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At-Risk Adult Student identification Chart and Interventions
	Moderate Risk
	High Risk
	Danger

	Symptom
	Intervention
	Symptom
	Intervention
	Symptom
	Intervention

	Unrealistic expecta-

tion 
of self or program
	· Student Commitment Agreement
· Let student know what to expect from you and what you expect from 
    him/her.
· Set realistic goal(s).
· Set the climate of the class-starting time, breaks, etc.

· Establish rapport.

	Unclear expecta-tion of self or program 
	· Student Commitment Agreement

· Let student know what to expect from you and what you expect from 
him/her.
· Set realistic goal(s).
· Set the climate of the class-starting time, breaks, etc.

· Establish rapport.

	Unclear expecta-tion of self or program
	· Student Commitment Agreement

· Let student know what to expect from you and what you expect from him/her.
· Set realistic goal(s).
· Set the climate of the class-starting time, breaks, etc.

· Establish rapport.


	External motivation 
	· Identify the value and importance of the program.
· Involve student quickly.
· Give Membership Card so student will feel ownership of program.
· Establish rapport.

	No goal
	· Identify the value and importance of the program.
· Set short-term goal.

· Involve student quickly.
· Give Membership Card so student will feel ownership of program.
· Establish rapport.
	No goal
	· Identify the value and importance of the program.
· Set short-term goal.

· Involve student quickly.
· Give Membership Card so student will feel ownership of program.
· Establish rapport.

	Limited family support
	· Refer to local support agency(ies).
· Place a ‘Dear Abby’ mailbox in an isolated area of the room. Draw one card each day to discuss in class.

· Schedule an individual meeting with student and family members (similar to parent-teacher night in K-12) so the family can become familiar with what mom and/or dad are doing while ‘in school.’
· Tell student about BOLT for support system.
	Family problem 
	· Refer to local support agency(ies).
· Place a ‘Dear Abby’ mailbox in an isolated area of the room. Draw one card each day to discuss in class.

· Schedule an individual meeting with student and family members (similar to parent-teacher night in K-12) so the family can become familiar with what mom and/or dad are doing while ‘in school.’
· Tell student about BOLT for support system.
	Spouse/
partner unaware or unsuppor-tive of participa-tion 
	· Refer to local support agency(ies).
· Place a ‘Dear Abby’ mailbox in an isolated area of the room. Draw one card each day to discuss in class.

· Schedule an individual meeting with student and family members (similar to parent-teacher night in K-12) so the family can become familiar with what mom and/or dad are doing while ‘in school.’
· Tell student about BOLT for support system.

	Self doubt; lack of confidence
	· Set realistic goal(s).
· Keep a documented record of student’s progress.
· Give immediate feedback.
· Use student’s name when addressing him/her.
· Enlist student as a ‘helper’ within your program.
· Refer to local support agency(ies).
· Tell student about BOLT. 
· Provide an opportunity for student to practice learned skills.
· Approach learning with a ‘one day at a time’ mindset-give student something he/she can use that day.
	No history of overcom-ing obstacles 
	· Set realistic goal(s).
· Keep a documented record of student’s progress.
· Give immediate feedback.
· Use student’s name when addressing him/her.
· Enlist student as a ‘helper’ within your program.
· Refer to local support agency(ies).
· Tell student about BOLT. 

· Provide an opportunity for student to practice learned skills.
· Approach learning with a ‘one day at a time’ mindset-give student something he/she can use that day.
	Child-care, transporta-tion, housing problem
	· Refer to local support agency(ies).


	Moderate Risk
	High Risk
	Danger

	Symptom
	Intervention
	Symptom
	Intervention
	Symptom
	Intervention

	Periodic absences
	· Assign a team project early in the semester so student will have a 

‘role’ in the classroom other than              ‘studying for the GED.’

· Set up a buddy system so students 

can contact each other about assignments and to encourage participation.

· Tell student about BOLT.

· Place a suggestion box in the rear of the room and encourage student to make written comments every time the class meets.

· Make appointment with student to review goals, content, concerns.

· Give student ‘homework.’

· Assign student a classroom responsibility so he/she acquires a feeling of ownership and purpose.

· Keep a documented record of student progress.

· Approach learning with a ‘one day at a time’ mindset-give student something he/she can use that day.

· Schedule frequent activities – field trips, guest speakers, etc.

· Send ‘miss you’ letter or postcard.

· Provide incentives – coupons to local businesses, etc.

· Arrange room so that it is conducive for learning.

· Provide adequate light and temperature.

· Create sensory experiences.
	Absence from first week of class/Fre-quent absences
	· Assign a team project early in the semester so student will have a 

‘role’ in the classroom other than              ‘studying for the GED.’

· Set up a buddy system so students 

can contact each other about assignments and to encourage participation.

· Tell student about BOLT.

· Place a suggestion box in the rear of the room and encourage student to make written comments every time the class meets.

· Make appointment with student to review goals, content, concerns.

· Give student ‘homework.’

· Assign student a classroom responsibility so he/she acquires a feeling of ownership and purpose.

· Keep a documented record of student progress.

· Approach learning with a ‘one day at a time’ mindset-give student something he/she can use that day.

· Schedule frequent activities – field trips, guest speakers, etc.

· Send ‘miss you’ letter or postcard.

· Provide incentives – coupons to local businesses, etc.

· Arrange room so that it is conducive for learning.

· Provide adequate light and temperature.

· Create sensory experiences.
	Absence from first class/ Three consecu-tive absences
	· Assign a team project early in the semester so student will have a 

‘role’ in the classroom other than              ‘studying for the GED.’

· Set up a buddy system so students 

can contact each other about assignments and to encourage participation.

· Tell student about BOLT.

· Place a suggestion box in the rear of the room and encourage student to make written comments every time the class meets.

· Make appointment with student to review goals, content, concerns.

· Give student ‘homework.’

· Assign student a classroom responsibility so he/she acquires a feeling of ownership and purpose.

· Keep a documented record of student progress.

· Approach learning with a ‘one day at a time’ mindset-give student something he/she can use that day.

· Schedule frequent activities – field trips, guest speakers, etc.

· Send ‘miss you’ letter or postcard.

· Provide incentives – coupons to local businesses, etc.

· Arrange room so that it is conducive for learning.

· Provide adequate light and temperature.

· Create sensory experiences.

	Isolation in class 
	· Establish rapport.
· Assign student a classroom responsibility so he/she acquires a feeling ownership and purpose.
· Minimize competition.
· Use student’s name when addressing him/her.
· Tell student about BOLT for a source of support.
· Listen actively to student.
· Utilize a buddy or mentor system.

	Isolation in class 
	· Establish rapport.
· Assign student a classroom responsibility so he/she acquires a feeling of ownership and purpose.
· Minimize competition.
· Use student’s name when addressing him/her.
· Tell student about BOLT for a source of support.
· Listen actively to student.
· Utilize a buddy or mentor system.
	Substance abuse 


	· Establish rapport.
· Tell student about BOLT for a source of support.
· Listen actively to student.
· Refer to local support agency(ies).
· Utilize a buddy or mentor system.

	Moderate Risk
	High Risk
	Danger

	Symptom
	Intervention
	Symptom
	Intervention
	Symptom
	Intervention

	Limited work experience
	· Provide relevant instruction and meaningful curriculum.
· Identify the value and importance of the program.
· Relate learning to everyday life experience(s).
· Schedule field trips to local businesses.
· Include job-skills within your curriculum.

	Change in work schedule 
	· Give student ‘homework.’
· Schedule individual weekly meeting(s) with student.
· Enroll student in AdvantageGED.

	Work schedule conflict 
	· Give student ‘homework.’
· Schedule individual weekly meeting(s) with student.
· Enroll student in AdvantageGED.


	Tardiness 
	· Schedule a meeting with student to review goals, content, concerns regarding the program.
· Be sure to begin and end class as scheduled.
· Identify the value and importance of the program.
· Review expectations set at orientation/intake.

	Late entry into program
	· Involve student quickly.
· Give him/her a ‘role’ to play within the classroom.
· Minimize competition.

	Experienc-ing a “plateau of progress”
	· Enlist student as a ‘helper’ within your program i.e. follow-up calls, bulletin board, etc.

· Provide variety in delivery of instruction.
· Assign student as a buddy/mentor for other students.
· Tell student about BOLT.
· Create learning challenge for student i.e. introduce to vocational program, community college, workplace, etc.



	FFL 1-3


	· Set realistic goal(s).
· Approach learning with a ‘one day at a time’ mindset-give student something he/she can use that day.

· Schedule specific time to work individually with student.
· Enlist the help of the local literacy program.

	FFL 1-3
	· Set realistic goal(s).
· Approach learning with a ‘one day at a time’ mindset-give student something he/she can use that day.
· Schedule specific time to work individually with student.
· Enlist the help of the local literacy program.
	FFL 1-2
	· Set realistic goal(s).
· Approach learning with a ‘one day at a time’ mindset-give student something he/she can use that day.

· Schedule specific time to work individually with student.
· Enlist the help of the local literacy program.

	Personal problems

 i.e. 

domestic, health, etc.
	· Take time to listen to student.
· Refer to local support agency(ies).
· Approach learning with a ‘one day at a time’ mindset-give student something he/she can use that day.


	Personal problems i.e. domestic, health, etc.
	· Take time to listen to student.
· Refer to local support agency(ies).
· Approach learning with a ‘one day at a time’ mindset-give student something he/she can use that day.


	Trauma i.e. death, divorce, marriage, eviction, etc.
	· Take time to listen to student.
· Refer to local support agency(ies).
· Approach learning with a ‘one day at a time’ mindset-give student something he/she can use that day.



	3 or more items identified from this list moves the individual to high risk.
	2 or more items identified from this list moves the individual to the danger list.
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