. Districts provide resources and 
professional development to support practices that need 
adjusting.

School team self-reflects on each component and the district 
progress in each component utilizing the profile. Reflection 
should include identifying professional development provided, 
resources used and student achievement data. School 
teams identify professional development needs and provides 
reflection on school next steps.

District/RESA leadership meets with individual 
school teams to determine each school’s phase of 
implementation across the components using the profile. 
District/RESA provides school leadership with resources 
and professional development options to support 
implementation.  School teams should use the profile to 
identify current practices and next steps.

Individual schools use the profile to self-reflect on 
implementation across the five components. This should 
include professional learning that was provided, changes in 
practices, student achievement data and potential next steps.

School administration meets with school staff to identify 
current phases of implementation across the five 
components. School administrators provide staff with 
the profile and opportunities to dialogue about the five 
components.  Staff is given the opportunity to reflect on 
current practices.

School administrators meet with teachers to assist them in 
identifying individual levels of implementation across the five 
components. Furthermore, administrators assist teachers in 
developing goals to support identified areas of next steps.

The Review Process described above is completed in year one and serves as a baseline for changes and 
improvements over time.  It is important that a similar self-reflection process is followed in subsequent years to 
provide feedback across the system over time. The concept of “across the system” is important. The reflection should 
not only be a top-down approach to feedback, it must be an inclusive, iterative process. When incorporating systems 
change there is as much to learn from the ground-up as there is from top-down.

Finally, districts and schools are encouraged to incorporate the use of this profile into their current evaluation 
processes. These evaluations might include School Strategic Plans. This allows for the continuity and integration 
needed for true systems change to take place. If the Review Process with the Practice Profile is seen as a separate 
process, true systems change may be difficult to achieve.
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Frequently Asked Questions

What is Integrity?

Integrity is the extent to which an approach or intervention is used as it was intended, defined, or designed (Coleman, 
Shah-Coletrane, 2010; Lane, Bocian, MacMillan & Gresham, 2004; Gresham, 2004). Approaches or interventions 
are “practices” we use in the education setting, and they range in scope from classroom strategies to full systems 
approaches (such as Transition and PBIS).

To consider whether a practice has been implemented with integrity, the practice must first be clearly defined 
(Century, Rudnick & Freeman, 2010). The definition of the practice should provide a comprehensive description of 
what the practice will look like when it is implemented as intended, and it should address explicit expectations for 
implementation. By clearly defining a practice, expectations are spelled out creating an understanding of what needs 
to be accomplished.  From that understanding, educators are able to reflect on the integrity of their work and then 
plan for next steps to improve implementation (Fixsen, Blasé, Horner & Sugai, 2009).  In most cases, a profile is used 
to guide reflections on practice and to document levels of implementation integrity (Century, Rudnick & Freeman, 
2010). The Practice Profile was created to support West Virginia’s implementation of Transition.

Why is documenting integrity important?

Documenting integrity is important for several reasons. Integrity:
• helps to ensure that the practice has been implemented with quality
• avoids misattributing the effects or non-effects of practices (e.g., concluding that an intervention did not work 

when integrity of implementation was actually the reason why)
• provides guidelines for “taking stock” of where implementation is so that goals for improvement can be set
• documents strengths and needs to guide planning for resources and support
• documents change over time when data are collected at various points during implementation, and
• provides essential information to help us accurately interpret evaluation results and research findings.

Integrity of implementation is built on the understanding that what we do makes a difference. There is a cause and 
effect relationship: the quality and intensity of our efforts directly impacts the outcomes of our students. Through the 
use of integrity measures we hold ourselves accountable for this relationship by documenting what we are doing, 
showing the impact we are having, and using these data to continually improve our practice for the benefit of our 
students.

Frequently Asked Questions
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How can we honor the need for flexibility while maintaining integrity of 
implementation?

Because circumstances, conditions and needs vary across districts and sites, expectations for implementation should 
also vary. This means that in establishing integrity, attention must be given to the flexibility needed to successfully 
implement the practice in a variety of ways (Fixsen, Blasé, Horner & Sugai, 2009). While combining flexibility with 
integrity may seem oxymoronic, it is critical when complex practices are brought to scale across multiple settings 
and sites (Coleman & Shah-Coltrane, 2010). Integrity with flexibility means finding the balance between consistency 
(i.e. the practice is implemented with integrity in a reliable and recognizable way) and plasticity (i.e. implementation 
remains malleable and supple enough to respond to contextual strengths and needs).

This balance between consistency and plasticity ensures that integrity does not become a rigid adherence to a 
doctrine or a “no think” approach.  

Balancing consistency and plasticity:
• respects the professional experiences, insights and judgment of the implementers
• honors the context or circumstances surrounding implementation, and
• facilitates adaptive innovations of the practice allowing it to grow and improve.

Integrity with flexibility helps to ensure that:
• the implementers of the practice take ownership of it
• the practice is deeply integrated within the context where it must live and grow, and
• the practice will become sustainable.

Achieving this balance is harder to accomplish than it may seem. The key to integrity with flexibility is to identify key 
anchors for practice that must be in place to ensure integrity while simultaneously allowing for “flex-points” where the 
practice can be adapted for individual settings and needs.  This means being “descriptive” rather than “prescriptive.”

Profiles need to carefully describe goals for the practice as it evolves but they should not prescribe how these 
goals should be reached. Descriptive profiles help to achieve the integrity needed while still honoring flexibility. The 
following example shows what this looks like for Student-Focused Planning, one of the five components of Transition 
in West Virginia.

Frequently Asked Questions
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Frequently Asked Questions

Example of Definition and Row from Student-Focused Planning Profile within 
School-Level

The guiding question centers on creating a vision for Transition. Reading across the cells, a description of “vision” 
is given as it evolves during implementation at the school level.  As you look at this example you may note that 
the vision develops collaboratively with faculty, families and community input. You may also notice that a simple 
mentation becomes refined and optimized, this vision is used to align and integrate practices school-wide.

Please note that this profile does not define or dictate what this vision should be. It merely describes what Transition 
“looks like” across the growth stages. The specific vision statement must reflect the school’s strengths, needs, values, 
programs and culture; the profile does not dictate the exact words in the vision statement or how it is developed. 
Thus, a descriptive profile identifies the key anchors of a practice, leaving it up to the implementers to determine how 
to accomplish the implementation. The profile developed for West Virginia Transition is descriptive and designed to 
provide guidance for integrity of implementation without prescribing practice.

TRANSITION PRACTICES AND PREDICTORS 
OF POST SCHOOL SUCCESS

Student-Focused Planning refers to an individualized set of courses, experiences, and curriculum designed to develop students’ academic and functional 
achievement to support the attainment of students’ desired post-school goals:

• Involve students in transition IEPs
• Teach transition planning skills
• Include a comprehensive and relevant program of study in IEP
• Include appropriate and measurable transition goals in IEP
• Include systematic age-appropriate transition assessment

Components
1. Student-Focused Planning

Exploration:
Identifying Need

Installation:
Establishing Resources

Initial Implementation:
Make Adjustments

Full Implementation:
Well-Integrated

1.1 Involving students in transition IEP. School leadership and staff 
identify the need for change, 
learning about possible 
interventions that may be 
solutions, creating readiness 
for change, learning about 
what it takes to implement the 
innovation effectively.

School leadership and staff 
commits to Transition by:

• Collaborating with 
general education 
teachers to embed 
choices into the general 
curriculum and daily 
lessons and provide 
opportunities for 
students to practice self-
determination skills

• Utilize a student driven 
IEP process to allow 
students to demonstrate 
self-awareness, goal 
setting, problem solving, 
and self-advocacy

• Provide opportunities 
for students to develop 
self-awareness by 
engaging in honest and 
respectful discussions with 
students about their self-
determination assessment 
responses

• Provide direct instruction 
in self-determination 
using a structured 
curriculum or evidence-
based instructional 
strategy, with guided 
practice in natural school 
and community-based 
settings

• Expect and support 
students to make many 
routine choices for 
themselves through the 
course of a school day

• Work collaboratively 
with students to facilitate 
achievement of their 
goals by informing them 
of their options and the 
potential consequences of 
their choices

Using curricula and EBPs to promote 
student involvement in transition IEP

Self-Advocacy Strategy

Self-Directed IEP

1.2 Teaching transition planning skills 
(practice and predictors).

School leadership and staff 
identify the need for change 
aligning transition planning 
skills to goals to implement 
the innovation effectively.

School leadership and staff 
commits to Transition by:

• provide systems level 
infrastructure to monitor 
and guide students to 
obtain post-school goals

• use interagency 
collaboration with 
clearly defined roles and 
responsibilities to provide 
coordinated transition 
services

• Provide integrated 
instruction in all areas of 
independent living for all 
students with disabilities

• Provide instruction 
and training in natural 
environments supported 
by classroom instruction

• Monitor and assess 
students’ progress in the 
domains of academics, 
daily living, personal and 
social and occupational

• Use multiple strength-
based assessments across 
multiple domains at 
different points in time 
to assist student and IEP 
teams in post-school 
planning

Knowledge of transition planning

Skills to set and attain goals
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What are appropriate uses of integrity data?

The ultimate purpose of integrity data is to strengthen our practice. It is used to identify how close current efforts are 
to desired efforts, and to then action plan toward reaching those desired efforts. It is a proactive process and should 
never become punitive.

One appropriate use of the review findings is to guide decision-making. The integrity data helps in planning 
professional learning and in seeking technical assistance support. It provides a platform for determining resources 
and needs, and intended to help sites troubleshoot and plan for challenges that might emerge.  As schools determine 
their adherence to Transition practices, they can plan for ways to improve practices. 

Additionally, integrity information used to evaluate someone is an inappropriate use of data. Integrity is not intended 
to measure how well someone can perform their job. It is intended only to measure the extent to which someone 
or some institution implemented what they intended to implement. For example, if you started a diet and were 
measuring integrity of the diet, you would only measure the extent to which you followed the diet (i.e., did you eat a 
certain number of calories, like you intended to?). If you did not, you would determine what prevented that. You would 
discuss barriers to implementation and action plan to correct them.

Should the focus be on one component or all five?

There is no clear answer to this question, as research does not indicate whether focusing small first or big first is 
ideal. Because it can be very frustrating for systems to attempt to overhaul all five components at once, it may be 
wise to focus on a component or two in the initial years of implementation.  Selecting one or two components to 
implement deeply provides a foundation for continued growth and can help make systems change more manageable.

Frequently Asked Questions
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