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AEMIS: The bear facts
You type <www.wvabe.org/aemis>
into the address line of your Internet
browser and there he is. In no time at
all, you recognize that AEMIS can be

quite a bear. Unless you have been hibernating,
you are already aware that the West Virginia
Adult Education Management Information
System (AEMIS) came into full swing last
summer, polarizing opinions about it through-
out Adult Basic Education (ABE). Many ABE
professionals embrace AEMIS’s ability to lend a
paw in compiling program data. Others in ABE
view AEMIS as a nuisance bear that has yet to be
tamed. Before you get your fur up, this cub
reporter will dispense with the grizzly puns and
try to lead you through the hullabaloo.

Over the last few months, ABE directors,
instructors, and data managers have tangled
with questions about using AEMIS. We hope
that the following information will address
some of these issues and make the task of using
the management information system a little
more bearable. (Sorry.)

Time and Money
We had to hire a data administrator and teachers

still do all of the work on hard copy. Wasn’t AEMIS
supposed to save time and money?

If your data administrator’s only interaction
with AEMIS is to enter data, your program is
not reaping the full benefits of its investment. In
addition to receiving input, AEMIS is capable of
compiling the data and providing reports on
program status. ABE instructors and directors
should be reviewing these reports regularly. If
you are unable to access AEMIS directly, the
data administrator should print out the reports
for the ABE staff. When program staff are able to
interpret the statistics and determine if resources
are targeted effectively, savings in time and
money should be the result. ABE directors who
identify class sites lacking sufficient student
enrollment and/or contact hours should con-
sider recruitment and retention activities. If
those efforts are not productive, the staff should

By Beverly Baccala and Louise Miller

close the class and
direct the resources
to new or existing
locations that are
more viable for that community.

As one ABE instructor cautions, “Don’t wait
until the end of the month to enter attendance
data.” ABE directors and teachers benefit by
reviewing teaching hours, enrollment, and
contact hour results throughout the month.
AEMIS will also remind program staff when it is
time to post-test students. Data managers
should share these reminders with the instruc-
tional staff immediately.

Reports
What types of reports can AEMIS provide to help

me plan my ABE program?

ABE 300A Report – A monthly view of class
enrollment by federal functioning level (FFL)
with total contact hours. AEMIS automatically
calculates the percentages met for recommended
hours and enrollment, indicating when a class
may be non-compliant (less than 65 percent of
recommended standards).

Class Summary Report – A view of student
enrollment and contact hours listed for each
month of the fiscal year.

Continued on page 14
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By Shalom Tazewell

Students from LAMP (Literate Adults
Mean Prosperity), the Summers
County Public Library adult educa-
tion program, and the Raleigh

County English Language Civics program met
with Paul Gonzalez, Congressman Nick Rahall’s
district representative, on February 21 in
Beckley. The students voiced their concerns
about federal budget cuts in adult education
programs and urged Congressman Rahall to
adopt the West Virginia Adult Education
Association’s legislative recommendations.

Students speak up
for adult education

Tools for empowerment
As this issue of Networks was being
assembled, its theme became abso-
lutely clear: This edition of our
newsletter is dedicated to empower-

ment. Specifically, it is to empower you to
become more effective students, teachers, and
tutors; stronger advocates for literacy; and more
skillful users of the technology that can help you
achieve your goals.

Let’s start with inspiration. On the facing
page, you’ll read the story of John Corcoran,
who made a courageous decision to end years of
silent shame caused by illiteracy — and whose
mission now is to help other non-readers break
free from the prison of illiteracy.

On this page, you’ll learn about students who
are being forceful literacy advocates right here
in West Virginia, by taking their concerns to the
West Virginia Legislature. On page 7, you’ll
meet some foreign-born residents who are
enriching their communities as they learn to
communicate in a new language. On pages 8
and 9, you’ll read and see examples of how
some GED and ABE students are taking crafty
routes to learning.

Both our cover story on page 1 and “Online
Resources” on page 12 are chock-full of practical
techniques for using your computer as a power-
ful research tool. We’ve even included a step-by-
step guide to the LINCS network on one handy,
easy-to-save page. And don’t miss the teacher/
tutor tips, one of which can actually help you
improve your memory. Other articles about new
legislation and changes in professional develop-
ment requirements for teachers will keep you
current on new developments in our field.

Finally, scattered throughout this issue are
announcements of upcoming conference and
professional development opportunities.

Enjoy, and be powerful for literacy!
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“How did he do that?” is the usual
reaction from someone who hears the
title of the book written by the
invited speaker for the Tri-State

Literacy Council annual awards reception on
May 19. The title is The Teacher Who Could Not
Read. The man is John Corcoran.

The teacher who could not read
By Mary Beheler, Assistant Coordinator, Tri State Literacy Council

John Corcoran.

“I’m a university graduate with a bachelor’s
degree in education and business administration
and over 90 additional graduate units. . . . This is
the first public acknowledgment that I have ever
made that I have been a functional illiterate for
almost 50 years.”

He first told his secret at a meeting of the San
Diego Council on Literacy. “I’m a university
graduate with a bachelor’s degree in education
and business administration and over 90 addi-
tional graduate units. I attended school for 35
years, half of them as a professional educator. In
acquiring these experiences, I could not read a
textbook or write the answer to an essay ques-
tion. This is the first public acknowledgment
that I have ever made that I have been a func-
tional illiterate for almost 50 years.”

John “learned to play the school game”
instead of learning to read. He even received
punishment for “refusing” to read. “Those
gigantic ABC’s were from another planet.”

After teaching for many years, he became a
real estate developer. Although he had office
staff, he began to feel like he was suffocating
under tons of papers as the business grew.

John was nearly 50 when he got the courage
to ask for help at the literacy center in Carlsbad.
His volunteer tutor, with fewer than 20 hours of
training, walked him through the fundamentals
of phonics.

Speaking for non-readers of every age,
Corcoran says, “Teachers on all grade levels
must recognize these prisoners (of illiteracy) and
give them the tools of systematic and auditory
discrimination necessary to break out of their
cells.”

To learn more about Corcoran’s full story,
visit <www.johncorcoran.com> or read his book.
These answer some of the how and why ques-
tions.

For more information or to make a reserva-
tion to attend the reception, call Pam Bryan or
Mary Beheler at 304-528-5700. 

WVAEA website
The West Virginia Adult Education

Association, Inc. (WVAEA) now has its
website up and running thanks to Ellen
Killion and Jason Bragg.

Check it out at <www.wvaea.org>.

Send any information to Kathy
Hollingsworth or Ellen Killion at RESA
III, 501 22nd Street, Dunbar, WV  25064.
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The National Coalition for Literacy
(NCL) is spearheading efforts to
produce an omnibus literacy bill in
the U.S. Congress. Such a bill would

call for changes in nine public laws that impact
adult education and family literacy in this
country.

On January 17, 2003, the NCL ratified the
final draft of the Omnibus Literacy Legislation
Concept Paper and began the process of getting it
introduced as a bill in both the U.S. House and
Senate as well as soliciting co-sponsors.

This paper makes a number of recommenda-
tions for reauthorization of the Adult Education
and Family Literacy Act, Title II of WIA (the
Workforce Investment Act). Recommendations
are divided into three improvement focus areas:
access, quality, and resources.

Access
The paper recommends changes in the areas

of One-Stop performance requirements; compo-
sition and responsibilities of workforce boards
and youth councils; definitions of eligible
provider and direct services; incentive grants;
and the national registry of local adult education
and family literacy programs.

Quality
Recommendations are made for provisions

dealing with state leadership and professional
development activities; curriculum, assessment,
technology, evaluation, and research; funding
criteria and required state plans; the cap on
correctional education; and learner involvement.

Resources
Changes are recommended for the distribu-

tion formula; matching requirement; profes-
sional development; incentive grants; and
national leadership activities.

Two-year strategy
This spring, supporters on Capitol Hill will

introduce an omnibus federal literacy bill. Once
it is introduced, literacy advocates around the
country will use this legislation to educate and
engage Senators and Congresspersons by asking
them to become co-sponsors of the bill.

National Coalition for Literacy
produces omnibus literacy bill

In its entirety, this bill may not be enacted into
law. However, it can be used to influence the
federal literacy policy agenda in 2003. Efforts to
reauthorize the Adult Education and Family
Literacy Act as well as the rest of the Workforce
Investment Act must begin in 2003. In part, this
bill could frame the issues for that reauthoriza-
tion. Through this omnibus literacy bill, NCL
will advocate for the improvement of provisions
in other public laws.

Background
In 2001, members of the NCL Public Policy

Committee compiled a list of all of the recom-
mendations from the National Literacy Summit
Action Agenda that require legislative fixes.
Additional provisions have been added by the
national organizations that make up the NCL
and state and local practitioners.

Implications for local programs
Because of this omnibus literacy bill, every

sector of the literacy field has the opportunity to
advocate for legislative solutions to its unique
policy needs. Local programs, working together
with similar entities at the state or national level,
have recommended legislative provisions to
improve funding equity and to improve the
federally the funded programs under which they
operate.

About the National Coalition for Literacy
Eleven national organizations concerned

about the low level of adult functional literacy
founded the National Coalition for Literacy
(NCL) in 1981. Its purpose was to increase public
awareness of the problem, answer questions,
make referrals by establishing a toll-free tele-
phone number, and raise funds to support these
and related efforts.

Its original public awareness objectives have
been met, and NCL has tripled its membership
and grown in scope. The new mission of the
NCL is to serve as the umbrella organization for
the advancement of adult and family literacy in
the United States. As the initiator, promoter, and
advocate for national adult and family literacy
improvement, its purposes are to:

Continued on page 14
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By Anna Silliman, Editor, Hands-on English

For the first time, some neurologists
in London have done a scientific
study to find out why some people
seem to have much better memories.

Are these people smarter? Do they have differ-
ent brain structures, or do they use special
techniques for remembering things?

The scientists looked at a group of people
with phenomenal memories (the type of people
who win contests) and compared them to a
group of people without this ability. First, they
gave both groups a number of tests of verbal
and non-verbal skills, and found that by these
measures the two groups were comparable in
intellectual ability. So intelligence didn’t seem to
be what distinguished the super-memorizers.

Next, they gave a battery of memory tests, at
which, of course, the super-memorizers did
better, while taking brain-scans of all the test
subjects. You might be surprised to learn that the
brain structures of the good memorizers were
the same as those of the bad memorizers. There
doesn’t appear to be any difference in these
people’s brains.

specific places on this route. When you need to
recall the information, you mentally “walk
through” the route and visualize each place to
remember what you placed there.

Of course, this technique is challenging, but it
becomes easier with practice. It explains why the
spacial memory zones were activated in the
people who were using this method. There are
other effective memory techniques, also — for
example, creating a narrative to include a

Some people seem to have much better
memories. Are these people smarter? Do they
have different brain structures, or do they use
special techniques for remembering things?

There was a difference in brain activity,
however. The super-memorizers were activating
the parts of their brain used for spacial memory
and navigation, while the regular folks were not.

At the end of these tests, the scientists asked
all the test subjects what kind of strategies they
had used to remember the items in the test. Each
of the super-memorizers, it turns out, was
employing a learning strategy known as “route
strategy” or “method of loci” (places).

This is a well-known memory technique used
since the ancient Greeks. Here’s how it works:
You imagine a well-known route, such as
walking through your home. You visualize the
items you want to remember, and place them in

The more three-dimensional or “real” things are to
us, the easier they are to remember. If we can put
things in context, even in our imaginations, they
will seem real and we can re-visualize them, or
recall them when we need to.

number of items helps in recalling these items as
well as their correct order.

How does this research apply to teaching?
First of all, it suggests that effective learning is
not the result of superior IQ or special brain
development. It appears that effective learning
(at least as far as remembering things goes) has
something to do with strategies, effort, and
practice.

It also seems clear that what we’ve already
suspected is true — the more three-dimensional
or “real” things are to us, the easier they are to
remember. If we can put things in context, even
in our imaginations, they will seem real and we
can re-visualize them, or recall them when we
need to.

We are three-dimensional beings with brains
that think in three dimensions, too. Now, how
will this idea affect the way we teach?

The research mentioned above was published
January 2003 in the journal Nature Neuroscience.
This article was reprinted with permission from
Hands-on English, Vo. 12. No. 5, January/February
2003. For more information about Hands-on English,
visit the website: <www.handsonenglish.com>. 

Neurological research can be applied to teaching

Memory “tricks” can be learned
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Pat Riley, the basketball coach, once
said, “If you’re not getting better,
you’re getting worse.” Continuous
learning is the minimum requirement

for success in any field. Anyone who looks at the
many instructors who far exceed their minimum
professional development requirements each
year will realize that continuous learning is a
way of life in our field of Adult Basic Education
(ABE). One only needs to visit a class, talk to a
student, or examine our performance results to
realize we are “getting better.”

Along with continuous learning comes
continuous improvement. Through the dedi-
cated work of our instructors, peer trainers, and
professional development staff, the ABE pro-
gram continues to refine and expand effective
instructional practices. As a result of the needs
assessment that many instructors completed this
past fall, we have been examining ways to
strengthen and modify our professional devel-
opment efforts to better meet the needs of our
instructional staff.

You will see some of these recommendations
reflected in the variety of sessions being planned
for the summer conference, “Many Voices…One
Harmony,” scheduled for July ___. Beginning
July 1, you will also see additional changes to
the professional development offerings.

Pre-service training: An online pre-activity is
being designed for new teachers to complete
prior to the face-to-face session with a peer
trainer. This is meant to provide more in-depth
interaction between the new teacher and peer
trainer on instructional issues and reporting
requirements.

Sequential and related core training: The
core trainings are being updated to better
incorporate theory, demonstration, practice, and
feedback.

First year teachers will complete (1) a revised
Management 100:  Managing Your Information
System, which builds upon concepts introduced
in pre-service training, and (2) Assessment 101:
Using Your Assessment Instrument. Between these
two trainings, participants will receive activities
to apply in the classroom. They will also receive
feedback and assistance on their implementa-
tion.

“If you’re not getting better, you’re getting worse”
Changes in professional development requirements
for ABE teachers

By Kathi Polis, Assistant Director, Adult Education and Workforce Development

During the second year of teaching, instruc-
tors will complete Assessment 100: Assessment to
Instruction and Curriculum 100: Introduction to the
ABE Curriculum. These two trainings will also be
reinforced with hands-on application between
the sessions. This format will better allow
instructors to practice the new concepts and
skills gained during the training and to give and
receive feedback from their colleagues.

New core: Using Data for Program Improve-
ment: Unleashing the Power of AEMIS will be
unveiled at the summer conference. We appreci-
ate your patience as we have implemented
AEMIS statewide. Now that we have it in place,
it is time to unleash its potential. The variety of
reports and data you can access from AEMIS is a
wealth of information that can help guide and
strengthen your program. This new core will
help you learn to analyze and use the data to
guide student recruitment, retention, and
performance.

As we continually strive to improve our
services and meet the requirements of federal
legislation, we truly value the tireless efforts of
the instructors and administrators who guide
our programs. Your ideas are always welcome,
so please never hesitate to call any of the state or
regional ABE staff. We want and need to hear
from you.

After all, if we’re not getting better, we’re
getting worse. 

The 28th Annual
Technical and

Adult Education
Conference

July 22-24, 2003

Charleston Civic Center
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Vidyaprajna Mastriyana loves pizza.
And the 16-month-old doesn’t eat rice
unless it has cheese on it, a bewilder-
ment to his Indonesian parents, who

add rice to their meals twice a day. Plain rice. The
child definitely demonstrates characteristics of an
American, say his mother and father, Wati and
Wayan “Mas” Mastriyana, who live in Huntington.

His parents’ plunge into a new culture with a
new language will translate into a much
smoother ride for the brown-eyed boy, who
loves to jabber on the telephone and who will
one day speak English, Indonesian and Balinese.

While Indonesian families are few in the area,
the child is part of a gradually growing move-
ment in pockets of West Virginia. His parents’
decision to settle in West Virginia, at least for a
while, is one made by more and more foreign-
born residents. The reasons they come are as
vast as the parts of the world they represent, but
their presence is undoubtedly growing and
enhancing communities throughout the state,
say those who help them get along.

Much of West Virginia still has a lot of work
ahead to provide needed services for non-
English speakers. And some who work with
foreign families hope to see more communities
realize international residents’ contributions and
encourage them to stay.

“They’ve really enriched the Huntington
community in so many ways,” said Janne Rice,
who teaches English as a Second Language to
adults at the Cabell County Career Technology

By Jean Tarbett, The Huntington Herald-Dispatch

New home, new language

Foreign-born residents find both challenges, smiles

Center, and to Huntington High School stu-
dents. The multicultural experiences are invalu-
able for students in the schools, and the work
ethic, family focus, and international perspective
of their parents inspires their coworkers and
neighbors, she said.

The state’s increase in foreign-born residents
was far from the 57.4 percent national average of
the 1900s, but it was significant. In the 1990s,
according to U.S. Census information, the state
saw a 23 percent increase in the number of
residents born outside the U.S. Foreign-born
residents make up about one percent of the
population in West Virginia, two percent in
Kentucky, three percent in Ohio, and almost 11
percent nationally.

The growth in West Virginia was mostly in
distinct areas. Monongalia, Kanawha, Cabell,
and Berkeley Counties had the most foreign-
born residents in 2000, with more than 1,000
each. But several of West Virginia’s 55 counties
had well below 100. Lincoln County had only 11
that year, and Clay County only seven.

Some international residents come to universi-
ties to study English. Some come to open busi-
nesses or to practice medicine. They may have
found Marshall University’s L.E.A.P. (Learning
English for Academic Purposes) program on the
Internet. Others heard about West Virginia from a
friend or relative. Ironically, it’s the state’s lack of
diversity that draws many here, said Clark Egnor,
director of English as a Second Language instruc-
tion at Marshall. “We’re off the beaten track,” he
said. “It takes a special person to plot a course to
Huntington, West Virginia.”

“Many people come here because they want
to be forced to learn English and to learn about
the culture,” he said. “They don’t want the
temptation of their culture nearby. They’re going
to get an experience here, but they have to be the
kind of person who can take the ups and downs.”

Egnor forecasts no big influx in foreign-born
residents. “I don’t know if we’re going to see the
huge numbers of immigrants coming to West
Virginia as there will be in other places,” he said.
“Immigration follows economic opportunity,
and we don’t have it here.”

So far, Huntington has been fortunate.
Immigrants who come here contribute to the
economy, Egnor and Rice said. They work in
medicine, open restaurants and other busi-
nesses, and teach at Marshall. 

Wayan “Mas”
Mastriyana, left, who
came to Marshall
University from
Indonesia 13 years
ago, and his wife, Wati,
also from Indonesia.
The Mastriyanas now
have a 16-month-old
American-born son,
Vidyaprajna, front,
whom they teach three
languages, along with
his parents’ native
culture. Photograph by
Mike Andrick/The
Herald-Dispatch.
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Paula Hutzler and Rebecca McDaniel
have combined their GED and ABE
classes for some great activities this
year. The classes, held at the

Martinsburg Public Library, get together to
celebrate special dates, holidays, and moments
in history.

“Christmas is for sharing,” became the motto
of the combined classes in December. Following
Thanksgiving break, class members and teachers
got busy, busy, busy as they worked to create
lovely canvas ornaments.

The students completed approximately 70
ornaments and presented them to the
Shenandoah Women’s Center. They were told
that their ornaments would be used to decorate
packages for women and children living at the
Center. Everyone agreed, “Yes, Christmas IS for
sharing.” They plan to do it again this year.

During International Education Week 2002,
this class “traveled” to several foreign countries.
Each student selected a country and did research
by means of reference books, Internet, videos,
and personal experience. After completing the
research, each student located their selected
country on a map of the world and presented an
oral report to the combined classes. “I’d love to
travel to Australia.” “I just moved to the United
States from Jamaica.” “My ancestors migrated to
the United States from Italy.” These were just a
few of the remarks heard during the week as the
classes visited Brazil, Australia, Italy, Jamaica,
Egypt, Scotland, New Zealand, France, Baha-
mas, Mali, Canada, and Mexico without leaving
their classroom.

When was the last time you perused the
document upon which this great nation was
founded? “We the People of the United States”
were words that became familiar to every
member of the classes as they studied the

Loretta Nester learns about the judicial system.

Above: Carolyn Turpin, Candy
Markley, Rebecca McDeniel,
and Nathan Weigle with their
handmade ornaments.

Some students became so involved in the project
that they took supplies home to make ornaments
on weekends.

Laughter and learning came together as GED
student Nathan Weigle taught the art of making
canvas Christmas ornaments. The students
learned that it is possible to listen to lessons and
work on the ornaments at the same time. Some
students became so involved in the project that
they took supplies home to make ornaments on
weekends.

Eastern Panhandle students spark learning with cr
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Constitution. Each student was given a copy of
the original version of the document. After
learning its history, which included background
information of the men who bravely signed their
names, the students divided into groups and
selected one amendment per group to research.

Right: Nathan Weigle with
Heather Moses of the
Shenandoah Women’s Center.

Education of Topeka, Kansas. Each partnership
read the court records as provided by the
Supreme Court. They presented oral reports,
which familiarized each class member with the
facts, issues, and opinions as found by the
Supreme Court in each famous case. Lively
discussions followed each presentation as
students expressed their own thoughts regarding
each case. The class members my not become
lawyers, but if you see on of these great stu-
dents, ask them about the “Miranda clause.”  

May conference to focus
on women and money

The WV Women and Money Conference will be
held May 2 at the Charleston Civic Center. The
conference is free and open to everyone,
but space is limited. Make plans now to attend this
informative conference.

For more information, call 1-800-422-7498 ext
2711 or go to <www.wvtreasury.com>.

The classes visited Brazil, Australia, Italy,
Jamaica, Egypt, Scotland, New Zealand, France,
Bahamas, Mali, Canada, and Mexico without
leaving their classroom.

After some discussion regarding the interesting
language of our forefathers, each group pre-
sented oral in-depth information on the first
seven amendments to the U.S. Constitution.

Working to introduce their students to
important law cases in the history of the United
States, these teachers enabled their students to
become “super sleuths.” Students chose partners
to explore the cases of Roe vs. Wade, Miranda
vs. Arizona, Gideon vs. Wainwright, Dred Scott
vs. John F.A. Sandford, and Brown vs. Board of

rafts, armchair travel, and constitutional law
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On Sunday, January 26, 2003, Shalom
Tazewell, Kathy Grimmett, Eugene
Milam, Bobby Andrews, Inette Smith,
and Melissa Clinebell left Hinton to

go to the West Virginia legislature. We stopped
in Beckley to pick up two English as a Second
Language students. One was Vicky and the
other Farah; one is from Iran and the other from
Panama.

When we got to the hotel, we stuffed enve-
lopes with information and special literature for
the legislators. After dinner, we prepared two
display boards about literacy and adult educa-
tion in West Virginia. At 9:00 a.m. the next
morning we were off to the capitol. We all
enjoyed getting a chance to see how the legisla-
tive system works. It takes a lot of people to pass
laws and run the state.

A trip to the West Virginia Legislature
By Inette Smith and Eugene Milam, students with Literate Adults Means Prosperity, a West Virginia
Laubach Literacy Council in Summers County

We all worked hard to give our legislators the
packets of information about adult education to
everyone in the capitol. People from the Adult
Basic Education and literacy programs were
recognized by the legislature. Everyone was
optimistic about the support for adult education
and we hoped that our materials and discus-
sions made an impact.

After the visit to the Capitol, we listened to a
speech by Senator John D. Rockefeller at the
West Virginia Library Commission. He talked
about education, how we are almost at war and
how things are bad all over the country. He also
said they had to make some budget cuts due to
our economy. He said the fairest thing they
could do was a 2% cut, but that we should keep
fighting for education and our libraries.

We’re thankful that a few people from our
class in Summers
County got the chance to
go to the Capitol. It was
good to see all the
people that support
adult education in West
Virginia.  

Left to right:  Melissa
Clinebell, Farah
Nakhaei, Kathy
Grimmett, Shalom
Tazewell, Vielka
Barnes, Bobby
Andrews, Inette Smith,
and Jean Green at the
State Capitol.

Make plans now to attend:

VALUE’s Third Adult Learner Leadership Institute
Tampa, Florida

June 26-28, 2003

For full information, contact the WV Adult Education Hotline:  1-800-642-2670
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Graduation
By Dale Allman, St. Marys Correctional Center resident,
former GED student, and classroom academic aide

Graduation is upon us and you are all here
To receive a GED and achieve a new career

We hope you do your best to stay straight when you get out
And find a good job, something you can brag about

On the outside you will have family and a lot of old friends
But stay away from the bad ones or you will find trouble

again

Yes you have been in prison and we know that this is true
But if you try really hard there’s a career out there for you

We know you will get discouraged and sometimes upset
Just remember to keep your temper and do your very best

If trouble comes your way once you’re out on your own
Just think back on the time you were locked up and couldn’t

go home

It is a great honor to see you all sitting there
Now it’s time for you to think about that new career

Congratulations!

By Mark Kutner, Pelavin Associates, Inc.

Incorporation of theory and research
into teaching

Effective staff development programs need
to include theoretical background and, where
possible, applied research findings regarding
the new practices being fostered. Instructors
need to know why an instructional change is
being sought and what research evidence
supports that change (Joyce & Showers, 1984;
Tibbetts et al., 1991).

Demonstration of practice
Demonstration or modeling of desired

practices helps to reinforce the concepts being

Elements of effective staff development

taught and to make concrete the application of
theory to practice. Such demonstrations can
be displayed through video, modeling by
trainers, and peer coaching (Kutner et al.,
1992).

Practice and feedback
Teaching strategies must be modeled and

practiced many times before they are internal-
ized. When learning new instructional tech-
niques or procedures, participants should first
be allowed to practice them in a safe environ-
ment in simulations and role plays, with
opportunities for positive and constructive
feedback.

Application
Practice in a simulated situation should be

followed by supported application in a real
one. Such practice is best provided by peer
coaches who are themselves learning the new
practice. Mentors or other support personnel
are also effective, especially if they are not in a
position to evaluate the instructor (Jones &
Lowe, 1990).

Follow-up
Staff development programs should be

spaced over time to afford teachers opportuni-
ties to adapt and modify practices to fit their
teaching environments. One approach in-
volves sequential training sessions, allowing
instructors to try methods and materials
between workshops and compare results.

Evaluation
Although it is important to determine what

participants liked or did not like about a
particular staff development approach,
effective evaluation of training should be
concerned more directly with changes that
take place in instructional practices (Leahy,
1986).

This is an excerpt from “Staff Development for
ABE and ESL Teachers and Volunteers,” ERIC
Digest, 1992. For more information, please visit:
<www.cal.org/ncle/digests/staff_dvlpt.html>. 
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By Louise Miller

West Virginia Adult Basic Education
<www.wvabe.org>

Southern LINCS Main Page
<http.//slinks.coe.utk.edu/>

Teaching and Learning with Internet-
based Resources
<http://novel.nifl.gov/susanc/pressind.htm>

For students and tutors new to the Internet,
this website is a great place to start. It gives
strategies for Internet users, electronic field
trips, and specific lessons to help learners
develop skills while exploring the Internet.
Instructionally, it focuses on critical thinking
skills yet uses an easy reading context. Each
section gives specifics on skill building and
learning objectives followed by a description of
the learning activity. It uses Internet links as
teaching tool in an organized, structured man-
ner.

Literacy Assistance Center
<http://www.lacnyc.org/resources/index.htm>

This site is a resource for adult literacy
instructors, but is also useful for students and
tutors. It features a search engine that locates
specific areas of interest. Once on the site, go to

Making the most of LINCS
“Resources” and look for the  EXCITE search
feature. Type in “adult literacy lesson plans.”
This will take you to links where you can click
on a gallery of web-based lesson plans. Here
you will find a variety of topic areas that are
developed into lesson plans. Some are specifi-
cally for teachers, but others are for adult
students. Click on “A Night Out on the  Town.”
Print out the instructions on the lesson plan.
Here you will find a link to the City of Boston
home page. Instructionally, this exercise gives
the student an opportunity to practice basic
Internet skills while taking a virtual tour of
Boston. Language experience stories and
reflections of the experience can be created by
the adult learner and used for a variety of
purposes such as identifying sight words to
practice or making sentences about the visit.

Hands on English: Current Event Activity
<www.handsonenglish.com/
currentevents.htm>

Try a current events activity from Hands on
English with your students. Links to all previous
current events activities can be found at the
same URL.

This is just an example of the resources you
can find online using LINCS. Use the guide on
the facing page to get started on the LINCS
network today! 

Nearly 200 adult literacy students in
West Virginia now own personal
computers, thanks to a program
known as Computers for Literacy

Students. This program is part of Mission West
Virginia’s technology initiative. With the help of
tutors from both Literacy Volunteers and
Laubach Literacy, computer systems are given to
students who are progressing in their studies
and whose literacy and computer literacy skills
will be enhanced by frequent use of a computer.

Funding for the initiative comes from the
Claude Worthington Benedum Foundation and
Rotary Clubs across West Virginia. In addition to

Computer distribution continues to literacy students
By Rev. Chris A. Wood, Executive Director, Mission West Virginia, Inc.

the computers already distributed, nearly 100
additional applications have been submitted,
and machines will be delivered in the coming
weeks. Students in every region of the state have
been the beneficiaries of this program.

Any literacy tutor who believes a computer
would benefit his/her student is welcome to
apply. The application is brief and may be
obtained by contacting your county/regional
literacy representative; or contact Mission West
Virginia directly. The e-mail address is
<mwv@missionwv.org> and the phone number
is 304-523-2257.  Distribution of computers will
continue through June, 2004.  
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What is LINCS?
LINCS is the Literacy Information and Communication System, a program of the National Institute for

Literacy, in partnership with regional and state literacy organizations nationwide. To access LINCS, simply log
on to  <www.wvabe.org>. Using this network, you can access full curriculums, tutor tips, lesson plans and
much, much more — FREE.

Getting started with LINCS is easy. Simply follow the steps below to use the five components of the LINCS
system. You can perform a broad search for materials or narrow your search using the “Collections” feature.
LINCS is a great way to communicate with others in literacy throughout the world via the “Discussions”
feature. “Hot sites” will show you the top sites evaluated by the National Institute for Literacy. “My LINCS”
will customize LINCS to your topic preferences to save you valuable time when searching for resources. Don’t
waste time sorting through piles of information the web. Use LINCS to get what you need — fast and free.

For more information, call Louise Miller, ABE technology Coordinator at 800-766-7372 ext. 334.

Five components of the LINCS system are:

1. Search: Search for materials on the entire LINCS network.
a. At <www.wvabe.org>, click the “LINCS Search” button in the upper left corner.
b. Choose “Material Search”
c. Enter a term for searching (i.e. ESL).
d. Click on “Resource” to view information. (If there is a web address in the electronic availability space,

simply click to access the resource online.)

2. Collections: This function groups resources together by topic.
a. At <www.wvabe.org>, click the “Collections” oval.
b. Scroll to the topic of interest. (i.e.:  English as a Second Language)
c. Under “Literacy Resources” on the left, click on teacher/tutor.

3. Discussions: Communicate with others in West Virginia and around the world.
a. At <www.wvabe.org>, click the “Discussions” oval.
b. Choose a list (i.e.: English as a Second Language).
c. Click on “Subscribe” in the left column.

4. Hot Sites: These are award-winning sites evaluated by NIFL.
a. At  <www.wvabe.org>, click on the “Hot Sites” oval.
b. Click on resources to view.

5.  My LINCS: Customize LINCS to your topic preferences.
a. At <www.wvabe.org>, click on the “My LINCS” oval.
b. Enter your first name, last name, and e-mail address. If accessing for the first time, click on “Register.”*
c. Fill out form.

* For each visit after registering, simply enter first name, last name and e-mail address; then click “Log In.”

Each time you log on to My LINCS, the system will show you the resources in the topic areas you chose. This
method saves you hours of searching.

For literacy events in West Virginia, log on to <www.wvabe.org>, and click on “Calendar of Events.”
To access other sites within the LINCS network, click on the regional squares at the bottom of the main page

at <www.wvabe.org>.

Reprinted in part from the Florida Literacy Coalition Program News.
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AEMIS
Continued from page 1

Non-compliant Class Summary – A display of
classes where enrollment and/or contact hours
fell below the recommended guidelines, based
upon the criteria specified.

National Reporting System (NRS) reports –
Numerous tables identifying class participation,
including functioning level, ethnicity, gender,
age, educational gains, attendance, follow-up,
and outcome achievements.

Assessment scores
When do I enter my student’s entry assessment

scores?

An entry assessment (or pre-test) does not have
to be entered until your student has 12 contact
hours. At the 11th hour (so to speak), AEMIS
will remind you to input an entry assessment
score and corresponding FFL before it will let
you log additional attendance.

When do I post-test?

The post-test score must be entered sometime
between the “first” 50 and 75 contact hours.
AEMIS will remind you at the student’s 50th

hour. Enter the post-test results in the 400B
section of the student record under “exit assess-
ment,” even if the student remains enrolled and
is not officially exiting yet. If no exit assessment
is entered by the 75th hour, AEMIS will not let
you log any additional attendance for that
student. Once that exit assessment information
is completed, AEMIS will not bother you again
for post-test results. You do NOT have to
reassess students every 50-75 hours. If a student
remains in your program, the student’s post-test
information should be updated to reflect the
student’s full progress since his/her enrollment.
Standardized post-testing is the preferred
method, however, you can also utilize the
Essential IGOs as a post-test assessment.

Isn’t it easier just to use IGOs instead of standard-
ized post-testing?

Currently, West Virginia allows ABE instruc-
tors to use Instructional Goals and Objectives to
exit students. The federal government is still
reviewing this option. If you choose IGOs to exit
your students, keep in mind that the federal core
indicators still require at least 30 percent of your

students to be post-tested with a standardized
assessment, using a parallel form of the same
test used upon entry. For detailed assessment
procedures, contact Laura Kiser regarding TABE
(304-558-2439) or Cathy Shank regarding CASAS
and all ESL assessments (1-800-257-3723, ext.
112).

AEMIS aid
Who can answer my AEMIS questions?

For technical assistance with AEMIS, please
contact Jason Bragg, AEMIS Network Specialist,
at 1-800-766-7372, ext. 332, or e-mail him at
<jsbragg@access.k12.wv.us>. If you have
questions about interpreting your AEMIS reports,
call your regional coordinator. You can also e-mail
Louise Miller (<lbmiller@access.k12.wv.us>),
Kathi Polis (<kpolis@access.k12.wv.us>) or
George Drain (<gdrain@access.k12.wv.us>). The
“AEMIS User’s Manual” is on-line in pdf format
at <http://wvabe.org/aemis.htm>.  

Serve as an authoritative commentator on
emerging literacy issues;
Sustain and expand public awareness and
understanding of literacy and its relation to
other social issues;
Foster collaboration at national, state, and
local levels among public and private institu-
tions;
Provide a communications and coordinating
forum for its member organizations;
Encourage applied research and its effective
dissemination;
Serve as an information and communications
source for the public and or external organi-
zations; ans
Serve as the leadership voice for the literacy
movement.

Presently, NCL has 36 voting members. The
organization also has 15 non-voting members,
including agencies and departments of the
federal government. The NCL meets quarterly,
usually in Washington, DC.

For additional information, visit the website
at <www.natcoalitionliteracy.org>, call the toll-
free national literacy hotline at  1-800-228-8813,
e-mail <NCL@ala.org>, or write to The National
Coalition for Literacy, 50 East Huron Street,
Chicago, IL 60611. 

Literacy bill
Continued from page 1
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By Marsha Belcher, Raleigh County Even Start

The Even Start Family Literacy
Program (ESFLP) is expanding in
West Virginia — not only in the
number of programs in the state, but

in service delivery options as well. This growth
has helped motivate Even Start (ES) staff state-
wide to form the WV Even Start Association
(WVESA). The new group is an affiliate of our
own WVAEA.

Three new ES programs were funded this
year in Mason, McDowell, and Webster Coun-
ties. Braxton, Cabell, Jackson, Lincoln,
Monongalia, Nicholas, Raleigh, Randolph and
Wetzel Counties also have ES programs, for a
total of 12 ES grantees in the state.

One of them, Friends ‘R’ Fun Family Learning
Center (Nicholas County), is in a brand new
building. Monongalia County ES has added a
center-based ESL family literacy program
component in collaboration with ABE and a
local day-care center.

Raleigh County ES has expanded its center-
based collaborative with ABE, Title I, and
Raleigh County Community Action Head Start
at Coal City Elementary School. This collabora-
tive established the Coal City Family Learning
Center and now includes a Head Start teacher
working in cooperation with ES, Title I, and ABE
staff to provide comprehensive family literacy
services at the school. Cabell County has em-
barked on a new program model in collabora-
tion with the local Head Start program.

The WVESA was established to provide a
voice for individuals working in ESFL programs
in WV and ES supporters statewide. Members
include administrators, program directors and
coordinators, instructors, program aides,
assistants, parents, and others interested in
supporting Even Start Family Literacy (ESFL).
WVESA activities include advocacy for ESFL
and professional development for ES staff.
Current WVESA officers are: president —
Barbara Korn, assistant superintendent of
Randolph County Schools; vice president —
Marsha Belcher, Even Start specialist, Raleigh
County Schools; treasurer — Greg Norris, ABE
teacher, Cabell County; and secretary, Angie
Swisher, Even Start family educator, Monongalia
County Schools.

A recent report from the National Center for
Family Literacy (NCFL) states that since 1989,

Even Start is growing
when it began with $14.5 million in funding, ES
has improved and family literacy has spread.
Next year’s appropriation will remain at the
current $250 million. ES programs have become
more cost-effective, better implemented, more
intensive, and better at targeting families “most
in need” of services, a mandate.

The report states that no other education
program serves a population comparable to ES.
ES families are significantly poorer, much less
likely to be employed and far more education-
ally disadvantaged than Head Start families.
Adults in regular ABE programs are not nearly
as economically disadvantaged as those in ES.
Ninety percent of ES families are living below
the poverty level compared to twenty-five
percent of individuals in regular ABE programs.

ES is heralded in the NCFL report as offering
promise for helping break the intergenerational
cycle of poverty and low-literacy in the nation.
ES integrates early childhood education, adult
literacy or adult basic education, and parenting
education into a unified family literacy program.
Eligible participants are low-income and low-
literate, educationally disadvantaged, or lim-
ited-English-proficient parents and their chil-
dren, primarily birth through age seven. The ES
model also includes interactive literacy or Parent
and Child Together (P.A.C.T.) activities and
home visitation.  

Get Networks by e-mail!

Beginning with the fall issue, Net-
works will be sent to you “hot off the
press” via e-mail. Just send your e-mail
address to: <kwinter@access.k12.wv.us>.

In the subject line, enter:
Networks e-mail

In the body, enter your name, your
affiliation, and your e-mail address.

One’s work may be finished some day,
but one’s education never.

— Alexandre Dumas
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Each student spoke about the importance of
adult education in their lives. Vicky Barnes, an
ESL student from Panama, told Mr. Gonzalez
that two years ago she knew very little English;
now she is enrolled in college. Kathy Grimmett
has custody of her grandson; she wants to be
able to help him with his schoolwork. Inette
Smith, Myrtle Holland, and Gale Ward told
Rahall’s staffer that enrollment in LAMP has not
only increased their academic skills, but also
their participation in community activities.
Charlie Ward said that LAMP is important to
him because he’s learned how to read.

The students were encouraged by Mr.
Gonzalez’s responses and interest. He noted that
increasing West Virginia’s literacy rate and
providing educational opportunities for adults
who don’t have a high school diploma is impor-
tant to West Virginia’s economic future. He also
agreed that “No Child Left Behind” programs
will be more successful if parents have the
academic skills to participate in their children’s
education. Mr. Gonzalez assured the group that
Congressman Rahall would also respond to
their concerns and that his federal programs
coordinator would follow up the visit.

Mr. Gonzalez suggested that students en-
rolled in adult education programs could have
significant impact by writing letters to Congress,
explaining why these programs are important.
The LAMP students and the ESL student who
attended the meeting have begun a local letter-
writing campaign. So far, they have collected 25
letters to send to Congressman Rahall. 

Students speak up
Continued from page 2

Picture perfect
A website called The Internet Picture Dictio-

nary (<www.pdictionary.com>) is a completely
free, online multilingual picture dictionary
designed especially for ESL students and
beginning English, French, German, Spanish
and Italian language learners of all ages.

To look for specific illustrations, you may
browse alphabetically or by category. Categories
include animals, appliances, body parts, cloth-
ing and apparel, colors, fruits, garden and yard,
kitchen, musical instruments, numbers, school,
sports, tools, transportation, and vegetables.

The site features games and activities such as
fill-in-the-blanks, word scrambles, and flash-
cards. It also contains a link to wannalearn.com,
a huge collection of family-friendly information
sites. 

O
nl

in
e 

 re
so

ur
ce

s Tools for math teachers
The Adult Numeracy Network is a
voice for those who teach math to
adults. The network is a volunteer
professional organization of teachers,

curriculum developers, researchers, and others
interested in mathematics literacy for adults.
Many work in GED, high school equivalency,
ABE, ESOL, workplace, family literacy, or
developmental mathematics programs. They
communicate via the newsletter, the Math
Practitioner, an electronic listserve, and a
website. To subscribe to the listserve, e-mail
<majordomo@world.std.com>. In the message,
type “subscribe numeracy.”

The website address is <www.std.com/anpn>.


