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Section	2‐	Abstract	and	Waiver	Requests	
	
	

Provide	a	project	summary	that	briefly	describes	the	project’s	vision,	goals,	activities,	and	key	
features	for	student	success	that	will	be	addressed.	Please	limit	the	length	of	the	abstract	to	the	text	
box	found	on	this	page	only.		

 

JUMPSHOT! :  A Vertical Approach to Increasing Graduation Rate at Bluefield High School. 

This proposal offers a vertical and multi-faceted approach to increasing the graduation rate at Bluefield High School 
where cohort trend data has been very low. Bluefield has initiated many new programs in the last couple years and made 
AYP last year, but struggles to address a challenging demographic.  The school has a broad base of community support, 
including a strong working relationship with Bluefield State College and with its partnering organization, Community 
Connections.  The initiatives contained in the proposal are data-driven, research-supported, professional development-
intensive, and sustainable beyond the grant period.  

The proposal calls for deliberate and periodic collection and analysis of indicators with high correlation to dropping 
out of school.  The proposal also calls for universal supports as well as customized intervention for identified at-risk students 
– the most notable of which will be one-on-one mentoring through collaboration with Community Connections, the 
community partner for this proposal, as well as CASE of Bluefield.  

Grant funds will be used to develop a supporting climate and a ninth-grade academy.  The BHS leadership team 
will receive training in Whole School Positive Behavior Support (WSPBS) and then function as embedded professional 
development for the faculty. Bluefield High will implement Base 9, a 9th-grade academy with core classrooms physically 
separated from the rest of the school, nurturing a culture of advisory families, high expectations, and academic supports.  
Ninth grade advisories will teach high school LINKS curriculum and continue the practice of 45‐minute core course 
scheduling for ninth-grade students.  Base 9 teachers and administrator will develop/increase positive parent 
communication through various means.  

The grant will also enable the faculty to receive training in Ruby Payne’s “A Framework for Understanding Poverty” 
– essential for teachers needing to understand and truly connect with their students. Teachers will engage in a book study 
of Payne’s Under- Resourced Learners.  Ninth-grade teachers will be trained in LINKS curriculum.  Funds will enable 
screening and training of community mentors and salaries for one Mentor Facilitator who will coordinate LINKS advisory, 
recruit and facilitate mentorships, manage data collection/dissemination (including School Engagement Surveys at Bluefield 
Middle), and lay groundwork for sustaining initiatives after the grant period ends.   

The grant will further develop an already-robust relationship with Bluefield State College, expanding the college’s 
presence on campus at BHS and enabling more transition-to-post-secondary activities.  

Public/media anti-dropout campaigns –already begun in Mercer County - will complement the initiatives of the grant. 
Bluefield High School will work to better engage parents and community through focus groups and various communication 
tools. 

Key Features:   
 Preemptive  collection & analysis of data for early identification  
 Sustained, longitudinal intervention (middle school through post-secondary) 
 Sustained mentorships through Community Connections 
 Collaboration with Bluefield State College 
 Ninth Grade Academy with LINKS curriculum  
 Ability to recover credit per grading period 
 Sustainable staff development for BHS faculty:  Positive Behavior Support, Ruby Payne  
 Communication with parents, community; media campaign 
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Waiver	Requests	

	
					Indicate	the	specific	type(s)	of	policy	or	code	that	prohibit	or	constrain	the	design	that	you	wish	to	
	 request	a	waiver	from:	
	 ____	Specific	waiver	requested	of	county	policy	
	 ____	Specific	waiver	requested	of	WVBOE	policy	
	 ____	Specific	waiver	requested	of	WV	code/statute		
	
WV	Code	Waiver	Request	
(Specify	section	and	
article)	

WVBOE	Policy	Waiver	Request
(specify	section	and	article)	

Impact	of	the	waiver	–	What	will	the	
waiver	enable	the	school	to	do	
differently?	

N/A	 N/A	 N/A
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Section	3‐	Vision	and	Needs	Assessment	
	
	

Creative	Vision	for	the	Project	
1. What	is	the	vision	for	the	purpose	and	outcome	of	this	project?	

 

Every student who enrolls at Bluefield High and does not transfer to another school district will (1) remain 
engaged in education; (2) receive support resources – comprehensive and targeted; and (3) graduate from high 
school.   

	
2. How	is	this	vision	linked	to	the	school	or	consortium’s	five‐year	strategic	plan?	

	
Goal 3 of Bluefield High School’s 2011 Strategic Improvement Plan reads “Ninety percent of the students in 

the senior class (2012) who entered as freshmen in August 2009 will graduate June 2012.”  The goal is supported by 
action steps which include (1) identify at-risk students based upon state-recognized on-track indicators including 
attendance, behavior and course performance (2) refer students to alternative options when appropriate including GED 
Option, Mercer County Second Chance, and Mountaineer Challenge; (3) participate in the county’s collaboration with the 
district courts for truancy intervention; (4) apply individualized interventions; (5) afford opportunities for all students to 
actively participate in school experiences i.e. clubs, sports, advisories, field trips, and multicultural activities.  

Bluefield High School’s core beliefs further support this proposal including “All students shall be afforded a safe 
school, free from harassment.” “All students shall be afforded a positive environment, conducive to learning.”  

Further, the district has committed to increasing the graduation rate to 90% in all four high schools by 
2020.  Objectives and action steps are clearly set forth in Goal 3 of the county plan including multiple alternatives to 
traditional, academic high school pathways i.e. CTE preparation and embedded credit (Mercer County Technical Education 
Center), GED Option, and Second Chance weekend program.  The district has a robust Career Connections program for 
internships and job shadowing, and an active community steering committee.  The Office of Special Education just 
submitted county-wide steps as part of their Continuous Improvement Focused Monitoring Process (CIMP).  Finally, a new 
cooperative Truancy Diversion Program with the judicial system is addressing truancy through early intervention with 
parents of younger children and swift status offender processing of older, chronically truant students.   

	
3. How	is	the	school	or	consortium’s	vision	connected	to	best	practice	and	current	research	in	

reference	to	raising	student	achievement	and/or	dropout	prevention?	
 
Research supports the components of this proposal, namely: 
 
1. Timely identification of students at risk of dropping out  

The National Center for Education Evaluation and Regional Assistance includes foremost in its six 
recommendations the use of data to support a realistic diagnosis of the number of students who drop out and to help 
identify individual students at high risk of dropping out.  Specifically, schools and districts should develop comprehensive, 
longitudinal databases and review them periodically, especially before transition to middle and high school (Institute, 6). The 
July 2008 National High School Center Issue Brief cites the work of Allensworth & Easton: “The most powerful predictors of 
whether a student will complete high school include course performance and attendance during the first year of high school 
“ (1). The publication summarizes specific “high-yield” indicators for determining if individual students are “on-track” or “off-
track” for graduating. 

2. Early intervention –beginning in elementary or middle school 
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The National Center for Education Evaluation and Regional Assistance holds that disengagement from school 
begins early.  “While dropping out typically occurs during high school, the disengagement process may begin much earlier 
and include academic, social, and behavioral components” (Institute, 4). “The Education Alliance, Student Retention and 
Dropout Prevention:  Policy Recommendations and Best Practices” tracks early-warning flags for students as young as 
sixth grade, citing the reliability of attendance, behavior, and academic performance as early flags for dropping out 
(Bumgardner).  

3. Mentoring /  School-Community Collaboration  
When all groups in a community provide collective support to the school, a strong infrastructure sustains a caring 

supportive environment where youth can thrive and achieve.  Mentoring –one means of community involvement - is a 
recognized intervention for at-risk youth.  The Education Alliance encourages mentoring when it provides students 
additional opportunities to develop a strong relationship with a caring adult and one who is not perceived as a direct agent 
of the school or district. According to IES, one targeted intervention with mid-level corresponding evidence is to assign adult 
advocates to students at risk of dropping out. The intervention is effective when advocates have an appropriate background 
and training, low caseload, and are purposely matched with students (Institute, 6).  

According to researchers Tierney and Grossman, “Mentors have the power and influence to change the negative 
cycles of their mentees and their families. The impact of mentors in a well-structured mentor program is boundless and 
serves as a powerful low-cost, low-tech strategy to help rebuild the dreams of youth in at-risk situations. Mentoring is clearly 
an effective strategy for keeping students in school. Programs across the nation have an abundance of solid evidence 
supporting this fact.” 

Another nationwide study reported similar positive results from mentor programs. The Commonwealth Fund's 
survey reported 62% of students improved their self-esteem; 52% of students skipped less school; 48% of students 
improved their grades; 49% of students got into less trouble in school; 47% of students got into less trouble out of school; 
45% of students reduced their substance abuse; and 35% of students improved family relationships (McLearn, Colasanto, 
and Schoen, 1998). 

4. Ninth-grade academy (school-within-a-school)  
Researchers agree that the ninth grade is a “make or break” year.  More students fail ninth grade than any other 

grade in high school grade and of those who are held back, a disproportionate number later drop out (Herlihy, 2007).The 
school-within-a-school strategy or  9th grade academy (here referred to as Base 9) is a means of personalizing the learning 
environment. Research supports smaller learning communities for students in their first year of high school.  A personalized 
learning environment promotes a sense of belonging and a climate wherein students and teachers get to know one another, 
support, guide, and encourage one another.  The Education Alliance includes ninth–grade academies and ninth-grade 
seminars focused on time-management and study skills among its recommendations and best practices (Bumgardner, 14).  

5. Positive behavior intervention and improved school climate 
Students with behavior problems are more likely to drop out.  The 2010 research of Balfanz and Byrnes holds that 

disciplinary incidents, especially those resulting in suspensions, often indicate the beginning of a student’s disengagement 
from school.  Repeated suspensions remove students from the learning environment and undermine their connection to and 
success in the classroom (Bumgardner,8). “Free time” away from school also increases the odds of habitual truancy and 
juvenile delinquency (Baker, Sigmon, and Nugent, 2).    

Positive Behavior Support initiatives emphasize the establishment of organizational supports or systems that give 
school personnel capacity to use effective interventions accurately and successfully at the school, district, and state levels. 
These supports include (a) team-based leadership (b) data-based decision-making (c) continuous monitoring of student 
behavior (d) regular universal screening, and (e) effective on-going professional development.  PBIS goes further by 
emphasizing that classroom management and preventive school discipline must be integrated and working together with 
effective academic instruction in a positive and safe school climate to maximize success for all students (“Evidence-based”).  
A safe learning environment provides daily experiences, at all grade levels, hat enhance positive social attitudes and 
effective interpersonal skills in all students.  
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6. Strategic professional development  
Darling-Hammond (1998) makes a strong case for quality professional development:   Each dollar spent on 

improving teachers' qualifications nets greater gains in student learning than any other use of an education dollar.  Further, 
teachers who work with youth at high risk of academic failure need to feel supported and have an avenue by which they can 
continue to develop skills, techniques, and learn about innovative strategies. Haycock (1998) discovered that low-achieving 
students increased their achievement level by as much as 53% when taught by a highly effective teacher.  Wenglinsky 
(2000) found that certain types of professional development may have an impact on student achievement. Students whose 
teachers receive professional development in working with different student populations [i.e. poverty] are 107% of a grade 
level ahead of their peers in math.  

	
4. How	has	the	school	or	consortium’s	current	data	influenced	the	creative	vision	described	in	

question	one?		
 

The consortium’s data have more than influenced the creative vision, it has determined it. The majority of 
Bluefield High and its feeder schools lives in poverty. The 2010-2011 free/reduced lunch rate at BHS is 63.29% with a 16% 
high school margin of error; at BMS the rate is 70.73%.  Both exceed the county rate of 62.97%.   The Bluefield metro area 
has a 20.4% poverty rate -- the 3rd highest of nine identified WV areas (U.S. Census Bureau American Community Survey). 

Predictably, graduation rate is low.  BHS cohort graduation trend data reveal an improving but disturbing picture:  
2008—61.19%, 2009 – 56.18%, 2010 – 69.07% (last used). Of the 57students who failed to graduate with their 2010 
cohort, 46 (80.7%) were poor, and 29.8% were students with special needs. Truancy rates are commensurately high.  In 
2010-2011, 284 BHS students had 5 or more unexcused absences (66.92%) --the highest rate of any school in the county. 
During the same period, 179 BMS students logged 5 or more unexcused absences (57.04%).  

Self-reporting surveys compiled since 2006 reveal that students cite, in order of frequency, three primary reasons 
for dropping out:  (1)  “I had missed so much school that I thought I could not catch up.”  (2) “I was failing some or all of 
my classes.” (3) “I was in trouble with the attendance director.”  Of those responding to the survey, the average age of 
dropping out is 17.0 years.  The vast majority of students say nothing could have been done to prevent their decision to 
drop out, but others blamed their decision on not getting the classes they wanted, teachers’ attitudes, writing students up for 
petty infractions, and school rules and schedule.  Surprisingly, the majority of students who quit school say they intend to 
get a G.E.D., go to college or vocational school. 

On a scale of 1(negative) to 9 (positive), the school climate at BHS gets poor marks from students. The overall 
index score is 4.42, but lower marks went to “rate of students called hate-related words, seeing hate graffiti” (2.0) , “rates of 
violent/other crime incidents at school” (1.0);  “rate of serious disciplinary actions taken by school”(1.0) ; “students’ 
perceptions of personal safety at school” (4.0); “rates of threats or attacks on teachers” (4.0); “rates of discipline problems 
reported at school” (4.5).    

Despite the perception, in 2010-2011, 839 disciplinary infractions were reported:  (1) Tardiness and truancy (966 
in 2011) (2) Failure to obey rules/authority (1291 in 2011) –significant increase over previous 4 years;  (3) Aggressive  
Conduct (549 in 2011) –trending significantly downward since 2007 (939); (4) Disrespectful/Inappropriate Conduct (327 in 
2011).  Although there was only one reported incident of gang activity, the school climate survey suggests that students 
perceive the problem to be greater. Over the course of the 2010-2011 school year, the school assigned In-School 
Suspension 519 times, and Out-of-School Suspension 437 times.    

A final dropout predictor is poor academic achievement resulting in course failures and retentions.  During first 
semester 2010-2011, 46 freshmen ( 21 %) failed one or more core courses, a failure rate that rose to 24% by second term. 
The data are consistent with previous years i.e. 14% rising to 20.5% in 2009-2010, and 20.4% rising to 23.6% in 2009-
2009.  Last year, BHS retained 32 students in the ninth grade (14.88%) --a rate 3% higher than that of the state.   

One further indicator deserves attention.  BHS has had significant faculty turnover resulting in inexperienced 
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teachers deficient in classroom management skills.  The culture of the school has also been to refer all students to the 
office for discipline no matter how minor the offense.  In 2010-2011, administrators processed 3500 disciplinary referrals. In 
such a practice, teachers have abdicated the authority, revealed that they lack necessary skills, and missed important 
opportunities to work with students on some of the very issues that push them to quit school.  
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Section	4‐	Goals,	Objectives,	Evaluation,	Timeline	
	

GOALS:		Every BHS student will (1) remain engaged in education; (2) receive support resources – comprehensive  

and targeted; and (3) graduate from high school.   

	

Objectives	

Identify the measureable 
objectives that will be used to 
determine success in achieving 

these goals. 

(Must	be	specific,	measurable,	
attainable,	relevant,	and	timely	goals)	

(SMART	)	

Activities	

Develop	activities	for	each	objective	that	are:	Creative	
and	innovative;	Impact	student	success;	Allow	for	greater	
flexibility;	change	the	way	the	school(s)/district	currently	

operate	

Personnel	

Indicate	the	name	and	
title	of	personnel	that	
will	be	responsible	for	

the	activities.	

Timeline	

Identify	the	
timeline	for	
the	activities	
(include	

month/year)	

Budget	

Indicate	budget	
requirements	(include	

formulas	used	to	derive	totals	
in	budget	sections	e.g.	3	subs	

@$143/day=total)	

By 2013, BHS will have reliable 
and sustainable data for early 
identification of at-risk 
students.   

 

 BHS administrators and Leadership teams will examine 
existing drop-out data and identify needs for additional 
information. 

 BHS will develop and implement a student-engagement 
instrument like the High School Survey of Student 
Engagement (Center for Evaluation & Education Policy) 
to be administered at Bluefield Middle and Bluefield 
High. 

 BHS Leadership Teams will research and pilot School 
Wide Information System database website (SWIS) or 
similar online tool to glean more detailed and reliable 
student data.   

Dr. Judy Black, Principal, 
BHS 

Millie O’Dell, 9th Gr. 
Counselor, BHS 

 

July 2012 – 
July 2013 

SWIS @ $250/year X 3 
years= $750 

Contracted technical 
assistance for on-line 
data collection:  4 days 
@ $250= $1,000.  

 

Beginning Fall 2012, BHS and 
will begin comprehensive 
graduation support initiatives 
including use of WVDE-
developed LINKS curriculum 
with ninth graders as part of 
Base 9.  BHS will expand 
number of seats under site 

 Ninth-grade advisors, through Base 9 academy, will 
teach sequel LINKS lessons during advisory time.  

 Ninth-grade teachers will pilot a “1-grade period 
forgiveness policy” –allowing a student with a failing 
grade for the first, second, or third interim report of any 
course to be given the opportunity to retake and 
resubmit work to earn a passing grade.  

  BHS will initiate Whole School Positive Behavior 

Dr. Judy Black, Principal, 
BHS 

Greg Puckett, Exec. Dir., 
Community Connections 

Mentor Facilitators –TBA 

WSPBS Leadership 
Team will provide mentor 

Sept. 2012 – 
Grant Period 
and 
continuing  

Supplies for printing, 
distributing, teaching 
LINKS lessons at BHS 
$750/semester X 4 
semesters = $3,000. 

Cost to bus transitioning 
students in 8th BHS:  3 
buses once/year  X 3 
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license  for on-line credit 
recovery.  

Support to improve school climate and reduce 
disciplinary referrals and suspensions. 

 Eighth grade students will be bused during school day 
to transition/orientation activities at BHS. 

 Continue/expand credit recovery through on-line 
program. 

 

training years @ approximately 
$110 per bus = $990.00  

Supplement district 
purchase to equal 20-
station site license for 
on-line credit recovery 
day program at BHS 
=$6,000. 

Beginning Fall of 2012, BHS 
will implement a functioning 
and sustainable mentorship 
program for targeted 
support. 

 Hire Mentorship Facilitator @ BHS who will also 
coordinate LINKS & data collection/ reporting. 

 Provide laptop to Mentorship Facilitator for data entry, 
collection, communication. 

 BHS will purposefully pair at-risk students with 
appropriately screened and trained mentors from the 
community.   

 Mentors will be recruited by Community Connections 
(partner) and other community entities and supervised 
by Facilitator who will train mentors and match them 
with appropriate mentees (training 2X year).   

 Mentors will continue relationships with students once 
students move to high school (as needed).  

 Mentors will be invited to school functions, included in 
presentations, and thanked during an assembly or 
luncheon each semester. 

 

 Sept. 2012 – 
Grant Period 
and 
continuing 

1 Mentorship 
Facilitator@ $160/day X 
100 days (Year 1)= 
$16,000.  

1 Laptop/maintenance      
X $950 + $200 = 
$1,150. 

1 Mentorship Facilitator 
@ $160/day X 200 days 
(Year 2)= $32,000.  

1 Mentorship Facilitator 
@ $160/day X 100 days 
(Year 3)= $16,000.  

In-county travel for 
Mentor Facilitator @ 
$1200/year X 2.5  
2years=$3,000   

Screening/background 
check for mentors @ 
$35 X 30 people = 
$1,050. 

Mentor assemblies or 
luncheons @ $750/yr. X 
2 years = $1,500.  
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By 2014, BHS will improve 
School Climate Survey results 
by 2 or more points on the 1-9 
scale.  BMS will develop a 
similar instrument to gauge 
school climate and show 
improved results over time. 

Schools will take these school 
climate initiatives:  

 BHS will implement Whole School Positive Behavior 
Support. 

 BHS will incorporate incentives for good attendance, 
conduct, and academic achievement. 

 Community Connections will foster SADD and RAZE 
chapters at BHS.   

 BHS will open a student-run school store. 
 BHS will extend “Student of the Month” recognition to 

students in all grades. 
 BHS will implement steps and offer incentives to 

increase student involvement in clubs & organizations.  

Dr. Judy Black, Principal, 
BHS 

BHS Positive Behavior 
Support Leadership 
Team  

 

Sept. 2012 – 
Grant Period 
and 
continuing 

Incentives for students: 
$2500 per 1 school per 
year X 3 years = $7,500.   

Beginning Spring 2012, BHS 
teachers will participate in staff 
development and demonstrate 
enhanced knowledge of 
students and improved skills 
for positive behavior 
management.    

 LINKS training for 9th grade BHS advisors  
 Professional Development for faculty: Ruby Payne “A 

Framework for Understanding Poverty” (1 full day on 
county Professional Development Day in April) (open to 
other county teachers) 

 Faculty members will elect to participate in follow-up 
book studies 

 Whole School Positive Behavior Support (WSPBS) 
training for principals and leadership teams from each 
school; teams then provide ongoing embedded staff 
development. 

 Contracted WSPBS consultant will be retained to 
periodically review and redirect faculty in 
implementation of WSPBS strategies.   

 Training/retraining of both faculties on Early Warning 
Indicators and targeted referral and response 
strategies.   

   

Spring 2012 – Fall 2013 Spring 2012 – 
Fall 2013 

LINKS training for 9th 
grade advisors (and 
Mentor Facilitator) at 
$150/day (22%=$33) X 
10X 2 days = $3,660. 

WSPBS  Consultant 
fees to train BHS team: 
$900 each/day X 1 
consultant X 3 days = 
$2,700. 

WSPBS consultant on-
site visits @ 3 days/yr X 
2 years=$5400.  

Substitute for WSPBS 
teams to be trained: 9 
subs X 3 days @ 
$125/day 
(8.5%=$10.60) = 
$3,661.20.  

Stipends for faculty to 
be trained by 
Leadership Team in 
WSPBS: 50 teachers X 
2 days @ $150/day 
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(22%=$33) = $18,300. 

Ruby Payne 
professional 
development consultant 
fees/expenses: $4500    

Purchase:  Under- 
Resourced Learners 40 
copies @ $18.00 = 
$720.  

Stipends for Book Study 
participants:  6 hours @ 
$25/hour (22%=$5.50)  
X 40 teachers = $7,320.   

 BHS will implement Base 9 
(9th grade academy) with 
physical proximity of 
classrooms, LINKS advisory, 
45-minute core classes, 
separate administration, and 
dedicated efforts to work with 
parents. 

 Consolidate all ninth grade academic classes in “new 
wing.” 

 Consolidate all ninth-grade administrative duties under 
one administrator 

 Work with Mentorship Facilitator to assign and sustain 
mentorships for specific students 

 Nurture Base 9 culture of advisory families, high 
expectations, academic supports, and incentives 

 Continue practice of 45-minute core course scheduling 
for ninth-grade students 

  Use advisory time for special activities to encourage 
engagement  

 Base 9 teachers and administrator will develop/increase 
parent communication through newsletter, good phone 
calls home, and other means to be determined.  

Dr. Judy Black, Principal, 
BHS 

Michael Morgan, Asst. 
Principal, BHS 

Millie O’Dell, 9th Gr. 
Counselor, BHS 

BHS ninth-grade 
teachers  

 

Summer 
2012- Grant 
Period and 
continuing   

Stipends for teachers to 
move classroom 
furniture and supplies as 
needed.  7 teachers X 2 
days @$150 (22%=$33)  
= $2,562. 

 

BHS and Bluefield State 
College (BSC) will strengthen 
school to post-secondary 
collaboration and resources. 

 Increase BHS students’ participation in free tutoring 
through BSC. 

 Increase enrollment in tuition-free BSC courses taught 
on campus at BHS and in BSC’s summer program. 

 Collaborate with BSC to offer a non-traditional or 
transition college course on campus for BHS students 
wishing to “try” college. 

Dr. Judy Black, Principal, 
BHS 

Dr. John Cardwell  

Millie O’Dell, 9th Gr. 
Counselor, BHS 

 

Spring 2012 – 
Grant Period 
and 
continuing 

Buses to BSC once per 
year X3 years @ $110= 
$990.  
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 Provide all tenth-grade students at BHS an opportunity 
to tour BSC and sit in on a class of their choice. (All 10th 
grade students already tour the Mercer County 
Technical Education Center annually.) 

BHS will communicate 
importance of graduating 
through media, 
parent/community outreach.   

 

 All of the above activities supplemented by an on-going 
public and media campaign aimed at students, parents, 
and community that will make absolutely clear the 
importance of a high school education and diploma.   

 Parent/community focus groups will meet to expand 
base of support and improve home/school relationships.  

 

Dr. Judy Black, Principal, 
BHS 

Greg Puckett, Exec. Dir., 
Community Connections 

Kellan Sarles, 
Information Specialist, 
Mercer County Schools 

 

Spring 2012 – 
Grant Period 
and 
continuing 

Public media campaign 
to raise awareness and 
reduce dropouts.  
$2,000/year X 3 years= 
$6,000. 

Postage, paper, 
envelopes, etc. and 
hospitality/incentives for 
engaging parents, 
mentors, community.  
$750/year X 3 yrs.= 
$2,250.  

Beginning Spring 2012 and 
continuing throughout the 
three-year period, 
JUMPSHOT! Leadership 
Teams will meet with 
administrators, community 
partners, and mentorship 
facilitator to monitor and 
redirect, as needed, the 
activities of the grant.  

 Initial grant planning meetings  -- three 3-hour sessions 
(Spring and Summer 2012) 

   Quarterly meetings/work sessions –total  15 hours for 
13 team members  

 Modest hospitality for Leadership Team meetings  

Dr. Judy Black, Principal, 
BHS 

Todd Browning, 
Principal, BMS 

Greg Puckett, Exec. Dir., 
Community Connections 

Mentorship Facilitator –
TBA 

 Leadership Team 
Members  

Beginning 
Spring & 
Summer 2012 
and 
continuing 
over life of 
grant 

12  hours (Year 1), 6 
hours (Year 2,), 6 hours 
(Year 3) of grant 
planning and oversight 
by Leadership Team.  
Total 24 hours X 9 
members @ 25.00 
(22%=$5.50)  =  $6,588. 

TOTAL PROJECTED 
EXPENDITURE OVER THREE 
YEAR PERIOD 

    $154,391 
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Section	5‐	Project	Evaluation	and	Sustainability	
	

	
1. How	will	you	evaluate	and	report	the	impact	this	innovation	has	on	increasing	student	success	and/or	other	stated	goals	and	

objectives?	
 

As noted in the plan itself, the school will periodically monitor and report school attendance, truancy, and tardies, cohort graduation rate, number and type of 
discipline referrals, course failures and retentions, school climate survey results, engagement survey results, school-wide and student-specific academic progress, 
and participation in Bluefield State offerings.  The school will engage parents, community partners, and stakeholders in focused dialogue to explore causes and 
solutions to the drop-out problem, and report/assimilate suggestions generated.  Working with community partners, Community Connections, and Bluefield Middle 
School, BHS will adopt or develop an instrument to periodically measure student engagement (similar, perhaps, to the on-line High School Survey of Student 
Engagement (HSSSE).  The above data will be studied by the BHS staff to monitor and redirect efforts, and it will be made available to other high schools interested 
in implementing similar initiatives. Data will be analyzed and reported to WVDE as per grant requirements, given via periodic updates to the Mercer County Board of 
Education, and publicized in local media. Evaluations of professional development, particularly Whole School Positive Behavior Support training, will be shared with 
representatives of colleges and universities through RESA I meetings.  Student teachers and teacher education candidates from Bluefield State and Concord 
University will be invited to the Ruby Payne training as well as team-led WSPBS sessions.  	

	
	

2. How	will	this	innovation	be	sustained	beyond	the	initial	funding	period?	
 

BHS has no interest in grant-funded initiatives that can’t be sustained.  That is why the primary emphasis is on professional development and institutional 
reform (i.e. ninth grade academy).  Once Base 9 is physically created and administratively set up, it should be sustainable without additional funding.  Beyond the 
grant funding period, the WVDE-developed LINKS curriculum will continue to be taught – at little or no cost-- by trained 9th-grade advisors.  The mentorship program, 
arguably the most challenging piece, will continue with the leadership of Community Connections and Pace.  The role of the Mentorship Facilitator may be staffed by 
a parent or community volunteer or by a teacher with a designated planning period.  With convincing results, the district would underwrite the cost of a part-time 
Facilitator, if needed.  The prospects of sustaining Whole School Positive Behavior Support are high because a faculty cadre will be trained to deliver embedded staff 
development and support.  Survey mechanisms, paper and electronic, once developed and implemented, will be in available at no cost for years of future use.  Data 
analysis has been and will continue to be institutionalized practice in these schools and at the district level.  An important job function of the Mentor Facilitator will be 
to institutionalize best practices that will sustain anti-dropout efforts beyond the grant period. Mercer County Schools is a state leader in high quality professional 
development and will commit to providing future professional development as needed to sustain anti-dropout efforts.     
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Section	6‐	Budget	Justification	
	
The	Innovation	Zone	allocation	for	FY	2012	is	approximately	$435,000.		Applicants	should	prepare	proposals	and	accompanying	budgets	for	
no	more	than	two	school	years.		The	budget	should	support	the	activities	described	in	the	above	application.	Major	item	requests	must	be	
supported	with	activities	within	in	the	application.	You	may	request	up	to	$50,000.			

*Regular	IZ	applicants	need	to	only	fill	in	the	FY	2012	budget.	

The	 Dropout	 Prevention	 Innovation	 Zone	 allocation	 is	 $2,200,000.	 	 These	 funds	 will	 be	 awarded	 in	 one	 competitive	 grant	 process	 and	
applicants	must	prepare	proposals	and	accompanying	budgets	for	three	school	years.		The	budget	should	support	the	activities	described	in	
the	above	application.	Major	item	requests	must	be	supported	with	activities	within	in	the	application.	The	budget	range	for	each	proposal	is	
$50,000	to	$100,000	for	each	of	the	three	years	(total	3	year	award	range	$150,000	to	$300,000).		

Because	 the	proposed	projects	will	 not	 be	 funded	until	 January	2011,	 the	operating	 costs	 for	 year	 one	will	 not	be	 for	 a	 full	 school	 year.		
Applicants	should	consider	the	following	as	they	develop	the	Year	One	Budget:	 	1)	more	funds	may	be	allocated	to	program	planning	and	
professional	development	in	year	one	and	2)	counties	will	be	able	to	carry	over	each	year	of	grant	funding	for	one	additional	year.	

	

FY	2012	

Expenditure	 Amount	Requested	 In‐Kind	(Optional)	 Total	

Professional	Salaries	/	
Stipends		

$37,075	 	 $37,075	

Fringe	Benefits		 $		4,180 	 $		4,180

Equipment		 $	950 	 $	950

Supplies		 $	3,000 	 $	3,000

Professional	Development		
$	7,200	(plus	stipends	
included	above)	

	
$	7,200	(plus	stipends	
included	above)	

Travel		 $			600 	 $			600

Contracts/Consultants	 $	1,000 	 $	1,000

Buses	 $			660 	 $			660
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Total		 $54,665 	 $54,665

 

FY	2013	

Expenditure	 Amount	Requested	 In‐Kind	(Optional)	 Total	

Professional	
Salaries/Stipends	

$41,450	 	 $41,450	

Fringe	Benefits		 $	2,739 	 $	2,739

Equipment		 0 	 0

Supplies		 $4,500 	 $4,500

Professional	Development		
$3,420		(plus	stipends	
included	above)	

	
$3,420		(plus	stipends	
included	above)	

Travel		 $1,200 	 $1,200

Contracts/Consultants	 $525 	 $525

Buses	 $660 	 $660

Total		 $54,494 	 $54,494
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FY	2014	

Expenditure	 Amount	Requested	 In‐Kind	(Optional)	 Total	

Professional	Salaries		 $18,750 	 $18,750

Fringe	Benefits		 $	297 	 $	297

Equipment		 $200 	 $200

Supplies		 $19,500 	 $19,500

Professional	Development		
$4,100	(plus	stipends	
included	above)	

	
$4,100	(plus	stipends	
included	above)	

Travel		 $1200 	 $1200

Contracts/Consultants	 $525 	 $525

Other		 $660 	 $660

Total		 $45,232 	 $45,232

	

	
	
	
	
	
	
	
	

	
	
	
	
































